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little temper tantrum, bilowing up, pushing and shoving,
being dissatisfied."

The meaning of that post-television crankiness and
misbehavior is significant. A young child’s behavior,
after all, is a parent’s most vaiuable source of
tnformation about the chiid’'s mental state and his
emctional and physical well-being. An understanding of
his behavior patterns, of how his behavior reflects his
inner equillibrium, is essentjial to successful child

rearing. A three- or four-year-oid rarely talks about

his feelings. He is unlikely to tell]l his mother, "I
feel happy," or "I am tired,"” or "I am sick," or "I
feel jinsecure.*” But by observing his normal behavior,

whether he is playing cheerfully, full of energy and
curiosity, or whether he seems uncharacteristically
withdrawn or unnaturally wild, the parent may come to
understand the child’s needs and be better equipped to
fulfill them.

wWhen behavior takes a mysterious turn, when a
chi1ld is disagreeable for no discernible reascn or
reacts in an unusual and unexpected way to both
pieasant and unpleasant experiences -- when, in short,
his behavior does not follow the usual and simple rules
of cause ana effect as the parent understands them --
then the parent has cause for anxiety. Invariably the

chi1ld's inappropriate behavior pattern proves to have
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survival value when [t i8s finally understood. A child,
for Instance, who come=s home from nursery school each
day 1n a wretched frame of mind, fussing and demanding
attention, may provoke his parents to investigate his
well-being at school; often sSerious problems are
uncovered in this way, even though the child may never
complain about 9achool or his teacher, and may even
claim that he is having a fine time,.

Even more Important to the child’s well-being is
the watchful mother s instinctive recognition that
unexplained crankiness may be a symptom o©of oncoming
sickness. Long before the child articulates any
symptom of sickness or physical discomfort, the
knowledgeable mother, inspired by his peculiar
behavior, whips out the thermometer, often to discover
that the child is feverish and sick. In such a case
the child’s crankiness |s the organism’s symptom that
something is wrong; like all symptoms, its function 18
to help restore the body to its desired state of
homeostasis. The mother is led by the symptom to take
steps to help restore the equllibrium that has, for
some reason, been destrovyed,

Another condition in a child’s li1fe reguiarly
leads to behavior that appears to serve no rational
purpose, yet proves to have survival value, That

condition 1s sleep. A night of peaceful, pleasant
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sleep may be followed by a dismal irrjtability upon
waking up, both in children and in adults. The mood
does not seem to be a result of the pleasant or
unpleasant aspects of the activity that preceded it.
Rather, post-sieep crankiness represents a sort of
reentry syndrome, as the mind moves from one state of
conaciousness into another. The organism seems to
require a certain period of adjustment when making the
transition from the state of sleep to the state of
wakefulness, a period that is longer for some persons
than others. Post-sleep crankiness offers a brief
period of protection against the dangers inherent in
normal human |nteractions. Leave me alone, the recent
sleeper begs by means of hisgs irritability, I1'm not
ready to deal with you as my usual self. I'm a
different person at this moment and might function in
the wrong way. Wait until I‘m entirely awake. Then
1“1l behave reliably.

Bacd behavior, to be sure, is sometimes
purposefully used by the child to gain some desired
end, to get his way, to compel his parents to submit to
his will, In the case of post-televisSion crankiness,
however, the child’s behavior is likely to lead to an
undesired result: the parent will eliminate the
agesiravie experience (television watching?) ln order to

eiiminate the subseqguent undesirable behavior. It 1s
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logical to assume therefore that unlike a child’s
whining and fussing to get his way, the post-television
bad behavior i9s not purpcseful or within the child’'s
active control. It I|s provoked for sSome inner purpose
that the child is unaware of.

Is post-television crankiness a signal to parents
that the child is fatigued and needs to rest? Wwhy,
then, do parents seem to consider television viewing a
restful, relaxing activity and often encourage their
overtired children to settle down before the television
set? What form ot rest is the parent toc supply,
following a number of hours of television watching? If
anything, the child seems in need ©of physical and
mental activity.

