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little temper tantrum, blowing up, pushing and shoving, 
being dissatisfied."

The meaning of that p o s t - t e I e v 1 si on crankiness and 
misbehavior is significant. A young child's behavior, 
after all, is a parent's most valuable source of 
information about the child's mental state and his 
emotional and physical well-being. An understanding of 
his behavior patterns, of how his behavior reflects his 
inner equilibrium, Is essential to successful child 
rearing. A three- or four-year-old rarely talks about 
his feelings. He is unlikely to tell his mother, "I 
feel happy," or "I am tired," or "I am sick," or "I 
feel insecure." But by observing his normal behavior, 
whether he is playing cheerfully, full of energy and 
curiosity, or whether he seems uncharacteristically 
withdrawn or unnaturally wild, the parent may come to 
understand the child's needs and be better equipped to 
fuIf i 1 1 t h e m .

When behavior takes a mysterious turn, when a 
child is disagreeable for no discernible reason or 
reacts in an unusual and unexpected way to both 
pleasant and unpleasant experiences —  when, in short, 
his behavior does not follow the usual and simp 1e rules 
of cause ana effect as the parent understands them -- 
then the parent has cause for anxiety. Invariably the 
child's inappropriate behavior pattern proves to have
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survival value when It Is finally understood. A child, 
for instance, who comes home from nursery school each 
day in a wretched frame of mind, fussing and demanding 
attention, may provoke his parents to investigate his 
well-being at school; often serious problems are 
uncovered in this way, even though the child may never 
complain about school or his teacher, and may even 
claim that he is having a fine time.

Even more important to the child's well-being is 
the watchful mother's instinctive recognition that 
unexplained crankiness may be a symptom of oncoming 
sickness. Long before the child articulates any 
symptom of sickness or physical discomfort, the 
knowledgeable mother, inspired by his peculiar 
behavior, whips out the thermometer, often to discover 
that the child is feverish and sick. In such a case 
the child's crankiness is the organism's symptom that 
something is wrong; like all symptoms, its function is 
to help restore the body to its desired state of 
homeostasi s . The mother is 1ed by the symptom to take 
steps to help restore the equilibrium that has, for 
some reason, been destroyed.

Another condition in a child's life r e g u 1a r 1y 
leads to behavior that appears to serve no rational 
purpose, yet proves to have survival value. That 
condition is sleep. A night of p e a c e f u l , pleasant
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sleep may be followed by a dismal irritability upon 
waking up, both in children and in adults. The mood 
does not seem to be a result of the pleasant or 
unpleasant aspects of the activity that preceded it. 
Rather, post-sleep crankiness represents a sort of 
reentry syndrome, as the mind moves from one state of 
consciousness into another. The organism seems to 
require a certain period of adjustment when making the 
transition from the state of sleep to the state of 
w a k e f u 1 n e s s , a per i od that is 1onger for some persons 
than others. Post-sleep crankiness offers a brief 
period of protection against the dangers inherent in 
normal human Interactions. Leave me alone, the recent 
sleeper begs by means of his irritability, I'm not 
ready to deal with you as my usual self. I'm a 
different person at this moment and might function in 
the wrong way. Wait until I'm entirely awake. Then 
I'll behave re 11a b 1y .

Bad behavior, to be sure, is sometimes 
purposefully used by the child to gain some desired 
end, to get his way, to compel his parents to submit to 
his will. In the case of p o s t - t e 1evision crankiness, 
however, the child's behavior is likely to lead to an 
unaesirea result: the parent will eliminate the
aesiraoie experience (television watching) in order to 
eliminate the subsequent undesirable behavior. It is
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logical to assume therefore that unlike a child's 
whining and fussing to get his way, the p o s t - t e 1e v i s 1 on 
bad behavior is not purposeful or within the child's 
active c o n t r o l . It is provoked for some inner purpose 
that the child is unaware of.

