Louisiana State University

LSU Digital Commons
LSU Historical Dissertations and Theses

Graduate School

1980

A Comprehensive Study of Black Students Attending an
Historically Black University: Selected Characteristics,
Experiences, Level of Satisfaction, and Similarity to Other College
Populations.
Charles Ruffin Burchell
Louisiana State University and Agricultural & Mechanical College

Follow this and additional works at: https://digitalcommons.lsu.edu/gradschool_disstheses

Recommended Citation
Burchell, Charles Ruffin, "A Comprehensive Study of Black Students Attending an Historically Black
University: Selected Characteristics, Experiences, Level of Satisfaction, and Similarity to Other College
Populations." (1980). LSU Historical Dissertations and Theses. 3515.
https://digitalcommons.lsu.edu/gradschool_disstheses/3515

This Dissertation is brought to you for free and open access by the Graduate School at LSU Digital Commons. It
has been accepted for inclusion in LSU Historical Dissertations and Theses by an authorized administrator of LSU
Digital Commons. For more information, please contact gradetd@lsu.edu.

INFORMATION TO USERS

This was produced from a copy of a document sent to us for microfilming. While the
most advanced technological means to photograph and reproduce this document
have been used, the quality is heavily dependent upon the quality of the material
submitted.
The following explanation of techniques is provided to help you understand
markings or notations which may appear on this reproduction.
1.The sign or “target” for pages apparently lacking from the document
photographed is “Missing Page(s)” . If it was possible to obtain the missing
page(s) or section, they are spliced into the film along with adjacent pages.
This may have necessitated cutting through an image and duplicating
adjacent pages to assure you of complete continuity.
2. When an image on the film is obliterated with a round black mark it is an
indication that the film inspector noticed either blurred copy because of
movement during exposure, or duplicate copy. Unless we meant to delete,
copyrighted materials that should not have been filmed, you will find a
good image of the page in the adjacent frame.
3. When a map, drawing or chart, etc., is part of the material being photo
graphed the photographer has followed a definite method in “sectioning”
the material. It is customary to begin filming at the upper left hand corner
of a large sheet and to continue from left to right in equal sections with
small overlaps. If necessary, sectioning is continued again—beginning
below the first row and continuing on until complete.
4. For any illustrations that cannot be reproduced satisfactorily by
xerography, photographic prints can be purchased at additional cost and
tipped into your xerographic copy. Requests can be made to our
Dissertations Customer Services Department.
5. Some pages in any document may have indistinct print. In all cases we
have filmed the best available copy.

University
M icrofilm s
International
3 0 0 N. Z E E B R O A D . A N N A R B O R , Ml 4 8 1 0 6
18 B E D F O R D ROW, L O N D O N WC 1 R 4 E J , E N G L A N D

8103627

BURCHELL, CHARLES RUFFIN

A COMPREHENSIVE STUDY OF BLACK STUDENTS ATTENDING AN
HISTORICALLY BLACK UNIVERSITY: SELECTED CHARACTERISTICS,
EXPERIENCES, LEVEL OF SATISFACTION, AND SIMILARITY TO OTHER
COLLEGE POPULATIONS

The Louisiana State University and Agricultural
and Mechanical Col.

University
Microfilms
International

300 N. Zeeb Road, Ann Arbor, MI 48106

PH.D.

1980

A COMPREHENSIVE STUDY OF BLACK STUDENTS ATTENDING A N HISTORICALLY
BLACK UNIVERSITY:

SELECTED CHARACTERISTICS, EXPERIENCES,

LEVEL OF SATISFACTION, AND SIMILARITY TO
OTHER COLLEGE POPULATIONS

A Dissertation

Submitted to the Graduate Faculty of the
Louisiana State University and
Agricultural and Mechanical College
in partial fulfillment of the
requirements for the degree of
Doctor of Philosophy
in
The Department of Psychology

by
Charles R. Burchell
B.A., Southern University, 1968
M.A., Louisiana State University, 1971
August, 1980

ACKNOWLEDGEMENTS

I would like to thank the members of my committee, Dr. Perry H.
Prestholdt, Dr. Laurence Siegel, Dr. Ralph M. Dreger, Dr. Joseph Dawson,
and Dr. Nathan Gottfried, for their valuable suggestions and their
kindness.

I especially am indebted to Dr. Prestholdt who directed this

research and made many helpful suggestions toward revision of the
original draft of the manuscript.

Thanks is also due to the administra

tors of Louisiana State University and Southern University for the
several ways in which they facilitated the conduct of the study; to my
employer and supervisors, Mr. George Genne, Mr. Phil Oakley and Mr.
Bill Graham, for their patience and consideration; to my typist, Mrs.
Mary Mevers for attempting and completing the manuscript with all
deliberate speed; to m y family for their constant support, encouragement
and love; to friends who helped in many ways, and to God for everything.

ii

TABLE OF CONTENTS

Page
TITLE PAGE

.

ACKNOWLEDGEMENTS

*
...................................................

±i

LIST OF T A B L E S .....................................................

v

ABSTRACT

...............

viii

CHAPTER
I.

INTRODUCTION ..............................................
Review of the L i t e r a t u r e ..........................

II.
III.

1

.

1

Purpose .................................................

15

M E T H O D ....................................................

17

RESULTS AND DISCUSSION OF DATA OBTAINED FROM SOUTHERN
UNIVERSITY STUDENTS......................................

26

O v e r v i e w ..............................................

26

Background D a t a ........................................

26

Factors affecting Students Choice to Attend

IV.

Southern University...................................

36

Student Experiences...................................

55

Student P r o b l e m s .......... .. ........................

74

D i s c u s s i o n ............................................

102

RESULTS AND DISCUSSION OF COMPARISON DATA BETWEEN
SOUTHERN UNIVERSITY AND LSU S T U D E N T S ...................

117

Overview and Background D a t a ........................

117

Determinants of College Choice

125

iii

......................

Chapter

Page
A comparison or Experiences between Three

V.

Col lege Student Samples...............................

137

Di -ussior;..........................................

185

AND CONCLUSIONS.................................

205

R E F E R E N C E S ......................................................

210

A P P E N D I C E S ......................................................

213

A.

SUMMAF

LETTER OF PERMISSION TO CONDUCT STUDY AT SOUTHERN
U N I V E R S I T Y ............................................

214

B.

COLLEGE MAJOR OF THREE STUDENT GROUPS...................

215

C.

SURVEY OF UNDERGRADUATE STUDENTS AT SOUTHERN
UNIVERSITY/L.S.U.......................................

216

V I T A .............................................................

231

iv

LIST OF TABLES

Table
1.

2.
3.

4.

Page
Percent ,ge Frequencies of Southern Sample with Respect
to Sex, Class Year and C o l l e g e .............................

18

Major Field of Study of Southern University Students

...

20

Residential Status, Proximity to Campus and Size of
Hometown of Southern Students...............................

28

Students Report of Quality of College Preparatory
Training and High School Grades .............................

30

5.

Pre-College Educational Integrated Experiences

...........

31

6.

Family Income of Southern Students

........................

32

7.

Subject Areas Students Expressed Interest in for
Post-Graduate W o r k ..........................................

34

8.

Determinants of College Choice for Southern Students

9.

Sources of Negative Comments about Southern University . .

43

10.

Summary of Reasons why Southern Students chose not to
attend Predominantly White Colleges or Universities. . . .

47

Beliefs held by Southern Students about Predominantly
White C o l l e g e s ..............................................

49

Beliefs held by Southern Students about Predominantly
White Colleges ( M e a n s ) .....................................

50

Southern Students' Beliefs about Black Students at
Predominantly White Colleges ...............................

52

11.

12.

13.

...

14.

Perceptions of Campus Climate by Southern Students

15.

Southern Students' Participation in Campus Organizations

16.

17.

37

. . . .

57
.

60

Participation in Off-Campus Organizations by Southern
University Students
........................................

63

Participation in Various Functions and Events on the
Southern University Campus .................................

65

v

Table
18.

Page
Participation in Off-Campus Events and Functions by
Southern University Students ...............................

67

19.

Nature of Social Contacts...................................

69

20.

Kind ar.

21.

Source.-: of Financial S u p p o r t ...............................

75

22.

Sources of Financial Help for S t u d e n t s ....................

77

23.

Sources of Help for Academic Problems......................

80

24.

Sources of Vocational H e l p .................................

82

25.

Sources of Satisfaction or Dissatisfaction with Campus
L i f e .........................................................

88

Likert Items on Attitudes Concerning Experience at
Southern University..........................................

92

27.

Summary of Motives for Taking Course in

. .

97

28.

Sex and Class Year of the Southern and L.S.U.

. .

119

29.

Distribution of L.S.U. Blacks among College Divisions.

30.

Home State, Proximity of Hometown to Campus and Size
of Hometown for Comparison Gro u p s .............

122

College Educational Background of Parents of Comparison
G r o u p s ...................

123

26.

31.

Degree of Non-Classroom Interaction with Faculty.

Black Studies.
Students

. .

72

120

32.

Percentage of Blacks in High School Senior Class for
Comparison Groups ............................................... 126

33.

Determinants of College Choice for Comparison Groups

34.

Comparison of Influence Against Student Attending
Southern/L.S .U.................................................. 134

35.

Reasons Why Black Students at Southern/L.S.U. did not
Attend White/Black University.................................. 135

36.

Mean Degree of Competition Perceived by Students

37.

Comparison of Campus Climate for Three Comparison
G r o u p s .......................................................... 140

38.

Level of Participation in On-Campus Organizations........... 142

vi

. . .

........

127

139

Table

Page

39.

Level of Participation in Off-Campus Organizations

40.

Frequency of Participation in On-Campus Functions and
E v e n t s ...............

150

Frequency of Participation in Off-Campus Functions and
Events , ...................................................

152

Identit
of College where Students Attended Off-Campus
Functii is andE v e n t s .......................................

154

41.

42.

. .

.

43.

Comparison of Income Sources for Three Student Groups.

44.

Summary

of Helping Agents for Financial Problems . . . .

45.

Summary

of Helping Agents for Academic Problems..

46.

Summary

of Helping Agents for Vocational Problems.

47.

Summary
of Helping Agents for Personal-Emotional
P r o b l e m s ...................................................

168

Kind and Level of Interaction with Faculty by Compari
son G r o u p s ............................................

170

Student Group Means for Items on Satisfaction and
Dissatisfaction............................................

172

Percentage of Students who Desire to Dropout or
T r a n s f e r ...................................................

174

48.

49.

50.

.

146

158
161

164
. .

.

51.

Comparison of Means of Frequency of Faculty Unfairness

52.

Means of Responses for Attitudes Toward University
A t t e n d e d ...................................................

177

Means of Responses for Attitudes Toward Predominantly
White U n i v e r s i t i e s ........................................

180

53.

54.

Students' Motivations for Interest in Black Studies.

vii

.

.

166

.

175

183

ABSTRACT

Although a large body of literature exists on the characteris
tics and experiences of black students attending predominantly white
colleges and universities, very little empirical research on blacks
attending predominantly black colleges and universities is available.
Existing studies usually lack comparative groups of black and white
students who attend predominantly white colleges and universities,
hence it is difficult to determine the unique characteristics of the
blacks who attend black colleges.

To remedy this situation the present

study surveyed a representative group of black students attending a
publicly-supported black university.

The purpose of the study was to

determine unique or attractive features of black universities that led
students to attend them.

In addition, students problems, experiences,

and kinds of satisfaction and dissatisfaction with college life was
assessed.

A survey schedule developed for this study was administered

to 117 black Ss_ at the black university and 117 black and 117 white
students at a large predominantly white university located in the same
community that served as a comparative group.

The survey was

administered through face-to-face interviews.

Analysis of Variance and

Chi Squares were conducted on each appropriate item.

A separate

analysis was done on the black student group using sex and college year
as main effects.

An analysis also compared the three college groups,

using groups, sex, and college year as main effects.
The results indicate that while all students are attracted to
their respective university for a variety of educational reasons, the
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blacks attending a predominantly black university are more strongly
influenced by the prospective program and faculty in their field of
interest.

Also social factors played a stronger role in determining

college choice for blacks on the predominantly black campus and whites
on the predominantly white campus than was the case for blacks on the
white campus.

Being more comfortable around other blacks, and similar

race-related reasons were significant college choice factors for
blacks who attended the predominantly black university.

Blacks at the

predominantly white universities, on the other hand, are more strongly
influenced by status factors in choosing a college.

Blacks at the

predominantly black university were more influenced by an attractive
offer of financial aid than the blacks at the predominantly white
university.
Concerning satisfaction with their experiences as students,
blacks at the predominantly black university were found to have
greater satisfaction than did the blacks at the predominantly white
campus.

Blacks as a group tended to be more concerned with financial

problems than whites, and black students at the predominantly black
university were far less likely to admit to personal-emotional than
the blacks at predominantly white universities.
Blacks at the predominantly black school were more involved in
campus functions and events than other students and compared to blacks
on white campuses, had more active social lives.

Both black student

groups were similar in many background characteristics, but a major
difference is that the former group typically comes from a higher socio
economic background.

The data suggest that this background difference

may be influential in college choice and choice of college major.
The study suggests that different motivations and interests
appear to be operating to lead black students to attend either predom
inantly white or predominantly black colleges.

x

CHAPTER I

INTRODUCTION
The second half of the 20th century has witnessed increasingly
larger numbers of black persons seeking and gaining higher education.
Gurin and Epps

(1975) report figures estimating 680,000 blacks e n 

rolled in colleges and universities in 1971.

Bayer

(1971) reveals that

blacks are entering college at a faster rate than the general college
age population, although still not in numbers proportional to the
number of potential black students in the college age black population.
Traditionally the Historically Black College has met most of
the higher education needs for the black student.

Blake

(1971), for

example, estimates that eighty percent of all undergraduate degrees
awarded to blacks prior to 1968 were awarded by black institutions.
Although there exists extensive literature on the black student and
the characteristics of the Historically Black College, very little
empirical research is evident.
Of studies that do exist, several have dealt with the achievement
and aspirations of students at Historically Black Colleges.

Wen

(1975)

analysed beliefs about influence of internal and external factors on
academic achievement.

She discovered that internal rather than external

factors significantly affected the achievement of females, and those
students whose mothers had more education than their fathers.

The

relevant factors included students' desire, effort, abilities, knowl
edge, and coursework.

Similarly Gurin and Epps

1

(1975) studied

2

aspirations and achievement of blacks in ten Historically Black Schools,
and concluded that males have generally higher aspirations than females,
and that men's aspirations were more influenced by their college
experiences than women's aspirations were by their college experiences.
Gurin and Epps noted also that this finding is similar to that obtained
with white students.

However, the authors provide no comparative data

of black students at predominantly white colleges, which would be
especially relevant to the effect of college experience on aspirations.
Jaffee

(1968) also described the aspirations of students at Southern

Historically Black Colleges, and found that graduates of these institu
tions generally realize their occupational goals.

He also found that

the majority of these students desire post graduate study or profes
sional training, and mostly all want professional and technical jobs.
A few writers have concentrated on background and demographic
characteristics of blacks at black colleges.

Stanfiel

(1972) investi

gated the education and income of the parents of students at Histori
cally Black Colleges and universities, and discovered that students
attending black universities had better educated parents than students
at black colleges.
tics, and found:

Jaffee

(1968) also reviewed background characteris

(1) that Historically Black College students come

from relatively higher socioeconomic backgrounds compared to most
Southern Black families;

(2) most graduated from high schools in the

same state as the college where they were enrolled;

(3) education is

the most frequently selected major, and teaching is the most preferred
occupation, and

(4) the student's source of financial aid is most

often the student's family.

In examining the high school academic

3

preparation of students attending black colleges, Bindman (1966) co n 
cluded that the majority of students were inadequately prepared for
college.
Other writers have dealt with the psychological characteristics
of the students who attend mostly black colleges.

Lao (1969) tested

expectancy theory and social learning theory (using the I-E construct)
with black females in ten mostly black colleges.
high in "system blame"

He found that students

(more external) tended to be more innovative,

more involved in civil rights activity, and more willing to enter nontraditional occupational fields for blacks.

Kindall and McClain

(1973),

in a quasi-longitudinal study, compared two groups of students at black
colleges

(one group in 1955, and the other in 1970), and discovered

that the personality profile of the latter group showed more aggressive
tendencies than the earlier group.

The authors chose to interpret this

finding as evidence that American blacks had entered psychological
adolescence, but ignored the influence of societal change that had
occurred in the interval between the evaluation of the two student
gr o u p s.
There are very few, if any, empirical studies related to the e x 
periences of the students attending Historically Black Colleges, how
they experience their environment, and their dissatisfactions and
satisfactions with the college experience.

However, Sowell

(1972) has

offered some personal observations on the experiences of blacks at all
black colleges.

For example, he thought generally that the black stu

dents were not serious about academic pursuits, and felt that an
academic atmosphere did not prevail at the black college that he attended.

4

Although these investigations provide some insights into the
black students and their experiences at black colleges, the information
is far from adequate, and suffers from methodological problems.

First,

these studies tend to be concerned with only one or possibly a few
content areas, rather than a comprehensive multivariate examination of
the experiences and characteristics of black students at black colleges.
Secondly, the studies do not represent a general population of black
students.

Even where several institutions are studied simultaneously

there is no certainty that the student subjects are representative of
their student bodies.

Moreover, comparisons with black and white

students at predominantly white colleges is limited or lacking, making
it difficult to assess the unique features and characteristics of
black institutions, or of the students who attend them.
Although the Historically Black College has educated the over
whelming majority of blacks, the elimination of racial segregation
policies has led many previously all white colleges and universities to
admit, and even actively recruit black students.

These policy changes

have resulted in an increased black enrollment at these institutions.
Bayer (1971) reports that three out of every five black students cur 
rently enrolled in college are attending predominantly white colleges.
Gurin and Epps

(1975) using data from several sources reveal that black

student enrollment at black colleges represent only 25 to 30 percent of
the black student population.
Research with blacks at predominantly white schools has dealt
largely with achievement, demographic and background characteristics,
and adjustment problems.

Clark and Plotkin (1963) studied black students

5

at white colleges who were sponsored by the National Scholarship Service
and Fund for Negro Students.

They found that:

were superior to non-scholarship holders,

(1) scholarship holders

(2) Southern Blacks were

superior to those students from other geographical areas, and

(3) black

women tended to complete college more frequently, and earn better
grades than black men.

Harris (1969) investigated black and white stu

dents' motives for college attendance, and found that although the
entire sample most often gave training for a career as a motive for
college attendance, black students endorsed this reason more frequently
than white students.
DiCesare et al.

(1972) contrasted attitudinal and demographic

characteristics between returning and non-returning blacks at the
University of Maryland.

The returnees were more self confident, had

higher expectations, felt more strongly that the university should
influence social conditions, observed more racism at the university, and
were more likely to live on campus and use the campus facilities than
non-returnees.

Hedegard and Brown (1969) found that black and white

students differ most strikingly on family characteristics, such as income,
occupational, and educational level of parents.

On all of these charac

teristics, black students' families measured lower.

Black and white

students also differed in the nature and frequency of academically rele
vant pre-college experiences.

Boyd

(1974) conducted a comprehensive

nationwide survey of black students at predominantly white colleges, and
found, among other things, that black students are largely public high
school graduates, most attend college in their heme areas, most maintain
a "C" average in college, and frequently consider financing their

6

education, to be critical problem.
By far the largest amount of data concerns the personal adjust
ment of black students at white colleges.

Elkind

(1971) noted some of

the salient differences that black students from ghetto areas encounter
when they enroll at integrated colleges:

(1) automatic promotion in the

ghetto school as opposed to promotion on an academic basis in college,
(2)

failure attributed to lack of ability and intelligence in the ghetto

school as opposed to blaming failure in college on cultural deprivation,
and

(3) ghetto school culture is dominated by a black majority while

the college is dominated by a middle class white culture.

Elkind asserts

that these discontinuities create adjustment difficulties for this group
of black students.

Babbitt et al.

(1975) interpreted adjustment prob

lems of blacks at large white universities in terms of the greater com
plexity of large institutions increasing the feelings of alienation and
powerlessness among the students.

Sowell

(1974) observed that when

prestige white institutions recruit blacks who are inadequately prepared
for these schools, often a double standard of performance, i.e.,
expectations for black students, is applied.

lower

Sowell feels that such a

double standard subtly reinforces feelings of inferiority in the black
students, because they are not expected to have the ability, or level of
competence of the white students.
A few students have focused on how black students at white
colleges adjust to minority status and racial discrimination.
and McCord

Willie

(1972) conducted interviews of black (and a smaller number of

white) students at four predominantly white colleges in New York state,
and concluded that:

(1) black student separatism is a response to the

7

racism of white students;

(2) very small black enrollments create inter

personal problems among black students because a "family atmosphere"
is created, resulting in a lack of personal privacy; and (3) a lack of
trust exists between black students and white faculty, however, white
administrators are often held in higher esteem.

Lyons

(1972) found

that one frequent method of adjustment that black students at white
colleges use is the formation of all-black student organizations that
are utilized to cope with the isolation experienced by the students.
Boyd (1974) asked his sample about experiences of discrimination, and
discovered that almost one half of the black students at the white
colleges had experienced discrimination.
With the exception of the Boyd study much of the research cited
did not use representative samples of students; therefore the findings
may not be truly characteristic of the black student bodies that were
studied.

In addition, although some investigators used comparative

samples of white students, others, such as Boyd's, did not.

This lack

of comparison was especially limited on the topic of adjustment.

Aside

from racial discrimination and a culturally different campus atmosphere,
it is not known whether black and white students share similar or iden
tical kinds of problems.

A further limitation of the research concerning

blacks on white campuses involved the lack of comparison groups of black
students attending historically black colleges.

So again, it is not

known how these two groups differ in experiences and personal character
istics, i.e., which problems and experiences are unique to each group.
It is apparent that a large number of black students have fairly
equal access to either historically white or predominantly white
colleges.

Therefore, it is of interest to know why some black students

8

choose to attend H is t o r i c a l l y B l a c k Colleges, and others prefer to
attend

largely whit e colleges.

One w a y of approa ch in g this q ue stion is

from the perspective of the unique or a tt ractive features of each type
of college that appeals to these students.

Although no study has empirically examined the basis for atten
dance at black colleges, one study attempted to examine the reasons why
black students attend white colleges.

Bradley (1967) sampled black

students at seven white colleges in Tennessee.
gave these reasons for their attendance:

A significant majority

(1) lower cost;

(2) more and

better staff, opportunities, and facilities than black colleges; and (3)
more convenient to home.

This study is singular in that it approaches

the question of choice in terms of the desirable attributes of the
schools chosen.

However, Bradley did not directly ask the students if

they ever considered attending a black college.
The students'

choice to attend a black college m a y reside in the

unique characteristics of the b l a c k school that are m or e attractive,
or in the characteristics of the white college that make it less a t t r a c 
tive.

Unfortuna te ly empirical evidence on this quest io n is lacking.

However,

there m a y be other choices from w h i c h to gain insight.

It has

be en observed re peatedly that blacks at predomi na ntl y whit e colleges
frequently encounter r a c is m and discrimination.

The expectations that

they will receive such treatment at white colleges m a y well keep some
blacks from desiring to attend white institutions.

Such attitudes could

be reinforced by any ne ga ti ve racial experiences w h i l e in high school.
A n ot he r possible reason for pr eferring a bl ack college is related to
the emergence of the Black Consciousness m ovement that began in the mid
sixties.

One result of such a mo ve me nt is a re af fi rm ati on of pride in

9

black institutions.

Hall et al.

(1972) identified the hypothetical

stages that black people move through in the establishing of a black
identity.

The third of the four stages is immersion, which is described

as "a withdrawal
the white world

(from) everything perceived as being or representing
. . ." (and) "everything of value must be black."

For

students embracing such attitudes, the choice of a black college rather
than a white college could only be considered as the most appropriate
selection.

Greater personal comfort due to a more familiar (i.e., black)

environment may also act as a determinant of college choice, especially
if the student has had a mostly segregated pre-college education.

Thus,

Bolner and Vedlity (1971) found that a group of black southern high
school students did not choose to attend an integrated school under a
freedom of choice plan because they had a strong attachment to their
all black school.

Peer influence maj also be a significant factor,

i.e., if one's friends choose a black college, then one might also be
led to make the same choice.

Crockett

(1957) found that black high

school students who chose to remain at segregated schools were influ
enced by friendship.
A n alternative conceptualization of why some black students
prefer either black or white colleges is that the two groups of students
attending these institutions may differ significantly in personal
characteristics and background factoxs.

That is, the black and white

colleges may in fact be attracting different kinds of black students.
A student, therefore, might choose a school that is congruent with his/
her personal characteristics, interests, and attitudes.

Several

studies have directly compared blacks at Historically Black Colleges
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and predominantly white colleges.

Bayer (1971) compiled normative data

on background, demographic, and personal characteristics for black
freshmen at black and white colleges.

Bayer had access to similar data

from whites, and most of the significant findings are reported in terms
of black-white differences, without regard to the size, or the racial
composition of the schools the students attended.

However, review of

the raw data suggest that blacks at black colleges and those at white
colleges are not fundamentally different.
On the other hand, Hartnett

(1970) presented data based on

responses from black students at several black and predominantly white
colleges that suggested that students at the two kinds of institutions
differed with respect to aptitude and certain attitudes.
black colleges had lower Scholastic Aptitude Test

Blacks at the

(verbal section)

scores, and also were more conservative, less concerned with social
injustice, and more interested in college as a means of vocational
preparation.
A few studies have dealt with personality differences between the
two groups of students.

Styles

(1970) found that blacks at black

colleges were generally higher in personal adjustment than blacks at a
nearby predominantly white college; however students at the white
college were more internally oriented.

Samuel and Laird

(1974) assessed

the self concept of two groups of black women at white and black
colleges, and found no significant differences.

Brown

(1975) assessed

personality differences between black students at a black college, and
black and white students at a predominantly white college, using the
California Personality Inventory and the Adjective Check List.
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Comparisons showed that the black and w h i t e students attending the white
univ er sit y wer e more similar to each other than either group was to the
bl ac k students at the bla ck college.
Thus, available evidence seems to indicate that blacks at black
and whit e colleges are similar w i t h regard to demographic and background
c h a r a c t e r i s t i c s ; however, black students at whit e colleges and u n i v e r s i 
ties are judged to have higher tested ability, are m ore internally
oriented,

independent,

socially conscientious, and liberal than blacks

at black colleges and universities.

Black students at blac k schools,

on the other hand, are considered better adjusted to their school
environment than black students at white schools.
There are several limitations apparent in the studies cited
above.

First,

the subjects are not n ec es s a r i l y representative of the

student bodies at the colleges whe re they are enrolled.

For example,

Bayer concentrated solely on entering freshmen, m a n y of w h o m would fail
to complete even the first full college year.

Hartnett acknowledges

that al tho ug h the institutions selected for his investigation were r e 
presentative of black and white colleges,

the students sampled at these

institutions are not n ec es sar il y representative.

Secondly, w it h the

exception of Brown's study, a comparative sample of white students was
not obtained, maki ng it difficult to determine if the reported findings
are unique to black students.

And thirdly,

these studies do not provide

an y i nf ormation about students' experiences at the two kinds of colleges,
their bases

for deciding to attend their respective schools, and their

attitudes toward college
from complete.

life.

That is, the existing information is far
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In at tempting to obtain a valid profile of the Histo ri cal ly
Black College student, his/h er personal characteristics, and unique
experiences,

it is nec es sa ry to probe several areas that have not been

adeq uat el y covered in prior investigations.

Of p rimary importance is

a n examin at io n of the factors influencing black students to choose a
bl ac k college; and to not consider,
other hand,
factor.

or reject a wh ite college.

O n the

the racial composition of the college could be the primary

For example, expectations

of racism from white students and

di sc ri mination from whi te faculty and administrators could lead some
bla ck students to choose a black institution to avoid disc rim in at io n
and a hostile atmosphere.

The importance of this factor m i g h t be

heightened especially if the student en countered negative racial e x p e r i 
ences wh ile at tending de segregated high schools.

Such students might

desire a different experience after hi gh school graduation.
Certain characteristics of the pre dom in an tl y whit e college m a y
operate in more

subtle wa ys to influence the choice of a black student

not to attend there.

For example,

students wh o s e high school records

are m a rg in al or average m a y have ex pectations of m o r e intense academic
competition at wh it e colleges, and thus m a y decline to enroll at wh it e
colleges.

The

limited numbe r of black students at whit e colleges could

make social relations m o r e difficult.

For example, blacks at p r e d o m i 

nantly wh it e campuses have remarked that a ve ry small black p opulation
creates an extended family feeling, not conducive to privacy,
developing more serious heterosexual interests.