It is far more likely that post-television
crankiness serves a purpose similar to the unexpiained
behavior that appears at the onset of 1]llness, or at
the end of sleep. Perhaps it must be considered 1n the
light of both. It may be a symptom that a parent
should heed, a gsign that something about the experience
of teievision watching is harmful to the child and may
nave adverse developmental consequences, Or i1t may
si1gnal a transition from one state of consciocusness to
another (post-sleep irritability).

That post-televigjion crankiness represents a

reentry syndrome rajlses a particularly disquieting
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guestion: What, then, Is the child‘s state of

consciousness while he (s watching television? It is

clearly not sleep. I It something other than waking?
We are all familiar with drug-induced states of
conscijiousness, Is the television-viewing child on some

kind of trip, then, from which he must reenter the real
world with the help of a transitional period of bad
behavior?

It is a Hobson’s choice for worried parents which
of these alternative theories to accept -- television
viewing the sickness, or television viewing the trip,
or, worst of all, television viewing the sick trip.
The curious thing is that none of this has much to do
with what children watch on television, the usual
concern of parents and educators. It is the fact that
they watch that is significant. For if televisgjion
viewing can be a "“trip," then perhaps, like the drug

experience, it can become an addiction as well.,
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Writing Assessment Agssjqgnment

You are working on a speclial issue of a magazine
that will examine majJor economic trends that occurred
from 1971-1980. You have found out that in 197, 1.6
trillion kjlowatt-hours of electricity were produced;
in 1976, 2.0 tritlion kilowatt-hours; and 1n 1981, 2.3
trillion kilowatt-hours. You are now looking at the
sources of energy used for the production of
electricity. The table below gives the percentage of
electricity produced according to the power Ssource.
Your Jjob is to explain why most electricity in the
United States was produced using coal by the end of
1980, Give a cause for this increased ugse of coal to
make electricity. Be explicit so that the reader can
foliow the steps in your reasoning.

Percentage of Electricity Produced by Year and Source

Year Coal Gass0jl Nuclear Hvdro

1271 44% 38% 2% 16%
1976 46%  20% 12k 14%
1981 O0% 29% 8% 12%

Taken from: Faigley, L., Cherry, R. D., Jolliffe, D.
A., & Skinner, A. M. (1985). Assessing writers”

knowledge and procegsges of composing. Norwood, NJ:
Ablex.
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PRACTICE WRITING ASSIGNMENT: You work for a student
organization that is ranking faculty members for your
school’s annual teaching award. Your Job is to use the
data from student evaluations given below to write a
report for the selectjion commijtee recommending which
instructor you think should receive the award this
year. You should explaln your cholices. Be explicit 1n
your reasoning so the commitee members will know how
you made your choice.

1Jones iTavior|Reed i1Bass

The instructor expected a
reasonable amount of work
and clearly explained the
grading policy.

The instructor was
enthusiastic about
the subject.

the course material
clearly.

The instructor showed
genuine interest in
students and was
available ocutsiade of
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Student evaluations of faculty.

Best

Better than Average
Average

Below Average

Worst
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Assignment 1

The type of writing called for by this toplc may
be different from most of the writing you are asked to
do in school. The purpose of this writing task Is to
have you articulate your understanding of the topic for
yourself - to help you get your reascning on the topic
clear for yourself. It is not designed to show that
you know a certain amount of something or that you have
learned something in particular; rather, you are to try
to clarify, for yourself, just how you understand the
given situation.

Topic The figures below show the amount of TV watched
by males and females of the ages from 12 to 55+ years.
In order to understand the part that TV could play 1n
vyour life, develop one hypothesis for why amount of
viewing time varies over the ljifespan as reflected 1n
the data below. Your paper should deal only with the
data for your sex. Address the explanation to the
expectations you have for your own life. Think through
the data and its Implications specifically so that your
written explanation gives a clear reflection of your
reasoning.

Weekly Viewing Hours by Age and Sex

_Age | Males | Females

Data found in: Traub, J. (1985, The worla according
to Nieison: Who watches television -- and why.

Chanpels of Communication, 4¢5>, 26-32, 70-71.