Is p o s t - t e I e v 1 si on crankiness a signal to parents 
that the child is fatigued and needs to rest? Why, 
then, do parents seem to consider television viewing a 
restful, relaxing activity and often encourage their 
overtired children to settle down before the television 
set? What form of rest is the parent to supply, 
f o l 1 owlng a number of hours of television watching? If 
anything, the child seems in need of physical and 
mental activity.

It is far more likely that p o s t - t e 1evision 
crank iness serves a purpose similar to the unexplained 
behavior that appears at the onset of illness, or at 
the end of sleep. Perhaps it must be considered in the 
light of both. It may be a symptom that a parent 
should heed, a sign that something about the experience 
of television watching is harmful to the child and may 
nave adverse developmental consequences. Or it may 
signal a transition from one state of consciousness to 
another (post-sleep irritability).

That p o s t - t e 1evision crankiness represents a 
reentry syndrome raises a particularly disquieting
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question: What, then, Is the child's state of
consciousness while he is watching television? It is 
clearly not sleep. Is it something other than waking? 
We are all familiar with drug-induced states of 
consciousness. Is the t e 1e v 1s 1 on-viewing child on some 
kind of trip, then, from which he must reenter the real 
world with the help of a transitional period of bad 
behav i or?

It is a Hobson's choice for worried parents which 
of these alternative theories to accept -- television 
viewing the sickness, or television viewing the trip, 
or, worst of all, television viewing the sick trip.
The curious thing is that none of this has much to do 
with what children watch on television, the usual 
concern of parents and educators. It is the fact that 
they watch that is significant. For if television 
viewing can be a "trip,'' then perhaps, like the drug 
experience, it can become an addiction as well.
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Writing Assessment Assignment
You are working on a special issue of a magazine 

that will examine major economic trends that occurred 
from 1971-1980. You have found out that in 1971, 1.6 
trillion kilowatt-hours of electricity were produced; 
in 1976, 2.0 trillion kilowatt-hours; and in 1981, 2.3 
trillion kilowatt-hours. You are now looking at the 
sources of energy used for the product i on of 
electricity. The table below gives the percentage of 
electricity produced according to the power source. 
Your Job is to exp I a i n why most electricity in the 
United States was produced using coal by the end of 
1980. Give a  cause for this Increased use of coal to 
make electricity. Be explicit so that the reader can 
follow the steps in your reasoning.

Percentage of Electricity Produced by Year and Source 

Year Coal Gas/Qi 1 Nuclear Hydro
1971 44% 38% 2% 16%
1976 46% 28% 12% 14%
1981 56% 24% .. 8% 12%

Taken from: Faigley, L . f Cherry, R. D . , Jolliffe, D.
A., & Skinner, A. M. C1985). Assessing writers' 
knowledge and processes of c o m p o s i n g . Norwood, N J :
A b 1 e x .
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PRACTICE WRITING ASSIGNMENT: You work for a student
organization that is ranking faculty members for your 
school's annual teaching award. Your Job is to use the 
data from student evaluations given below to write a 
report for the selection commitee recommending which 
instructor you think should receive the award this 
year. You should explain your choices. Be explicit in 
your reasoning so the commitee members will know how 
you made your choice.

1 Jones ITavlor Reed 1 Bass
The instructor expected a 
reasonable amount of work 
and clearly explained the 
gradi ng p o l i c y .

l
I
l
1 B 
1

l
I
l
1 A
1

B

1
l
1
1 D

The instructor was 
enthusi asti c about 
the s u b j e c t .

1
1
1 E

1
1
I D
1

A
1
1
1 C 
1

The instructor explained 
the course material 
c 1 ear 1y .

1
1
1 A
1

1
1
1 B
1

B
1
1
1 c
1

The instructor showed 
genuine interest in 
students and was 
available outside of 
c 1 a s s .