And

or to

finally, the lack

of appreciation of activities and interests a ss ociated w i t h a black
cultural background could contribute to feelings of isolation and
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alienation.

Thus a t t e n di ng an all black college largely w o u l d eliminate

the possi bil it y of racial indifference and discrimination.
F r o m a m or e positive point of view, at te ndi ng a black college
could consolidate the d evelopment of a student's bl ac k identity,

in

part by facilitating awareness and apprecia ti on of the black cultural
experience.

Prospective students m a y a l s o feel that an Hi storically

Black College will more e ffectively teach them skills that are relevant
to serving the needs of bla ck people.
On the other hand,

it is possible that the racial co mposition of

the student body m a y play little part in the student's de ci sio n to
attend a black college.

Characteristics of the black college not r e 

lated to racial c o mp os iti on m a y influence the student's choice.
among these factors w o u l d be the academic reputation,

Chief

or other aspects

of a particular black college that m a y attract the student's interest,
such as an outstanding p rog ra m or c u rr ic ul um in the subject area that
he/she intends to pursue.
addition,

This m a y be p ar ti cul ar ly important

the college is close to home,

than a comparable w h i t e college.
play an important part

or less expensive to attend

Direct social influence could also

in college choice:

w h o have attended black colleges,

parents,

friend or relatives

of course provide the benefit of

direct knowledge that the prospective entrant can use.
lors are perhaps an other source, particularly,
of black colleges.

if, in

School c o u n s e 

if they too are alumni

A n o t h e r important c o n s i de ra tio n is peer influence.

Es pecially if one desires to remain w i t h i n their home community,

impor

tant social relations can be m a i n ta ine d or renewed w h e n friends attend
the same college.

Of course, actual recruitment b y a n interested
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faculty or staff member can be quite influential, especially if rein
forced by financial aid, a need that is very prevalent for black students.
The decision to attend or not attend a black college may have
just as much to do with the personal characteristics of the student, as
it does with the characteristics of the prospective colleges.

The

finding that blacks at black and white colleges and universities appear
to differ in certain aspects have already been cited above.

However it

would be of interest to know in what ways do certain characteristics,
such as aptitude scores or personality profiles lead students to select
schools that vary in racial composition.
A second major question that should be investigated is:
black students perceive the campus climate at black colleges?

How do
Are most

students primarily interested in preparation for a job, obtaining a
quality education, or engaging in social and non-academic activities?
Do students perceive that their own interests are congruent or d i s 
crepant with how they perceive the student body as a whole?

Such con

siderations are perhaps important to the student's overall level of
satisfaction and dissatisfaction with college life.
One area of the college experience that is especially relevant
to the student's satisfaction or dissatisfaction is the extent and
nature of involvement of students in campus life.

Although it would

appear that for black students there is greater opportunity for social
and other extracurricular activities at black colleges, whether or not
there is actual greater involvement has not been put to an empirical
test.

It is of interest to assess the degree of similarity in this area

between black students at black colleges, and white and black students
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at predominantly white colleges.
A final question that should be considered is what do black stu
dents at Historically Black Colleges regard as the unique features of
these institutions?

Such a question is relevant to how the student

experiences the educational environment and can be assessed not only by
the students' comments related to their own schools, but also by their
opinions and beliefs regarding the characteristics of white colleges.

Purpose

The purpose of the present investigation was to conduct a compre
hensive exploratory investigation of the black student experience,
primarily at Historically Black Colleges.

The study focused on;

(1)

the determinants that led to selecting a black college for a college
education.

Attention will be given to student perceptions of the

characteristics of both black and white colleges;

(2) the experiences

of the student attending black colleges with regard to social life,
relations with faculty and staff, and the academic aspects of college;
(3) a description of the unique features of the black college that make
it more attractive to black students, such as greater emphasis on black
studies; and (4) the degree of satisfaction and dissatisfaction e x 
pressed by students at black colleges, and what other experiences,
characteristics and factors are related to their satisfaction.
T o insure a representative sample,

the sample of bl a c k students

att ending a black u n i ver si ty was stratified ac cording to sex, college
year, and college of enrollment.

In order to ad eq u a t e l y determine the

unique aspects of the b l a c k college,

the unique characteristics of its

students, data collected on the bla ck students att en din g a black
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university was compared to similar data derived from both black and
white students at a predominantly white university.
By comparing black students at black and white colleges, addi
tional information was obtained regarding (1) the ways that the students
at the two institutions differ,
choice of college,

(2) the factors that affected their

(3) the difficulties and problems that were experi

enced by blacks at the white college that were not experienced by the
black students at the black college,

(4) the differences in social

relations experienced by blacks at the two institutions, and

(5) the

aspects of college experience that are shared by most black students,
regardless of racial composition of their college, but not by white
students.

CHAPTER II

METHOD

A.

Sample
The subjects for this investigation were one hundred seven

teen randomly selected full time undergraduate students at Southern
University, a public historically black university located in Baton
Rouge, Louisiana.

This representative sample was stratified accord

ing to sex, college year (freshman, sophomore, etc.), and college of
matriculation (e.g., Education, Engineering, etc.) and represents two
percent of the population.
A summary description of the Southern University samply by sex,
college division and class is displayed in Table 1.

With respect to

classification by sex, the sample is approximately equally divided-48.7 percent male and 51.3 percent female.

The freshman class is the

largest with 47.0 percent, sophomores make up 19.6 percent, juniors
12.8 percent and seniors 20.5 percent of the sample.
The university is divided into seven major undergraduate divi
sions.

The Junior Division consists entirely of underclassmen, mostly

freshmen.

The College of Arts is a senior college comprised of

students in Fine Arts, Mathematics and the Humanities.
Science included the life and physical sciences.

The College of

The remaining divi

sions were the College of Education, the College of Engineering, the
College of Agriculture, and the College of Home Economics.
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Because of
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TABLE 1
PERCENTAGE FREQUENCIES OF SOUTHERN SAMPLE WITH
RESPECT TO SEX, CLASS YEAR AND COLLEGE

Sex

Class Year

College

Males

48.7

Freshman

47.0

Junior Division

47.0

Females

51.3

Sophomores

19.6

Education

22.0

Juniors

12.8

Science

10.3

Seniors

20.5

Business

7.7

Engineering

6.8

Arts and
Humanities

4.3

Other (Agriculture
and Home Economics

1.7
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their small enrollments, the latter two colleges were grouped under the
label "Other" for purposes of analysis.
As seen in Table

1, the Junior Division, which is synonymous with

the freshman class, has an enrollment of 47 percent.

Among the upper

divisions, the largest number of students, 22 percent of the sample,
were enrolled in the College of Education.

Next came the College of

Science with 10.3 percent, the College of Business with 7.7 percent, the
College of Engineering with 6.8 percent, the College of Arts with 4.3
percent, and the Colleges of Agriculture and Home Economics with 1.7
percent each.

A summary of the major fields of the Southern students is

shown in Table 2.
A portion of the present study utilized comparison data obtained
previously from 117 black and 117 white students

who were enrolled at

Louisiana State University (a large predominantly white university also
located at Baton Rouge, Louisiana) during the spring semester in 1975.
This sample of black students was randomly selected from the enrollment
of full time undergraduate black students, and stratified by sex,
college year, and college.

A comparative sample of white students was

randomly selected to conform to the population characteristics of the
black sample.

Although the black sample was representative of the popu

lation of black students at L.S.U., the white sample was a comparative
sample and not a representative sample of white students.

The proposed

study was reviewed by the administration, and permission to conduct this
investigation was granted

B.

(see Appendix A).

Procedure
All subjects selected from the Southern population were
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TABLE 2
MAJOR FIELD OF STUDY OF SOUTHERN UNIVERSITY STUDENTS

Major Field of Study
Social Science

Percentage of Students
6.0

Business

13.8

Education

31.9

Biological Science

5.2

English/Foreign Languages

0.9

Engineering & Math

13.8

Physical Science

6.9

Humanities

3.4

Agriculture

3.4

Journalism

2.6

Architecture

0.9

Law Enforcement

0.9

Medicine

6.0

Social Welfare

2.6

Heme Economics

1.7
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interviewed by five male and five female interviewers.

All interviewers

were required to participate in a one hour training session, in which
interview techniques, review of the survey questionnaire, and procedures
to be followed in case of problems, was covered.

In order to facilitate

the cooperation, trust, and comfort of the black subjects, these inter
viewers were black.

Each interviewer was given a list of approximately

ten to fifteen names of persons to contact.

The list included the

student's local address and telephone number so that th
could make contact with the student.

interviewer

However, no additional substantive

information pertaining to the subjects was provided to ti e interviewer.
If the subject lived off campus, the interviewer t ;lephoned the
subject, introduced him/herself, explained the purpose of the telephone
call and the study.

The subject was told they had been se lected to

participate in a survey of Southern University students, a ;d that the
investigator was highly interested in knowing about the student's
opinions and experiences related to attending Southern.

A brief descrip

tion of the kinds of questions that would be asked was a Is 3 given.

Each

subject was informed that although the university was not sponsoring the
study, it had sanctioned the conduct of the study.

The S’ bjects were

informed that their responses would be treated anonymousl , and that
he/she could withdraw from the study at any time.

If the subject agreed

to participate, the interviewer then ascertained whether the subject
understood what was required of he or she.

The student we ; also told

that if interested, they would be furnished with a copy of the results
of the completed investigation.
If the student resided in University housing, a diff rent
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procedure was followed due to the university’s concern with the students'
right to privacy (i.e., access to student dormitory rooms, telephone
numbers, etc.).

First, a list of the interviewers was furnished to the

Dean of Men and the Dean of Women.

The list included the names of the

dormitory students that each interviewer was to contact.

The deans then

informed the different dorm directors about the investigation, and gave
to them the names of the students in their dorms who were to be con
tacted.

The dorm directors called each student, and told them to expect

a telephone call requesting their participation in a survey, and that
the caller had the permission of the university to call the student.

The

dorm director did not tell the student the nature of the study, nor in
any way influence the student either to cooperate or not to cooperate
with the interviewer.

Shortly after the dorm directors contacted the

students the interviewer contacted the student, and followed the same
procedure used for interviewing the off-campus students.

C.

Questionnaire
The questionnaire is a modification of an unstandardized instru

ment used in previous research with black and white students at L.S.U.
It was selected in order to facilitate comparisons of the students at
the two institutions.

However, several modifications were made to obtain

data that was specifically relevant to the Southern sample.
the questionnaire is located in Appendix B.

A sample of

However, a briefer descrip

tion of the summary content is found below:
1.

Curriculum - The first question obtained information on the

student's major course of study being pursued.
2.

Aspirations - Several questions were directed towards the
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student's anticipated career choice, and aspirations for further study
beyond the baccalaureate degree.

For example:

"After you graduate do

you plan to go to graduate or professional school?"
3.

Reasons for Attending an Historically Black College

(Southern') - The questions here pertained to (a) the variety of reasons
that students chose to attend Southern,

(b) which individuals, if any,

tried to influence them not to attend Southern, and the reasons given,
(c) whether the student ever considered enrolling at a predominantly
white college, and (d) why the student did not attend, or in some cases
remain, at a predominantly white college.
4.

Satisfaction and Dissatisfaction with College Life - These

series of questions addressed student's overall level of satisfaction
with their college experience, as well as satisfaction with specific
areas of campus life, such as academic, social, extracurricular
activities, and living conditions.
5.

Campus Climate and Atmosphere - The questions in this area

related to the students 1 perceived amount of academic competition, and
the perception of other students' main interest in attending college
(academic, social, or vocational preparation).

These questions also

examined each subject's own main interest in attending college (using
the same three choices).
6.

Attitudes toward Predominantly White Colleges and the Black

Students Attending these Colleges - This series of Likert-type items
assessed the subject's perception of the attitudes of the administration
and faculty of predominantly white colleges toward black students, the
experiences of blacks at the predominantly white college, and selected
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personal characteristics of black students at the PWC.

For example,

"Black students at predominantly white colleges are more serious about
the academic side of college life."
7.

Attitudes toward Various Aspects of Campus Life - This series

of questions dealt with the students' personal satisfaction with courses,
curriculum, and student power; their interest in university recruitment
of white students, their feelings of isolation, and their perception of
the university's relationship with the local community.
8.

Social Relations with Faculty - The questions here related to

the frequency and type of contact of students with faculty members and,
in general, the kind of treatment received from the faculty.
9.

Special Problems Experienced by Students - These questions

were asked in order to determine the presence and extent of academic,
vocational, and personal problems experienced by the students.

Also

these items assessed whether the students sought help if they felt that
it was needed, who provided the help, how much help they received, and
their evaluation of the help received.
10.

Participation in Campus Activities - Included here was a

question assessing membership in different campus organizations

(such

as religious group, band or choir, professional, student government,
and political groups, and fraternities and sororities), and the degree
of the student's involvement in these activities.
11.

Participation in Off Campus Organizations and Activities -

This question assessed the degree of student involvement in professional,
political, service, and social organizations located off-campus, in
cluding organizations located on another college campus.
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12.

Off Campus and Interracial Social Relations - This question

determined the student's frequency of social contact with persons who
are not Southern students, the proportion of social contacts with
whites, and the degree of social involvement with students attending
L.S.U.
13.

The Role of Black Studies - The questions involved the degree

of participation in Black studies, motivation for taking such courses,
and the student's intention to take other courses in this area.
14.

Demographic and Background Characteristics - These questions

provided data on size of student's home town and size of high school,
and income, occupation and educational level of parents.

Other informa

tion obtained includes degree of high school desegregation experienced,
and student's evaluation of preparation for college.
15.

Financial Support for College Education - These questions

pertained to the source of financial support the student had for
college expenses, including student employment.
There are three kinds of questions that were used in the ques
tionnaire:

open-ended, forced choice, and Likert items.

Additional

data on each student was furnished by the administration, and not from
the interview, and included curriculum, hometown, and cumulative grade
point average.

CHAPTER III

RESULTS AND DISCUSSION OF DATA OBTAINED FROM
SOUTHERN UNIVERSITY STUDENTS

A.

Overview
This chapter is divided into five parts;

(B) provides background

data on the 117 students in the Southern University sample; the next
section (C) provides information on the determinants that led the stu
dents to decide to attend Southern; the third section

(D) examines the

satisfactor and the unsatisfactory aspects of being a student at a
predominantly black college;

(E) and the final section explores the

kind of experiences the students have at this predominantly black
institution.
Results of a 2 X 4 Analysis of Variance, with Sex and College
Year as the main variables, and Chi Square data will be reported for
items where these statistics could be appropriately used.

Certain data,

such as responses to open-ended questions, will be reported using the
frequency of the responses.

Only the significant results from these

analyses will be reported.

B.

Background Data
A number of questions were devoted to the characteristics of the

students who attended Southern.

These questions provided information on

several personal and demographic factors, such as the size of the sub
ject's home community,

family socioeconomic status, educational back-

groune and preparation for college work, and the degree of satisfaction
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encountered while attending integrated high schools.
Table 3 lists results obtained from several items related to the
community from which the student originated.

Southern students are

largely Louisiana students; 83.8 percent indicated that their hometown
was in Louisiana, as compared to 16.2 students from out-of-state.

The

university draws students primarily from outside its immediate area-57.3 percent--while 39.3 percent are residents of East Baton Rouge
Parish, and only 3.4 percent lived in the surrounding parishes of West
Baton Rouge, Iberville, Livingston and Ascension.
The origin of the sample is overwhelmingly urban, although there are
a significant number of rural students.
cities

Nearly half come from large

(42.7 percent) and 21.4 percent identify themselves as being from

a small city.
sample group

Rural students account for nearly one quarter of the
(23.0 percent), while suburban students make up 12.8 p e r 

cent of the total.
Regarding the educational background of the students, it is noted
that most of the students are among the first generation of their family
to attend college.

Seventy percent of the students report that neither

of their parents attended college.

Since the question posed was "did

either of your parents go to college, even if they did not graduate,"
the results are even more striking in terms of the educational background
of the students' families.

Where parents of those students did attend

college, it was most likely their mother

(15.6 percent of the cases).

Next came the case of attendance by both parents

(11.3 percent), then

the case of the father only (6.1 percent).
The students themselves overwhelmingly were the products of a

TABLE 3
RESIDENTIAL STATUS, PROXIMITY TO CAMPUS AND SIZE OF
HOMETOWN OF SOUTHERN STUDENTS
(Expressed in Percentage Frequencies of Total Sample)

Residential Status

Proximity to Campus

Louisiana
Residents

83.8

Out-of-State

16.2

Immediate Area
(East Baton Rouge Parish)

Suburban Area
(West Baton Rouge,
Livingston, Ascension
Parishes)
All Other Areas

Size of Hometown

39.3

Large City
(over 100,000)

42.7

Small City
(Less than 100,000)

21.4

Suburban Community

12.8

Rural Area

23.1

3.4
57.3
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public school education:

97.4 percent graduated from public schools

compared with 2.6 percent having parochial school backgrounds.

They

felt, moreover, that they were well prepared for college work.

Again,

in Table 4 most students rate their academic preparation as good (58.6
percent), 23.3 percent say it is fair,

13.8 percent feel that it was

excellent and only 4.3 percent say their preparation was poor.
typically said that they were

Students

*B ' average students in high school.

It was believed from the outset of this research that the amount
and kind of experience with integrated education a student had might,
in some way, affect later decisions such as college choice.

Therefore,

some background data on this subject was elicited from the students,
and can be found in Table 5.
The great majority of students said they had attended an inte
grated high school, although in most cases blacks comprised the
majority of the student population.

More than two-thirds of the sample

(69.9 percent) said they attended an integrated high school.

The mean

number of blacks in their high school senior class was 62.2 percent.
Students typically were pleased with their experiences in an integrated
setting.

Nearly two thirds

(62.5 percent) of the students said they

were satisfied and 25 percent said they were very satisfied.

Less than

one fifth (13.9 percent) acknowledged dissatisfaction with their experi
ence at integrated secondary schools.
Most of the students came from low to moderate income family
backgrounds as shown in Table

6 •

Over two thirds

(67.3 percent) of

the students came from families where the annual income was reported to
be less than ten-thousand dollars a year; 29.2 percent indicated that
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TABLE 4
STUDENTS REPORT OF QUALITY OF COLLEGE PREPARATORY
TRAINING AND HIGH SCHOOL GRADES

Quality of Academic Preparation
Received in High School for
College Work

Types of Grades Made in
High School

Level of Quality

Grade

Excellent

13.8

A

19.0

Good

58.6

B

67.2

Fair

23.3

C

13.8

Poor

4.3

D

0.0
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TABLE 5
PRE-COLLEGE EDUCATIONAL INTEGRATED EXPERIENCES
(Expressed in Percentages)

Attendance at Integrated
High School

Satisfaction with Integrated
High School Experiences

Ye s

-

69.9

Very Satisfied

25.0

No

-

30.1

Satisfied

62.5

Dissatisfied

11.1

Very Dissatisfied

1.4
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TABLE 6
FAMILY INCOME OF SOUTHERN STUDENTS

Level of Family
Income
(Annual Basis)

Percentage of Students Endorsing Various Family
Income Levels

Less than $5,000

29.2

$5,000 - $10,000

38.0

$10,000 - $15,000

22.1

$15,000 - $25,000

7.1

Over $25,000

3.5
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their family income was less than five-thousand dollars a year, at the
poverty level!

Twenty-two percent of the students said their family

income was 10- to 15-thousand dollars a year, 7.1 percent listed
incomes

of 15- to 25-thousand a year, and only 3.5 percent of the

students said the annual income of their families was greater than 25thousand dollars.

An analysis of variance on family income showed a

significant main effect for Year [F(3,112)=3.47, p=,02].

The data

suggests that the reason is due to freshmen and sophomore students
coming from families with higher incomes than juniors or seniors.

The

two lower college classes are comprised of students who come from
families where the average income is in the 5-10 thousand dollar
range, while the two upper classes have families whose incomes are below
five thousand dollars.
Another area of concern was student aspirations.

One question

asked in the survey was "after you graduate do you plan to go to grad
uate or to professional school?"

Most students do plan to seek further

education and/or training after they receive a bachelor's degree.
Seventy-three percent said "yes" or "probably."
"no" or "uncertain" responses.

Only 37 percent gave

Generally the students plan to pursue

graduate degrees in the same areas that they are seeking undergraduate
degrees.

As shown in Table

cent), followed by Business

7 , the field of Education leads

(36.2 p e r 

(11.2 percent), Engineering and Math (8.7

percent), and medical-related specialties

(8.7 percent).

However,

Social Welfare has 5.0 percent and Agriculture has 6.2 percent.

Thus

there are more students who wish to pursue these fields in graduate
school than are pursuing them as undergraduates.
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TABLE 7
SUBJECT AREAS STUDENTS EXPRESSED INTEREST IN
FOR POST-GRADUATE WORK

Student Field
Social Science

Percentage of Students Endorsing Field
2.5

Business

11.2

Education

36.2
3.7

Engineering and Math

8.7

Physical Science

2.5

Humanities

3.7

Agriculture

6.2

Journalism

3.7

Law Enforcement

1.2

Law

3.7

Medicine

00

Social Welfare

5.0

Home Economics

2.5

•

Biological Science
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The students who indicated plans for graduate education were
also asked what degree they would seek.

Seventy percent wish to pursue

work towards a Masters degree, 17 percent have plans to seek a doctor
ate, 6.5 percent want an M.D. degree, and Law, Dentistry and other
degrees account for the remaining 6.8 percent.
Aspirations were also assessed through an open-ended question
posed to all students concerning their immediate working plans after
college.

Thirty-one students mentioned education or teaching as what

they wanted to do when they got their degree.

Twenty-two chose b us i 

ness, ten mentioned technical-engineering fields, seven chose social
service areas, six wanted to go into medically-related fields and six
also had hopes for a job in government.

Some remaining students

reported that they did not know what they were going to do, and some
gave inappropriate responses, such as "College Professor" or "Doctor,"
which require further education after undergraduate training.
In summary then, the Southern sample is composed largely of
Louisiana natives, the majority of whom are from outside the imme
diate area of the school.

They come from families, who for the most

part have low or moderate incomes.

Most of the students have lived in

urban areas, although one-fourth are from rural backgrounds.

Their

parents, in most cases, have never attended college; and in cases
where parents have had some college education, it is most likely to have
been the m o t h e r .
These students are overwhelmingly the products of public schools.
They rate their preparation for college level work as good, and most
claim to have been

'B' students during high school.

Public school

36

integration experiences are the norm for these students.

Most have

attended integrated schools, however, in the greatest number of
instances blacks were in the majority.
High aspirations characterize the future plans of this sample.
The great majority intend to seek post graduate education,
search of a Masters degree.

largely in

Post-graduate employment plans center

largely on teaching careers, followed by business, technical-engineer
ing jobs, social service, medically-related employment and government
jobs.

C.

Factors Affecting Students’ Choice to Attend Southern University
Several questions were used to assess the impact of the attrac

tive features that led students to attend Southern.

Six multipart

questions were used; some of the questions were direct, while others
attempted to measure more subtle attitudinal factors that influenced
the selection process.

The key question was a 21-part forced-choice

question that presented each subject with a variety of reasons that
could have influenced their choice of Southern as the school they
wished to attend.

Each item was scores on the basis of whether it had

major, minor, or no influence at all on the decision of the student.
Table 8 shows the results for items one through 20 for this
question, and gives the total percentage of people endorsing an item,
with respect to the item's relative importance as a major or minor
reason.
The most important reasons for attending Southern as indicated
by the percentage indicating that it influenced their decision are
"general academic reputation and standing of Southern" (86 percent)

TABLE 8
DETERMINANTS OF COLLEGE CHOICE FOR SOUTHERN STUDENTS*
(expressed in Percentages)

Reason

Major Influence

Minor Influence

No Influence

General Academic Reputation/Standing of Southern

50.4

35.9

13.7

Good Program/Faculty in Field of Interest

47.9

37.6

14.5

Receive Scholarship/Financial Aid

41.0

25.6

33.3

Cost of Going to School at Southern

26.5

27.3

46.1

Closeness to Heme

45.3

19.7

35.0

Sibling Attended Southern

23.1

25.6

51.3

Friends Were Attending or Going to Attend Southern

23.9

40.2

35.9

Parents/Relatives Expected or Wanted Student to Attend

20.5

30.8

48.7

High School Counselor/Teacher Encouraged or Expected
Student to Attend

12.0

23.9

64.1

TABLE 8 (Continued)

Reason

Major Influence

Minor Influence

No Influence

Southern Staff or Faculty Member Showed
Personal Interest/Recruited Student

22.2

26.5

51.3

Confidence That Passing Grades Could be Made
at Southern

35.3

44.0

20.7

Southern Relevant to Black Persons Needs

49.1

36.2

14.6

6.9

24.1

69.0

Southern's Interest & Dedication to Black
Community

31.9

44.0

24.1

Southern Attracts Job Recruiters Wanting to
Hire Black Graduates

34.5

35.3

30.2

Social Life at Southern

21.4

46.1

32.5

Can Meet a Variety of People Here

36.7

40.0

22.2

Value and Prestige Associated with Degree at
Southern Makes it Easier to Obtain a Good
Job or Enter Graduate/Professional School

25.6

43.6

30.8

Easy to Transfer to L.S.U. if Student Became
Dissatisfied with Southern

TABLE 8 (Continued)

Reason

Major Influence

Minor Influence

No Influence

Physical Characteristics

13.8

38.8

47.4

Easy to Transfer to Southern

10.4

22.6

67.0

Any Other Reasons

*Each S could endorse more than one choice.

84.35 (yes)

15.6
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"good program or faculty in field of interest" (86 percent), and
"Southern would be more relevant to ray needs as a black person" (85 per
cent ).
With a somewhat lower level of endorsement are "confidence in
making passing grades" (79 percent), "can meet a wider variety of people
here"

(78 percent), "Southern's interest and dedication to the black

community" (75 percent), and "Southern attracts job recruiters wanting
to hire black graduates" and "the value and prestige of a Southern
degree would make it easier to obtain a good job or enter graduate/
professional school"

(both items 70 percent).

Items endorsed by 60-69 percent of the sample were "received
scholarship/financial aid" and "the social life, fun, activity at
Southern" (67 percent),

"closeness to home" (65 percent), and "friends

were attending or going to attend Southern" (64 percent).
Other items that were endorsed by at least half of the sample
were "cost of going to school here" (53 percent), "physical character
istics:

good housing, attractive campus, etc."

(53 percent), and

"parents/relatives expected or wanted me to attend Southern" (51 per 
cent) .
A clearer picture of what factors were most influential in the
students' college choice is revealed through examination of the items
that were frequently selected as major influences.

Reasons considered

to be of most importance are those reported to be a major influence on
college choice.by at least forty-percent of the sample.
Factors that students said were major influences on their deci
sion to attend Southern include:

a) the academic reputation/standing of

41

Southern (50 percent), b) Southern more relevant to needs of black
person (49 percent), c) good program/faculty in field of interest
percent), d) closeness to home
ship/financial aid

(48

(45 percent), and e) received scholar

(41 percent).

The items that students frequently endorsed as important, but
indicated that they were minor, not major influences were: a) social
life (46 percent), b) value of Southern degree facilitates employment/
post-graduate study

(44 percent), c) Southern's interest and dedication

to the black community (44 percent), d) confidence in making passing
grades

(44 percent), e) can meet a variety of people here (41 percent),

and f) friends were attending or going to attend Southern (40 percent).
The analysis of all of the determinants of college choice resulted in
only one significant effect.

There was a significant Sex main effect on

an item that was endorsed by only a few students in the sample.

The item

"easy to transfer to L.S.U. if I became dissatisfied with Southern"
proved to be significantly more important for females than for males
F (1,108)=7.81, p=.006.

Forty-nine percent of all females, compared to

26 percent of the males, listed this item as a reason for attending
Southern.
It is interesting to note which factors did not seem to be impor
tant as far as determining college choice for these students.
school teachers played only a small influential role.

High

Less than one-

third of the students endorsed this item, either as a major or minor
reason.

Although combining the percentage of both major and minor e n 

dorsement placed parental influence somewhat high (51 percent); again,
less than one-third of the students said that their parents played
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significant major or minor roles in helping them to decide whether to
go to college.

"Southern faculty or staff member showed personal

interest in/recruited me;" and either of the items having to do with
transferring to or from Southern, were also not very important as
determinants of college choice.
The previous question sheds light on why students chose to go to
Southern; the next set of questions examines whether students encountered
pressure not to attend, and if they had considered attending a school
that was predominantly white.
Students were asked via a three-part question if attempts had
been made to influence them not to attend Southern.

This question,

taken along with previous data, serves as an indicator of the strength
of their motivation to attend Southern.
The results are displayed in Table 9 for the question "did anyone
try to influence you not to attend Southern?"