Assigoment 2

The type of writing called for by this topic
should be familiar to you. The purpose ©of the task |s
to have you explajin something to someone else. Your
purpose should be to help someone else understand the
given situation as you do -- not to convince or
persuade them, but to help them understand.

Topigc Your social studies class |8 working on a
project concerning the effect of differing incomes on
everday life., Television was your assigned focus, and
you have found the data presented in the table below
which gives the amount of TV watched in househclds
according to the income of that household. Your Job 18
to write a report for the class which explains why
there are differences in amount of TV watched by
households with different incomes. The report is to be
a short one, so develop only one reasonable hypothesis.
Be explicit so that the class can follow your
reasoning.

Hours of TV Usage per Week by Household Income

— Income | Hours per Week

Under 10,000 | 03:06
10.000--14,999 1 29:02
15.000~--19,999 | £4:590

20,000+ l 20: 44
30,000+ | 20:52

Data found 1n: Bellville, H. M., Jr. €1985)., Audlence

cating: Ragic, television, and gable (p. 305>.
Hiliscale, NJ: Eribaum.
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THINK-ALOUD PRACTICE DIRECTIONS

EXPLAIN THINK-ALOUD: You are to think out
loud--1l1ke talking to yourself~--while you are reading
and writing. I will glve you a task to read or write.
] will read you the directions and have you get
atarted.

The things you say out loud will probably fall
into two categories: CONTENT~--in reading you might
teil what you understand of what you have read so far;

in writing you might tell what you are writing and

thinking about writing. PROCESS--in reading you might
tell what you are doing to understand, |lke re-reading.
or skimming back, etc.; in writing you might tell what

yYyou are going to do next or how you plan to do

something.
NOW GIVE WRITING PRACTICE TASK AND ANSWER QUESTIONS

THAT COME UP AND ENCOURAGE GOOD REPORTING. THEN DO
SAME WITH READING PRACTICE TASK.
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DIRECTIONS FOR WRITING ASSIGNMENTS:

I am going to give you a writing task to complete.
What is important to this experiment s that you say
out ioud everything yvyou are thinking and writing from
the moment you receive the writing assignment until you
are finished, Say everything no matter how unimportant
or irrelevant you might think [t is. Report all
thoughts. I realize that you cannot say all of the
things that go through your head, but try to say as
many as you can. I will only interrupt you if you fall
glient. Otherwise act as if I were not here. I will
be watching the tape and making observations. wWhen you
have finished I will ask you some gquestions from my
observatijons.

Any questions?

Here is the assignment. You have only 50 minutes

during which to complete it. Keep your response short
and to the point so that you can produce a finished
draft within the time }limit. Judges will rate your
piece on the basis of how well it completes the

assignment.
READ ALOUD THE TOP SECTICON OF THE ASSIGNMENT

Assignment 1

The type of writing called for by this topic may
be different from most of the writing yocu are asked to
do in school., The purposgse of this writing task 18 to
have you articulate your understanding of the topic for
yourself -- to help you get your reasoning on the topic
clear for yourself,. It is not designed to show that
you know a certain amount of something or that you have
learned something in particular; rather, you are to try
to claritfy, for yourself, just how you understand the
given situation.

ASK FOR QGUESTIONS ABOUT TYPE OF WRITING REQUESTED.

Assianment 2

The type of writing callied for by this topic
should be familiar to you. The purpose of the task is
to have you explain something to somecgne eise. Your
purpose should be tOo heip someone else understand the
given situation as you do -- not to convince or
persuade them, but to help them understand.

ASK FOR QUESTIONS ABOUT TYPE OF WRITING REQUESTED.
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DIRECTIONS FOR READING ASSIGNMENTS:

I am going to give you a passage on TV to reaaq.
What 1 want you to do is to read the text silent]ly as
it is divided Into clauses. Stop reading at each slash
mark and report ail the thoughts you have had or are
having at that point. Report any thought regardless of
how silly or unreiated you might think it is.

When you have finished reading the passage, your
comprehensjon will be assessed first by a written
recall task and then by a multiple-choice test.
Therefore, be sure that you are sure of your
comprehension before you tell me you are finished. Do
anvythlng with the passage that you want in order to aid
your comprehensioan,

Any questiong?