1
1
1
t
1 B

I
1
1
1
1 C E

1
1
1
1
1 A

Student evaluations of faculty.
Key: A = Best

B = Better than Average 
C = Average 
D —  Below Average 
E = Worst
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Assignment 1
The type of writing called for by this topic may 

be different from most of the writing you are asked to 
do in school. The purpose of this writing task is to 
have you articulate your understanding of the topic for 
v o u r s e 1f - to help you get your reasoning on the topic 
clear for yourself. It is not designed to show that 
you know a certain amount of something or that you have 
learned something in particular; rather, you are to try 
to clarify, for yourself, just how you understand the 
given situation.
T o p i c The figures below show the amount of TV watched 
by males and females of the ages from 12 to 55+ years. 
In order to understand the part that TV could play in 
your life, develop one hypothesis for whv amount of 
viewing t ime varies over the lifespan as reflected in 
the data below. Your paper should deal only with the 
data for your sex. Address the explanation to the 
expectations you have for your own life. Think through 
the data and its implications specifically so that your 
written explanation gives a clear reflection of your 
reason i n g .

Weekly Viewing Hours by Age and Sex
Age 1 Males 1 Females
12--17 1 20hrs 47min 1 I8hrs 18min
10--34 1 25hrs 3min 1 29hrs 48min
35 — 54 1 25hrs 33min 1 30hrs 22mln
..55+. L_ 35hrs 49min 1 40hrs 14min

Data found in: Traub, J. (1985). The world according
to Nielson: Who watches television -- and why.
Channels of Comm u n i c a t i o n . 4<5>, 26-32, 70-71.
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Assignment 2
The type of writing celled for by this topic 

should be familiar to you. The purpose of the task is 
to have you explain something to someone else. Your 
purpose should be to help someone else understand the 
given situation as you do -- not to convince or 
persuade them, but to help them understand.
Topic Your social studies class is working on a 
project concerning the effect of differing incomes on 
everday life. Television was your assigned focus, and 
you have found the data presented in the table below 
which gives the amount of TY watched in households 
according to the income of that household. Your job is 
to write a report for the class which explains whv 
there are differences in amount of TV watched by 
households with different incomes. The report is to be 
a short one, so develop only one reasonable hypothesis. 
Be explicit so that the class can follow your 
reason i ng.

Hours of TV Usage per Week by Household Income
Income Hours_ per Week

Under 10.000 53:56
1 0 . 0 0 0 —  14.999 55:02
15.000--19.999_ 54:55

20.000+ 50 : 44
30.000+ 50:52

Data found in: Be 1 1v i 11e , H. M., Jr. (1985). Audience
rating- Radio, television, and cable (p. 305).
Hillsdale, N J : Erlbaum.
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THINK-ALOUD PRACTICE DIRECTIONS
EXPLAIN THINK-ALOUD: You are to think out

)oud--like talking to y o u r s e 1f - - w h i 1e you are reading 
and writing. I w i 11 give you a task to read or write.
1 will read you the directions and have you get 
s t a r t e d .

The things you say out loud will probably fall 
into two categories: CONTENT--in reading you might
tell what you understand of what you have read so far; 
in writing you might tell what you are writing and 
thinking about writing. PROCESS--in reading you might 
tel 1 what you are doing to understand, 1 ike re-reading,
or skimming back, etc.; in writing you might tell what
you are going to do next or how you plan to do 
someth i n g .
NOW GIVE WRITING PRACTICE TASK AND ANSWER QUESTIONS 
THAT COME UP AND ENCOURAGE GOOD REPORTING. THEN DO
SAME WITH READING PRACTICE TASK.
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DIRECTIONS FOR WRITING ASSIGNMENTS:
I am going to give you a writing task to complete. 

What is important to this experiment is that you say 
out loud everything you are thinking and writing from 
the moment you receive the writing assignment until you 
are finished. Say everything no matter how unimportant 
or irrelevant you might think it is. Report all 
thoughts. I realize that you cannot say a l 1 of the 
things that go through your head, but try to say as 
many as you can. I wiI 1 only interrupt you if you fall 
silent. Otherwise act as If I were not here. I w i 11 
be watching the tape and making observations. When you 
have finished I will ask you some questions from my 
o b s e r v a t 1o n s .