Twenty-four percent of

the students indicated that negative persuasion attempts had been made.
For these students the second part of the question inquired about the
specific sources of this influence.
sources were friends and family.

The most frequently mentioned

Thirty-two percent said the comments

came from a friend, 30 percent mentioned their family, and 22 percent,
their high school counselor.

Teachers, students attending Southern and

other sources were named by only a few students.
Among the reasons that students said they were told not to go to
Southern, five students mentioned "too expensive" as a reason.

However,

the largest percentage of responses were reserved for the miscellaneous
'other' category (18 responses).

The responses were varied, and in a
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TABLE 9
SOURCES OF NEGATIVE COMMENTS ABOUT SOUTHERN UNIVERSITY

Source

Frequency (Expressed in Percent
ages) (Due to multiple responses,
total does not sum to 100 percent)

Peer - Friend

32.1

Farai ly

29.6

High School Counselor/Teacher

22.2

Southern Student

11.1

Other

7.4
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number of cases, given by only one person.
mate got killed"

Seme examples were:

"room

(this comment presumably from a student already

attending Southern), "campus security inadequate," "being with too many
friends would influence study habits," and "could get the same in own
state."

However, ten of the responses in the

'other' category concerned

perceptions of Southern being an academically inferior institution, and
that hence the prospective student would suffer.

Among the comments:

"wouldn't benefit academically," "because of (my) high grades,

(I)

should attend white university," "below standards, wouldn't benefit,"
and "inadequate facilities."
There is a small sub-sample of students who differ from the total
sample because they are transfers from other colleges.

These students

were identified from their answers to the question "have you previously
attended another college?"

Only nine

total sample of 117 were transfers.

(7.6 percent)

students out of the

Students were then asked to name

the college from which they transferred, and to give its estimated pe r 
centage of black enrollment.
branch of Southern University,

Four students were from the Shreveport
This branch is a two-year college only,

and thus the transfer to the school's main branch can be seen as a
necessary step if the student desired to remain within the Southern
system.

Jarvis Christian Junior College in Hawkins, Texas is also a

small, predominantly black two-year institution.

Three of the students

transferred from small or medium-sized predominantly white colleges, and
one transferred from Louisiana State University, the large predominantly
white university that is used as a comparison institution in this study.
In all, four students had transferred frcm colleges where the black
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population was estimated to be 25 percent or lower:

while five students

were from schools where the estimated black population was 75 percent or
higher.
The percentages given by the students were recoded so that it
could be determined specifically if the student transferred from a pr e 
dominantly white college or university.

That is, one where the white

student population was fifty percent or greater.

In five of the cases,

students were transfers from a predominantly white college, in four of
the cases they were not.

Thus, apparently the racial composition of the

student body of the college from where the subject transferred does not
appear to influence students enrolling at Southern.
A two-part question was presented to the entire student sample to
assess to what degree consideration of a school with a predominant white
racial student composition had played in their process of selecting a
college to attend.

Students were asked "Did you ever attend or consider

attending a white college?"

If the answer to the first question was

'yes,' then a second question was asked:
attend/remain at a white college?
white colleges?).

"What made you decide not to

(What things didn't you like about

Results from the last question indicate that

fifty-two percent of the students said they had given some consideration
to, or had attended a predominantly white college.

(It should be kept

in mind that only a small number had actually attended white colleges.)
The second question assessed the specific reasons why the student had
not attended or remained at a predominantly white college.

The crucial

factors appear to be racial and economic.
Chief among the race-related reasons was the item "too few blacks
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to relate to at white schools;" 27 percent indicated this reason influ
enced their decision.

Similarly, 20 percent indicated "racism" as a

factor, and 15 percent felt that a "white school would not prepare me to
work and serve the black community."
responses was in the

Although the greatest number of

’other' category; these were also race-related.

few examples will illustrate:

A

"Southern University is the largest black

institution," "more comfortable around blacks," "white schools are (too)
white oriented," and "wanted to remain ethnically black."
Anticipation of financial problems was second to race-related
items as a reason for not giving more consideration to attending or
remaining at predominantly white schools.
question,

Of those who answered this

17 percent listed "inadequate financial aid" and 20 percent

indicated that it was "too expensive at white schools."
The analysis of variance resulted in significant main effects for
two items.

However, neither of these reasons were widely endorsed by

the part of the sample affected by this question.

On the item, "white

schools are too tough academically," females gave this reason signi
ficantly [F(l,55 )=4.00, p=.05] more often than men;
women, zero percent for men.

12 percent for

For the item "didn't know much about white

schools," there was a main effect for Year F(l,57 )=4.73, p=.005.

The

data suggests that seniors were more likely to give this as a reason
than students in any of the other classes.
As a further indication of attitudes existing among the Southern
students that may have been related to their decision not to attend a
predominantly white university, a series of eight likert-type questions
concerning predominantly white colleges was administered.
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TABLE 10
SUMMARY OF REASONS WHY SOUTHERN STUDENTS CHOSE NOT TO
ATTEND PREDOMINANTLY WHITE COLLEGE OR UNIVERSITY

Reason

Percentage of Students
Endorsing Reason

Inadequate Financial Aid

17.5

White Schools too Tough Academically

6.3

At White School, Would Have Played
Less and Worked More

9.1

Too Expensive at White School
Employment Opportunities Greater for
Graduates of Black School

19.7

9.1

Racism

19.7

White School Would Not Offer Prepara
tion to Serve Black Community

15.1

Too Few Blacks to relate to at White
School

27.3

White School didn't Offer Specific
Curriculum

3.2

Didn't Know Much About White Schools

10.8

Parents/Counselor didn't Recommend
White Schools

12.3

Always Attended Black Schools

10.8

Other (Primarily Expressions of a
General Preference to Attend Black
Schools, or to be in Black Environment)

35.4

48

The percentage distribution and means for these items are shown
in Tables 11 & 12.

The first item was "minority students receive

preferential treatment at predominantly white colleges."

Overall, 76

percent of the students disagreed with this statement including 21 per
cent who disagreed very strongly.

On the other hand, students did agree

with the statement "these schools don't have enough Black faculty
members."

Sixty-nine percent believed there should be more recruitment

of black faculty to serve at white colleges and universities; moreover
17 percent strongly agreed that this should be done.
Several items dealt w i t h college officials'
w h o attend predomin an tly white colleges.

One was

treatment of blacks
"College officials

(i.e., administrators) at these schools are prejudiced against m in o r i t y
students."

Sixty-seven percent of the sample agreed that the a d m i n i s 

tration was prejudiced.

Anot he r item relating to the administrators

was "administrators at wh i t e colleges are responsive to the needs of
blac k students."
this statement,

S eventy-two percent of the students disagreed w i t h
including 21 percent w h o strongly disagreed.

In the same area of inquiry as the previous item was this one:
"Officials at these colleges really care about having black students
(care in a positive way)."

Seventy-eight percent of the sample dis

agreed with this statement, including nearly a third

(30 percent) who

disagreed very strongly.
The sample was also asked their attitudes regarding the treatment
of black students at white colleges by white students.
(68 percent) agreed w i t h the statement

The majority,

"most wh it e students at these

schools are prejudiced against m i n o r i t y students."

However,

this item
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TABLE 11
BELIEFS HELD BY SOUTHERN STUDENTS ABOUT PREDOMINANTLY
WHITE COLLEGES

(PERCENTAGE FREQUENCY)

Strongly
Disagree

Disagree

20.7

56.1

19.8

3.4

These Schools Don't Have
Enough Black Faculty

0.8

13.7

65.0

20.5

These Schools Should Make
Special Effort to Recruit
More Black Students

5.2

26.1

51.3

17.4

College Officials at White
Schools are Prejudiced
Towards Minorities

6.1

26.3

55.3

12.3

Most White Students at
These Schools Prejudiced
Toward Minority Students

7.8

24.3

54.8

13.0

Administrators at White
Colleges are Responsive to
Needs of Black Students

21.3

51.3

23.9

3.5

Officials at these Colleges
Really Care About Having
Black Students

30.4

47.8

20.1

1.7

It is Best Black & White
Students do not Interact
Too Much

27.3

62.4

8.5

1.7

Type of Belief
Minority Students Receive
Preferential Treatment

Agree

Strongly
Agree
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TABLE 12
BELIEF HELD BY SOUTHERN STUDENTS ABOUT PREDOMINANTLY
WHITE COLLEGES (MEANS)

Type of Belief

Mean (Scale ranged from 1 to 4
with 1 meaning strongly disagree
and 4 - strongly agree)

Minority Students Receive
Preferential Treatment

2.06

These Schools Don't Have Enough
Black Faculty

3.05

These Schools Should Make Special
Effort to Recruit More Black
Students

2.81

College Officials at White Schools
are Prejudiced Towards Minorities

2.74

Most White Students at These
Schools Prejudiced Toward
Minority Students

2.73

Administrators at White Colleges are
Responsive to Needs of Black
Students

2.10

Officials at These Colleges Really
Care About Having Black Students

1.93

It is Best Black & White Students
Do Not Interact Too Much

1.85
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shows a significant Sex main effect;

Females were less likely to agree

than males F(l,107)=5.69, p=.02.
Another item was a subtle measure designed to determine
willingness to interact with whites.

To the statement "it is best that

black and white students do not interact too much," 89 percent of the
sample disagreed, including 27 percent who strongly disagreed.

Thus,

it seems most students are not anti-integrationist in nature.
However, Southern students apparently believe in an integrated
student body for their own campus only up to a point.

They disagreed

with a likert statement that suggested further efforts on the part of
the Southern administration to integrate the student body.

Only 35 per

cent of the sample agreed that "Southern should make a special effort
to get more white students to attend Southern."
Regarding their attitudes about the black students who attend
predominantly white institutions, the sample at Southern did not
express negative feelings toward this group of black students.

Four

likert-type questions were used to assess attitudes towards black
students who attend predominantly white universities.
shown in Table 13.

The results are

Sixty-two percent of the sample agreed that the

blacks at white universities are more serious about the academic side of
college life.

But they did not feel that blacks at white institutions

were less interested in the problems and concerns of blacks in general
than themselves.

Eighty-three percent disagreed with the statement

"Black students at these colleges are not committed to the interests,
causes and problems of black people."

However, the Southern sample did

not feel that the other black student group would be more aggressive
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TABLE 13
SOUTHERN STUDENTS' BELIEFS ABOUT BLACK STUDENTS AT PREDOMINANTLY
WHITE COLLEGES

Type of Belief

(PERCENTAGE FREQUENCY)

Strongly
Disagree

Disagree

Agree

Strongly
Agree

Black Students at These
Schools more Serious about
Academic Side of College

7.8

28.7

53.9

9.6

Black Students at These
Colleges are More Militant
than Other Black Students

19.1

59.1

18.3

3.5

and Problems of Black People

21.7

61.7

15.6

0.9

Black Students at These
Colleges Believe that They
are Better than the Students
at All-Black Colleges

16.7

47.4

30.7

5.3

Black Students at These
Colleges are not Committed
to The Interests, Causes,
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than themselves in w o r k i n g to a ct iv el y solve the problems that blacks
face.

Seventy-eight percent did not agree wi th the statement "Black

students at these colleges are m o r e m il itant than other b l a c k students."
A nd finally,

sixty-four percent found disagreement wi th the statement

"Black students at these colleges believe that they are better than the
students at all -b la ck colleges."
The results for this section indicated that the repu tat io n of
Souther n played an important part in at tracting students, and of course,
the fact that it is a pr edo mi na nt ly black u n i ver si ty was a lso highly
important.
The maj o r influences on s t u d e n t s ’ choice to attend Southern were
the school's general academic reputation, having a good faculty or
pr o g r a m in the field in w h i c h the student was interested, and Southern's
being perceived as an in stitution that wo u l d fulfill the needs
black students.
m a n y students

of

The fact that Southern was in close pro xi mit y to where

lived, and that a scholarship or other financial aid was

offered were also two prime reasons for attending.
There we re several other c ontributing reasons;
being social in nature.

M a n y students considered attending Southern

because of the p ro spective social life,
va r i e t y of people;

the most prominent

the a nt ic ipa ti on of m e e t i n g a

or of having friends w h o were att ending or planning

to attend Southern.
Factors that contributed to a lesser degree included Southern's
interest and d edication to the Black community,

the value of a Southern

degree as a prime avenue toward further edu cat io n or good employment,
and their belief that they could successfully complete their chosen
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course of study.
N e ar ly a quarter of the students were advised not to attend
Southern; u su al ly by a friend,

family mem be r or teacher.

Typically,

students we re told that Southern w as an academ ic al ly inferior i n s t i t u 
tion, but in some cases attending Southern was considered as being too
expensive.
The m a j o r i t y of the Southern students either considered a tt ending
or had attended a pr edominantly w h i t e college or university.
related reasons, relative to the c om position of these schools'

Racestudent

bodies and faculty, appear to be the basis for their dec ision not to
attend or remain at such institutions.

The students felt that blacks

at tending a w hi te college are too few in number, are subject to racism,
and wo ul d not learn how to w o r k and serve in the Bl ac k community.
Several other race-related reasons were als o offered.
In addition,

the students' per cep ti on about p r e do mi na ntl y white

universities included the beli ef that whi t e students and a d m i n i s t r a 
tors w e r e prejudiced against bla c k students.

Beliefs w ere a lso e x 

pressed that there are not enough black students or faculty at these
schools, and that bl ac k students do not receive preferen ti al treatment.
Thus,

students at Southern U n i ver si ty generally held negative attitudes

and beliefs about racial conditions at pre dom in an tl y white universities.
In spite of their negative impressions of predomi na nt ly white
universities,

Southern students did not have negative impressions of

black students w h o did choose to attend pr ed om i n a n t l y wh i t e u n i v e r s i 
ties.

For example,

Southern students did not feel that these other

bl ac k students were m o r e milit ant than themselves; nor w e r e they
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perceived to be less committed to the causes and concerns of black
people.

The Southern students also felt that blacks attending pre

dominantly white universities had greater interest in academics than
themselves, but felt these students did not possess superior attitudes
toward the students at predominantly black institutions.
Their position on the integration of higher education is some
what inconsistent.

Although they do not oppose interracial contact

between black and white students, they do not feel that a special
effort should be made to attract greater numbers of white students to
Southern.
This section of the results also dealt with students who had
transferred to Southern.
sample.

They constituted 7.6 percent of the student

The number of those who transferred from predominantly white

colleges and the number of those who transferred from predominantly
black colleges was approximately equal.

Although the reasons for

leaving their original college was not explored, in six of the nine
cases involving transfers, the original college was a two-year institu
tion, and in four of the cases the school was a two-year branch of
Southern University.

This indicates that in the majority of these

cases, students were forced to transfer to a four-year institution if
they wished to continue their college education.

D.

Student Experiences

In this section data will be presented on various kinds of e x 
periences encountered by the students at Southern University.
to be dealt with are;

The areas

perceptions of campus climate; social life;

faculty-student relations; major problem areas in student life and the
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attempts to cope with these problems.
Several questions pertained to campus climate.

Students were

asked to indicate the extent of academic competition that they believed
existed at Southern.

They could endorse one of four choices:

a) "a

great deal," b) "a fair amount," c) "a little," and d) "no competition."
Table

indicates that generally students felt that a competitive

atmosphere exists at Southern University.

Forty-two percent say

Southern has a fair amount of academic competition, and 32 percent say
there is a "great deal" of academic competition at the school.
The second question related to campus climate was the subjects'
perception of the primary motivation of fellow students.
asked:

The question

"Which of the following seems to be the main interest of the

majority of students at Southern?"

Subjects had to choose between

descriptions of fellow students as being a) serious students interested
in the best education available, b) mainly interested in getting a
degree to qualify for some job, or c) mainly interested in the social
life and non-academic activities on campus.

The majority, 60 percent,

believed that fellow students had pragmatic goals in attending Southern;
that is, they were seeking a degree to enhance their prospects of ob
taining a good job upon graduation.

Twenty-seven percent felt that

others mainly were attending in pursuit of the best education possible,
while only 13 percent felt that the social life and other non-academic
pursuits were the main attraction for the majority of students.
Another question related to campus climate was also included.
This question was similar to the second question except that subjects
were instructed to answer in terms of their own interest, not the
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TABLE 14
PERCEPTIONS OF CAMPUS CLIMATE BY SOUTHERN STUDENTS
(EXPRESSED IN PERCENTAGES)

Percentage

Degree of Academic Compet it io n P e r c e i v e d ;

Great Deal

4.4

Fair Amount

16.8

A Little

41.6

No Competition

37.2

M a i n Interest of M a j o r i t y of Southern S t u d e n t s :

27.4

Interested in Best E du cation Possible
Gett ing a Degree to Qualify for

a

Job

59.8
13.8

Social Life

Your M a i n Interest in A t t e n d i n g C o l l e g e :

Interested in Best Education Possible

66.4

Getting a Degree to Qualify for

33.6

Social Life

a

Job

0.0
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interest of other students.

Sixty-six percent attributed to themselves

the motive of attending Southern because they were interested in o b 
taining the best education possible.

Thirty-four percent said they were

interested in obtaining a degree in order to get a good job.

None of

the subjects admitted that they attended Southern primarily because of
the social life and other non-academic activities.
The next section deals with information gathered on social, and
primarily non-academic pursuits of the student body.

Several questions

were administered that pertained to organizations, both on and off of
the Southern campus.
tions.

The first question involved on-campus organiza

Subjects were asked to indicate the degree of their participa

tion along the following continuum:

a) leader or officer, b) active

member or participant, c) inactive member or participant, or d) not a
member.

Thirteen organizations were listed and provisions were also

made for students to mention organizations that were not already listed
on the questionnaire.

The percentages of students with various levels

of involvement for each of the campus organizations is shown in Table
An overall measure of participation was obtained by summing the number
of organizations in which a student was active.

That is, an overall

activity index was derived through a simple frequency count of the
number of activities in which each student participated.

Only being a

leader, officer or active member was counted in this measure of member
ship.

Less than one-third

(31 percent) of the students did not partici

pate in an on-campus organization.

Over half

(51 percent) held

membership in one to three organizations, five percent were in four
organizations, three percent participated in five organizations or
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activities, seven percent mentioned six, and one percent found time
to hold membership in eight or nine organizations.
There were four organizations or activities which apparently
held the greatest attraction for students;

a) professional, career or

honorary groups, b) intramural athletics, c) religious groups, and
d) fraternities or sororities.

Thirty percent of the sample were m e m 

bers of professional, career or honorary groups.

Analysis of

Variance indicated that males showed significantly more involvement
than females [F(l,109)=12.48, p=.006] in these groups.

Twenty-six

percent of the sample were actively involved with intramural athletics,
and again, males were significantly more involved with this kind of
activity than females F(l,109)=23.28, p=.001.

Religious groups,

such as the Wesley Foundation for Methodist students, the Newman
Club for Catholic students and the Baptist Training Union, claimed
the active membership of one-fourth of the sample.
The final major organization or activity to which students
belonged were fraternities or sororities.

Seventeen percent said

they were active members of these groups.
For the most part, the other activities or organizations did
not register a high level of involvement.

Non-involvement ranged

from 82 percent for intercollegiate athletics and choir or band, to
96 percent for Service organizations and Black student Awareness
g roups.
However, even in organizations with low-involvement, several
showed significant differences among various group classifications.

For
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TABLE 15
SOUTHERN STUDENTS' PARTICIPATION IN CAMPUS ORGANIZATIONS

Type of Organization

Degree of Participation
in Percentage Frequency
Inactive
Leader or
Active
Member
Member
Officer

Not a
Member

Student Government Assoc.,
AWS, Men's Federation

0.0

7.7

11.1

81.2

Political Organizations

0.8

2.6

6.0

90.6

Religious Groups

1.7

24.8

4.3

69.2

Professional, Career,
Honorary Groups

4.3

25.6

5.1

65.0

Special Interest Clubs

2.6

10.2

2.6

84.6

Service Organizations

0.9

3.4

0.0

95.7

Choir, Band

3.5

6.8

1.7

88.0

Newspaper, Yearbook

1.7

5.1

2.6

90.6

Fraternity/Sorority

4.3

12.8

2.6

80.3

Black Student Group

0.0

3.4

0.9

95.7

Intramural Athletics

4.3

21.3

2.6

71.8

Intercollegiate Athletics

3.4

6.9

1.7

88.0

Any Other Organizations

Yes

No

2 .6
Number of Campus Organizational
Memberships Held
(Leader, Officer or Active Member)

97,.4

Percentage
Frequency

Zero

30.8

One

19.7

Two

17.1
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TABLE 15 (Continued)

Number of Campus Organizational
Memberships Held
(Leader, Officer or Active Member)
Three

Percentage
Frequency

13.7

Four

5.1

Five

2.6

Six

6.8

Seven

2.6

Eight

0.8

Nine

0.8
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example, only 18 percent of the student body were actively involved in
the Student Government Association.
F(3,109)=459, p < . 0 0 5 .

There was a Year main effect

Upperclassmen (Juniors and Seniors) were more

active than underclass students.
Another series of questions were given to students, similar to
the items about on-campus organizations, but this time off-campus
organizations and activities were covered.

These questions were given

to assess the extent that students needed to turn to organizations offcampus for their extracurricula activities.

Students responded in an

identical manner as the previous question on on-campus activity.
Table

16 contains a summary of the degree of participation in these

activities.

In terms of their overall involvement in off-campus activ

ity, 56 percent of the sample were not involved in any off-campus
activities.
activity,

Twenty-four percent participated in only one such group or

12 percent in two, seven percent in three and two percent in

four off-campus organizations.
In regard to specific off-campus activities, service groups and
religious groups garnered the lion's share of involvement from the
students.

Thirty-six percent of the sample were active participants in

religious groups, while only ten percnet of the sample participated in
service groups and nine percent participated in political groups.
There was another set of questions pertaining to the activities
that students experience.

This area dealt with different functions or

events that were available to students for their participation.

The

first part of the question was related to functions or events on the
Southern campus.

The degree of involvement in each event was indicated
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TABLE

16

PARTICIPATION IN OFF-CAMPUS ORGANIZATIONS
BY SOUTHERN UNIVERSITY STUDENTS

Degree of Participation
Type of Organization
Leader or
Officer

Active
Memb er

Inactive
Member

Not a
Memb er

Professional Groups

1.8

5.3

0.9

92.0

Po litical Groups

0.0

3.5

2.6

92.9

Service Groups

1.0

9.8

5.5

81.7

Religious Groups

4.3

32.2

4.4

59.1

Organizations at
Ano ther College

0.0

1.7

0.0

98.3

A n y Other Off-Campus
Organizations

Total Number of Off-Campus
Organization Memberships

6.9 (Yes)

93.0

Number of Students
(in Frequency Percentages)

Zero

54.8

One

24.4

Two

12.2

Three

7.0

Four

1. 6
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along a five-point scale--beginning with no attendance or participation,
on through various degrees of participation; "seldom," "sometimes,"
"frequently," "almost always," and "always."
Table 17 for all activities.

The results are shown in

Academically-related activities were the

primary area of participation for on-campus activities.

Virtually

everyone said they attended academic classes; 87 percent indicated that
they went to classes always or almost always.
Table

In addition, as shown in

there was a significant Sex difference for this item; males

were significantly more likely to attend classes than females F(l,108)=
5.58, p=.02.

Similarly, more than two-thirds (67 percent) claimed to

be participants in class discussion at least "almost always."
Of the non-academic campus functions and events, attendance at
football games appeared to be the most popular pasttime.

Eighty-one

percent of the sample said they almost always or always attended these
sporting events.

Attendance at other athletic events was high but not

as high as football games.

Fifty-five percent said they attended these

events almost always, or all the time; and males made this claim sig
nificantly more frequently than females F ( 1 ,109)=6.85, p=.01.

Social

affairs, such as dances or parties on campus were attended by 55 percent
of the sample almost always or all of the time.

A slightly lower level

of participation occurred for big name entertainment events; films and
student entertainment.

Forty-one percent of the students went to see

big-name entertainment events or concerts almost always or all of the
time.

Campus movies or student entertainment functions brought out 47

percent of the students on a 'sometime' or 'frequent' basis.
The other two events listed in this question received a low level
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TABLE 17
PARTICIPATION IN VARIOUS FUNCTIONS AND EVENTS
ON THE SOUTHERN UNIVERSITY CAMPUS
Degree of Participation Expressed
in Percentage Frequency

Type of Events

Seldom Some Frequently Almost Always
Never
Attend
Always Attend
Attend/ Attend times
Attend
Partic
ipate
Big Name Entertain
ment, Concerts

6.0

18.8

17.9

15.4

27.3

14.5

11.1

17.9

21.4

25.6

19.7

4.3

Football Games

3.4

1.7

7.7

6.0

16.2

65.0

Other Athletic
Events

6.8

8.5

13.7

16.2

33.3

21.4

32.5

11.1

16.2

17.1

12.0

11.1

Attend Academic
Classes

0.9

1.7

2.6

7.8

27.6

59.5

Participate in
Classroom Discus
sion

0.8

6.0

9.4

16.2

35.9

31.6

Tutoring, Counseling,
Helping Other
Students

28.2

23.9

22.2

18.8

5.1

1.7

Social Affairs

14.5

16.2

32.5

22.2

7.7

6.8

Films and Student
Entertainment

Religious Services
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of participation from the student body.

Forty-four percent of the

sample said they seldom or never attended on-campus religious services.
Likewise, 52 percent indicated that they seldom, if ever, participated
in tutoring, counseling, or similar activities for

fellow students.

The second part of this question dealt w i t h off-campus events.

The percentage of students involved in different off-campus functions
is shown in Table

18.

The first item pertained to participation in

off-campus social affairs; dances, parties and the like that were u n 
related to Southern or any college.

Eighty-four percent had seme

participation in these areas, including 50 percent who said they were
involved either sometimes or frequently.
The next three questions dealt with activities ot; another college
campus.

These items were included as a measure of the amount of inter

action that the Southern students had with the neighboring university,
Louisiana State University.

There is no assurance that the students'

participation on another college campus necessarily means the L.S.U.
campus.

However, since L.S.U. is the only other college within the

community, and the next nearest university is more than fifty miles
away, it seems reasonable to assume that this question pertains to
activities at L.S.U.

Nevertheless, in order to determine whether the

other college visited was L.S.U., the students were asked "Is this other
college L.S.U.?"

Sixty-nine percent said that it was.

The first item

in this series of questions covering participation on another college
campus involved social activities.

Fifty-six percent of the sample

participated in social activities on another college campus; however,
for the most part, this participation was seldom or only sometimes.
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TABLE 18

PARTICIPATION IN OFF-CAMPUS EVENTS AND FUNCTIONS
BY SOUTHERN UNIVERSITY STUDENTS

Degree of Participation Expressed
Type of Event or
in Frequency Percentages____________
Never
Seldom Some- Frequently Almost Always
Function
Attend Attend times
Attend
Always Attend
_________________________
Attend
Social Affairs
Unrelated to any
College Campus

16.5

17.4

30.4

19.1

7.8

8.7

Social Activities
on Another College
Campus

43.6

19.7

23.9

8.5

3.4

0.8

Athletic Events on
Another Campus

43.6

18.8

17.9

13.7

2.6

3.4

Entertainment,
Concerts on Another
Campus

25.0

15.5

24.1

20.7

11.2

3.4
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Males 1 level of participation was lower in their freshman year than in
other years, while females 1 level of participation decreased after their
freshman year, however the difference was not significant.
The degree of participation at athletic events on another college
campus was also moderate and showed some sex differences.

Fifty-six

percent of the sample attended athletic events on another college c a m 
pus.

However, 37 percent attended either seldom or sometimes, while 14

percent attended on a frequent basis.

In addition, the degree of

attendance at these functions was significantly higher for males than
for females F(l,109)=9.74, p=.002.
The final item in this area dealt with participation in enter
tainment and concerts on another college campus.

This item received

the higherst indication of participation of any of the events previously
mentioned; 34 percent of the students said they attended such events at
least on a frequent basis.

Among the other kinds of experiences

studied were those of a social nature.

Questions were asked about the

nature of the individuals with whom the students had social interaction;
that is, the kind of people they talked with informally and socialized
with.

The first part of the question required each subject to estimate

the percentage of non-Southern students with whom they had had social
contacts.

Southern students appeared to depend little on non-Southern

students to fulfill their needs for social relations.

The mean per 

centage of non-Southern students that participated in the social rela
tions of the subjects was 29 percent.

This finding is underscored by

the frequency distribution shown in Table

19.