Act as if I am not here,. I will be watching the
tape and making observations. When you are finishea, 1
will ask you some questions from my observations.
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FREE RECALL

On this sheet, write down everything you can
remember about the text you Just read. Don’t worry
about whether the things you remember are important or
not; just write them down anyway. What you write does
noct have to be in sentence/paragraph form, but you
should express each ldea clearly enough that anyone who
reads (t will be able to understand what you mean. You
probably will need only about 10 - 15 minutes for this
activity, and it is OK to write on the back if you need
to.
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VALIDITY OF CONTENT, CONSTRUCT, AND APPROPRIATENESS

The foliowing two passages and corresponding
multiple-choice test guestions are to be used jin an
experiment involving above-average, twel!fth-grade
students. You are asked to rate the multiple-cholice
questions on the basis of three criteria: al) content
validity -- Do the questjcons test the knowledge
avajlable from the passage? b)) construct validity -- Do
the questions test the kinds of things subjects must
know if they comprehended the passage? c)
appropriateness -- Are the guestions clearly worded and
appropriate for the tweifth-grade target subjects?

Read each passage and then take the test putting
answers in the blanks as requested. Then indicate on
the table beiow your judgment on each of the criteria
for each question.

Directions: Piease put an "x" if you agree with the
content validity, construct val:idity, and
appropriateness of each question. If you disagree with
any of these criteria for any question, please comment.

"PHANTOM"
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"PHANTOM" -- POSTTEST 11: The purpose of this
multiple-choice assesament {8 to determine
how well you understood a few key points from
the passage you just read. For each of the
following questions choose the best answer
from those given and put the letter
corresponding to that answer in the space
provided by the question number.

1., How Is ‘"everyone ... empioyed as a
homeworker?"
a. Each one heips produce the mass man.
b. Each one helps to produce unfreecdom.
¢. Each one helps to produce leisure,
d. a and b

2. What about a movie theater makes 1t an
inappropriate tool! iIn the economy <©f mass
production?

a. It allows mass consumption of a singie
product .

b. It produces a communal experlience.

¢c. It i1ncreases consumption of products.

d. none of the above

3. Who produces the demand for products that 1s
necessary to make mass production efficient?
a. the producer of the product
b. the consumer of the product
c. the "mass man"
d. all of the above

4. What has caused modern man to "hermit" himself
in his home?
a. He wants to renounce the worla.
b. He wants to understand himself,.
c. He wants to be aware of the world.
d. a and b

S. According to the passage, the theater’'s
commodity is the spectacle. What is the
telievigsion’s commodity?

a. the mass man

b. the recejving device
c. TV programs

ag. all of the above
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6. What audience does the author most effectjively
agddress in this passage?
a, parents
., educators
cC. social scientists
d. television researchers

7. Which of the following 1s paradoxical to the
author?

the use of leisure for production

the privacy ©of the home

. the disper=sal of consumption

a and c¢

aaUow

8. What does the author claim that TV produces?

a. consumers

o. producers

c. hermits

g. all of the above

9. Which of the folliowing best states the author s

main point?

a. Each man is involved in both consuming,
producing, and producinyg more congumption.

b. Television serves a positive functjion 1n
our economy.

c. The making of the mass man no longer
requires amassing.

d. The popularity of movies began what
television has brought into effect.

10. What is most "phantom" in the world of TV?
consumpt ion

production images

individual i sm

leisure

aooow
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*"STATE OF CONSCIOUSNESS" -~-- POSTTEST 11: The purpose

of this muitiple-choice assessment is to
determine how well you understood a few key
points from the pagsage you just read. For
each of the following questions choose the
best answer from those given and put the
iletter corresponding to that answer in the
space provided by the questjion number.