Any quest i ons?
Here is the assignment. You have only 50 minutes 

during which to complete it. Keep your response short 
and to the point so that you can produce a f in1 shed 
draft within the time limit. Judges will rate your 
piece on the basis of how well it completes the 
assi g n m e n t .
READ ALOUD THE TOP SECTION OF THE ASSIGNMENT 
Assignment 1

The type of writing called for by this topic may 
be different from most of the writing you are asked to 
do in school. The purpose of this writing task is to 
have you articulate your understanding of the topic for 
v o u r s e 1f -- to help you get your reasoning on the topic 
clear for yourself. It is not designed to show that 
you know a certain amount of something or that you have 
learned something in particular; rather, you are to try 
to clarify, for yourself, just how you understand the 
given situation.
ASK FOR QUESTIONS ABOUT TYPE OF WRITING REQUESTED. 
Assignment 2

The type of writing called for by this topic 
should be familiar to you. The purpose of the task is 
to have you explain something to someone else. Your 
purpose should be to help someone else understand the 
given situation as you do -- not to convince or 
persuade them, but to help them understand.
ASK FOR QUESTIONS ABOUT TYPE OF WRITING REQUESTED.
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DIRECTIONS FOR READING ASSIGNMENTS:
I am going to give you a passage on TV to read. 

What I want you to do Is to read the text silently as 
it is divided Into clauses. Stop reading at each slash 
mark and report a l 1 the thoughts you have had or are 
having at that point. Report any thought regardless of 
how silly or unrelated you might think it is.

When you have finished reading the passage, your 
comprehension will be assessed first by a written 
recall task and then by a multiple-choice test. 
Therefore, be sure that you are sure of your 
comprehension before you tell me you are finished. Do 
anything with the passage that you want in order to aid 
your comprehension.

Any questions?
Act as if I am not here. I will be watching the 

tape and making observations. When you are finished, I 
will ask you some questions from my observations.
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FREE RECALL
On this sheet, write down everything you can 

remember about the text you Just read, Don't worry 
about whether the things you remember are important or 
not; just write them down anyway. What you write does 
not have to be in sentence/paragraph f o r m , but you 
should express each idea clearly enough that anyone who 
reads it will be able to understand what you mean. You 
probably will need only about 10 - 15 minutes for this 
activity, and it is OK to write on the back if you need 
t o .
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VALIDITY OF CONTENT, CONSTRUCT, AND APPROPRIATENESS
The following two passages and corresponding 

multiple-choice test questions are to be used in an 
experiment involving above- a v e r a g e , t w e 1fth-grade 
students. You are asked to rate the multiple-choice 
questions on the basis of three criteria: a) content
validity -- Do the questions test the knowledge 
available from the passage? b> construct validity -- Do 
the questions test the kinds of things subjects must 
know if they comprehended the passage? c) 
appropriateness -- Are the questions clearly worded and 
appropriate for the twelfth-grade target subjects?

Read each passage and then take the test putting 
answers in the blanks as requested. Then indicate on 
the table below your judgment on each of the criteria 
for each quest 1 o n .
Pirect i o n s : Please put an "x" if you agree with the
content validity, construct validity, and 
appropr iateness of each quest i o n . If you di sagree with 
any of these criteria for any question, please comment.
"PHANTOM"
Quest ion Content Construct Appropriate Comments

vesI no vesl no yes .ns_
_L

3-L.

7.

10 •
"STATE OF CONSCIOUSNESS"

Quest ion
 u „ „

 2..___
 a,___
 fL___
 ___
 ^ ___
 L,___
  £Li___
 ___
 UL,___

Content 
vest no

Construct 
vesl. -Qg_ 

 I_____
Appropriate 
ves ! no__

Comments
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"PHANTOM11 —  POSTTEST II: The purpose of this
multiple-choice assessment Is to determine 
how well you understood a few key points from 
the passage you just read. For each of the 
following questions choose the best answer 
from those given and put the letter 
corresponding to that answer in the space 
provided by the question number.