Over half of the students
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TABLE

i9

NATURE OF SOCIAL CONTACTS

Item

Percentage of People in Social
Life Who were Non-Southern
Students:

Percentage of Whites in
Social Life

Degree of
Participation (70)

Percentage of
Subjects Endorsing

0

10.3

1

6.0

2

4.3

3

0.9

5

5.1

7

0.9

8

0.9

10
12

16.2

15

1.7

20

5.1

25

2.6

30

7.7

35

0.9

40

3.4

50

18.0

60

2.6

70

3.4

75

3.4

80

1.7

90

2.6

99

1.7

0

49.6

1
2

4.3

3

3.4

5

9.4

6

0.9

0.9

3.4
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TABLE 19 (Continued)

Degree of
Pa rt ic ipa ti on

Item

Per centage of W h i t e s in
Social Life (continued)

Pe rcentage of L.S.U.
in Social Life:

(%)

Per centage of
Subjects E nd orsing

10

14.5

15

1.7

20

4.3

25

2.6

30

2.6

33

0.9

40

1.7

50

0.9

0

42.7

1

11.1

2

5.1

3

1.7

4

1.7

5

9.4

10

15.4

15

4.3

20

4.3

25

1.7

33

0.9

35

0.9

40

0.9

Students
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(52 percent) said that non-Southern students comprised only 20 percent
of their social interaction, and even 91 percent of the sample said
only 30 percent of their social contacts were non-Southern students.
Students were also asked to estimate the percentage of people in
their social life who were white.

The mean was six percent and 50 p e r 

cent indicated there were no whites in their social life.

As many as

85 percent of the sample interacted with ten percent or fewer whites on
a social basis.Thus, the data appears to suggest
Southern tended

that blacks

at

to be relatively isolated in their interaction with

whites.
The third part of the question inquired about the degree of
social interaction Southern students had with students at neighboring
L.S.U.

L.S.U. students comprised an average of five percent of the

social contacts of the Southern students.

Moreover, 43 percent of the

subjects said that no L.S.U. students provided them with social contacts,
and 87 percent of the students said that L.S.U. students made up less
than ten percent of their social contacts.

A different, but critical

kind of interaction was also assessed; relations with faculty at Southern
University.

Students were asked to give the frequency of contact with

faculty for several different kinds of interactions.
tact was either
quently."

The degree of c o n 

"once or twice," "seldom," "occasionally," or "fre

The results are shown

in Table 20-

The first item pertained to matters related to course work.

While

27 percent said they seldom approached instructors about these matters,
55 percent said they did so on an occasional or frequent basis.

Not

many students talked with faculty concerning work on extra projects or
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TABLE 20
KIND AND DEGREE OF NON-CLASSROOM INTERACTION WITH
FACULTY (EXPRESSED IN PERCENTAGE OF TOTAL SAMPLE)

Kind of Interaction

None

Once or
Twice

Seldom

Occasionally

Frequently

Matters Related to
Course Work

4.3

13.8

26.7

33.6

21.5

Work on Extra P r o 
jects or Reading

14.6

16.4

31.0

26.7

11.2

6.9

19.0

31.0

25.0

18.1

Vocational Advice

20.7

14.7

21.5

25.9

17.2

Personal Problems

62.1

12.1

12.1

10.3

3.4

Social Conversa
tions

17.4

18.3

19.1

24.3

20.9

Academic Advice
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extra reading.

Sixty-two percent admitted to doing this w i t h "seldom"

or less frequency and fifteen percent said they never did.

Faculty were approached to a greater degree on matters pertaining
to curriculum or academic problems.

Forty-three percent sought advice

on these matters from faculty at least occasionally.

Thirty-one p e r 

cent seldom did so, and 16 percent sought this help once or twice.
Twenty-one percent of the subjects said they never talked with
faculty about jobs, careers or vocational choices; however, 43 percent
chose to do so on an occasional or frequent basis.

There was a sig

nificant Year main effect on this item [F(3,108)=3.17, p=.03]:

higher

degrees of participation were exhibited by sophomores and juniors.
The one area wh ere students did not seek out faculty to any
great degree was in the area of personal problems.

S ix ty-two percent

never discussed personal problems w i t h faculty m embers,

24 percent did

so once or twice or seldom; and only 12 percent on an occasional,
frequent basis.

or

On the other hand, interactions w i t h faculty on a

purely social basis

(i.e., informal conversations,

surprisingly frequent; near ly half of the subjects
social conversations w i t h faculty at

rap sessions) was

(45 percent) had

least occasionally.

In summary,

it

appears the students at Southern did not confine their relations w i t h
faculty strictly to a c lassroom situation.

However,

the degree of

faculty-student in teraction varied a cc ording to the kind of interaction;
with i nteraction being higher w h e n the focus was social conver sa ti on or
dealing w i t h academic problems, and lower w h e n concern was centered on
the student's personal problems.
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E.

Student Problems
Student life presents a set of problems to m a n y individuals, and

this next section reveals the results of a n inquiry into some of these
areas of difficulty.

Four m u lti-part questions addressed student p r o b 

lems in the following areas;

financial, academic, v oc ational and

personal.

In considering students' financial difficulties, an assessment
first was made of the means with which students supported themselves
financially while attending Southern.

Subjects were asked to indicate

whether each of ten different financial resources was a major, minor,
or not a source of income.

Subjects were also provided with an oppor

tunity to disclose any source of income not covered by the interview
schedule.

Table

21 shows the different sources of income and the per

centage of students using each source.

Support from families, jobs,

personal savings, university loans and work-study programs are the most
frequently mentioned sources of income.

Seventy-nine percent of the

students said their families were important as a source of income; in
addition, 43 percent listed their families as a major source of meeting
their college expenses.

Forty-nine percent of the sample said personal

savings from summer jobs, gifts, etc. provided a means of meeting their
college expenses.

Twenty-six percent identified it as a major source,

while 22 percent said it was a minor income source.
Current earnings from a job or from participation in the campus
work-study program also figured as important income sources that
students used to meet their college expenses.

Thirty-six percent of

the sample derived income from the wages provided by a job they held
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TABLE 21
SOURCES OF FINANCIAL SUPPORT

Source

Percentage of Sample Using Source
Major
Not a
Minor
Source
Source
Source

Family

42.7

35.9

21.4

Loan from/through University

22.2

15.4

62.4

Loan from Other Sources

14.5

9.4

76.1

Southern Academic Scholarship

12.1

11.2

76.7

Southern Athletic Scholarship

5.2

4.3

90.5

Scholarship from Other Sources

11.1

11.1

77.8

Work Study Program

14.5

16.2

69.2

Wages from Jobs

21.4

14.5

64.1

Personal Savings

26.5

22.2

51.3

Government or Veterans Benefits

17.1

6.0

76.9

6 .8 (Yes)

93.2

Other Sources
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while going to school.

Thirty-one percent of the subjects listed par

ticipation in a work-study program as a source of income.
Thirty-eight percent of the sample mentioned a loan from or
through the university, and 24 percent said a loan from another source
(bank, credit union, insurance policy) was used as a means of meeting
college expenses.
A smaller percentage of students were on academic or athletic
scholarships.

Twenty-three percent said they were on academic scholar-

chips, and nine percent of the students claimed to be on athletic
scholarships.
Twenty-two percent of the sample said that government or veterans
benefits were a source of meeting their financial needs; including 17
percent who said these benefits were major sources of income.
Concerning the open-ended question on sources of financial aid
not already listed as items on the questionnaire, all of the six
responses given involved some form of government aid.

When questioned

about financial difficulties, it was revealed that 30 percent of the
students admitted having financial problems or difficulties meeting
college expenses at some time in their college career.

In addition,

89 percent of the sample expressed concern about meeting the costs of
going to college either now or in the future.

Moreover, there was

significantly more concern shown by male students than female students
F(l,108)=11.02, p=.001.
Students were also asked how they attempted to deal with their
financial problems.

The results are shown in Table 22.

Fifteen p e r 

cent of the students said they turned to no one when they encountered
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TABLE 22
SOURCES OF FINANCIAL HELP FOR STUDENTS

Source

Percentage of Students Endorsing

No One

15.1

Financial Aid Office

30.3

Another Student

3.0

Bank (for Loan)

12.1

Off Campus Friend
Family

3.0
48.5

Administrator

3.0

Other

3.0
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financial difficulties.

When asked why they did not seek help, three

subjects said they solved the problem themselves by getting a job, and
one subject said he did not know where to get help.

When students

went to others for help their family and the university's financial aid
office served as primary resources.

Forty-eight percent of those having

financial difficulty turned to their families, and 30 percent sought
help from the university financial aid office.

The remaining possibili

ties were utilized by only very small numbers of students.
Two other questions were administered that concerned the race of
the helping agent, and the degree of satisfaction the student received
when help was given.

The former question is a measure of whether race

played a part in choosing a helping agent.

The results for this ques

tion will be more revealing when compared to the blacks at L.S.U., since
in the case of the Southern students, most of the available helping
sources were black.

The latter question assesses how successful

students were in meeting their problems and serves as an indicator of
whether appropriate helping agents were sought, or were available.

The

results revealed that the person or persons that students sought help
from were black in 92 percent of the cases.

Students also experienced

satisfaction with the kind of help they received.

When asked to

evaluate the help they received, 26 percent said they were helped quite
a bit and 59 percent said they were helped a lot.
Another problematic area for seme students concerned academic
problems.

Fifty-three percent of the students admitted to having

difficulties with their studies to the extent that they could have used
academic help.

Moreover, this problem was experienced more often by

males than females F(l,108)=7.40, p=.007.

Students who had academic

problems were asked whom they turned to for help.
Table 23.

These results are

Three percent of the students said no one, and the reasons

included " d i d n ’t know where to get help," "help needed was not avail
able," and "it worked itself out."

Students were more likely to go to

student tutors than anyone else (40 percent).
members

Secondly came faculty

(35 percent), and then fellow students (30 percent).

Family

members came in a distant fourth, with 11 percent endorsement by
students having academic difficulties.
Although the remainder of the sources of help were chosen by
only small numbers of subjects; two are worth mentioning because they
have significant ANOV's.

Only four percent of the students sought help

from a Special Remedial course, but there was a significant Sex by Year
interaction F (1,54)=8.05, p=.02.

No males were involved at any year,

and for females the involvement of junior year subjects was higher than
for any other year.

A Sex main effect was revealed for the source

"Junior Division Advisor"
to an adviser than males.

(p. ^ .04).

Females were more likely to go

Ten per cent of the subjects who had aca

demic difficulties turned to a Junior Division advisor for help.
As with financial difficulties, the person turned to for help
was black (100 percent of the cases).

In addition, in this case too,

students felt that the help they received was useful.

Sixty-eight per

cent felt that they were helped at least "quite a bit," including 38
percent who felt that they were helped "a lot."

Three percent of the

subjects felt that they were not helped at all, and in half the cases
it was thought to be because the helping agent did not try.
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TABLE 23
SOURCES OF HELP FOR ACADEMIC PROBLEMS

Source

No One

Percentage of Students Endorsing

3.2

Faculty Member

33.9

Dorm Counselor

0.0

Special Remedial Course

3.2

J. D. Advisor

9.7

Administrator

1.6

Student Tutor

40.3

Family Members

11.3

Off Campus Friend
A Fellow Student
Other

4.8
30.6
0.0
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Concerns about vocational matters formed another major area of
difficulty for students.

Students were asked if they had ever or at

present experienced problems related to jobs, careers or vocational
decisions; including decision making related to choice of college major.
Sixty-nine percent of the sample felt that at some time in their college
careers they could have used some advice in this area.

Moreover,

females were significantly more likely to have problems in this area
than males F(l,109)=3.72, p=.05.
When asked whom did they turn to for help, 15 percent said no one.
Three students said the reason was because they did not know where to
get help, two said that the help they needed was not available, and one
each said "it worked itself out" and "no one was interested or refused
to help."
The major sources of advice for students with vocational problems
were faculty members, Junior Division advisors, and three sources that
comprised the

'other' category.

The most important provider of v oc a 

tional guidance was faculty (48 percent), then Junior Division advisor
(21 percent).

The next largest category was a miscellaneous category

which accounted for 15 percent of the total.

In that category, the

university's placement bureau was used by two students while another
two used the Freshman Advisory Program.

Five named friends, who

apparently were not fellow students, which was covered in a separate
category; and three

(all females) went the self help route and sought

advice from reading material.
received small endorsements.

The remainder of the choices all
Seventy-three percent of those with
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TABLE 24
SOURCE OF VOCATIONAL HELP

Source

Percentage of Students Endorsing

No One

14.8

Faculty Member

48.1

Dorm Counselor

1.2

J.D. Advisor

21.0

Campus Administrator

4.9

Fellow Student

7.5

Family

17.5

Other

15.0
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vocational problems said the advice they received helped either quite
a bit or a lot.
Personal and emotional problems constituted the final problem
area that was investigated in this study.

The kinds of difficulty

under scrutiny included college-life adjustment, loneliness, social
difficulties, interpersonal conflicts or depression.

Students were

first asked whether they had such problems, and 25 percent answered
affirmatively.

For those who had experienced such problems, the

question was asked "Do you feel that you could have used some help
with that problem?"

Sixty-two (15 percent of the total sample)

replied that they could indeed have used some help with their prob
lems in this area.

Five of the affected students said they turned

to no one for help, but the prime source of advice for these students
was fellow students, family and off-campus friends.

The largest

category that provided students with help on their personal problems
were peers.

Thirteen subjects mentioned fellow students or off-campus

friends as the people they turned to for advice.

Professionals were

turned to by eight students; the breakdown is three students each chose
a priest or minister, or went to the infirmary; one student sought help
from a dorm counselor and one student went to see a Junior Division
advisor.

The last major category was the family; seven students turned

to relatives for advice with personal or emotional problems.
In every case, the person who offered advice was black, and the
help was evaluated positively.

Most

(14 out of 18) said that the

advice given helped either quite a bit or a lot.
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To summarize, So uth er n students viewed themselves as m a t r i c u 
lating in a m i l d l y competitive academic atmosphere.

The y say they are

pr imarily interested in obtaining a quali ty ed uc at io n rather than
m e r e l y getting a degree to improve their m a rk et a b i l i t y or for the
school's social life.

However,

they do not attribute the same motives

to their fellow students, viewing them as being interested m a in ly in
getting a degree in order to get a good job.
Socially,
dents;

students tend to as sociate p rimarily w i t h fellow s t u 

off-campus contacts a ccounting for less than a third of their

social interaction.
Relations w i t h persons at n ei gh bor in g Louisiana State University
w er e minimal; nor is i nt egr at io n on a social level a reality.
on the average,

comprise

Whites,

less than five percent of the social contacts

of the Southern students.
There is a strong degree of par tic ip at io n in both academic and
no n-academically related activities by these students.

More than two-

thirds report partici pat io n in on-campus organizations as an active m e m 
ber,

leader or officer.

Professional,

career or hon orary groups,

intramural athletics, religious groups and Gre ek organizations are where
students m a i n l y participate.

Males w er e si gnificantly mo re involved

w i t h p r o f e s s i o n al /c ar eer /h on or ary groups, and w i t h intramural athletics.
A l t h o u g h involvement
w i t h on-campus groups,

in off-campus organizations was lower than

it still was strong.

Service and religious

groups accounted for the greater part of ex tracurricula i n v o l v e m e n t ;
then came political, and finally pr ofessional groups.

A v e r y small

number of students b el onged to organizations on a nother college campus.
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The results indicated a v e r y h ig h degree of class attendance,
w i t h males

significantly m ore likely to attend classes than females.

Students also reported a strong degree of p a r t ici pa ti on in classroom
discussions.
games.
time.

Sporting events we re v e r y popular, e specially football

Half of the students attended parties or dances near ly all the
Big-name entertainment events or concerts,

student en tertainment w e r e al so popular.

campus movies and

Religious services on campus

w e r e not attended b y m a n y students; nor did they engage in tutoring,
counseling or other activities that wer e of benefit to fellow students.
Most Southern students did not frequently attend events on
a no ther college campus,
entertainment; at

but w h e n they did,

least a third of

events on a frequent

basis.

the most popular event was

the students said they attended such

Other events,

athletic events were seldom attended.

such as social activities or

In the case of athletic events,

mal es went to these games significantly mo re often than females.
m o r e than two-thirds

of the cases reported,

for these events was

L.S.U.

the

other college attended

Students had high regard for their faculty;
acted socially w i t h the faculty.

In

and frequently i n t e r 

Informal rap sessions or discussions

w i t h faculty on a p u r el y social basis comprised the greatest amount of
social contact.

Students also talked w i t h faculty about course work;

this was done fr equently or occasionally.

Faculty wer e al so sought for

advice on academic or vo cational problems, and to a lesser degree on
matte rs pertaining to w o r k on extra projects or independent reading.
Students seldom talked wit h faculty about personal problems.
Concerning areas of ma j o r difficulty for students, nearly a third
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of the sample admit te d to having had financial difficulties; and almost
90 percent predicted that they would experience such difficulties at
some time before t he y graduate from college.

Students received the

greatest degree of financial support from their families, jobs, personal
savings and w o r k - s t u d y programs at Southern.
financial difficulty,

W h e n they did get into

they most often turned to their families or

Southern's financial aid office.

A smaller number sought loans through

or from b a n k s .
Vo cational concerns,

including what to m a j o r in, comprised another

ma j o r focus of student concern.
advisors we re most
problems.

However,

Faculty members and Junior Div is io n

likely to be sought for advice on these kind of
smaller numbers of students went to the school's

placement bureau, and a few attempted to solve their problems through
con sulting appro pr ia te

literature.

A little more than half of the students reported having d i f f i c u l 
ties w i t h their studies to the extent that they could have used academic
help.

For the most part subjects called on student tutors,

faculty

members and fellow students for help w i t h these difficulties.

F a mi ly

me mb er s were contacted for advice b y about a tenth of the students
having academic difficulties.
Less than one-fifth of the students admitted to having personal
or em otional problems to such a degree that they could have used some
help.

These students w er e most

students or off-campus friends.

likely to ap pr oa ch peers either fellow
Professionals

(but not necessa ri ly

m e nt al health professionals) w ere consulted secondarily.

A few students

al so said they asked their families for help w i t h personal problems.
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In all four m a j o r p roblem areas,

the per son w h o provided services

or help w a s black in the great m a j o r i t y of cases; and students felt the
p e r s o n helped them quite a bit or a lot.

Sources of Satisfaction and D issatisfaction A m o n g Southern Uni v e r s i t y
Students
The final section of the results explores the events and e x p e r i 
ences that provide the chief elements of s atisfaction or d is sa tis fa ct io n
w i t h student life.
A

series of questions addressed overall s at isfaction w i t h

at tending Southern, as we ll as sa tisfaction w i t h social life, quality
of education, and miscell an eo us features of the u n i v er si ty and u n i v e r 
sity life.

A n open-ended question was a ls o admini st er ed to capture any

other sources of satisfying or dissati sf yi ng experiences.
Students were asked how satisfied w er e they generally w i t h the
university.

For all satisfaction items, responses w e r e m e a s u r e d along

a four-point scale, ranging from v er y satisfied to v e r y dissatisfied.
Table 25 shows the results of these m ea su r e s of satisfaction.
three percent

including 13 percent w h o

of the students were satisfied,

we re very satisfied.

A similar response was

taining to social life.

Here, 85 percent

obtained for the item p e r 

of the subjects expressed

satisfaction w i t h the social life at Southern,
were v e r y satisfied.

Eighty-

including 19 percent w h o

W h e n it came to the overall quality of education,

89 percent felt satisfied w i t h their educational experience; moreover,
29 percent were very satisfied.
A mult i- pa rt qu estion was given that required subjects to express
their satisfaction w i t h several features or characteristics

of the

TABLE 25
SOURCES OF SATISFACTION OR DISSATISFACTION WITH CAMPUS LIFE

Item

Percentage who
were very Dis
satisfied

Dissatisfied

Satisfied

Very Satisfied

Overall Satisfaction

1.7

13.8

71.6

12.9

Social Life

2.6

12.1

66.4

18.9

Overall Quality of Education

1.7

9.4

59.8

29.1

Teaching Ability of Faculty

0.0

13.7

62.4

23.9

Faculty's Interest in Students

3.5

22.2

58.1

16.2

Accessibility, Availability of
Faculty

2.6

24.1

63.8

9.5

Responsiveness of Administration
to Student Needs

11.2

50.9

33.6

4.3

Campus Living Conditions

35.1

36.0

26.1

0.8

oo
oo
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university.

Students were satisfied with the faculty's teaching ability,

interest, accessibility and availability; however, they were dissatis
fied with the administrations responsiveness to their needs, and with the
on-campus living conditions

(Table 25).

Eighty-six percent of the subjects were pleased with the faculty's
teaching ability, including 24 percent who were very pleased.

Seventy-

four percent appreciated the faculty's interest in the students.
three percent felt satisfied with

Seventy

the availability and accessability of

the faculty.
The key areas of dissatisfaction were the performance of the
administration and on-campus living conditions.

Sixty-two percent of

the students said they were dissatisfied with the responsiveness of the
administration to student needs and 11 percent said they were very d i s 
satisfied .
Living conditions on campus, such as food service and housing,
also were sources of dissatisfaction.

Seventy-three percent found dis

favor with campus living conditions, including 35 percent who were very
dissatisfied.

Moreover, this finding resulted in a highly significant

sex difference, F (1,101)=7.61, p=.003; females were more distressed
with this area of their college lives than were males.
In general, open-ended responses on satisfaction augment the items
already reported.

The quality of education, social life and teaching

ability of the faculty reappear as primary sources of satisfaction,
while the physical living arrangement of the living environment, and
the administration garner the greatest number of negative comments.
ever, there were four females respondents who mentioned race-related

How
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reasons as contributors to their satisfaction in attending a predomi
nantly black university.

Examples were "black instructors understand

the needs of black students," and "being around lots of blacks heightens
communication."
A n indirect measure of satisfaction was obtained by asking sub
jects if they planned to remain at Southern.

This line of inquiry leads

also to learning whether or not students who plan co transfer to other
institutions would prefer a college that is predominantly black or
predominantly white.

In turn, these responses cou „d shed light on

whether students were satisfied with attending a predominantly black
university, such as Southern.
Subjects were asked whether there was a likelihood of their
dropping out or transferring to another school pri )r to graduation.
Only 12 percent of the sample considered either of these two options.
In addition, freshmen were significantly more like y to acknowledge these
possibilities than members of other classes F (3,10L)=3.02, p.=.03.
Most

(12 of 14 students) of those answering in the affirmative to

this question said they would transfer rather than quit outright.

These

students were then asked where would they transfer, in terms of college
size and racial composition.

Three students each said they would trans

fer to either a small white university or a small H a c k university.

Two

each claimed they would transfer to a large white cr large black univer
sity.

Four students did not specify a choice.
All students who felt they might leave Soutl arn in the future

w e r e asked their reasons

for considering this actic n.

Personal reasons

and a miscellaneous category accounted for the greater part of the m o t i 
vation to leave.

Five of the 11 students felt personal considerations
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(frustration, confusion, isolation, loneliness, etc.) were leading them
to leave the university.

In the miscellaneous category, three of the

five students gave no specific reason for leaving; they just felt in
need of a change.
F a cu lt y relations can also pose a n area of difficulty for s t u 
dents.

Subjects wer e asked if they had ever b ee n treated u nf airly b y a

m e m b e r of the Southern faculty.

T h i r t y - t w o percent said they e x p e r i 

enced unf ai r treatment, and 68 percent

said they had not.

then asked the f re quency of these episodes.

Most

Subjects were

(28 percent)

they have encountered unfairness only once or twice,

said

or occasionally.

An open-ended question assessed the nature of the reported u n 
fairness.

By and large, grading problems topped the list of problem

areas that students identified as the basis for their allegations of
mistreatment
lems

(20 responses).

Next came insensitivity to students' prob

(six responses), unprofessional behavior

favoritism (three responses).

(three responses) and

Unprofessional behavior included such

things as making unfair accusations against students or insulting
remarks toward students.

Insensitivity to students problems included

not explaining a lecture thoroughly enough, inflexibility towards or
communication problems with students.
Eleven additional questions addressed more specific areas of satis
faction or dissatisfaction.

The areas covered pertained to educational

experiences, personal-social concerns, administration-student relations,
and preferences regarding student body integration.

These likert-type

statements were scored on a four-point scale that ranged from "strongly
agree" to "strongly disagree."

The results are displayed in Table 26.

In the first ca tegory were four items as se ss in g students
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TABLE 26
ATTITUDES CONCERNING EXPERIENCE
AT SOUTHERN UNIVERSITY

Item

Strongly
Disagree
Disagree

Agree

Strongly
Agree

Southern Demands too

much Intellectually
Most Classes too Large
Curr ic ulu m should Provide
m o r e Opportunities for
Field W o r k and to
Ap p l y Knowledge to
Community Problems
Mo st Courses Irrelevant to
Personal Interests
Southern Should M ak e Special
to get More White Students

29.9%

65.8%

13.7

39.3

37.6

9.4

6.0

11.1

64.1

18.8

16.2

53.0

25.7

5.1

40.7

30.9

4.4

14.7

41.4

35.3

8.6

5.1

28.2

55.6

11.1

4.3

8.5

66.7

20.5

23.9

3.4%

0.9%

Un i v e r s i t y Exerts too M u c h
Control over Students 1

Lives
I can Pers on all y Influence
the Policies and D ec isions
that Affect m y Life as

Student
Students like M y s e l f can
Influence Policies and
Decisions of the U n i ve rsi ty
through Organized Group

Efforts
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TABLE 26 (Continued)

Item

In general, the Adm i n i 
stration Treats
Students Fairly

Strongly
Disagree

Disagree

Agree

Strongly
Agree

7.0

25.4

64.0

3.5

Often Feel Alone, Isolated
on Campus

41.9

41.0

12.8

4.3

Don't Feel a Part of the
Social Activities on
Campus

35.9

43.6

16.2

4.3
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attitudes and opinions of their educational experience.

First, subjects

were asked to reply to the statement "Southern demands too much intel
lectually from students; courses are too hard."

Ninety-six percent of

the students disagreed with this statement, including 30 percent of whom
registered strong disagreement.

Moreover, there was a significant Sex

by Year interaction F(3,109)=2.70, p=.05.

With the exception of the

freshman year, where the opposite was true, female students disagreed
significantly more often than males on this matter, and the effect was
especially pronounced in the sophomore year.
Similarly, a number of students disagreed with the statement that
classes were too large.

Fifty-three percent expressed disagreement, and

females disagreed significantly more than males F(l,109)=8.13, p=.005.
In general, the students found most

of their courses relevant to

their own interests, al th ou gh they desired greater opportunities for
experiential

learning.

Sixty-nine percent disagreed w i t h the statement

"most of the classes are irrelevant to m y personal interests.
be noted, however,
statement.

It should

that 26 percent of the subjects agreed w i t h the

E ighty-three percent felt that the "curr icu lu m should p r o 

vide mo re opportunities to do field w o r k and apply k no wledge to c o m 
m u n i t y problems."

As previously mentioned, living conditions on campus, and the
actions of the administration constituted important areas of student
dissatisfaction.

Four of the likert items involved relations with the

administration and the students.

Despite some dissatisfaction with the

people who govern the university, in general, students felt they got a
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fair shake from the administration.

Sixty-seven percent felt that the

"administration treats students fairly."

Three items had to do with

students' sense of control over their lives as students.
of students

The majority

(56 percent) disagreed that the university exerts too much

control over the lives of students, although a significant minority (44
percent) held the opposite opinion.

Significant sex main effect was

obtained; males were more likely than females to feel that the univer
sity exerts too much control.
Two items addressed more directly the issue of students' sense
of control over their own lives.

One item read "I feel that I can p e r 

sonally influence the policies and decisions that affect my life as a
student here."
statement.

Sixty-seven percent of the sample agreed with that

A companion item "I feel that students like myself can in

fluence the policies and decisions of this university through organized
group efforts," was endorsed by 87 percent of the students.
Two other items dealt with personal and social concerns.

Eighty-

three percent of the students disagreed with the statement "I often
feel alone, isolated on campus"; and 79 percent of the sample said it
was not true that they "don't feel a part of the social activities" at
Southern.

On this last item, a significant year main effect was ob

tained F(3,109)=3.60, p=.02.

Seniors tended to show greatest disagree

ment, and sophomores the least amount of disagreement.
Only two other areas pertained to satisfaction.
a n academic concern,

the other wi th living conditions.

One dealt w i t h
The academic

issue concerned their pa rti c i p a t i o n and a tt itudes toward courses dealing
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w i t h bl ac k hi story and literature.

It w as felt that interest in black

studies wo u l d be of interest to a significant po r t i o n of the students
par ticularly if ethnic identific at io n w a s a moti ve
Southern University.