According to the parents” descriptions of their

children’'s post-television behavior, what is
the most common characteristic of that
behavior?

a. fatigue

b. depression

c. lrritability

d. confusion

2. Which of the situatjons below cause behavioral

patterns similar to post-television viewing
crankjiness?

a. oncoming sSickness

b. school-related anxiety

c. post-sleep sSyndrome

d. a and ¢

3. What reascn does the author glve for ruling out

intentional bad behavior as a cause for

poat-television viewing behavior?

a. Young children do not have active controi
over their behavior.

b. Children are unable to use television 1n
such a manner -- as a tool.

c. Bad behavior used in that way wouid lead
to an undesired result.

ad. Because such behavior 1s short-1lived, most
parents ignore it.

4. What does homeostasis mean as used in this

passage?

a. gsymptoms of illiness

b. the body“s equilibrium
c. mental instability

d. static behavior

5. Post-sleep syndrome represents what?

a. misbehavior
L. oncoming illness
¢c. transition
d. none of the above
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According to the passage, which of the
following is a way in which television
viewing is lJike a drug trip?

a. It produces trance-1|ike behavior.

b. 1t produces agygressive behavior.

c. It produces passivity in normally active
children.

d. b and ¢

The author seems to be focusing thigs passage
most toward whom?
a. television researchers
b. parents
c. educators
d. any TV viewer

The author purposefully chooses words in the
passage to suggest that the information given
comes from:

a. educators

b. psychologists

c. social researchers
d. all of the above.

Which of the following best describes the
author’s final conclusions about the effects
of television viewing on children?

a. not harmful in small amounts
b. harmful regardiess of content
c¢. harmful if not monitored

d. positive on some occasions

What type of evidence does the author use most
frequently to support the main ideas?
a. scientific research
b. reporta of direct laboratory experiments
on children viewing television
c. anecdotal evidence
d. none of the above
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RATING SHEET FOR WRITING ASSIGNMENTS

Dear Helpful TA's:

I have made the copies that I think you will need
to make the writing assignments. Enclosed with these
is a short rating sheet that I would like for you to
complete regarding the assignments, It invoives your
answering ves or no in the space provided to the three
questions about the validity of the assignments. 1
would appreciate your taking the time to answer these
three questions. I will collect them with the student
responses,

Thanks!

Assignment #1 1 #2

Content Validity:

1. Does the assignment reguire the writer
to make meaning via constructing an
hypothesgijg?

2. Is the assignment appropriate for
above-average high school seniors?

Construct Validity

1. Does the assignment call too heavily on
other skille rather than meaning making?
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PRIMARY TRAIT SCORING GUIDE FOR ASSESSMENT ASSIGNMENTS

A. Rhetorical Demands

1. The author provides no introduction describlng the
tagsk of explalning the task at hand (increase in coal
use or cholce of teacher>

2. An Introductory element is given, but |Is very
general.

3. There 18 an lntroduction, pbut detalled attention to
the task s lacking and the author doesn’t suggest any
audience (the magazine or the committee).

4. The |ntroduction clearly, specifically describes the
task, Iincludlng audience and development.

B. Hypotheglizing a Reagon

1. The author glves no reason (for Increase |n coal
usage or choice of teacher?.

2. The author glves a reason, but mentions only coal,
or only the chosen teacher, not the other power sources
or other teachers.

3. The author gives a reason and mentlons the gqualitles
of coal or the teacher plus gqualltles of at least one
cther power source or teacher.

4. The author traces his/her reason through each power
source or teacher.

C.

1. The author glves no speclfic detajls supporting the
reasonh given.

2. The author does not use the percentages of power
from each source or grades for each teacher for
discussion.

3. The author glves specific supporting details for at
least two cof the power sources or teachers from the
chart but does not use the percentages or grades given
by the chart.

4. The author gives specific supporting detalls,
including the percentages or grades from the chart, for
each power source or teacher.

D. Explanation of Detalls

1. The author does not explalin the applicabjillity of
detalls given.

2. The author provides a general, narrative explanatlion
of facts as a whole.

3. The author explains the details but does not relate
them strongly to the reason for change or cholice.

4. A1) deta:is are explained and their applicabllity to
the reascon.ng is clearly stated.
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PRIMARY TRAIT SCORING RUBRIC FOR REFLEXIVE ASSIGNMENT

A. Rhetorical Demands

1. The author provides no introductlion describing the
task of explalining--for her/himsel f--why viewing
time changes.

2. An Introductory sentence or two are gliven, but are
very general.

3. There |s an Introduction, but detalled attention to
the task |8 lacking and the author doesn’t suggest
any audience or suggests someone other than
him herself.

