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Faulkner's Rosa and Ellison's Brotherhood, and as Halpin 
points out (1990), those ocular theories (theorists) 
presume to see all but believe that they themselves cannot 
be seen and indeed work to cover over their own 
visibility. Within this "metaparanoia," "The division of 
the 'subject' (the division it makes and the division it 
is) is thus hidden for the purposes of a mastery" (p. 97, 
italics added).

That instability that is "self," that is not 
neurotic, not divided against itself, can be "seen" 
through a new "vision" of a non-visual approach to 
theorizing. Literature and autobiography are crucial to 
that project. Because the exhilaration and significance of 
reading/writing and writing/reading literature lie 
somewhere between the tentative naming of oneself and 
plunging into difference, I encourage students and 
teachers to think about directing their writing toward 
such "discoveries" (inventions?).

The stories we create about ourselves are, in part, 
what determines our perceptions of ourselves and, as such, 
influence what we become to ourselves and others. The self 
is constructed by the writing, but not as a static, final 
self. Rather, it becomes a self-in-motion, reading and 
writing in such a way as to recognize the fictional, 
communal, and autobiographical registers of identity as
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interpenetrating and deconstructing one another. Yet, the 
larger questions for this study have become: What is a 
better way to come to "know" difference, both cultural and 
individual? How can we work to understand both cultural 
and individual difference both intra- and inter
sub jectively?

Many argue that the best way to understand cultural 
difference is through immersion. But even were this to be 
a possible, practical, approach for (multicultural) 
teacher education, it still requires of the participant a 
suspension of resistance to difference that living within 
a different culture does not necessarily insure. Certain 
literary works can provide a kind of "practical" 
immersion, while autobiographical work done alongside 
literary readings can serve as a medium for suspending 
resistance to difference by placing the self positively 
within that difference, as in the case, for example, of my 
student, Donna. At the same time, readings from the 
cultural studies traditions can provide the tools for 
deepening such an approach, for thinking through social, 
cultural and literary theories as they inform inter- 
textual readings of literary works of different times and 
cultures, and thereby remind us of the truly multi
cultural encounters that create and sustain us.
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Final Remarks 

It is clear that British Cultural Studies holds no 
monopoly on those ideas that inspired and sustained it, 
such as the ideas of studies that challenge disciplinary 
boundaries and that dare to work from the academic margins 
in order to avoid appropriation by the dominant political 
order(s). Many disciplines of the traditional liberal arts 
and social sciences are increasingly viewing themselves as 
actors through such scholarly approaches— for example, in 
anthropology Geertz proclaims the necessary acknowledgment 
of "blurred genres" (1983); in philosophy, post
structuralists proclaim the primacy of literary texts as 
philosophical texts (e.g., Guattari, 1990); literature, 
philosophy and autobiography are bound together for the 
purpose of psychotherapy (White & Epston, 1990); and these 
same elements are employed in the service of 
historiography (Portelli, 1991). Nevertheless, "cultural 
studies" as a movement that provided much of the early 
labor for these others must be acknowledged and their 
struggles remembered lest the difficulties be 
unnecessarily repeated. Its history and labors have as yet 
informed the work of multicultural education scholars only 
marginally. It is as though we have believed that our 
teacher education students cannot be troubled with such a 
heavy intellectual burden. Such a belief is not justified
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by my own experiences through approaches described in this
study— approaches that have now been shared with both
undergraduate and graduate students of education.

However, a difficulty remains for me with the
autobiographical work over which there must never be
complacency. The fact that many students may respond to
autobiographical assignments with such an intensity as to
indicate that they want, indeed are hungry, to tell their
tales does not absolve me of the responsibility of
questioning my rights to ask for them and my ways of
asking for them. People often want what is not in their
best interests, as is so often exemplified by economically
deprived parents of children attending economically
deprived schools who insist that they want for their
children lock-step, rote and "discipline." The question of
whether or not to proceed this way comes back to me always
as an uneasy one at best. With Grumet I feel that:

if my work permits the teachers I work with to 
examine their own work with a seeing that is 
more inclusive, that surveys an ever widening 
surround, that is a search I would gladly join.
But if my work certifies me as an agent of the 
state to peer into what is hidden from public 
view, if it is my look that discovers and 
appraises, then I might as well approach the 
classroom with bloodhound as well as briefcase, 
and they ought to demand to see my warrant 
before they let me in (1991, p. 71).

Finally, I cannot justify what I do beyond what I see (or
think I see), and have attempted to describe and explain
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here, as a growth of love. And I write this word (love) in 
hopes that it will not be read as a regressively 
sentimental idea, full of sweetness and harmony, but 
rather in the context of the ways it has been written and 
thought in earlier chapters.

Finally, it is love that brings together literature, 
marginality, and curriculum. As Daignault pointed out 
(1989) to me (and as I later found for myself with 
excursions through English language etymological 
dictionaries), the Latin infinitive for religion, 
religere, means to re-read and to care. (Negligere is its 
Latin opposite and means negligence). Curare, different 
but similar in sound and spelling to currere, also means 
to care. Cultus (culture) means care; worship. And love is 
related in my own text to both care and to religion (in 
the sense of spirituality) as well as desire. "Leave is 
the offspring of yet another Indo-European root, leubh- 
'to care, to desire; to love'" (Partridge, 1982, p. 189). 
And this leaves us with crisis, Greek krisis (a 
separating, decision, discrimination); Latin discrimen 
(interval, intervening space, turning point, difference, 
risk). The risk of loving— caring, deciding, 
discriminating, and finally leaving (in any number of 
senses)— is common to the educational enterprise and to 
literature. And it is living in the midst of this risk
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(crisis) that marks the margins in all its layers. I leave 
you with this.
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