  1. How is "everyone ... employed as a
homeworker?"
a. Each one helps produce the mass man.
b. Each one helps to produce unfreedom.
c. Each one helps to produce leisure.
d. a and b

  2. What about a movie theater makes it an
inappropriate tool in the economy of mass 
product i on?
a. It allows mass consumption of a single 

p r o d u c t .
b. It produces a communal experience.
c. It increases consumption of products.
d. none of the above

  3. Who produces the demand for products that is
necessary to make mass production efficient?
a. the producer of the product
b. the consumer of the product
c. the "mass man"
d. alI of the above

  4. What has caused modern man to "hermit" himself
in his home?
a. He wants to renounce the world.
b. He wants to understand himself,
c . He wants to be aware of the w o r 1d.
d. a and b

  5. According to the passage, the theater's
commodity is the spectacle. What is the 
television's commodity?
a. the mass man
b. the receiving device
c . TV programs
a. all of the above
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6. What a u d 1ence does the author most effectively
address in this passage?
a. parents
b . educators
c. social scientists
d. television researchers

7. Which of the following is paradoxical to the
author?
a. the use of leisure for production
b. the privacy of the home
c . the d l s p e r s a 1 of consumpt i on
d. a and c

8. What does the author claim that TV produces?
a . consumers
b . producers
c. hermits
d. a l 1 of the above

9. Which of the following best states the author's
main point?
a. Each man is involved in both consuming, 

producing, and producing more consumption.
b. Television serves a positive function in 

our e c o n o m y .
c. The making of the mass man no longer 

requires amassing.
d. The popularity of movies began what 

television has brought into effect.
.10. What is most "phantom" in the world of TV?

a. consumption
b. production images
c. Individualism
d. leisure
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"STATE OF CONSCIOUSNESS" -- POSTTEST II: The purpose
of this multiple-choice assessment is to 
determine how well you understood a few key 
points from the passage you Just read. For 
each of the following questions choose the 
best answer from those given and put the 
letter correspondi ng to that answer in the 
space provided by the question number.

  1. According to the parents'1 descriptions of their
children's post-te 1 evision behavior, what is 
the most common characteristic of that 
behav i or?
a. fatigue
b . depress i on
c. irritability
d. confusion

  2. Which of the situations below cause behavioral
patterns similar to p o s t -t e 1evisi on viewing 
crank i ness?
a. oncoming sickness
b. school-related anxiety
c. post-sleep syndrome
d. a and c

3. What reason does the author give for ruling out
intentional bad behavior as a cause for
p o s t - t e 1evision viewing behavior?
a. Young children do not have active control 

over their behavior.
b. Children are unable to use television in 

such a manner -- as a t o o l .
c. Bad behavior used in that way would lead 

to an undesired result.
d. Because such behavior is short-lived, most 

parents ignore it.
4. What does homeostasis mean as used in this

passage?
a. symptoms of illness
b. the body's equilibrium
c. mental instability
d . s t a t ic behav i or

5. Post-sleep syndrome represents what?
a . mi sbehav i or
b. oncoming illness
c . transi t ion
d. none of the above
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6. According to the passage, which of the
following is a way in which television 
viewing is like a drug trip?
a . It produces trance-1 ike behav i o r .
b . It produces a g g r e s s 1ve b e h a v i o r .
c. It produces passivity in normally active

ch i 1d r e n .
d. b and c

7. The author seems to be focusing this passage
most toward whom? 
a . t e 1ev i s i on researchers
b. parents
c . educators
d . any TV v i ewer

8. The author purposefully chooses words in the
passage to suggest that the information given 
comes from: 
a. educators 
b . psycho!ogi sts
c . soc ial researchers
d . all of the a b o v e .