4, The Iintroduction clearly, speciflcally describes the
tagsk, that the paper ls targeted at the author, and
her/hls development is cbvious.

Hypothesizing a Reason for Incregse jpn Viewjing Time
The author glves no reason.

The author gives a reason. but goes away from
his/her expected life plan for explanation.

The author gives a reason and mentions at least two
of the age categorles as she/he has experienced them
or expects them to be in hershis life.

4. The author mentions his/her reason with regard to
each category, stating expectatlons for his- her own
life at those times.

W N~

C. Providing Speciflic Crounds for Reason
1. The author glives no specific details supporting the
reason gliven.

2. The author does not use the categories from the
chart as detalled categorles for discussion.
3. The author gives specliflc supporting details for at

least two of the categorlies from the chart but does
not use the numbers glven by the chart.,

4. The author glves speclflc supporting detalls.
including the average hours from the chart, for each
category.

D. Explanation of Details

1. The author does not explain the applicability of
details given.

2. The author provides a general, narratlve explanation
of facts as a whole.

3. The author explains the detajls but does not relate
them strongly to the reason for change.

4. Al details are explained and thelir applicablllity to
the reasoning is clearly stated.
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PRIMARY TRAIT SCORING RUBRIC FOR EXTENSIVE ASSIGNMENT

A.
1.

=0

=

HO DWW

Rhetorical Demands

The author provides no introduction describing the
task of explalning--for the social studies
clags--how ncome affects viewing time.

An Introductory sentence or two are glven. but are
very general.

There i3 an Introduction, but detaliied attention to
the task |8 lacking and the author doesn’t suggest
any audience or suggests somecone other than the
soclal studlies class.

The Introduction clearly, speclfically descrlbes the
task, that the paper Is targeted at the soclial
studies class, and her/his development is obvious.

Hypothesizing a Reagson for Difference lp Viewing
lTime by Household Income

The author glives no reason.

The author gives reasons why times are what they are
for each category rather than explaining the

dl fferences among categories.

The author glilves a reason and traces [t through
differences pbetween at least two of the income
categorles.

The author traces his/her reason through differences
between each category.

Providing Specific CGrounds for Reasgon

The author gives no specific details supporting the
reason glven.

The author does not use the categories from the
chart as detalled categories for discussion,

The author gives specific supporting details for at
least two of the categories from the chart but does
not use the numbers given by the chart.

The author gives speciflic supporting detalls.
inciuding the average hours from the chart. for each
category.

Explanation of Details
The author does not explain the applicabllity of

detallis given.

The author provides a general, narrative explanation
of facts as a whole.

The author explalins the detalls but deoes not relate

them strongly to the reason for change.

All details are explalned and their applicability to
the reasoning s clearly stated.
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SAMPLE DATA PAGE FROM VAL:

TEXT

A CHANGED STATE OF CONSCIOUSNESS

Time after time parents note

that their children‘s behavior

seems to deteriorate just
after they finish watching
television.

Because such behavior is
frequently short-1ived,
parents don‘t usual ly make
a great deal of 1I1t,

but when asked gpecifically
about their chlid s
post-viewing behavior, most
do confirm that some
temporary crankiness or
misbehavior often occurs

at those times:

"We notice that they always
come away from an hour or
two of television watching
in a terrible state:
cranky, captious, tired,
ready to explode.

They come away from the set
and try to assuage some Ssort
of inner dissatisfaction in
some way -- by drinking a
tot, eating, Jumping up and
down aimlessiy."”

"TV doesn’t improve their
digposition.

They’'re grouchy and
irritable right after
they watch."”

"Immediateiy after watching
television the kids’
behavior plummets downward
from the normal.

185

CONCRETE READING TASK

RESPONSE

Un, title seems to
make sense.