Therefore,

for attending

two questions w e r e asked that were

related to black studies.

The first inquired as to whether students had ever taken any
courses at Southern that pertained to black history, literature or
culture.

The majority of students

(62 percent) had not taken courses

in black studies, while 38 percent had taken such courses.

Students

were also asked, via a multi-part question, if they planned to take any
courses or any more courses in black studies.

The results indicate

that 95 percent gave a definite or qualified affirmative response.

The

second part of the question assessed the motivation for the students'
interest in such courses.

Results indicate that personal reasons

accounted for the primary motives for having an interest in this area.
As shown in Table 27, 49 percent of the students interested in black
studies said it was to "get a better understanding of blacks," 44 pe r 
cent said their aim was a "balanced view of history or literature, and
39 percent said that such courses were "personally relevant to me as a
black."

Other reasons all were endorsed by a small number of students.

For example, curiosity was mentioned by sixteen percent of the stu
dents.
Our final area of s atisfaction questions concerned whe re students
lived while attending Southern, and their pr eferences
kinds of living arrangements.

Before preferences

for specific

for living arrangements
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TABLE 2 7
SUMMARY OF MOTIVES FOR TAKING COURSES IN BLACK STUDIES

Motive

Percentage of
Subjects
Endorsing Motive*

To get Balanced View of History/Literature

44.0

To get Better Understanding of Blacks

49.0

Help Fulfill Major

8.5

Curiosity

16.0

To Help With Job Working With Blacks

12.0

Personally Relevant to Me as Black

39.0

Other

5.0

“Total exceeds 100 percent because multiple responses from each
subject was permitted.
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was measured, it was first necessary to ascertain students' present
living status.
The majority of students resided in university housing, or at the
home of a parent.

Fifty-six percent lived in a dormitory, 28 percent

stayed in a parent's home, and 11 percent lived in a private off-campus
apartment or house.

Three percent lived in a married students' apart

ment and three percent stayed in some other type of living arrangement.
Students were also asked the racial composition in the neighbor
hood, dormitory section, or apartment building.

Seventy percent of the

students stayed in all black surroundings, and 23 percent in a predomi
nantly black residential environment.

Only seven percent of the

students lived where the racial mix was approximately equal or predomi
nantly white.
Concerning student's preferences regarding living arrangements,
51 percent of them preferred to live in a private house or an apartment,
while 28 percent preferred to stay in university housing.
one out of five

Less than

(18 percent) preferred to stay with parents.

Only four

percent of students desired married students housing or some other
unspecified arrangement.
Attitudes toward integration were assessed by obtaining the stu
dents' preference for racial composition of their immediate surroundings.
The majority (42 percent) expressed no racial preference at all; 30
percent wanted to live where the proportions of blacks and whites were
equal.

Twenty-eight percent wanted to live where the ambient population

was either predominantly black or all-black.

No one expressed an

interest in residing in an all white or predominanetly white living
environment.
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Students were asked why they preferred their expressed living
arrangements.

For those who expressed no racial preference, most said

that race did not matter to them, and one subject said "they would have
a chance to see how others live (meaning w hites).

For those who

definitely desired an integrated arrangement, most gave race-related
reasons for their choice.

Here are a few examples:

"(being with) d i f 

ferent people allows me to see where I'd best fit in," "(I) would get
to feel comfortable around whites," "race makes no difference," and "so
m y relationships with other people will not be one-sides."
For the 28 percent who expressed a preference in living in black
or mostly black surroundings, the reason given either involved the
expression of positive feelings toward fellow blacks or having had
negative experiences with whites.
examples:

In the former category came these

"most relaxed atmosphere for me," "(it's) where my friends

and neighbors are," and "I relate better to blacks."

In the latter

category were these comments like "I experienced racism all my life,"
"can't get along with some whites," and "don't care for whites."
In general, more than three out of four students expressed
satisfaction with attending Southern.

Thus, it was not surprising that

only a small percentage of subjects were considering dropping out or
transferring as possible options for them.

Of those who did consider

such alternatives, most would transfer to a small white or a small
black university.

The reasons cited for leaving Southern, however,

either were personal in nature (frustration, loneliness, etc.) or
students said that they just needed a change.
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There are many areas where students claim satisfaction with
attending Southern, but only a few areas where they are dissatisfied.
These areas of dissatisfaction pertain predominantly to on-campus
living conditions, and the responsiveness of the administration to
student needs.
sample.

Neither area received high marks from the student

However, in some areas, there is a more positive view of the

administration.

Students tend to disagree with statements saying that

the university expects too much control over them, or that the a d 
ministration is unfair to students.

Furthermore, students feel that

they can influence administration policies and decisions through
both personal and group efforts.
Students were also satisfied with the overall quality of
education that they were receiving at Southern.

More than half

approved of the faculty's teaching ability, student interest and
accessibility.

Approximately one-third said they had received unfair

treatment from instructors; however, most of those affected said such
incidents occurred, for the most part, only once or twice.

The nature

of the allegations of faculty unfairness were largely about what
students perceived as inequities in grading.

In addition, though,

instances of insensitivity to students, unprofessional conduct, and
favoritism, were also mentioned.
Students appeared to be pleased with their learning experiences
and their learning environment.

They felt that courses were relevant

to their interests, that classes were not too large, and that Southern
was not too intellectually rigorous.

However, they desired greater
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opportunities to do field work, and to learn how to apply their class
room learning to community problems.
Students1 interest in learning more about their ethnic background
was significant.

More than one-third had taken some course in Black

Studies, and nearly all

(over 90 percent) desired to take such courses

at some time in the future.

The chief reasons given for wanting to

take such courses centered on beliefs that the courses would lead to
a better understanding of blacks, would provide a balanced view of
history or literature, and because such courses were personally
relevant to the students' ethnic background.
More than four out of five students were satisfied with the
social life at Southern.

The greater majority felt that they were a

part of the university's social life, and they denied feelings of
isolation.
As far as the living arrangements that students employed while
at Southern, most stayed in a dormitory or with parents, while a small
percentage lived in private housing.

Their immediate surroundings

were peopled largely or totally by others of the same race.

However,

students actually indicated a preference for apartment living, and
only secondarily to live in a dormitory.

Moreover, they mainly

expressed either no preference as far as the racial composition of
their residential environment, or they preferred to live where there
was an equal mix of blacks and whites.

102

Discussion
The answer to several questions will have to be deferred until
results from the other two student groups have been presented.

This

is necessary in order to determine the unique features of a black
university by comparing blacks at Southern to both black and white
students at a predominantly white university.

The focus in this section

is on findings from the data acquired from the student sample at
Southern University.
Among the more important of the questions addressed in this
study is why do these students choose a predominantly black university
when they could just as well have attended a predominantly white
university.

At the outset, it was hypothesized that Southern's iden

tity as a "black institution" might be an attractive feature for
prospective students for a variety of reasons.

Students might be more

comfortable in a largely black environment; social life and participa
tion in campus activities might not be as difficult as would be the
case at a predominantly white university; and the students' needs
related to their ethnic background m a y be served better at a black
institution.

On the other hand, perhaps the racial composition of

Southern's student body and staff was not a determinant of the schools
selection by a particular student.
of all races may be operating.

Other factors affecting students

A third possibility of course is that a

combination of both sets of factors are important as determinants of
college choice.
It is the latter possibility that seems best supported by the
data:

Southern's status as a black institution, and non-race related

103

factors both appear to describe the major reasons that led students to
enroll at Southern.

More than 45 percent of the sample said that major

reasons for attending Southern related to perceptions that the school
is relevant to the needs of black students, and that the university is
interested in the black community.

As a less important reason, students

also cited a belief that the school attracts recruiters from business
and industry who want to hire black graduates.
However, just as important, if not more so, is the high esteem
that students felt toward the university's education program.

The most

frequently cited major influence on college choice was the belief that
Southern overall, possed a high academic reputation.

Almost as many

felt drawn to Southern because they expected to find an excellent
faculty or program in the major field of their choice.
A significant number of students said the fact that Southern was
close to their homes was a major factor in attendance.

Forty-five p e r 

cent of the students gave this reason, and 43 percent of the students
come from the metropolitan area where Southern is located.

Evidently

to the students who live near Southern, the fact that it is close is
important, and perhaps tied to familial and financial reasons.

Con

cerning the former, some students may find it comforting not to have to
travel far from their families upon entering college.

Most of the

students represent the first generation in their families to attend
college, and thus college matriculation is still a new experience for
both the prospective student as well as his family.

Familial support in

the form of visits, telephone calls, and the like are all made easier by
being in close proximity to the student.
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Financial support is also more available the closer to home and
the students count families as a primary source of financial support
during their college years.

Of course, another major reason for

attending Southern was in part economic; 41 percent of the sample
attributed their being at Southern to having received a scholarship or
other form of financial aid.

However, the mere cost of attending

Southern University did not appear to be as important a determinant as
might be expected.

Perhaps to these students, two-thirds of whose

families make less than $10,000 annually, even the relatively low
tuition costs of Southern pose a hardship, but an offer of some kind
of financial aid made the opportunity for a college education possible.
As described in the results, there were several secondary reasons
cited for attending Southern.
important:

Social experiences are among the more

students cited the social life at the school, an expectation

of meeting a variety of people, and having friends enrolled or planning
to enroll at Southern, as important although secondary influences on
attending Southern.

Thus, it appears that students at Southern have

strong social needs which they believe can be served by attending
Southern.
Students also felt that attending Southern was a good choice
because a Southern degree would make it easier for them to get a goodpaying job or be accepted into a graduate or professional school.

And,

there was the corresponding expectation that they would be successful
in the programs.
to the statement:

This belief is noted by the endorsement students gave
"confidence in making passing grades" at Southern.

Generally the high regard that students had toward Southern was

105

not marred by widespread negative attitudes from others.

However,

nearly one out of four students did have experiences with others who
tried to persuade the students from enrolling at Southern.
Friends and family accounted for the majority of the negative
comments.

Also mentioned frequently was the high school counselor.

Since high school counselors can play an influential role in providing
information and advice to college-bound students, perhaps Southern's
administrators need to be made aware of the fact so that they can
counteract the negative information given by certain sources.
The majority of the negative comments centered around statements
that Southern was an academically inferior institution.

Also mentioned

was the belief that Southern was too expensive.
A consideration of the factors that influenced students to
attend Southern can also be viewed from another angle; that is, perhaps,
Southern was chosen because it was the remaining alternative after
consideration of some other option.

In this study the option that was

presented to the subjects was attendance or consideration of attending
a predominantly white college or university.
Approximately half of the students did consider attending or had
attended a predominantly white institution.

Although the reasons why

they gave consideration to these schools was not assessed, the reasons
why they did not choose to attend or remain were race-related.

The most

frequently mentioned factor was having "too few blacks to relate to at
white schools.

This concern of blacks attending predominantly white

colleges has already been noted in the literature
1972).

(Willie and McCord,

These students bemoan the lack of privacy and "family
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atmosphere" created by low black student enrollments at white colleges.
The Southern students who considered white institutions also
anticipated racist attitudes and felt that the training available to
them at a predominantly white university was inadequate for applica
tion to the problems of the Black community.

This particular finding

correlates with some of the attitudinal background data on the Southern
students. Ihds data indicated that Southern University students held n e g a 
tive expectations regarding white universities.

The majority of

Southern students largely believed that both administrators and white
students were prejudiced against minority students who attend pre
dominantly white universities and colleges.

They also felt that white

administrators were not particularly interested in having black students
attend; and, that there were too few black faculty.

The last point is

meaningful because the survey also indicated that Southern faculty are
judged to be interested in and accessible to the students, and that the
communication between Southern's faculty and students is good.

Thus,

having placed such a high value on student-faculty relations, students
would probably

be

less

interested in attending institutions where

the faculty-student relations were not anticipated to be as good.
There are two facets of the reaction

to racism; one is to avoid

expected unpleasant behavior by avoiding the racist group and the other
is to remain in the comfort or safety of one's own group.

It seems

likely that some students did not want to attend predominantly white
universities because they were comfortable in a predominantly black
environment.
dential areas.

Most Southern students came from predominantly black resi
Although the

majority indicated "no preference" or an
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area where racial mixture was approximately equal when asked where
they would prefer to live, still nearly 30 percent preferred to live in
a predominantly black environment.

Those who expressed this choice

said they related better, or were more relaxed around fellow blacks.
Despite Southern students having expectation of racist behavior
from whites at predominantly white campuses, there was no other indi
cation of anti-white attitudes by the students at Southern.

For example

the subjects did not oppose social interaction between blacks and
whites on their own campus.

On the other hand, they felt that the

university administration should not institute special efforts toward
recruitment of larger numbers of white students.
This feeling is perhaps due to a feeling on the part of the
Southern students to perceive Southern as a black institution, and, as
such, its influence, spirit and direction should be black.

As revealed

in the results, Southern students felt that they could influence
administrative decisions both individually and through group efforts.
Thus, the idea that white enrollment should not be encouraged by the
administration may be expressive of a desire to maintain student's power
in the black hands, and thereby preserve the ethnic character of the
institution.
Financial considerations were the other major class of factors
that led Southern students not to attend or remain at a predominantly
white college or university.

This concern was manifested through con

cerns about inadequate financial aid and a feeling that "white schools
were too expensive."

Financial concerns do preoccupy these students.

Although ten percent of the sample hailed from families where the
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annual income is above 15-thousand dollars, more than three-quarters
have families whose income is lower than 10-thousand dollars.

Moreover,

29 percent had families whose income was less than 5-thousand dollars
a year.

Financial worries do not cease if the student goes on to

attend Southern; nearly nine out of ten students expect problems with
meeting college costs to crop up sometimes in their college careers.
These concerns will be discussed in greater detail in another section.
Social activities and the social life in general constituted a
major part of the college experience for the students at Southern.
Indeed, social considerations are important as determinants of why the
student enrolled at Southern in the first place.

Over 40 percent of the

subjects mentioned the influence of friends, a desire to meet a variety
of people, and the social life overall, as important secondary influ
ences on their choice to attend Southern.
Once the student is enrolled, the social life continues to be
important; and apparently is fulfilling.

Most appear to take part in

some social activities, and 89 percent of the students expressed satis
faction with their social experiences.

Although there is data that

indicate poor adjustment or problems with some students, less than a
quarter of the students agreed with statements that they felt alone or
isolated, or did not "feel a part of the social activities" at Southern.
The majority of the participation in organizations and in social
activities took place on the Southern campus; indicating that the
school does a good job of providing for the social needs of its students.
There is far less participation in off-campus organizations or activi
ties .
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Professional, career or honorary groups; intramural athletics,
religious groups, and sororities and fraternities all had high levels
of participation.

It is of interest to note that differences in

memberships occurred between the sexes.

Males were more involved with

professional-career-honorary groups than women.

This may in part be

due to fewer women being interested in non-traditional fields than men.
Males also participated significantly more frequently in intramural
athletic activities than females, and again perhaps this is due to
traditionally lower levels of participation by women in sports.

When

it came to belonging to campus religious groups, however, females took
the lead, displaying a higher degree of membership in these kinds of
groups.
Certain organizations tended to attract members who have more
collegiate experience.

The Student Government Association (S.G.A.) only

attracted 18 percent of the students which does not appear to be too
low considering that it is a representative organization, and students
are significantly more likely to be upperclassmen than lowerclassmen.
This finding perhaps is a function of students becoming more involved
as they become increasingly a part of university life, develop friend
ships and social contacts, and became more aware of the political life
of the campus.
With some organizations there is a tendency for females to become
more involved the longer they attend college, and this is especially
true in male-dominated areas where females have traditionally not been
found in large numbers.

Political organizations, though expressing a

significant tendency to have members that are upperclassmen, also
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tended to divide along sexual lines.

Again, perhaps the forces that

operate to make students more politically involved operate more slowly
for females than for males.

In the situation with special interest

clubs, such as the Veterans Club, Karate Club and R.O.T.C. groups,
only participation by females was influenced by the length of time they
were in school.

They became more active the longer they were in

school, however, similar results were not observed for men.
The degree of participation in off-campus organizations was less
than that in on-campus groups, and as was the case with on-campus
activities, off-campus religious group or activities garnered a high
degree of participation; but there were no sex differences.

The high

degree of participation in religious groups in the community can be
attributed to some students coming from the immediate geographical area
where they already had ties to local churches.
Outside of formal groups, the social activities of Southern
students can roughly be divided into social affairs, such as parties
or dances; concerts, featuring big-name entertainment; and athletic
events.

Of the athletic events, attendance at football games proved to

be the most popular event on campus.

Eighty-one percent of the students

said they attended these events nearly all of the time.

Other athletic

events attracted 55 percent of the sample, with males showing more
interest than females.

Concerts featuring big-name entertainers were

attended by 41 percent of the students nearly all the time.

The

sacrcity of such entertainment in general, particularly for students
whose homes are not large metropolitan areas, probably contributed to
the high degree of attendance.

Movies on-campus and student entertainment

Ill

functions

(such as plays, performances for band or choir, etc.) were

not as well attended.

Still, 47 percent of the sample claimed to

attend these events "sometimes" or "frequently."

Eighty-four percent

of the students claimed to attend social events, such as parties, and
half said they did at least "sometimes."

Compared to their campus

related activities and social life Southern students spent less time
socializing off campus.

Only 29 percent of the average student's

social contacts are not Southern University students.

However, more

than eight out of ten students said they went to social affairs which
involved Southern University students

(i.e., parties at off-campus

apartment s ).
This study was especially interested in how much interaction
Southern students had with the large predominantly white university
seven miles south of the Southern campus.

The data indicate that in

approximately two out of three cases, where students were involved with
activities on another college campus, the campus referred to was L.S.U.
The most frequent contact with another college was attendance at con
certs or other entertainment at another college campus.

In all prob

ability this attendance is related to the fact that these concerts were
another opportunity to see big-name entertainment that came to town,
and really had little to do with the college campus where the events
took place.
Other events that took place on other college campuses resulted
in minimal involvement by Southern students.

Attendance at both social

affairs and athletic events on another college campus occurred either
seldom or sometimes.

There are sex differences related to these events
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also.

Males were significantly more likely to attend athletic events

on another college campus.

For social affairs, freshmen females had

a higher degree of participation than males, but their participation
decreased in later years.

Overall, males were significantly more

involved than females in every year except the freshman year.
not clear why this is so.

It is

Perhaps females initially were curious

about venturing to another college campus, but once this curiosity was
sated, they turned to their own campuses for fulfillment in this area.
Some data from student interviews suggests that males, on the other
hand, may have had girl friends on other campuses, and therefore,
their involvement continued.
The areas of students life that were perceived as unsatisfactory
by the sample of students at Southern were limited to certain aspects
of the administration and physical conditions of Southern University.
Although the university was perceived as treating students fairly,
students believed that the administration was not particularly respon
sive to student needs.

The only other major source of dissatisfaction

was the living conditions on campus, such as the quality of food and
housing.

More than seven out of ten students expressed dissatisfaction

here,including more than one-third who said they were very dissatisfied.
Females were significantly more dissatisfied than males, which indicate
either that females lived under poorer conditions than men, or that
they were more sensitive to the unpleasant conditions;

or both.

Aside from these areas of dissatisfaction, four problem areas of
student life were investigated:
(career), and personal-social.

financial, academic, vocational
The following discussion assesses the
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extent of each of these problems, the remedies that students utilized
to solve these difficulties, and their success.
Perhaps the most crucial problem facing students is financial,
since without adequate monetary resources, it is impossible for students
to begin or to maintain enrollment.

Approximately one out of three

students admitted having had seme problems meeting their financial
obligations at some time during their college career; moreover, nearly
90 percent expected to have this kind of difficulty before the
graduated.

That finances are such a crucial area is not surprising

given the socio-economic background of the majority of the students.
According to subjects' reports, 67 percent of the students come from
families whose annual income was less than $10,000 a year, and 29 pe r 
cent said their families made less than $5,000 annually.
Economic considerations were also a major determinant of the
students' choice to attend Southern and an important reason behind the
decision not to attend or remain at a predominantly white university.
The major financial resources utilized by students were their
families, themselves

(through personal savings from jobs or gifts),

the university (work-study earnings, loans from or through the univer
sity) or outside sources

(bank loans).

Although other income sources

were available, they were utilized by fewer numbers of students.
Most students turned to their families for help with financial
difficulties, despite the fact that in many cases these families were
already not financially well off.

The university's financial aid office

was utilized by 30 percent of those with financial problems, and
borrowing money from a bank came in a distant third.
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A hopeful note is that students said that they received help.

In

more than nine out of ten cases, the primary person who provided the
student with financial help was black; a finding not unexpected when the
students1 family or the university's financial aid office were the two
primary resources relied on for help with financial problems.
There were a couple of problem areas which seem to affect male
and female students differently.

Women students are significantly more

likely than men to experience vocational problems, and men were more
likely to experience academic problems.

Overall, slightly more than

half of the students indicated academic problems to the extent that
they could have used some help.

Thus, it appears that despite students'

confidence in making passing grades at Southern, their feeling adequately
prepared in high school for college-level work, and despite their belief
that only mild academic competition existed at Southern, most students
have had some difficulties in their studies.
For the most part student tutors were sought out for help,
followed closely by instructors, and then fellow students.

Unlike the

case with financial aid though, students did not turn to family members
very often.

This may in part be due to not having family members

readily available or that family members may be inappropriate source
because they lack relevant college level experiences.
special remedial course for students was underutilized.

Surprisingly, a
The data

indicate that only four percent of those having academic problems chose
this option, and only females did so.

Again, the person or persons

providing the help were black, and the subjects, for the most part,
felt that the help was useful.
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Female students also felt more concerned about getting help with
vocational or career concerns than men.

Overall, 69 percent of the

students felt they could have used help with this problem at some time
in their college career.

Faculty members were called on most fre

quently, then Junior Division advisors.

Almost three out of four

students with vocational problems said they were helped quite a bit, or
a lot by the resource person or source of aid.
Relatively few students only 15 percent admitted to having
personal or emotional problems to such a degree that they felt they
should have sought help.

It might be that the frequency of this prob

lem was underreported due to a reluctance on the part of students to
admit to personal problems which might be interpreted by others as
evidence of personal inadequacy.

As with academic problems, most

students sought help from peers, either fellow students or off-campus
friends.

The family was also a major source of advice for students.

Professional help was provided by clergy, the campus infirmary person
nel, or university counselors.

None of the students indicated that

they sought help from a professional specifically trained in mental
health consultation.

Nevertheless, students said that the quality of

help they received was good.

In every case the person from whom help

was sought was black.
Although students largely are satisfied with the faculty, 32 pe r 
cent also said they had experienced some unfair treatment.
and large, students only reported one or two such incidents.

However, by
As might

be expected, incidents involving what students felt were examples of
unfair grading accounted for most of the examples of faculty unfairness.
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Students also cited examples of instructors' insensitivity toward the
problems of the students.
One possible indicator of satisfaction with the university is
how many people are considering dropping out or transferring out of the
university.

Only 25 percent said they might consider these options,

and nearly two out of three indicated the choice would be transfer.
Freshmen were significantly more likely to consider leaving, no doubt,
because adjustment difficulties are encountered more frequently in the
first year.

The fact that transfer is the most likely option suggests

that these students were not disillusioned by the college experience
or that they thought they did not have the ability to continue in a
college program.
Surprisingly, academic difficulties do not rank as the leading
cause of students wanting to drop out or transfer.

Personal reasons,

such as frustration, confusion and loneliness account for most of the
desire to leave.

Next comes non-specific reasons, although, they

mainly centered around having a "need for change."
Having been enrolled at a predominantly black college does not
seem to have an effect on whether students desire to transfer to another
predominantly black university or to a predominantly white university.
The choices are just about evenly divided between attending the two
kinds of institutions.
Although the foregoing pulls together a variety of data on the
experiences of students at a predominantly black university, a discus
sion of the unique features of such institutions and their students must
await the presentation of comparative data in the next chapter.

CHAPTER IV

RESULTS AND DISCUSSION OF COMPARISON DATA BETWEEN
SOUTHERN UNIVERSITY AND LSU STUDENTS

A .

Overview
The following two sections pertain to the results of the survey

of students attending a predominantly white university (Louisiana State
University)

located in the same area as Southern University.

These

results allowed for comparisons with three student populations:
at Southern University, blacks at LSU and whites at LSU.
examined:

blacks

Comparisons

a) the unique features of black universities and

colleges that motivate students to attend them, b) if black students
who attend a predominantly black college differ from blacks attending
a predominantly white institution, and c) if students who attend
institutions where their race is in the majority have more in common
with each other than they do with students who attend institutions
where they constitute a racial minority.

B.

Background Data
The sample of black students at predominantly black Southern

University has been described in the preceding chapter.
of the black student sample follows shortly.

A description

The sample of white

students at LSU was a comparative sample chosen to match the black
group at LSU.

Characteristics of the white student group will be di s 

cussed only when significant differences arise which are pertinent to
the research questions.
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A breakdown of the sex and college class year of the black stu
dents at L.S.U. is shown in Table 28.

The Freshman class comprises 31

percent of the sample, Sophomores 25 percent, Juniors 13 percent and
Seniors 21 percent.

Males constituted 33 percent of black student

group, while females comprised 67 percent of the black sample at L.S.U.
Nevertheless, Table 2 9 shows the percentage of the sample included in
the major divisions of L.S.U.

Besides Junior Division (which as was

the case with Southern practically synonymous with being a freshman),
the largest senior college enrollments were Arts and Sciences
cent), Education (nine percent), University College

(12 pe r 

(a degree program

leading to a B.S. degree that does not require a specific major, but
mandates that the student concentrate in some area), with eight per 
cent, and Business Administration with six percent.

A combined

category, including the Colleges of Environmental Design (Architecture)
and Agriculture comprised ten percent of the sample.

Three areas

account for the subject majors of nearly 40 percent of these students.
The Social Sciences, Business Administration, and Education co m 
prise the most frequent major field choices.

Social Science majors

constitute 17 percent of the sample, Business 16 percent and Education
15 percent.

At a lower level of endorsement was Pre-Medicine curricula,

which enrolled nine percent of the sample; Journalism eight percent;
Biological Sciences seven percent; and Engineering and Math with seven
percent.

Humanities and Architecture each accounted for the majors of

four percent of the sample.

Descr i p t i o n of Analysis

of Results

The responses to survey items w e r e analyzed b y several

119

TABLE 28
SEX AND CLASS YEAR OF THE SOUTHERN AND L.S.U. STUDENTS

Student
Item

Southern
University
N=117

Group

L.S.U.
Blacks
N=117

L.S.U.
Whites
N=117

Sex
Males

49%

33%

32%

Females

51

67

68

Freshman

47

31

49

Sophomore

20

25

17

Junior

13

13

14

Senior

20

21

20

College Year

12 0

TABLE 29
DISTRIBUTION OF L.S.U. BLACKS AMONG COLLEGE DIVISIONS

College Division

Percentage
of Students
in Division

Junior Division

50%

Arts and Sciences

12

Education

9

Business Administration

6

University College

8

Other (Agriculture, Environmental
Design)

10

In five percent of the cases, it could not be
determined in w h a t college of the University
the student was enrolled.
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statistical methods that allow for comparisons between the three stu
dent groups.
race

A 2 x 3 x 4 Analysis of Variance, with Sex, Location-

(blacks at

L.S.U., whites at

college Year as

factors utilized.

L.S.U. and blacks at Southern) and
Tukey's Honestly Significant Differ

ence test was used for Post-Hoc Comparison.
ate, a 3 x 3 Chi Square analysis was applied.

Where ANOV was inappropri
Results are also

reported in percentage frequency for specific items.
achieving at least p=.05 level of
Table 30

Only findings

significance will be reported.

shows the percentage of students in each college group

with respect to home state, proximity of their hometown to the
school's campus, and size of the student's hometown.
The majority of the subjects in all three groups were Louisiana
natives.

Nearly half of the black students of both campuses came from

the immediate metropolitan area of their respective campus; while a
larger number of white students are from outside the immediate met r o 
politan area

(67 percent) than is the case with either black group.

However, this difference is not significant.
All three groups are largely urban, originating from large
cities

(population greater than 100,000).
In assessing background characteristics, familial educational

history is important in determining whether this factor is a predictor
of college choice, or can distinguish between black students who
choose to attend either predominantly black or white universities.
Table 31 indicates the educational background of the parents in
terms of the students' response as to whether their parents had previous
college experience.