9. Which of the following best describes the
author's final conclusions about the effects 
of television viewing on chiIdren?
a. not harmful in s m a 11 amounts
b. harmful regardless of content
c . h a r m f u 1 i f not mon i tored
d. posi t i ve on some occasions

10. What type of evidence does the author use most 
frequently to support the main ideas?
a. scientific research
b. reports of direct laboratory experiments 

on children viewing television
c. anecdotal evidence
d. none of the above
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RATING SHEET FOR WRITING ASSIGNMENTS
Dear He 1pfuI T A ' s :

I have made the copies that I think you will need 
to make the writing assignments. Enclosed with these 
is a short rating sheet that I would like for you to 
complete regarding the assignments. It involves your 
answering yes or no in the space provided to the three 
questions about the validity of the assignments. I 
would appreciate your taking the time to answer these 
three questions. I w i 11 collect them with the student 
r e s p o n s e s .

Thanks!
Assignment #1 I 12

Content Validity: I
i

1. Does the assignment require the writer I
to make meaning via constructing an I
hypothesis? I

2. Is the assignment appropriate for 
above-average h i gh s c h o o 1 sen i ors?

Construct Validity
1. Does the assignment call too heavily on 

other skills rather than meaning making?
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PRIMARY TRAIT SCORING GUIDE FOR ASSESSMENT ASSIGNMENTS
A. Rhetor lea] Demands
1. The author provides no introduction describing the 
task of explaining the task at hand (increase in coal 
use or choice of teacher)
2. An Introductory element Is given, but Is very 
general .
3. There is an 1ntroduction * but detailed attention to 
the task Is lacking and the author doesn't suggest any 
audience (the magazine or the committee).
4. The Introduction clearly, specifically describes the 
task. Including audience and development.

B. H y p o t h e s i z i n g  a R e a s o n
1. The author gives no reason (for increase In coal 
usage or choice of teacher).
2. The author gives a reason, but mentions only coal, 
or only the chosen teacher, not the other power sources 
or other teachers.
3. The author gives a reason and mentions the qualities 
of coal or the teacher plus qualities of at least one 
other power source or teacher.
4. The author traces his/her reason through each power 
source or teacher.
C. Providing Specific Grounds for Reason
1. The author gives no specific details supporting the 
reason given.
2. The author does not use the percentages of power 
from each source or grades for each teacher for
dlscuss1 o n .
3. The author gives specific supporting details for at 
least two of the power sources or teachers from the 
chart but does not use the percentages or grades given 
by the c h a r t .
4. The author gives specific supporting details. 
Including the percentages or grades from the chart, for 
each power source or teacher.
D. Explanation of Details
1. The author does not explain the applicability of 
d e t a 11s g 1v e n .
2. The author provides a general, narrative explanation 
of facts as a whole.
3. The author explains the details but does not relate 
them strongly to the reason for change or choice.
4. All details are explained and their applicability to 
the reasoning is clearly stated.
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PRIMARY TRAIT SCORING RUBRIC FOR REFLEXIVE ASSIGNMENT
A . Rhetorical Demands
1. The author provides no Introduction describing the 

task of exp 1 a In1ng--for h e r / h i m s e 1f--why viewing 
time changes.

2. An Introductory sentence or two are given, but are 
very genera 1.

3. There Is an Introduction, but detailed attention to 
the task Is lacking and the author doesn't suggest 
any audience or suggests someone other than
h l m / h e r s e 1f .

4. The Introduction clearly, specifically describes the 
task, that the paper Is targeted at the author, and 
her/his development is obvious.

B . Hypothesizing a Reason for Increase In Viewing Time
1. The author gives no reason.
2. The author gives a reason, but goes away from

his/her expected life plan for explanation.
3. The author gives a reason and m e n t 1ons at 1 east two 

of the age categories as she/he has experienced them 
or expects them to be in her/his life.