Well, implying that
watching television
is bad for you.

But {t‘s not as bad
as people would
think.

Again, they‘'re
implying that
television is the
aource of the
misbehavior of
children.

Uh, ancother
gstatement to affirm
that.

Seems like they're
saying that
television wilil,
makes children
restless,

And it doesn‘t
help.

More of the same
stuff.

Again implying that
watching television
makes you hyper.
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SAMPLE DATA PAGE FROM PETER: REFLEXIVE WRITING TASK

Um, so, actually it could jJust be writing out my
thoughts. Okay. Um, the, It seems odd that the older
a person s, the more TV is watched. I‘'m gonna go back
and see what exactly 1 have to do again. Why the
amount ©of time, and um only the data for my sex.

Okay, g0 I have to write why |t varles with the age,
one hypothesis. Okay, 1 have to address it, the
explanation to the expectations for my life. Don’t
really understand that parct. So, we’ve got 12 to 17,
20 hours, and then 25, 25, and 35, 55 plus. Wonaer why
it could pe. BSee the 12 tc 17 um, probably that’'s the
lowest because they have less time to spend watching
TV. 18 to 34 are the working people, they can watch TV
when they get home. 35 to 54 the same deal. And 55
plus are people who are probably retired, so they watch
even more. Okay. So, my hypothesis is, it correlates
to work or what someone does when they come home.
Someone between 12 and 13 will study more than they
watch TV. But the working people don‘t usually have
homework. Okay, | gotta make a statement here. I[I'm
doing thi1s to clarify it for myself. Okay. wWhy does
1t vary? Make a statement. Stating that it varies, or
should 1 Just give a general why? Um. Maybe 1711 say,

I 11 say that i1t does. The amount, I don‘t like...
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DEVELOPMENT AND SUMMARY OF CATEGORIES
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DEVELOPMENT OF CATEGORIES OF MEANING-MAKING STRATEGIES

Initially, the researcher used the descrlptlions of
reading process strategies developed by Olshavsky
(1976-77) and the descriptions of writlng process
strategies developed by Flower and Hayes (1981a) as a
Pasis upon which the strategles reported by the
subljects in this study would be described. As this
analysis progressed, however, it became obvious that
this method of analyslis would not accomplish the stated
purpose of describing meaning-making strategies in that
tco much researcher inference would be needed to make
the distinction between those readling and writing
strategles which were and were not to be considered as
meaning making. To remedy this probiem. a different
method of analysls was sought which would unify the
data rather than sgspiit it. In one similar study
conducted to lnvestigate meaning making, Kirby (19865
employed the constant comparison method of qualltative
data analysis described by Glaser and Strauss (1967).
Because this method of analysis seemed approprlate to
the task of developing descrlptions from a targe amount
of data. |t was chosen for use in this study.

To begin the analysis. the think-aloud protocols
were reaa tnrough completely. As descriptions were

consicerec. they were Jlotted down near the appropriate
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portions of the protocols. After this reading of all
protocols, the researcher made notes of the various
descriptions which seemed appropriate. These
descriptions were the basis for further refinement and
development as the protocols were read through again.
As a portlon of the protocols was categorized under a
particular description, It was compared to other
portions which had previously been placed in that
category and to the description written for that
category. The categorles were thus described and
refined through many readings of the protocols. The
following summary of the eight categories developed in
this manner lists the categorlies and the major types of

strategies Included in each.
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Summary of Categories of Meanlnoa-Maklng Strategles

Monitorling

Phrasing Content

Content Knowledge

Text Form

Rereadlng

Questioning

Inferenclng

Mak ing Cornrnections

evaluation of processing

evaluation of
comprehens]on-composition

faclllitatlon of processing

restatments of text read

restatments of ldeas
produced(rehearsal>

use of general content prior
knowleqae

use of perscnal experlence

elaboration using prior knoledge

use of style or form knowledge

use of knowledge of text mechanics

reporte >f rereading

obhserved acts of rereaaing

gquer les concerning texts or ideas

generalizations from data given

connections of data from different
parts of the texts

references to intended audience

references to author
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