A Chi Square

(X (4 df)=82.34, p=.001) analysis

shows that Southern students' parents were less educated than parents
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TABLE

30

HOME STATE, PROXIMITY OF HOMETOWN TO CAMPUS AND SIZE
OF HOMETOWN FOR COMPARISON GROUPS

Student Group

Item

Southern
University

L.S.U.
Blacks

L.S.U.
Whites

Home State
Louisiana Native

84%

96%

93%

Out-of-State Student

16%

4%

7%

Proximity
East Baton Rouge Parish

39

40

30

3

7

3

58

53

67

Large City (over 100,000)

43

50

41

Small City

21

20

32

Suburban Area

13

11

19

Rural

23

19

8

Immediate Surrounding
Parishes
Distant

Hometown
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TABLE

31

COLLEGE EDUCATIONAL BACKGROUND OF PARENTS
OF COMPARISON GROUPS

Student Groups

Level of College Education of Parents
Both
Mother
Father
Parents
Only
Only
Neither

Southern

57%

16%

6%

11%

L.S.U. Blacks

33

22

7

48

L.S.U. Whites

65

4

16

15
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of blacks who attend L.S.U., while the white group's parents were
significantly more educated than the parents of either of the black
groups.

Whites were three times as likely to have had parents who

attended college as the black group from Southern.

On the other hand,

there were important differences among the blacks at Southern Univer
sity and the blacks at L.S.U.

Black students attending Southern were

more likely to have parents who had no college experience.
three Southern students

Two out of

(67 percent) had non-college educated parents,

but only two out of five blacks at L.S.U.
There was another interesting difference between the two black
samples and the comparative white group.

In the cases where only one

parent attended college it was likely to be the mother in the case of
the black students, but for whites, the father was more likely to have
attended college.

The differences probably reflect the traditional

discrepancies in employment and educational opportunities between the
two racial groups.

A larger number of white males could afford to

delay entry into the marketplace in anticipation of getting college
training for a good paying job.

Black males often had to enter the

marketplace as quickly as possible to support themselves and their
families.

Where a college education was possible, training still could

not provide entry into the many fields which were partially or entirely
closed to blacks.

In the case of black females, they could enter

college with the hope of becoming a teacher.

The teaching profession

was, and still is, the degree major chosen most often by black students
at Southern and the third most frequently chosen major by black stu
dents at L.S.U.
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All three racial groups were basically public-school educated.
Table 32 shows a significant difference in the extent of experi
ences with an integrated high school education.

The two black groups

do not differ significantly in the proportion of black classmates who
were in their senior class

(62 percent for Southern versus 55 percent

for the L.S.U. black group).

However, blacks as a group were more

likely to have graduated from high schools where fellow blacks com
prised the majority.

The typical L.S.U. white student came from a

high school where only one out of five (20 percent) of the students
were black.
Concerning preparation for college level work and the kind of
grades made while in high school, there are no significant differences
between the three groups.

All groups rated their preparation as good,

and the majority claimed to have been

C.

'B'

students.

Determinants of College Choice
In this section, interest is focused on the factors that deter

mine where students decided to go to college.
paid to how students in the predominantly

Special attention is

black college sample differ

from students at the predominantly white university, and how the two
black student samples differ from each other.
In terms of frequency, all students regardless of their race or
where they went to school said they decided to attend their respective
college because of its general academic standing and reputation more
than any other reason.

Black students attending either Southern

University or L.S.U. chose this statement as a major reason more often
than the whites attending L.S.U.

(see Table 33).

TABLE 32
PERCENTAGE OF BLACKS IN HIGH SCHOOL SENIOR
CLASS FOR COMPARISON GROUPS

Student Group

Percentage of Blacks in
High School Senior Class

Southern University
62% a

L.S.U. Blacks

55%

L.S.U. Whites

20 % b

a

*Values with a different subscript are significantly
different on this item. Difference is significant
at p = .0002.
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TABLE 33
DETERMINANTS OF COLLEGE CHOICE FOR COMPARISON GROUPS

Determinant and
Student Group

Degree of Influence of Determinant
Major
Influence

Minor
Influence

No
Influence

Southern University

50%

36%

14%

L.S.U. Blacks

61

22

17

L.S.U. Whites

38

49

13

Southern University

48

38

14

L.S.U. Blacks

40

30

30

L.S.U. Whites

37

32

31

Southern University

41

26

33

L.S.U. Blacks

29

18

53

L.S.U. Whites

17

12

71

Southern

27

27

46

L.S.U. Blacks

25

23

52

L.S.U. Whites

25

22

40

General Academic Standing
and Reputation of School:

Good Program or Faculty in
Field of Interes:

Received Scholarship/
Financial Aid:

Cost of Going to School at
Southern or L.S.U.:
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TABLE

33

(Continued)

Degree of Influence cf Determinant
Determinant and
Student Group

Major
Influence

Minor
Influence

No
Influence

Closeness to Home:
Southern University

457.

207.

35%

L.S.U. Blacks

34

33

33

L.S.U. Whites

45

20

35

23

26

51

L.S.U. Blacks

6

7

87

L.S.U. Whites

23

10

67

Southern

24

40

36

L.S.U. Blacks

10

25

65

L.S.U. Whites

32

30

38

Southern

20

31

49

L.S.U. Blacks

20

21

59

L.S.U. Whites

24

28

43

Southern

12

24

64

L.S.U. Blacks

11

19

70

L.S.U. Whites

2

14

84

Brother or Sister Attended
or Planned to Attend School:
Southern

Friends Attended or Planned
to Attend School:

Parents or Relatives;

High School Counselor or
T e a c her:
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TABLE

33

(Continued)

Degree of Influence of Determinant
Determinant and
Student Group

Maj or
Influence

Minor
Influence

No
Influence

L.S.U./Southern Staff or
Faculty Member showed
Interest:
Southern University

22

27

51

L.S.U. Blacks

11

19

70

L.S.U. Whites

5

13

82

21

46

33

L.S.U. Blacks

0

16

84

L.S.U. Whites

0

20

80

Southern University

41

37

22

L.S.U. Blacks

19

48

33

L.S.U. Whites

44

30

26

Southern University

26

44

30

L.S.U. Blacks

44

30

26

L.S.U. Whites

19

48

33

Southern University

14

39

47

L.S.U. Blacks

21

41

38

L.S.U. Whites

22

45

33

Social Life:
Southern University

Could Meet Wider Variety
of People:

Value and Prestige of School's
degree would make it easier
to get -job or enter Graduate/
Professional School:

Physical Characteristics:
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TABLE

Determinant and
Student Group

33 (Continued)

Degree of Influence of Determinant
.......... .....
Major
Minor
No
Influence
Influence
Influence

Easy to Transfer to
Southern/L.S.U.:
Southern University

10

23

67

L.S.U. Blacks

12

11

77

L.S.U. Whites

10

9

81
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In one respect, the blacks at L.S.U. were different from the
other two student groups.

These students said that they chose L.S.U.

because "the value and prestige associated with a degree from
(Southern/L.S.U.) . . . would make it easier to obtain a good job or
enter graduate/professional school," significantly more often than
either the whites at L.S.U. or the Southern students F ( 2 ,232)=6.60
p=. 01 .
With one exception, all of the remaining items received low
endorsements, however.

Analysis of Variance results showed differ

ences among items that have a low frequency of endorsement by the three
college groups.
Three items distinguished Southern from the L.S.U. group.

The

item receiving the most frequent endorsement by all three groups was
"good program or faculty in the field of interest" (see Table 33).
However, this item was more important for the Southern students
F(2,332)=4.84, p=.009 than L.S.U. students.
Southern students also were influenced to a greater degree by
the receipt of offer of financial aid or scholarships than the L.S.U.
groups.

Similarly, this item was more frequently chosen as a major rea

son by the Southern students.
Even though the number of students affected was small F(2,332)=
16.70, p=.001, recruitment by a faculty or staff member from the insti
tution where the student eventually chose to go to school played a more
important part for Southern students.

As with the previous items, the

number of students endorsing this item as a major reason was more fre
quent among the Southern students.

There was one set of reasons that
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significantly distinguished the Southern University students from the
blacks at L.S.U.

All were social in nature, involving the influence

of siblings, friends and the general social life on campus.
in Table

As seen

, having a brother or sister who was attending or had

attended the institution that the subject chose to attend was sig
nificantly more important for blacks at Southern than at L.S.U.
F(2,332)=14.75, p=.0001.
The same result was found in the case of friends who had attended
or who were attending the respective institution where the subject was
enrolled F(2,332)=11.27, p=.0001.

Southern students were significantly

more likely to choose Southern for the "social life, fun, activities"
than did blacks at L.S.U. F(2,331)=29.42, p=.0001.

This reason was

also three times as likely to be mentioned as a major reason by the
Southern students.

In all cases for these items Southern students did

not differ significantly from the white group at L.S.U.

This seem to

indicate that there are similar characteristics involving students who
attend same-race institutions.
There is one item that both black groups appeared to be similar
to each other but distinguished the white sample:
of the high school counselor or teacher.

this was the impact

Table 33 shows that at least

twice as many blacks endorsed this item as whites F (2 ,332 )=6J34, p=.003.
Evidently, certain characteristics of the black students must be
apparent to lead high school staff members to advise some students to
attend Southern and others to attend L.S.U.
As with the Southern sample, subjects at the predominantly white
university were asked whether anyone had tried to persuade them not to
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attend L.S.U.

Table 34 reveals that blacks at L.S.U. were told sig

nificantly more frequently than whites not to attend L.S.U. F(2,324)=
7 .'81, p=.0008.

In fact, about half of the black students at L.S.U. had

faced this form of discouragement.
As for the source of discouragement, for all three student
groups, friends, family and high school counselors or teachers were
the agents most likely to try to persuade students not to attend either
institution.
Concerning the kind of things that students were told that were
negative about the two institutions, the only item to achieve signifi
cance was

(Southern/LSU) "was an unfriendly, hostile place for students

like me."

Blacks at L.S.U. were significantly more likely to give this

reason for not attending L.S.U. than the other groups F(2,101)=13.81,
p=.0001.

The other reasons all showed no significant differences

between the three student groups.
Students attending the predominantly white university were also
asked whether they had considered attending a college with a racial com
position that was black.

Virtually none of the whites has considered

attending or had attended a predominantly black college or university.
However, nearly three quarters

(74 percent) of the blacks at L.S.U. had

considered attending or had previously attended a predominantly black
university.
There are seven items where comparisons can be made as to why
students in each group did not follow through on this consideration
(Table 35).

Interestingly, both black student groups felt that inade

quate financial aid would be a deterrent in attending a black or white
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TABLE 34
COMPARISON OF INFLUENCE AGAINST STUDENT ATTENDING
SOUTHERN/L.S.U.

Student Groun

Percentage of Students who were told not to
Attend Southern/L.S.U.

Southern University

24%

L.S.U. Blacks

50

L.S.U. Whites

32
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TABLE 35
REASONS WHY BLACK STUDENTS AT L.S.U./SOUTHERN DID
NOT ATTEND BLACK/WHITE UNIVERSITY

Reason

Endorsement by Student Group
Southern

Inadequate Financial A i d ;

17%

White/black School Did Not Offer
Specific Curriculum:

34

Did Not Know Much About White/Black
School:

L.S.U.
27%

11

Parents/Counselor Did Not Recommend
White/Black School:

18

12

Always Attended White/Black
Schools;

14

11

Other Reasons:

20

35
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university (whichever was the appropriate case for the subject).

Twenty

seven percent of the L.S.U. black group and 17 percent of the Southern
group said this.

Perhaps, the most important reason that the L.S.U.

black group gave was that, in their opinion, a black school "didn't
offer

(the) specific curriculum" that interested them.

Thirty-four

percent of the group felt like this, but only three percent of the
Southern students F ( 1 ,141)=17.63, p=.0001.
Social influences were apparent in that L.S.U. blacks said black
schools were not recommended by their parents or high school counselor
(19 percent).

Twelve percent of the Southern students said that these

two agents did not recommend predominantly white institutions to them.
Maintenance of the status quo played a part in some students'
motivations.

Fourteen percent of the L.S.U. black students and 11 pe r 

cent of the Southern students said they had always attended the kind
of school they presently were enrolled in.
One set of factors appeared to be significantly more influential
for the Southern blacks and the L.S.U. whites than it was for the L.S.U.
blacks:

this was social influences.

The prospect of a good social life

and the influence of siblings and frineds were significantly more impor
tant for Southern students and L.S.U. whites than they were for L.S.U.
blacks.

In fact, the blacks at L.S.U. are noteworthy for this lack of

interest in the campus social life, or for being influenced by the fact
of friends or siblings attending or planning to attend the school.
They are also unique in being attracted to L.S.U. because of status
reasons.

They feel significantly more strongly than the other student

groups that the prestige attached to a degree from L.S.U. would make it
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easier to get a job or advance training after graduation.
There was only one item dealing with college choice that distin
guished both groups of black students from the whites at L.S.U.:
was the influence of a high school counselor or teacher.

this

Black students

were significantly more influenced by such high school advisors than
whites.

However, the number of students who were influenced by this

factor among all groups, was small.
Both black groups had considered attending a university with a
different student-racial majority from the one in which they enrolled.
Financial aid factors deterred both black groups from acting on this
consideration.

Of course, as seen in the previous chapter, blacks at

Southern University did not give white schools further consideration
also because of race-related reasons involving greater social and ethnic
identity factors.

The L.S.U. blacks on the other hand, were signifi

cantly more likely not to attend a black university because they
believed they would not find the curriculum they desired at a black
school.

This reason, however, was significantly less prominent as an

influence on the decision of Southern students not to attend a white
institution.

D.

A Comparison of Experiences between Three College Student Samples
1.

Campus Climate and Competition

There were both similarities and differences between the students
at Southern and the two samples of students at L.S.U. with respect to
the perceived degree of competition at their respective schools, and the
campus climate.

Table

cerning competition.

shows the means for all three groups con
The majority of the students perceived a fair
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degree of academic competition from fellow students regardless of the
subject's race or the school attended.
Results concerning campus climate is more varied.
Table 36 shows the frequency distribution for the question "which
of the following (is)
school?

. . . the main interest" of students at your

The subjects had to choose between saying that fellow students

were serious students mainly interested in getting the best possible
education, or were seeking a degree primarily to get a good job, or were
attracted to the social life and non-academic activities on campus.
The majority of students in all three groups believed that fellow stu
dents attended college primarily as a means of securing future employment,
however, there was a slightly lower frequency of endorsement by the
Southern students.

Moreover, for perceptions of fellow students as

"serious" students, there was a higher degree of endorsement by Southern
students than any other group

(4df)=21.19, p=.001.

Nearly twice as

many black students at Southern felt that their fellow students were
"serious" compared to the blacks at L.S.U.

This question showed a

highly significant difference.
The second campus climate question was similar to the first,
except that students were instructed to answer in terms of their own
interests, using the same responses.

As seen in Table 3 7 , first of all,

none of the blacks, irrespective of where they attended school, said
that they themselves were enrolled because of social or other nonacademic reasons while seven percent of the white student group did so.
Overall, Southern students differed from the students at the predominantly
white university in that they were almost twice as likely to say that
)

TABLE

36

MEAN DEGREE OF COMPETITION PERCEIVED BY
STUDENTS

Student Group

Mean (Scale ranged from
0-3, with zero-No Competi
tion and 3 -A Great Deal

Southern

2.11

L.S.U. Blacks

2.20

L.S.U. Whites

2.03
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TABLE 37
COMPARISON OF CAMPUS CLIMATE FOR THREE
COMPARISON GROUPS

Student Group
Item
Southern
L.S.U.
L.S.U.
____________________________________ University
Blacks____ Whites
S u bject1s Perception of Main
Interest of Other Students:
To get quality
education

2 7%

14%

To qualify for job
after graduation

60

77

72

Social life

13

8

20

To get quality education

66

33

38

To qualify for job
after graduation

34

67

55

0

0

7

8%

Subject's Own Major Interest:

Social life
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their chief interest in college was to get the best education possible.
The difference is statistically significant X =(4df)=46.08, p=.001.

2.

Participation in Campus Organizations

The three student groups ' participation was compared on a number
of college organizations that were available to all students at both
campuses.

The activity score (the mean of the total number of organiza

tions to which each student belonged) between the three groups was not
statistically significant.

Thus, it can be assumed that overall none

of the groups had a higher degree of participation than any other.
Similarly, there were no significant differences between the stu
dent groups as far as participation in the following specific organiza
tions:

a) Student Government Association, Association of Women students,

Men's Federation, Student Union; b) political organizations; c) choir or
band; d) fraternity or sorority; and e) intramural and intercollegiate
athletics.

There were, however, student group differences for a few

specific on-campus organizations.
In the majority of cases, the significant differences occurred
between the Southern students and both groups of L.S.U. students overall.
Table

shows the frequencies for memberships in these organizations.

Southern students are more active in on-campus religious groups than are
L.S.U. students, regardless of race F(2,327)=4.55, p=.01.

The percent

age frequency in Table 38 shows that 26 percent of Southern students
belonged to such groups as active members or leaders; but only 11 percent
of the L.S.U. whites and nine percent of the L.S.U. blacks did.
As seen in Table 38 ? more of the Southern students also belonged
to professional, career or honorary groups significantly more than L.S.U.
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TABLE 38
LEVEL OF PARTICIPATION IN ON-CAMPUS ORGANIZATIONS

Organization

1.

2„

3.

Level of Participation
Not a
Leader or Active
Inactive
Officer
Member
Member
Member

Student Government
Association, A.W.S.,
Men's Federation:
Southern University

0 .0%

8%

11%

81%

L . S 0U. Blacks

3

4

15

79

L.S.U. Whites

0.0

3

13

85

Southern University

0

3

6

91

L.S.U. Blacks

0

2

5

93

L.S.U. Whites

2

0

4

94

0001 )
2

25

4

69

L.S.U. Blacks^

1

8

7

84

L.S.U. Whites

1

10

14

75

Southern Universitya

4

26

5

65

L.S.U. Blacks^

1

11

4

84

L.S.U. Whites,
d

1

16

9

73

Political Groups:

Religious Groups:
Southern University

4. Professional, Career, Honorary
Gro u p s :
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TABLE

Organization

5.

6.

7.

8.

9.

38(Cont inued)

Level of Participation
Inactive
Leader or Active
Officer
Member
Member

Not a
Member

Special Interest Clubs:
Southern University

3%

10%

L.S.U. Blacks

1

L.S.U. Whites

3%

85%

7

6

86

1

3

2

94

Southern Universitye

1

3

0

96

L.S.U. BlackS£

1

7

5

87

L.S.U. Whites^

1

8

2

89

Southern University

3

7

2

88

L.S.U. Blacks

1

6

3

90

L.S.U. Whites

1

3

3

93

Southern Universityg

1

5

3

91

L.S.U. Blacks^

1

0

3

96

L.S.U. Whites^

0

3

1

96

Southern University

4

13

3

80

L.S.U. Blacks

6

6

4

84

L.S.U. Whites

4

19

31

69

Service Organizations:

Choir or Band:

Radio Station, Newspaper,
Yearbook:

Fraternitv/Sorority:
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TABLE

38 (Continued)

Organization

10.

11.

12.

Level of Participation
Inactive Not a
Leader or
Active
Member Member
Officer
Member

Intramural Athletics:
Southern University

0%

L.S.U. Blacks

3

12

31

54

L.S.U. Whites

0

0

1

99

Southern University

4

21

3

72

L.S.U. Blacks

2

11

6

81

L.S.U. Whites

1

17

10

72

Southern University

3

7

2

88

L.S.U. Blacks

0

4

1

95

L.S.U. Whites

1

3

3

93

37o

1%

96%

Intercollegiate Athletics:

Other Groups:
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students F(2 ,326)=6 .09, p=.003.
were members of these groups,

Thirty percent of the Southern students

17 percent of white students at L.S.U.,

and 12 percent of the black students at L.S.U.

Moreover, a location-

race by sex interaction [F(2,326)=11.40, p=.0001] shows that the great
est difference is between Southern females and black females at L.S.U.
with the former participating most, the latter participating least.
The only other item where Southern students differ significantly
in their degree of involvement in on-campus organizations was with
newspaper, yearbook or radio station membership F(2„323)=3.66, p=.03.
Seven percent of the Southern students sample are represented in news
paper or yearbook membership (there is no campus radio station at
Southern).

Three percent of the L.S.U. whites are involved in these

types of organizations, and one percent of the L.S.U. blacks.
In the category of "service" organizations, L.S.U. students as a
group, were significantly more involved than Southern students F(2,328)=
3.95, p=.02.

Only four percent of Southern's students were members of

service organizations, as compared to nine percent of the L.S.U. whites
and eight percent of the L.S.U. blacks.
There was also one organization, Black Awareness Groups, that
that obviously differed from the comparative white sample F(2,312)=3.40,
p=.0001.

As expected, none of the white students belonged to any of

these groups.

3.

Participation in Off-Campus Organizations

All students were asked the extent of their participation in
organizations and activities not associated with their respective
campuses.

There were six categories:

professional groups, political

TABLE 39
LEVEL OF PARTICIPATION IN OFF-CAMPUS ORGANIZATIONS

Level of Participation
Organization

1.

2.

3.

4.

Not a
Member

Leader or
Officer

Active
Member

Inactive
Member

Southern University

2

5

1

92

L.S.U. Blacks

3

3

7

93

L.S.U. Whites

0

4

2

94

Southern University

0

4

3

93

L.S.U. Blacks

2

4

6

88

L.S.U. Whites

2

7

3

90

Southern University

3

10

5

82

L.S.U. Blacks

2

12

7

79

L.S.U. Whites

3

4

3

90

5

32

4

59

L.S.U. Blacks

11

31

5

53

L.S.U. Whites

5

19

4

72

Professional Groups:

Political Groups:

Service Groups:

Religious Groups:
Southern University

14 7

TABLE 39

(Continued)

Organization

5,

Level of Participation
Active
Inactive Not a
Leader or
Officer
Member
Member
Member

Involvement in Off-Campus
Activities Organizations
at Other College Campus:
Southern University

1

2

0

97

L.S.U. Blacks

2

4

6

88

L.S.U. Whites

0

7

3

90

Significant difference at p=.007.
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groups, service groups, religious groups, organizations at another
college campus, and a miscellaneous category.
The composite score, indicating the average number of off-campus
group memberships in each student sample, showed a significant differ
ence [F(2,325)=3.13, p=.04] between the student groups.

The results

here indicate that black students, regardless of institution attended,
were more likely to belong to an organization not located on their own
campus than was the case with the comparative white group.

The means

for this item reveal that for all groups, membership in an
off-campus organization or activity was likely to be low.
The only specific off-campus organization that resulted in a
significant difference was religious groups:

black students are more

likely to be members of off-campus religious groups than whites
F(2 ,323)=5 .04, p=.007.

Thirty-six percent of the Southern sample and

42 percent of the L.S.U. black student sample were members of religious
organizations off-campus.

However, only 24 percent of the comparative

white sample belonged to such groups.

4.

Participation in Various Functions and Events on Campus

All subjects were presented with nine functions or activities that
were common to both campuses.

Each student was asked to indicate the

extent of their involvement along a five-point Likert scale.
on the scale were:

Responses

"never attend or participate," "seldom attend,"

"sometimes attend," "frequently attend," "almost always," and "always
attend or participate."
For two of the nine activities
the three groups of students.

there were no differences between

These were: a) tutoring, counseling,
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helping other students; and b) social affairs, such as dances and par-?
ties.
For five of the items significant differences were found between
students who attended the different campuses.

Southern students dif 

fered from L.S.U. students as far as attendance at entertainment events
or concerts; films and student entertainment; football games and other
athletic events, and in the frequency of participation in classroom d i s 
cussion.

The results are shown in Table 40.

Southern students more frequently attended big name entertainment
events and concerts on their campus than the L.S.U. students did on
theirs F(2,328)=5.98, p=.003.

The means indicated that Southern stu

dents were likely to attend these kind of events on a "frequent" basis,
while L.S.U. students were likely to do so only "sometimes."
Southern students also attended more on-campus films and student
entertainment than L.S.U. students F(2,328)=5.57, p=.004.

Southern

students as a group were involved "sometimes" with these types of events,
while L.S.U. students "seldom" attended these functions.
Although sports events on campus drew high levels of participa
tion among all three student groups, Southern students out paced the
student groups at L.S.U.

For example, Southern students attended foot

ball games more frequently F (2,328)=24.86, p=.0001.

In fact, Southern

students attended these events "almost always," white students at L.S.U.
attended football games on a "frequent" basis, and the L.S.U. black
students attended "sometimes."

As far as other athletic events,

Southern students attended these on a frequent basis, while both L.S.U.
student groups did so "sometimes."

This difference was significant at
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TABLE

40

FREQUENCY OF PARTICIPATION IN ON-CAMPUS
FUNCTIONS AND EVENTS

Mean Level of Participation
(Scale ranged from 0-5)

Function or Event

Southern Univ.

L.S .U. Blacks

L.S ,U. Whites

1 . Entertainment Events;
2 -8a

2.

Films/Student
Entertainment;

2.4
a (p=.004)

3.

4.

(p=. 0001 )

3 .2
a (p=.0001 )

2.0
c (p=.009)

6 . Academic Classes;

7.

Classroom Discussion:

4.6
(males)
3.7

^ b

2 ‘5b

3 '4b

,n

Religious Services;

^ b

00•

Other Athletic
Event s :

4 *2a

2.5b

H

5.

Football Games:

2 .0b
(p=.003)

X- 9 b

1.6

^ d

4.1
4 .2
(females)

4.3

3.1

•JU

“Southern males attended classes more than other groups
L.S.U. females attended more than Southern females.

4.2

c
4.3

2.9
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the F(2,328)=20.48, p=.0001.
The remaining item where Southern students had more participation
was in the area of classroom discussion F(2,328)=7.96, p=.0007.
Southern students were involved in classroom discussions on a frequent
to "almost always" basis.

L.S.U. students, overall, participated on a

frequent basis.
There was one item showing a greater degree of participation among
the Southern students that involved a location-race by sex interaction
F(2,327)=4.00, p=.02.

Males at Southern attended classes more than

subjects in any other race, location or sex group.

However, females at

L.S.U. were more likely to attend class than females at Southern.
There was also a single item that distinguished the two black
student groups from each other.

Blacks at Southern had more participa

tion in on-campus religious services than the blacks at L.S.U. F(2,328)=
4.78, p=.009.

Participation for the Southern students was on a

"sometimes" basis;

for the L.S.U. blacks, it was seldom.

The white group

at L.S.U. showed involvement at a level between that of the two black
groups but not significantly different from either.

5.

Off-Campus Activities

Participation in functions or events not related to the school
where the subject was enrolled was also assessed.

The three student

groups were asked to respond in the same way as they did for on-campus
activities, on the extent of their involvement in four types of activ
ities.

Results are in Table 41.

Three of the four items resulted in

significant between group differences.

The non-significant item was

social affairs, such as dances or parties that were not related to any
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TABLE 41
FREQUENCY OF PARTICIPATION IN OFF-CAMPUS
FUNCTIONS AND EVENTS

Function or Event

Mean Level of Participation
(scale ranged from 0-5)
Southern
L.S.U.
L.S.U.
University
Blacks
Whites

Social Affairs not
related to any Campus:

2.1

2.3

2.2

Social Activity on
Another College Campus:

1.1

1.5

0.7

Athletic Event on
Another College Cam p u s :

1.2

1.6

0.8

Entertainment, Concerts
on Another Campus:

1.9

1.7

0.8
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college.

The means for all groups reveal that participation was on a

"sometimes" basis.
As far as social activity on another college campus, blacks at
L.S.U. were found to be more likely to participate than either

their

fellow white students or the blacks at Southern F(2,328)=6.76, p=.002.
The frequency of the L.S.U. blacks' participation was "seldom," as
were the Southern students
tion).

(although at a lower frequency of participa

The L.S.U. white group was even lower (the mean was less than

one on a five-point scale).
The other two items found both black student groups reacting di f 
ferently than the white group.

Blacks were more likely to attend an

athletic event on another college campus [F(2,328)=7.76, p=.0008] and
to attend entertainment events and concerts on another campus F(2.326)=
14.09, p=.0001 than whites.
In the case of the black, students, they were asked

(depending on

what institution they attended) was the college on whose campus they
had attended these events, "L.S.U." or "Southern?" as seen in Table
81 percent of the L.S.U. blacks said that the other college was
Southern, and 69 percent of the Southern students said that the other
college was L.S.U.

Overall, the two groups did not differ signifi

cantly; however, there was a significant location-race by sex inter
action F(l,176)=14.97, p=.0002.

As can be seen in Table 4 2 , Southern

males were more likely to visit L.S.U. to attend seme of the events
there, however, black females from L.S.U. were more likely than L.S.U.
males to visit Southern.
Although no significant differences were revealed between the

TABLE 42
IDENTITY OF COLLEGE WHERE STUDENTS ATTENDED OFF-CAMPUS
FUNCTIONS AND EVENTS

Percentage of Students Who
Student Group
Affirmed that Off-Campus College
___________________________ was Southern/L.S.U.______________
Southern University
(Was other College L.S.U.?)