4. The author mentions his/her reason with regard to 
each category, stating expectations for his/her own 
life at those times.

C. Providing Specific Grounds for Reason
1. The author gives no specific details supporting the 

reason given.
2. The author does not use the categories from the 

chart as detailed categories for discussion.
3. The author gives specific supporting details for at 

least two of the categories from the chart but does 
not use the numbers given by the chart.

4. The author gives specific supporting details, 
including the average hours from the chart, for each 
c a t e g o r y .

D. Explanation of Details
1. The author does not explain the applicability of 

deta iIs gi v e n .
2. The author provides a general, narrative explanation 

of facts as a whole.
3. The author explains the details but does not relate 

them strongly to the reason for change.
4. All details are explained and their applicability to 

the reasoning is clearly stated.
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PRIMARY TRAIT SCORING RUBRIC FOR EXTENSIVE ASSIGNMENT
A. Rhetorical Demands
1. The author provides no introduction describing the 

task of exp 1 a 1n 1ng--for the social studies 
class--how Income affects viewing time.

2. An Introductory sentence or two are given, but are 
very genera 1.

3. There Is an introduction, but detailed attention to 
the task Is lacking and the author doesn't suggest 
any audience or suggests someone other than the 
social studies class.

4. The introduction clearly, specifically describes the 
task, that the paper is targeted at the social 
studies class, and her/his development is obvious.

B. Hypotiigs 1 z 1 no a Reason for Difference In Viewing 
Time bv Household_Income

1. The author gives no reason.
2. The author gives reasons why times are what they are 

for each category rather than explaining the 
differences among categories.

3. The author gives a reason and traces it through 
differences between at least two of the Income 
c a t e g o r I e s .

4. The author traces his/her reason through differences 
between each c a t e g o r y .

C. Providing Specific Grounds for Reason
1. The author gives no specific details supporting the 

reason g l v e n .
2. The author does not use the categor ies from the 

chart as detailed categories for discussion.
3. The author gives specific supporting details for at 

least two of the categories from the chart but does 
not use the numbers given by the chart.

4. The author gives specific supporting details. 
Including the average hours from the chart, for each 
c a t e g o r y .

D. E x p l a n a t ion of Details
1. The author does not explain the applicability of 

details given.
2. The author provides a general, narrative explanation 

of facts as a whole.
3. The author explains the details but does not relate 

them strongly to the reason for change.
4. All details are explained and their applicability to 

the reasoning Is clearly stated.
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SAMPLE DATA PAGE FROM V A L : CONCRETE READING TASK
TEXT RESPONSE
A CHANGED STATE OF CONSCIOUSNESS U m , title seems to 

make s e n s e .
Time after time parents note 
that their children's behavior 
seems to deteriorate just 
after they finish watching 
t e 1ev i si o n .
Because such behav i or is 
frequently short-lived, 
parents don't usually make 
a great deal of it,
but when asked specifically 
about their child's 
post-viewing behavior, most 
do confirm that some 
temporary crankiness or 
mi sbehav i or often occurs 
at those times:

Well, implying that 
watch ing television 
i s bad for y o u .

But it's not as 
as p e o p 1e w o u 1d 
th i n k .

bad

Again, they're 
imp lying that 
teIev i s 1 on is the 
source of the 
mi sbehavior of 
c h i 1d r e n .

"We notice that they always 
come away from an hour or 
two of television watching 
in a terrible state: 
cranky, captious, tired, 
ready to explode.
They come away from the set 
and try to assuage some sort 
of inner dissatisfaction in 
some way —  by dr i nk i ng a 
lot, eating, jumping up and 
down aimlessly."
"TV doesn't improve their 
di s p o s i t i o n .
They're grouchy and 
irritable right after 
they w a t c h ."
"Immediately after watching 
television the kids' 
behavior plummets downward 
from the n o r m a l .

U h , another 
statement to 
t h a t .

af f l rm

Seems like they're 
saying that 
t e 1e v ision will, 
makes c h i 1dren 
rest 1 e s s .