L.S.U. Blacks
(Was other college L.S.U.?)

69%

81%
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three student groups in their overall degree of involvement in oncampus organizations (i.e., none of the groups differed in the mean
number of organizations to which they belonged). Nevertheless, there
were some significant differences involving specific organizations.

In

the majority of cases, Southern University students showed a signifi
cantly higher degree of involvement; they were more likely than the
other student groups to be active members or leaders in certain organi
zations.

Specifically, Southern students displayed a significantly

higher degree of involvement in professional, career or honorary groups,
religious groups, and media-related organizations.

However, Southern

students were significantly less involved than the L.S.U. students in
service organizations.
Where extracurricula involvement took place off-campus, black
students of both campuses were significantly more involved than the
whites at L.S.U.

As far as specific organizations, blacks participated

significantly more often in religious groups off-campus than did the
whites at L.S.U.

The results also revealed that where on-campus func

tions and events are concerned, the Southern students behaved in a
similar fashion to the way they did with on-campus organizations.

They

were significantly more likely to be involved with these activities
than the students at L.S.U.

Specifically, the Southern students showed

higher levels of attendance at athletic events, big-name entertainment
functions, on-campus films and student entertainment, and classroom dis
cussion.

In the case of classroom attendance, there were both location-

race and sex differences.

The data indicated that black males at

Southern University attended classes more than any other sex or race
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group classification.

There was also a significant difference between

the black females at L.S.U., and those at Southern;
L.S.U.

in this case, the

females attended classes more frequently than the females at

Southern.

However, n e i t h e r of these two groups w e r e significantly d i f 

ferent from a n y of the other race/sex groups.
P a r t i c i p a t i o n in organized religious wo r s h i p services showed a
significant d i f ference b etween the two groups of black students,

once

a g a i n h i ghlighting differences in the degree of extracurricula i n v o l v e 
ment betw e e n these two groups of students.

The blacks at Southern were

s i gnificantly m o r e likely to attend these kinds of activities than the
bl a c k students at L.S.U.

It m a y be that the blacks at L.S.U. a n t i c i 

pated re j e c t i o n by these white-co n t r o l l e d organizations;

fearing that

they were an ex t e n s i o n of the segregated religious wo r s h i p patterns
that are typical in the United States that have been cited in the l i tera
ture.

On the other hand, the black students just ma y have preferred,

or

been more comfortable, w i t h a different style of wo r s h i p than the style
expressed on the L.S.U.

campus.

Despite the differences b etween these

two groups of blacks, neither group was

significantly different on this

item than the wh i t e group at L.S.U.
W h e n an analysis of involvement in off-campus functions and
activities was made, b l a c k students as a group significantly d i s t i n 
guished themselves from the white students as far as certain events.
Both groups of bla c k students were significantly mo re likely to attend
athletic events or e n tertainment functions on another college campus.
However,
other.

in two instances,
Although,

the blacks differed significantly from each

as p r e viously noted,

the blacks at L.S.U. were far
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less

likely than other groups to show concern about social matters,

they were s i g nificantly m o r e likely to attend social affairs on another
college campus than the blacks at Southern.
was visited,

A l s o where another college

the blacks at L.S.U. were significantly m o r e likely to

attend neigh b o r i n g South ern University than Southern students were to
attend L.S.U.

Student Problems
Financial
The three student groups were compared on the four types of
college problems covered in the Southern survey:
vocational, and personal.
tion on the students'

financial, academic,

To obtain a preliminary data-base, i n f o r m a 

source of income was gathered.

types of sources men t i o n ed,

Of the eleven

six showed significant group differences.

The means and level of significance for all groups is given in
Table 4 3 .
The family is the chief source of financial support for all three
student groups, nevertheless, there are differences in the extent to
which the groups depend upon this source.

Table 43 shows that white

students had more members who listed family as a source of financial
support than either of the black groups F(2,332)=8.43, p=.0005.

The

family is listed as a major income source by 72 percent of the white
group, but by 43 percent of both black student groups.
Whites depended relatively little on loans of any type.

Both

black groups were more likely to get loans from or through the univer
sity than whites F(2 ,332)=10.07, p=.0002.

Twenty-seven percent of the

black students at L.S.U. listed these loans as a major source; 22
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TABLE

43

COMPARISON OF INCOME SOURCES FOR THREE STUDENT GROUPS

Income Source

Family

University Loan

Loan from Other Source

Student Group Means for Income Sources
(Scale ranged from 0-2)
Southern
L.S.U.
University
Blacks
L.S.U. Whites

*79b

*73b

*91a

•38a

•39a

,12h
b (p=. 0002 )

•10b

*12b

•24a
(p=.003)

(p=.0005)

Southern/L.S.U. Academic
Scholarship

.23

.11

.22

Southern/L.S.U. Athletic
Scholarship

.09

.03

.05

Scholarship from Other Source

.22

.20

.18

Work Study

.31a

•31a

•09b(p=.0008)

Wages from Jobs

.35

.24

.45

*49b

*37b

•61a

.23

.19

.18

Personal Savings

Government/Veterans Benefits

(p=.03)
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p ercent of the Southern students did so.

However, a mere five percent

of L.S.U. wh i t e students listed these kind of loans as a maj o r source
of financial support.

When it came to loans from other sources, both L.S.U. groups
were similar but listed this source infrequently.

Southern students

were significantly more likely to seek loans from other sources F(2,332)
=6.01, p=.003.

Results revealed that 14 percent of the Southern stu

dents utilized this source as a major source of income, while only five
percent of L.S.U. students did so.
Blacks a l s o differed significantly from the white student group
in the util i z a t i o n of w o r k - s t u d y programs F ( 2 ,332)=7.84, p=.0008.

Twenty percent of the blacks at LSU, and 14 percent of the Southern
students depended on work study programs for financial support; but
only five percent of the comparative white group did so.
Group differences for one additional income source approached
significance F(2,332)=2.85, p=.057.
held by students.

This was income from outside jobs

Compared to the black groups, the white group was

more likely to hold jobs than blacks and use part of the earnings to go
to school.

Forty-five percent of the whites said they used job earnings,

35 percent of the blacks from Southern, and 24 percent of the blacks from
L.S.U.

An examination of the percentage frequency distribution for this

item shows that the proportion of Southern students who said that
earnings from jobs was a major source is close to the number of L.S.U.
whites

(21 percent and 20 percent respectively).

Only eleven percent of

the L.S.U. blacks endorsed this item as a major source of college income.
Interestingly there was no difference in the n u mber of hours
that students work e d on jobs held while going to school

(Table

).
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L.S.U. Blacks averaged seven hours; L.S.U. whites, six hours; and
Southern students, 7.7 hours.
The three student sample s were, also, compared with respect to
the existence of financial problems that required assistance, the type
of assistance rendered, and the source of that help.

Blacks at both

schools were significantly more likely to experience financial problems
that require assistance F(2,324)=3.23,p=.04.

The data indicated that

30 percent of the Southern University students, 2 7 percent of the blacks
at L.S.U., and 17 percent of the whites at L.S.U. expressed having
financial difficulties.

A related question also indicated that blacks

of both schools were more likely to be concerned with college costs now
and in the future than white students F(2,325)=8.44,p=.0005.

For this

item, the mean for the Southern group was 2.1 and for the blacks at
L.S.U. 2.2, indicated that they were "somewhat" concerned about prospec
tive college costs.

The mean for the white students at L.S.U. was 1.4,

indicating that this group of students were just "a little" concerned
about the prospect of having difficulties in meeting college expenses.
All three student groups were asked to indicate the source they
turned to for help with their financial problems.

The results in Table

44 reveal that the students in general displayed a similarity in their
responses.

Ten percent of the L.S.U. students and 15 percent of Southern

sample said they turned to no one for help when they needed financial
assistance.
For all student groups,

the agents chosen most frequently for

financial help w e r e the family and the respective university's f i n a n 
cial aid offices.

Only one source showed a significant difference
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TABLE 44

SUMMARY OF HELPING AGENTS FOR FINANCIAL PROBLEMS

L.S.U.
Blacks

L.S.U.
Whites

Southern
University

No one

10%

10%

15%

Financial Aid Office

47

30

30

3

0

3

10

5

12

7

0

3

50

45

48

Source of Help

Another Student
Bank Loan
Off-Campus Friend
Family
Administrator

Other

* P = .03

°b

7

10
a*
*
16

3b
3
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between the student groups.

The whites at L.S.U. were more likely to

seek financial aid from an administrator F(2,65)=3.74,p=.03.

In fact,

while 10 percent of the white students sought financial advice or help
from a university administrator, none of the black students at either
of the two schools did so.
For those who sought help, students were also asked to evaluate
the help they received.

All student groups were quite satisfied and

their were no group differences.

Students were also asked if the person

from whom they sought help was black.

None of the white students sought

help from blacks, and there was a significant difference between the
two black student groups [F(l,37)=6,85,p=.013, the blacks at L.S.U.
sought financial help from other blacks significantly less often than
the blacks at Southern.

Academic Problems
All Students were asked if they had experienced difficulties with
their studies to the extent that they could have used some help.

The

results show that 68 percent of the L.S.U. blacks have felt the need for
academic help, 52 percent of the comparative white sample, and 53 pe r 
cent of the Southern students.

Although there were no main effect for

groups, there was a location-race by sex interaction [F(2,326)=3.13,
p=.04] indicating that black females at L.S.U. and males at Southern
indicated a greater need for such help.
Blacks, as a group, were significantly more motivated to seek help
for academic problems than the white students F (2,179)=3.15,p=.04.
Twenty-five percent of the white students who said they had experienced
academic difficulty turned to "no one," but only eleven percent of the
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blacks at L.S.U., and three percent of the black students at Southern.
. Student tutors, fellow students, and faculty members were the
sources of help most sought by students in academic trouble.

The order

of their importance among the three student groups, is not the same,
however, as seen in Table 45.

Nevertheless, there were .no between-group

differences in the degree that these primary sources were utilized.

All

other choices were endorsed by relatively small numbers of the subjects
in each student group who said they experienced academic difficulties.
However,

there was an item that significantly discriminated the three

groups; the choice of "administrator."

The blacks at L.S.U. were

significantly less likely to approach an administrator about academic
difficulties than were blacks at Southern or white students at L.S.U.
F ( 2 ,179)=3.13, p=.05.

Surprisingly, special remedial courses were used

by only a very small number of students, and only by females.
All groups evaluated the help they received quite positively,
however six of 165 students who sought help felt it was unsatisfactory.
The majority of the six replied to a follow-up question that they
thought the person from whom they were seeking help, did not try to
help them.

In this problem area, all of the black students said that

the person who helped them was also black and all of the whites said
that the person from whom they sought help was white.

Vocational Concerns
Subjects in the three student samples were asked if they had ever
felt the need for adv i c e or help w i t h job,
sions.

career,

or vocational d e c i 

This included adv i c e on what ma j o r field to choose or on job

opportunities.

The results

showed even more

students admitted to
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TABLE 45
SUMMARY OF HELPING AGENTS FOR ACADEMIC PROBLEMS

Student Group
Source of Help
__________________________ L.S.U. Blacks
No One

11%

L.S.U. Whites
25°L

a

Southern
University
3.2

(p=.04)

a

Faculty Member

28

23

35

Dorm Counselor

3

2

0

Special Remedial Course

3

0

3

Junior Division Advisor

12

12

10

Administrator

0
C (p=. 01 )

2b

2b

Student Tutor

33

25

40

Family Member

11

3

11

8

7

5

32

28

31

Off-Campus Friend
A Fellow Student
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vocational problems than was the case with academic problems.

The mean

for the total sample was 69 percent who needed this type of advice.
The sources that students relied on for help with vocational problems
is shown in Table 46.

When students did seek help, it was most likely

to be a faculty member or a Junior Division advisor.

Southern students

relied on faculty members significantly more often than L.S.U. students
F (2,222) = 8 .10,p=.0007.

Forty-eight percent of the Southern students

with vocational problems turned to faculty, 20 percent of the black
sample at L.S.U., and 24 percent of the white sample.
advisor was the next choice for all three groups

Junior Division

(25 percent for L.S.U.

blacks, 30 percent for L.S.U. whites, and 21 percent for Southern
blacks).

With the other secondary choices, Southern students and the

whites at L.S.U. tended to rely less on family members for vocational
help than did the blacks at L.S.U.

However, this difference as well as

the previously reported findings in this section is not significant.
A variety of reasons were given for not seeking vocational help
by the 22 percent of the total sample who chose not to seek aid.

In

most cases, however, students claimed that they did not know where to
get help.

When it came to evaluating the help received, Southern stu

dents experienced more positive results in meeting their needs for
vocational advice and guidance F(2,169), p=.002.

The means for the

L.S.U. blacks and white students were 2.5 and 2.3 respectively, indi
cating that they were "somewhat" satisfied with the help they received.
On the other hand, the mean for the Southern students was 3.1, indicating
that this group of students was "quite" satisfied with the help they had
received.
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TABLE

46

SUMMARY OF HELPING AGENTS FOR VOCATIONAL PROBLEMS

Source of Help

No One

L.S.U.
Blacks

Student Group
Southern
L.S.U.
University
Whites

28%

24%

20b

24b

4

0

1

25

30

21

5

0

5

Fellow Student

15

10

7

Family

15

22

17

Faculty Member

Dormitory Counselor
Junior Division Advisor
Administrator

15%
48
a (p=.0007)
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Personal-Emotional Problems
Personal and emotional problems, including adjusting to college
life, loneliness, social difficulties, interpersonal conflicts and
depression form the basis of the last of the four major student problem
areas covered in the study.

The Southern University black students

were less likely to experience (or admit to) problems in this area than
the L.S.U. blacks F(2,323)=17.14, p=.0001.

Unlike the previous problem

area, subjects were asked in a separate question whether they felt the
problem was significant enough for them to seek outside help.
those students who experienced such problems, blacks

Of

(including those

at Southern University) were more likely to need such help; however,
this difference was not significant

(67 percent of the L.S.U. blacks,

62 percent of the Southern University blacks, and 46 percent of the
white students at L.S.U.).

Table 47 shows that overall, students were

far more likely to seek advice for personal problems from friends and
family than from professionals.

All groups most often turned to fellow

students, however the white L.S.U. students were

significantly more

likely to turn to fellow students for help with personal problems
F(2,78)=3.55,p=.03.

None of the other sources of help showed signifi

cant between-group differences.

A total of 21 students out of 86 who

answered this question said they turned to no one for help with their
personal problems; and they were asked why not?

Both Southern students

and L.S.U. students were likely to say that they did not have access
to appropriate helf for their problems.

Although not significant,

blacks as a group were more likely to say that they did not know where
to get help, or were too embarrassed to ask for help.
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TABLE 47
SUMMARY OF HELPING AGENTS FOR PERSONAL-EMOTIONAL PROBLEMS

Source of Help

L.S.U.
Blacks

Student Group
L.S.U.
Southern
Whites
University

26%

15%

24%

46b

67a

38.

Do r m i t o r y Counselor

2

11

5

Juni o r D i v i s i o n A d v i s o r

2

0

14

Infirmary

6

8

5

Family Member

23

19

33

Off-Campus Friend

27

19

24

4

11

14

N o One
Fellow Student

M i n i s t e r/Priest

(p=.03 )
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F a c u l t y Inte r a c t i o n

Southern University students had significantly more frequent
contacts with faculty than both groups of L.S.U. students.

Table 48

shows the means for all groups on the six types of faculty-student
relations.

The Southern students were most likely to have conversa

tions with faculty members on matters dealing with course work F(2,327) =
5.02,p = . 007, academic problems F(2 ,327)=10.37,p=.0002; and social
matters, such as informal conversations F(2,326)=15.74,p=.0001.

Even

where interaction was lower, such as talking with faculty about extra
projects F (2,327)=12.56,p=.0001, or seeking advice on vocational prob
lems F(2,327)=25.23,p=.0001, the Southern University students were more
likely to talk with faculty.

The area of interaction where all stu

dents were likely to have a very low degree of interaction with faculty
was discussion of personal problems of the student.

However, in this

area too, the Southern University black students were more likely to
talk with faculty than the L.S.U. students F (2,326)=15.74,p=.0001.

D i s s a t i s f a c t i o n and S a t i s faction A m o n g the Student Groups

This section is devoted essentially to the students'
dislikes about thei campus environment.

likes and

As with the preceding sections,

the emphasis will be on aspects of their campus environment which are
viewed positively and those that are viewed negatively.
The first part of this section is devoted to the several charac
teristics of each institution, and the subjects' satisfaction or di s 
satisfaction with these characteristics.

Students were asked to

indicate their satisfaction or dissatisfaction given response choices
ranging from very dissatisfied to very satisfied.

There were only two
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TABLE

48

KIND AND LEVEL OF INTERACTION WITH FACULTY
BY COMPARISON GROUPS

Type of Interaction

Student Group Response Means
(Scale ranged from 0-5)
L.S.U.
Blacks

Matters related to course work

2.1.

L.S.U.
Whites

2.ob

Southern
University

2 .5 .
(p=.007)

Extra projects/reading

1.3,

i.3b

2 .0.
(P=.0001)

Curriculum/academic problems

Advice or jobs/carees/
vocational matters

1.6,

1 .0V

X -6b

1.0b

2.3
(P=.0002)

2 .0,
(P=.0001)

Personal problems

0.2j

0.4v

0 .8,
(P=.001)

Social Conversation, informal
rap sessions

1 .1,

1.5,
b

2.1
a (P=.0001)
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instances where between-group differences did not occur:

all students

were satisfied with the overall educational quality of their univer
sities; however, they tended to be dissatisfied with the accessibility
and availability of the faculty.

In the majority of all other cases,

the black students at Southern and the white students at L.S.U. were
significantly more satisfied than the blacks at L.S.U.
findings in this section is found in Table 49.

A summary of the

An examination of the

means shows that of the three groups, the L.S.U. blacks were the only
ones dissatisfied with overall quality of life at the school that they
attended F(2,332)=23.48,p=.0001.

A similar pattern occurred concerning

the perception of social life, [F (2 ,321)=20.89, p=.000l], the teaching
ability of the faculty F(2,329)=3.68,p=.02, and how much interest the
faculty showed in the students F(2,329)=9.69,p=.0002.

In all cases,

the blacks at L.S.U. were dissatisfied, while the other two student
groups expressed satisfaction.

There was one area where the blacks at

Southern were significantly less satisfied than the other student
groups:

living conditions on campus.

Although all groups registered

some dissatisfaction with living conditions, Southern students were very
dissatisfied F(2,288)=30.68,p=.0001.
An indirect measure of satisfaction is whether a student has
plans to dropout or transfer.

Southern students exhibited a signifi

cantly lower likelihood of dropping out or transferring than either
blacks or whites at L.S.U. F(2,326)=4.21, p=.015.

Only 12 percent of

the Southern sample indicated they may drop out, as compared with 21
percent of the L.S.U. blacks and 26 percent of comparative white sample.
There was a significant Year effect.

All groups showed a greater
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TABLE 49
STUDENT GROUP MEANS FOR ITEMS ON SATISFACTION
AND DISSATISFACTION

Source of Satisfaction
or Dissatisfaction

Overall reaction to
university attended

Student Group
(Scale ranged 1-4)
Southern
L.S.U. Blacks L.S.U. Whites University

2 •7a

3 *2b

3 *°b

^ b

3 *°b

3.0

3.1

3.2

2 *9b

2 *9b

(p=. 0001 )
Social life on Campus

2.5
a (p=. 0001 )

Quality of Education
Teaching Ability of
Faculty

3 .1
a (P=. 02 )

Faculty's Interest in
Students

2 '4a

2 ’8b

Accessibility & avail
ability of Faculty

2.7

2.8

Responsiveness of
Administration to
Student Needs

2.0

Living Conditions on
Campus

a

2 ’7a

2 .9
b (p=. 0002 )

2.8

2.3
2 *5h
a
b (p=.0004)

2 ,8a

1 •9,
D (p=.0001 )

tendency to drop out or transfer the longer they were in school F ( 3 j 326)
2.94,p=.033.

Table 50 shows that with black students, transfer is over

whelmingly favored by black students; however, the L.S.U. whites tend to
choose transfer only slightly more than dropping out.
For black students especially it is of interest to know what kind
of school they would transfer to with respect to predominant racial
composition and size.

Table

shows that Southern University blacks

are likely to transfer to a white school

(six out of ten).

Blacks at

L.S.U. are likely to attend a white school also (15 out of 20).

F aculty Unfairness

Another factor that could play a part in the satisfaction of stu
dents is unfair treatment by the faculty.

The comparative white sample

reported less unfair or inappropriate treatment
their fellow blacks

(22 percent) than either

(42 percent) or the Southern students

The difference is significant F(2,324)=5.25, p-.006.

(32 percent).

Furthermore,

paired comparisons indicate that the blacks at L.S.U. experienced more
unfairness than the L.S.U. white group, or the Southern sample F(2,324)=
.10 , p =. 01 .
Students were then asked how often do they receive unfair treat
ment from faculty.
(1 to 4).

Responses were scored along a five-point scale

Table 51 gives the results for this question.

The difference

between the means of the three student groups were not statistical sig
nificant.

The overall mean for this item (.478) indicates that for all

groups, the frequency of unfair treatment from faculty is only once or
twice, on the average.
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TABLE

50

PERCENTAGE OF STUDENTS WHO DESIRED TO DROP OUT OR TRANSFER

Mode of Termination of
Enrollment

L.S.U.
Blacks

Student Group
L.S.U.
Southern
Whites
University

Dropout (Leave College with
no intention of re-enrolling
at same or different school)

17

45

Transfer to Another College
or University

83

55

92
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TABLE

51

COMPARISON OF MEANS OF FREQUENCY OF
FACULTY UNFAIRNESS

Student Group

Means of Frequency of Unfairness
(Scale ranged from 0-4)

L.S.U. Blacks

.62

L.S.U. Whites

.39

Southern University

.42
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Also included as indicators of satisfaction or dissatisfaction
were student perceptions about their campus environment, educational
characteristics, and the administration.

These were measured by ten

questions, scored on a four-point Likert scale that ranged from
"strongly agree" to "strongly disagree."

Most of the items showed a

significant difference between the two black student groups.
As shown in Table 52, Southern students disagreed more strongly
than the black group at L.S.U. that their schools demand too much
intellectually from students F(2,332)=12.41, p=.001.

There was also a

significant location-race by sex interaction F (2,332)=4.92, p=.008.
The interaction showed that L.S.U. males disagreed more than L.S.U.
females; but at Southern, it was the female students who expressed the
greatest amount of disagreement.
Southern students disagreed with the other student groups that
classes were too large F(2,332)=4.95, p=.008, however students at
L.S.U. agreed with the statement that their classes were too large.
This difference is probably based on the different experiences of the
three groups.

Louisiana State University has more than twice the e n 

rollment of Southern University, and it is reasonable to assume that
the students who attend school at L.S.U. may have had more experience
with large classes and overcrowding.
In academic matters, the blacks at L.S.U. were more likely to
agree than the other two groups that their curriculum should provide
greater opportunity for field work and to apply knowledge to community
problems F(2,329)=330, p=.04.

L.S.U. black students also were likely
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TABLE 52
MEANS OF RESPONSES FOR ATTITUDES TOWARD UNIVERSITY ATTENDED

Item
(Scale ranged from 1-strongly
disagree to 4 -strongly agree
Demands too much intel
lectually *
Most classes too large

More Opportunities for Field
work should be provided

Most courses irrelevant

L.S.U.
Blacks

2.3

Student Group
L.S.U.
Southern
Whites
University

2 .0.

a

b

2 .8,

2 ‘7b

3 '1a

b

2 *4 q

2 9
,yb

3.0b

Don't feel part of school's
social life

University exerts too much
control on students

"I can personally influence
university policies and
decisions"

Policies and decisions of
university can be influenced
through organized student
efforts

Administration treats students
fairly

(p=.008)

2.2

2.5

2.4

(p=. 0001 )

(P= .04)

a (P= .03)
Often feel alone

^ b

a

b

2 .0,

D

2 -2b

1,8b

(p=. 0001 )

2 7
' a

2.3,
b

1.9,
b (p=. 0001 )

2.7

2.5

2 -4.

a

a

(p=. 03)

2 *6a

2 -2b

2. 7a

2 '9a

2 .6b

3.0

2.5 2

(p=. 0002 )

a (p=,0005)

2 *9b

2 .6

(p=. 0001 )

*On this item there was a significant location-race X Sex interaction
L.S.U. males disagreed more than L.S.U. females. At Southern females
showed greatest disagreement.
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to feel more strongly than the other two groups that most of their
courses were irrelevant to their personal interests F(2 ,332)=3.67,
p=.03.
Two of the items involved personal and social concerns.

Southern

students are less likely to say that they feel alone or isolated on
campus, while L.S.U. blacks were most likely to feel alone or isolated
F(2,332)=18.60, p=.0001.

Southern students are also less likely than

L.S.U. blacks to say that they do not feel a part of the social activ
ities on their campus F(2 ,232)=26 .33, p=.0001.
There were two items that involved students' perception of their
own and other students' power to influence administrative decisions.
Southern students disagreed more than other groups that their univer
sity exerts too much control over the lives of students F(2,329)=3.60,
p= . 028.
As far as what control students felt over their lives, blacks
were more likely to feel that they personally could influence the
policies and decisions that affect their lives as students F(2,331)=
9.55, p=.0002.

Blacks were also more likely to feel that they could

influence university policies and decisions through organized group
efforts F(2,332)=8.52, p=.0005.

Finally, blacks as a group were more

likely to disagree with the statement that "in general, the administra
tion treats students fairly."
In summary, the black students at Southern again appeared to be
more satisfied with their student life than the blacks attending the
predominantly white university.

This was apparent in the greater degree

of dissatisfaction expressed by the L.S.U. blacks with courses and
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curriculum, and in the quality of their personal and social experiences.
An interesting similarity that both black groups share is the
perception that they can influence administrative decisions of the
university that affect their lives through both personal and group
efforts.

The white students did not indicate as much agreement with

these beliefs.

This finding is particularly striking for blacks

attending the predominantly black university since they also expressed
more dissatisfaction with their lives as students than any other group.
It also becomes apparent that perhaps the source of dissatisfaction
that is perceived as originating from the administration by these
black students may not be due to racial-related factors.

This is b e 

cause the results also showed that blacks as a group were more likely
than whites to disagree with the statement "in general, the administra
tion treats students fairly."

Attitudes Held by and Held towards Students Who Attend Predominantly
White Universities
Another series of eight Likert-type items were given to the
Southern students in an attempt to determine whether their attitudes
about the environment encountered by the black students who attend pr e 
dominantly white universities, in some way, reinforces their own deci
sion not to attend such institutions.

In this section, a comparison was

made between the Southern students' perceptions, the personal opinions
of the blacks at L.S.U.

(who actually were in the situation assessed),

and how the white students at L.S.U. felt about blacks attending their
school.

A summary of the results is in Table

53.

Generally students disagreed that m i n o r i t y students are treated
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TABLE 53
MEANS OF RESPONSES FOR ATTITUDES TOWARD PREDOMINANTLY
WHITE UNIVERSITIES

Item (Scale ranged from
1-strongly disagree to
4 -strongly agree)
Minority students receive prefer
ential treatment

L.S.U.
Blacks

Student Group
Southern
L.S.U.
University
Whites

1.8

2.0
3 (p=.008)

These schools don't have enough
black faculty
These schools should make a
special effort to recruit more
bl a c k s .

3.6„
2.5h
a (p=.0001)
b

3.4
a (p=.0001)

Officials at these schools pre
judiced against minority
students

2.5

2 a b

3 •0a

2.2,
b

2 *8a

2.1

2.7b

(p=.0001)
Most white students are pre
judiced

2.5

2.5

2.7

Administrators responsive to the
needs of black students

1.7

1.9

1.8

Officials care in positive way
about black students on their
campuses *

2.0

2.1

It is best that black and white
students don't interact *

1.9

1.9

*This item was administered only to black students.

181

in a preferential manner; however, the blacks at Southern did not feel
as strongly about this as the black student group at L.S.U.
difference was significant F(2,324)=4.87, p=.008.

The

An interesting

between-groups finding occurred when students were asked to note their
agreement with the statement that predominantly white universities do
not have enough black faculty members.

Both groups of black students

were likely to agree with the statement, while the whites were likely
to disagree F(2,316)=67.17, p=.0001.

Again, the blacks at Southern

did not feel as strongly as the blacks at L.S.U., but here the differ
ence between these two groups is non-significant.