And i t d o e s n 't 
he 1 p .
More of the same 
stuf f .

Again implying that 
watching television 
makes you hyper.
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SAMPLE DATA PAGE FROM PETER: REFLEXIVE WRITING TASK

Urn, so, actually it could Just be writing out my 
thoughts. Okay. Urn, the, it seems odd that the older 
a person is, the more TV is watched. I'm gonna go back 
and see what exactly I have to do again. Why the 
amount of time, and um only the data for my sex.
Okay, so I have to write why it varies with the age, 
one hypothesis. Okay, I have to address it, the 
explanation to the expectations for my life. Don't 
really understand that part. So, we've got 12 to 17,
20 hours, and then 25, 25, and 35, 55 plus. Wonder why
it could be. See the 12 to 17 um, probably that's the
lowest because they have less time to spend watching 
TV. 18 to 34 are the working people, they can watch TV 
when they get home. 35 to 54 the same deal. And 55 
plus are people who are probably retired, so they watch 
even more. Okay. So, my hypothesis is, it correlates 
to work or what someone does when they come home. 
Someone between 12 and 13 will study more than they 
watch TV. But the working people don't usually have 
h o m e w o r k . O k a y , I gotta make a statement h e r e . I'm 
doing this to clarify it for myself. Okay. Why does 
it vary? Make a statement. Stating that it varies, or 

should 1 just give a general why? Um. Maybe I'll say,
I 11 say that it does. The amount, I don't like...
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DEVELOPMENT OF CATEGORIES OF MEANING-MAKING STRATEGIES

Initially, the researcher used the descriptions of 
reading process strategies developed by Olshavsky 
C1976-77) and the descriptions of writing process 
strategies developed by Flower and Hayes C1981a) as a 
basis upon which the strategies reported by the 
subjects in this study would be described. As this 
analysis progressed, however, it became obvious that 
this method of analysis would not accomplish the stated 
purpose of describing meaning-making strategies in that 
too much researcher inference would be needed to make 
the distinction between those reading and writing 
strategies which were and were not to be considered as 
meaning making. To remedy this problem, a different 
method of analysis was sought which would unify the 
data rather than spilt It. In one similar study 
conducted to Investigate meaning making, Kirby <1986) 
employed the constant comparison method of qualitative 
data analysis described by Glaser and Strauss (1967). 
Because this method of analysis seemed appropriate to 
the task of developing descriptions from a large amount 
of data, it was chosen for use In this study.

To begin the analysis, the think-aloud protocols 
were reaa tTrough completely. As descriptions were 
conslcerec. they were Jotted down near the appropriate
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portions of the protocols. After this reading of all 

protocols, the researcher made notes of the various 

descriptions which seemed appropriate. These 

descriptions were the basis for further refinement and 

development as the protocols were read through again.

As a portion of the protocols was categorized under a 

particular description, it was compared to other 

portions which had previously been placed In that 

category and to the description written for that 

c a t e g o r y . The categorles were thus d e s c r 1 bed and 

refined through many readings of the protocols. The 

following summary of the eight categories developed in 

this manner lists the categories and the major types of 

strategies Included In each.



1 9 0

Summary of Categories of Meaning-Making Strategies

Monitoring evaluation of processing
evaluation of

comprehens 1 on/compos 111 on 
facilitation of processing 

Phrasing Content restatments of text read
restatments of Ideas 

producedcrehearsa1)
Content Knowledge use of general content prior

know 1 edge 
use of personal experience 
elaboration using prior knoledge 
use of style or form knowledge 
use of knowledge of text mechanics 
reports df reread!ng 
observed acts of rereading 
queries concerning texts or ideas 
generalizations from data given 
connections of data from different 

parts of the texts 
Making Connect ions references to Intended audience

references to author

Text Form

Reread 1ng

Quest i on 1ng 
I n f e r e n c 1ng
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