Both black groups

were also likely to agree with the statement that predominantly white
schools should make a special effort to recruit minority students;
and again, the white students disagreed F (2,321)=71.93, p=.0001.
Furthermore, the L.S.U. blacks had a higher mean than any of the other
two groups, suggesting that this may be a more salient issue for these
students because of the dissatisfaction they have expressed about
their social lives at L.S.U.
Two of the questions dealt with beliefs about any racial preju
dice that minorities might experience on white campuses.

Although all

students disagreed that administrators at predominantly white colleges
are prejudiced, the students at Southern did not disagree as strongly
as the other two groups F(2 ,307)=26 .97, p=.0001.

The remaining ques

tions showed no significant between-group differences.
item that was answered only by the black students.

There was one

Both groups felt

that college officials did not care in a positive way about black
students attending a predominantly black college.

Since these students
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already indicated a belief that these college officials were not p r e 
judiced, this finding suggests that these officials are perceived as
having an attitude of neglect

(benign) toward minority students rather

than an attitude of active dislike for minorities.

Attitudes and Experiences with Black Studies
It was of interest to note whether the black students who
attended the two racially kinds of institutions differed as to their
interest in black studies.

All subjects were asked if they would like

to take more or any courses at Southern/L.S.U. dealing with black
history, literature or culture.
a qualified "yes," or "no."

Subjects could answer a definite "yes,"

A significant difference was obtained

between the group means F(2,322)=48.02, p=.0001.

Both black groups

were more interested than the white group in this item.

Ninety-six

percent of the Southern students indicated a desire to take more
courses in black studies, including 75 percent who were definite in
their intentions.

A slightly lower 90 percent of the blacks at L.S.U.

expressed a preference for additional courses, including 68 percent who
said a definite "yes."

White students were not as interested; only 47

percent indicated that they definitely or probably would be interested
in additional courses in Black Studies.
The next question assessed students' motivation for wanting to
take further courses in Black Studies.

Table 54 shows the response d i s 

tribution for this item concerning the reasons why they desired to take
such courses.

Three of the four most frequently given reasons for

taking more courses resulted in statistical significant differences
between the student groups.

The blacks at L.S.U.

said
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TABLE

54

STUDENTS1 MOTIVATIONS FOR INTEREST IN BLACK STUDIES

Reason

To get balanced view of
history/literature

L.S.U.
Blacks

63%a

Student Group
Southern
L.S.U.
Whites
Univrsity

(P= .03)

47%b

46%b

To get better understanding
of blacks

41

45

52

Help fulfill my major

23

8

8

Curiosity

46

51a

17b

a

(p=.0006)
Help me with my job working
with Blacks

20

Personally relevant to one as
a black

62

8

a

2b

13

41
c (p=.0001)
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significantly more often than other groups that they wanted to get a
balanced view of history or literature by taking such courses F(2,239)=
3.53, p=.03.
L.S.U. students differed significantly from the Southern students
on the motivation of "curiosity" F(2,238)=8.16, p=.0006.

While only

17 percent of the Southern students wanted to pursue additional black
studies for this reason, the percentages were 46 percent for the L.S.U.
blacks, and 51 percent for the L.S.U. white sample.
Of course, for the reason "personally relevant to me as a black"
both black groups expressed a high degree of endorsement
two percent of the white chose this reason).

(interestingly,

However, there was a

significant difference between the black student group F(2,239)=21.51,
p=.0001.

L.S.U. blacks chose this reason about 50 percent more than

Southern students

(62 percent versus 41 percent).

Other motives given were far less frequent.

Twenty-three per

cent of the L.S.U. blacks endorsed "help fulfill my major," but only
eight percent of the two other groups.

On the item "help me with m y job

working with blacks," 20 percent of the L.S.U. blacks and 13 percent of
the Southern blacks endorsed this motive, and eight percent of the com
parative white sample.
For those students who did not wish to take any courses or
further courses in black studies, a follow-up question inquired about
their reasons.

A mean of 22.4 percent of the total group of subjects

did not wish to take further black studies courses.

Most students d e 

clined further involvement because they said the courses were not
relevant to their majors or because these courses were never suggested
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as an elective, or because there was no room in their curriculum.
other reason resulted in significant differences:

One

"no point in taking

a black course from a white teacher" F (2,61)==12.10, p=.0001.

The L.S.U.

blacks were the only group who endorsed this reason.

Disc u s s i o n

The focus of this study can be resolved into three major ques
tions that are relevant to black students who attend predominantly
black colleges and universities.

The first deals with determinants

which influence college-age blacks to attend such institutions of
higher learning when, at the same time, increasing numbers of black
students are enrolling at predominantly white colleges and universities.
The second question deals with the kinds of experiences encountered by
these students:

the aspects of black university with which they are

satisfied or dissatisfied, their degree of participation and involve
ment in campus life, and the major problems with which they must contend.
The final problem involves the attempt to delineate the unique or
attractive features of predominantly black institutions.
A deficiency of previous studies in this area has been the
absence of appropriate comparison groups; thus, it could not be deter
mined if the observed behavior of blacks on black campus was unique, or
a characteristic shared by other student groups.

This was remedied in

the present study by having the student group at Southern University
compared to black and white students at a predominantly white univer
sity.
The present study has revealed several major determinants of
college choice that are important for students in general.

The overall
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q u a lity and standing of their school is the most important factor for
students in general.

However, the proximity of the u n iversity to their

home, the cost of going to school there, and a chance to meet a wider
v a r i e t y of people a l s o figure prominently in the choices for a
m a j o r i t y of students.
Aside

from these general factors,

there exists complex set of

factors that operate diff e rentially on bl a c k students that result in
their at t e n d i n g either a black or a white university.

Some relate to

desires to attend a school w i t h a bla c k student majority,

some are not

related to the racial m a k e u p of the institutions, and some appear to be
related to important b a c kground characteristics of the students.
determinants are unique to Southern students,

Some

some are shared with

other black students and some are characteristic of both the blacks at
S outhern and the white students at L.S.U.
A l t h o u g h both bl a c k student groups are similar in background in
m a n y respects,

there are significant educational and income differences

that appear to influence college choice as well as maj o r field and
choice of career.

Blacks attending L.S.U. were more

likely to have

college educated parents as w e l l as families w i t h higher incomes.

The

family income level appears to play an influential role in the college
choice of the students at Southern U n iversity since these students were
s i g nificantly m o r e likely to list the receipt of financial aid as a maj o r
determinant.

In addition,

the beliefs that p r e d ominantly w hite u n i v e r 

sities cost too m u c h and offered inadequate financial assistance were
important reasons for m a n y of the Southern students not choosing to
attend a wh i t e school.

Moreover,

findings from previous research suggest

that the economic background of the students and the cost of the school
are influential factors in college choice for black students.

The

Institute for the Study of Education Policy (ISEP) at Howard University
(1976) stated that "lower-income black students were most likely to
attend low-cost institutions, regardless of (the student's) ability."
In an examination of subject majors chosen by students in the two groups
Southern students tended to major in fields that will provide a means of
employment immediately following the receipt of their baccalaureate
degrees, while blacks at L.S.U. are more likely to major in fields that
require, or where advanced training is highly desirable for employment.
Southern students are most likely to choose Education as a major field.
In fact, one-third of the Southern subjects are Education majors, while
this field was only chosen by one-seventh of the blacks at L.S.U.

The

finding that education is the major favored by a large proportion of
blacks at black colleges has been cited elsewhere.

Jaffee et al.

(1968) lists education as "the major subject most frequently selected
(by black students), and teaching is the occupation students most fre
quently expect to enter, whatever the quality of the colleges."
Jaffee's conclusions are based on data from the mid 1 9 6 0 's, so appar
ently education majors remain prominant at black institutions.
At L.S.U., Social Sciences are the most frequently chosen major
area for the black students.

In addition, a greater proportion of the

L.S.U. blacks are pre-med majors compared to the proportion of Southern
students preparing for medical careers.

Thus, it appears that the socio

economic background of the students may set a limiting factor, in some
cases, not only on where the student can attend school, but also on
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what might be the most appropriate college major and career choice in
regards to the financial situation that the student faces.
Despite greater numbers of L.S.U. blacks choosing fields that
involve advanced training, the majority are still selecting fields that
have provided traditionally the greatest number of employment opportuni
ties for blacks.

This finding is similar to the results of Boyd's

(1972)

study of blacks who attend predominantly white colleges and universities.
However, at Southern University, there is evidence of a larger number of
students matriculating in non-traditional fields than is the case with
the black student group at L.S.U.

Engineering and Mathematics majors

constitute fourteen percent of the sample at Southern, while only half
that number of L.S.U. blacks select this area.

Black students at

Southern also choose Physical Science as a major more often than the
other group of black students.

It should be noted, however, that these

subject major/career choices are also ones that do not require advanced
training, and therefore, would not handicap the financially-pressed
students at Southern.

Thus, even as Southern students begin to venture

into areas which have infrequently been selected by blacks, their
economic backgrounds may dictate from the outset that they try fields
that are not as economically taxing

(in terms of requiring post

graduate t r a i n i n g ) „
Besides educational reasons shared with other student groups, the
blacks at L.S.U. are unique in that they tend to choose a college or
university for status reasons more than the students in the other two
groups.

Specifically, the L.S.U. blacks chose L.S.U. because they

believed that status associated with a degree from the school could
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afford easier entry into an advanced training or educational program.
These students are more likely than the other groups to want to pursue
advanced degrees, and this desire could be in many cases related to
family income and social mobility factors.
economic background of L.S.U. blacks

The higher average socio

(relative to blacks at Southern)

may result in a family atmosphere that is more encouraging and suppor
tive of strivings toward prestigious occupations.

Thus, a degree from

an institution considered to be of high status may be seen as a means
of more easily achieving the higher aspirations of these students.
And, of course, such families are more likely to have the financial
resources to allow their children to pursue advanced degrees.

The ISEP

study states that (blacks) from wealthier families tended to select
careers and fields involving advanced training, while less well-off
blacks selected other careers and fields of study.

The number of

Social Science and Pre-Medicine majors among L.S.U. blacks is greater
than is the case with the blacks at Southern.

These two general areas

both contain many fields where advanced training is either necessary or
desirable.
Also contributing to the college choice decision-making process
for about one quarter of the L.S.U. black students is their interest in
a field that Southern or another black school did not offer, or at
least offer as extensively as the predominantly white university.
Journalism and Architecture are two courses of study that have higher
enrollments among the blacks at L.S.U. as compared to the black students
at Southern.

In both of these areas, the program of study is more com

prehensive at L.S.U. than it is at Southern.

Thus, it appears that
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the white institution (L.S.U.) offered a greater number of programs
is significant for those students who have interests that cannot be
fulfilled by the degree programs at black colleges.
The choice of different subject majors by the two black student
groups is not due e n t irely to differences in socioeconomic background.
S o u thern students m o r e than a ny other group gave as a ma j o r reason for
attendance, the bel i e f that Southern has a good p rogram or faculty in
their field of interest.

And, although not a major influence for a

large number of students,

Southern students were more

incluenced b y a staff or faculty member from Southern.
students m e n t i o n e d influence of an L.S.U.

likely to be
That is, L.S.U.

faculty or staff member to

a s i gnificantly less frequent degree than the Southern students i n d i 
cated that they w e r e influenced by Southern Univ e r s i t y faculty.
possible that for these students,

It is

school staff m embers persuaded the

prospective student that Southern could offer them a good program that
wo u l d be congruent w i t h their interests and abilities.
students'

Of course, the

interests in a specific major or career could still be shaped

b y their economic b a c k g r o u n d s „
Besides the a f o r e m e ntioned determinants of college choice, there
are several factors that are unique to blacks attending a predominantly
bl a c k school,

some that are unique to blacks in general, and others

that are characteristic of students w ho attend institutions where s t u 
dents of their own race are in the majority.

In the first category,

the

results revealed that the fact that Southern is a university w i t h a
b l a c k student m a j o r i t y is v e r y important

for attracting black students.

M a n y students

their perception that Southern

listed, as a major reason,

w o u l d be relevant to their needs as black students.

Southern's p e r 

ceived interest and dedi c a tion to the bl a c k community, and the belief
that job recruiters visit the Southern campus in hopes of attracting
bl a c k graduates, are two other influential, but secondary motives, for
a t t ending Southern.

About

a t t ending a white college

one-half of the Southern students considered
(probably L.S.U.

since financial reasons and

proximity w e r e a l s o important considerations) but most said they
e v e ntually chose Southern because they felt ethnic identity problems
we r e

likely to occur at a white school.

For these students, then, the

racial m a k e - u p of the uni v ersity w as a p parently a major factor in their
decision on where to att e n d college.

This concern w i t h maintaining

one's cultural identity coincides w i t h a finding by Kanadur

(1976).

His study was conducted w i t h subjects at a predominantly black rural
college in Georgia, and he found that n i nety percent of the students
identified strongly w i t h their race.

The decision of the students at

Southern to choose a bl a c k institution of higher education also appears
to be related to negative beliefs held about predominantly white u n i v e r 
sities.

These students were

likely to believe that r a cism existed on

wh i t e college campuses, and they felt that other negative features
existed on these campuses;

such as, white administrators being p r e j u 

diced against or not caring for the presence of black students and that
black faculty at these colleges were too few in number.
The quality of integrated high school experiences was apparently
unrelated to the black students at Southern desiring to attend or not
attend a whi t e university.

That is, assuming that negative experiences

in an integrated setting would make students

less

likely to want to

encounter similar experiences at a n integrated college or u n i v e r s i t y ,
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it w a s expected that the students 1 dissatisfaction w i t h integrated high
school w o u l d result in a choice to attend a black university.

However,

the m a j o r i t y of the b l a c k students attending Southern University and
L.S.U. w h o graduated from an integrated high school,
satisfied w i t h their experience.

said that they were

It should be noted, however,

that even

though most students said they had attended integrated high schools,
the typical case, these schools had a black majority.

in

Thus, although

t e c hnically "integrated," it cannot be said that the students had
experienced a racial m i l i e u that would be similar to what one could
experience at a high school where blacks are a definite minority,
a pr e d o m i n a n t l y wh i t e college or university.

or at

A l s o it appears that

e x p eriencing a n integrated educational setting was not a significant
determinant of w h e t h e r a student decided to attend a predominantly
wh i t e or a p r e d o m i n a n t l y black college since bl a c k students at Southern
and L.S.U. did not diff e r in the degree of integration that they
experienced in high school.
Perhaps a more a p p ropriate measure for assessing the impact of
integrated ed u c a t i o n on college choice would be an indication of the
total number of years of educational experience one has had w i t h
w h i t e students.

P r e s u m a b l y a student w h o has had several years of

interracial experience m a y have developed greater ease and/or coping
strategies in dealing w i t h white students and administrators.
the black student desired

Thus,

if

later to attend a predominantly white u n i v e r 

sity he might be m o r e confident in dealing w i t h raci s m and other social
problems that mi g h t be anticipated.
In some respects,

the black students at Southern University had
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more in common with the white students at L.S.U. than they did with the
black students at L.S.U.

Primarily, social factors were involved.

The fact that friends or siblings were attending or had planned to
attend the respective university, and the prospect of a good social
life were significantly more important for students at same-race insti
tutions

(i.e., those attending a school where their race is in a

majority) than it was for other-race students

(blacks at L.S.U.).

Also,

when providing information as to why they decided not to attend a white
school, the blacks at Southern mentioned "too few blacks" as a promi
nent reason.

Apparently these students feared that the quality of their

social lives would be lower at such schools, and coincidentally, this
reason was given more often than anticipation of racism at predominantly
white schools.
Both black groups had one determinant of college choice that d i s 
tinguished them from the white students.

Although the number of students

was small, high school counselors or teachers had greater influence on
college choice of blacks than white students.

It would appear from

this finding that black students must in some way display salient d i f 
ferences that lead high school personnel to encourage certain students
to attend a predominantly black school, and other students to attend a
predominantly white school.
Unfortunately, there is no information concerning the details of
the advisement process used by the teacher or counselor.

The author,

however, is aware of some anecdotal evidence derived from interviews
with a few black students attending the two campuses.

These students

said that their high school performance often appeared to be the basis
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for the advice they received from their teachers or counselors.

Simply

put, if the students made good or very good grades, he or she was e n 
couraged to attend Louisiana State University; if grades were average or
below, however, the advice would be to go to Southern.

A test of the

students' perception that the better students went to the predominantly
white, university and the poorer to predominantly black schools is
beyond the scope of this study since reliable information on high school
academic background was not obtained.

However, most of the students,

both black and white, indicated that they were good

'B' average stu

dents in high school; and no difference was found between the groups.
Unfortunately, these self reports cannot be considered absolutely
reliable because of the possibility that students were responding in
a socially desirable manner.

However, at least one study suggests that

black students with better academic ability are more likely to attend
integrated universities than predominantly black institutions.
et al.

Jaffee

(1968) presented data that showed black students whose Scholas

tic Aptitude Test

(SAT) scores fell in the upper half of the test range

were most likely to go to universities in the north and west

(integrated),

then four-year integrated universities in the South, then "good" black
colleges.

However, if there is a real difference in scholastic ability

between the two black groups, again, there is no evidence in the present
study to indicate a difference in academic performance in college.
Although there was a difference in grade point average between the white
students at L.S.U. and both groups of blacks, the two black student
groups did not differ.

Unfortunately, there is a problem in comparing

the students at different institutions with respect to G.P.A. without a
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thorough analysis of the difficulty of courses and curricula at the two
institutions.
In the area of experiences encountered by students, there are
two major findings.

The first is that in many ways the blacks at

Southern and the white students at L.S.U. are more similar to each
other than each is to the blacks at L.S.U.

The second finding is that

the students at Southern overall seem to be more involved in campus
life and extracurricula activities than the other two student groups
especially the blacks at L.S.U.

Concerning satisfaction with college

life, blacks at Southern and whites at L.S.U. were more satisfied than
the black students at L.S.U.

Despite their attending L.S.U. largely

for educationally related reasons, the black students at L.S.U. regis
tered more complaints about their education than do either of the other
two student groups.

Perhaps this was due to this group having higher

expectations regarding their educational experience.

Blacks at L.S.U.

are significantly more likely than other groups to feel that their
courses are irrelevant to their interests, or that they do not provide
enough opportunities to do field work.

They are also significantly more

likely to be dissatisfied with the teaching ability of their faculty,
and they register significantly more complaints than the other student
groups about incidents of alleged faculty unfairness.

Most of the

accusations against faculty concerning unfairness pertained to grading
irregularities.

Although more blacks at L.S.U. complained of being

treated unfairly by faculty, the frequency of such incidents encountered
by the students who reported them is no greater than the number experi
enced by the two other student groups

(one or two times).

Boyd

(1972)
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found that "forty-two percent of the black students reported discrimina
tion mentioned faculty as the source of the discrimination.

Black

students attending L.S.U., like the students in the other two groups,
were satisfied, though, with the overall educational quality of their
school.
In the area of non-educational experiences, again, there were a
number of similarities between students at Southern University and the
white students at L.S.U., but major differences between these groups
and the blacks at L.S.U.

Generally, the blacks at L.S.U. were far less

involved in campus life than the other student groups, especially the
blacks at Southern.

They were significantly more likely to feel alone

or isolated, and to not feel a part of the social activities on their
campus.

This is consistent with Jones et al.

(1970), who found that

black students attending predominantly white institutions ranked
"inadequate social life" as one of their more serious problems.

Blacks

at L.S.U. dealt with their social difficulties in two ways; the first
w ay was to join organizations not connected with the L.S.U. campus,
seek off campus social contacts, or to visit Southern and attend activ
ities there.

The second way was to increase their level of social

interaction with whites.
Concerning the first method of coping, the blacks at L.S.U. were
likely to visit the Southern campus to a greater extent than Southern
students visited L.S.U.

In particular, the L.S.U. blacks participated

significantly more often at social activities on another college campus
than did either of the other two student groups.

The blacks at L.S.U.

also attended athletic and entertainment events on another campus more

197
than the w h i t e s at L.S.U., but not significantly m o r e than the blacks
at Southern.

In the case of athletics, however, the two black groups

p r o b a b l y have different m otivations for attending this kind of activity.
The author is aware from anecdotal incidents that black students often
attend Southern U n i versity football games; a likely occurrence since the
two schools rarely schedule home contests on the same dates.
more,

Further

these students indicate that they feel a part of the interaction

at the games, and they regard the performance of the Southern football
team almost as if they w e re a part of the school that the team r e p r e 
sents.

O n the other hand,

for Southern students w h o indicate that in

one-third of the cases the other campus they visited was not L.S.U.,
is more

it

likely that they are attending a Southern game on the campus of

the opponent rather than an athletic event on the L.S.U. campus.
Entertainment events and concerts are probably attended for similar
reasons by both black student groups, and that is likely to be because
the demand for such events is greater than the number of events s c h e d 
uled on each campus.

Therefore,

students attend a desired e n t e r t a i n 

ment event w h e r e v e r it mi ght be appearing in the immediate area.
Bl a c k students at L.S.U. also tended to compensate for the limited
q u a lity of their social
ities off the L.S.U.

lives b y becoming more involved in social a c t i v 

campus;

that is, maki n g social contacts in the

general community, not m e r e l y at Southern.
constituted
students,

While n o n - S outhern students

less than one-third of the social contacts of Southern

nearly half of the social contacts of the blacks at L.S.U. were

people w h o w e r e not students there.
An o t h e r w a y that L.S.U. blacks compensate for their social problems
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is to interact with students of the majority racial group on campus.
Black students interact socially with whites more than white students
interact with their fellow black students, and more than Southern
blacks interact with the white students on their campus.

Moreover, the

tendency for L.S.U. blacks to interact with whites increases as a func
tion of the length of time the student spends in college.

No such

trend is noted for either white students at L.S.U., or black students
attending Southern.

Although interaction with whites accounts for

twenty percent of the social contacts of the L.S.U. blacks, and inter
action increases from a low of 15 percent in the sophomore year to a
high of 29 percent in the senior year, there is no such trend for other
groups.

The white students, for example, never interact with more than

five percent of the blacks and the percentage does not vary as a func
tion of length of time in college.

The degree of interaction with

whites by the black students at Southern is five percent, which is the
identical degree of interaction that the whites of L.S.U. have with
the blacks there.
In some types of extracurricula activities, the students at
Southern were more involved than the L.S.U. students.

These students

were significantly more involved in several kinds of campus organizations
(professional, career and honorary groups; media related organizations
and religious groups).

Only for on-campus service-related organiza

tions do Southern students register less participation than the other
groups.

Southern students also displayed a higher degree of participa

tions in many on-campus activities or events, such as athletic contests,
concerts, and classroom discussion, than did the students

(black or

white) at L.S.U.

This finding may be indicative of Southern students

having higher social needs than other student groups, or it may be
evidence that the level of difficulty of the course work at Southern is
not such that

(for many students) it does not interfere with involve

ment in extracurricula activities.
was not supported by the results.

The latter interpretation, however,
No significant difference in the

degree of perceived academic competition, or in the prevalence of
academic difficulties was observed to distinguish the Southern students
from the students at L.S.U.

Another possible explanation is based on

the differences in size and organizational complexity between the two
institutions.

The smaller number of students and faculty at Southern

University may facilitate greater involvement than is the case at L.S.U.
Barker and Gump

(1964) found this to be true for high schools, the

smaller schools they studied had higher levels of extracurricular
involvement.
The differences in institutional size may also explain the
results that Southern students experienced a greater degree of inter
action with their faculty than the students at L.S.U.

Largely the

interaction was related to matters having to do with educational and
career concerns, however, even informal social conversations were e n 
gaged in more frequently by the students at Southern.
similar nature was reported by Noel and Burbach (1978).

A finding of a
In a study of

black students attending a predominantly black and a predominantly white
college in Virginia, the authors found that students at the black
college reported significantly more often that their instructors knew
them by name.

However, it cannot be assumed that better faculty-student
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relations are uniquely characteristic of predominantly black schools.
As in the present study, the predominantly black college in the Noel and
Burbach study was one half the size of the comparative white institu
tion, thus the enhanced interaction between faculty and students could
be related to the smaller size of the black school, a factor that may
be more conducive to greater interaction.
There are certain characteristics and experiences that appeared
to be shared by black students.

A major reason for attending college

for these students is to get a quality education.

None of the blacks

from either school, but 16 percent of the L.S.U. whites said that
their primary interest in attending college was for social reasons.
In the area of aspirations, as measured by intention to attend
graduate or professional schools, blacks held higher aspirations than
whites.

This racial difference in aspirations has been corroborated

by other writers

(Gurin and Epps, 1975; Jaffee, et al., 1968).

Similarly both black student groups are more likely than whites
to seek academic help when it is needed.

And if either black group

considers leaving school, they are more likely than whites to transfer
to a more suitable educational setting than drop out completely.

On

this last point, the blacks at Southern were even less likely to trans
fer or drop out than the blacks at L.S.U., a fact that may be related
to the general social environment on that campus.

For example, the

blacks attending L.S.U. report significantly more social difficulties
than the students at Southern.

DiCaesare et al.

(1970), in a study of

blacks at integrated colleges found that the social difficulties of
black students appeared to be related to termination of college
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education.

In the present study, reasons of a personal nature were the

most likely cause for a student at Southern to leave school, while
blacks at L.S.U. were more likely to leave for academic reasons.
In the area of student problems, perhaps the greatest commonality
shared by black students in both educational settings are financial
problems.

Although, L.S.U. black students come from higher economic

backgrounds than the black students at Southern, both groups are far
below the family income level of the typical white student at L.S.U.
Thus, both black student groups are faced with financial problems to a
greater degree than whites.

Compared to white students, both black

student groups were also significantly more likely to feel they would
experience financial problems at some point in their college experience.
Blacks as a group depended more on loans, work-study programs, and
university-sponsored financial assistance than whites.

On the other

hand, whites were much more likely to finance their education through
personal savings and family support.

The greater reliance by black

students upon loans to finance their education is consistent with the
finding of Boyd (1972) for his sample of black students at predominantly
white universities.
highest

He found that the poorest students have the second

(24 percent) degree of reliance on loans.

The Southern students

were even more likely to receive certain kinds of financial aid.

They

were significantly more likely to have loans from sources other than the
university than the black students at L.S.U.
Generally,

in the area of p r oblem management, blacks at Southern

do not differ from the other student populations.
p r o b l e m areas covered in the survey,

Concerning the four

for the most part, all groups
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demonstrated the same need for help and the means for obtaining help.
The exception, in addition to the financial area, was that black stu
dents at Southern were far less likely to admit to personal or social
problems than other student groups, especially the blacks at L.S.U., who
had the greatest frequency of personal and social problems.
consistent with other data from this and other studies

This is

(Willie and

McCord, 1972; Lyons, 1972; Boyd, 1974) that indicate a high degree of
personal adjustment problems for blacks at predominantly white univer
sities.

This tendency for blacks at predominantly white university to

experience more frequent personal-emotional problems could be inter
preted as better adjustment by blacks at Southern, or it could be
another indication of black students’ lower levels of dissatisfaction
with student life at a white university.

Another factor that could be

operating involves socioeconomic factors and the generally lower-income
level of Southern students.
Worewahi and Williams

Leavitt, Cary and Swartz

(1971) and Wolkin,

(1973) both found that lower-economic class stu

dents are less likely than more affluent students to seek help for
emotional problems and that seeking psychological services are p e r 
ceived as shameful.
Generally, blacks at Southern were like other groups in dealing
with their problems.

In many ways, they sought help in ways that were

similar to students studied in previous research.

Webster and Fretz

found that their student groups were likely to seek help from parents
or other relatives, non-student friends, physicians or the university
counseling center.

This finding is virtually identical to the present

study which found that all student groups were likely to seek help from
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relatives, fellow students and non-student friends.

However, physicians

were not sought out very frequently by the students in the present
study.

The students in both studies are not likely to turn to profes

sional help for personal problems, especially a mental health profes
sional.

However, in the small number of cases where professionals were

sought in the present study, this was done mostly by Southern black and
L.S.U. whites.

Both groups were likely to seek members of the clergy,

and in the case of the students at Southern, help was sought from a
Junion Division advisor or a dormitory counselor.
The third major research question pertains to the unique or
attractive features of a predominantly black university.

This question

can be answered only by reference to the kinds of students that would
appear to benefit most from attendance at a black university.

It is

difficult to conceive of white students wanting to go to black schools
although for some students with similar backgrounds and interests to
the majority of blacks at Southern this might be a viable option.

How

ever, the weight of segregated tradition is still apparent and is
expressed in the belief that black schools are academically inferior to
white universities.

White students on the Southern campus were not

included in the sample primarily because the major focus of the study
was on the motivation and experiences of black students attending p r e 
dominantly black colleges, and secondly because the white student popu
lation at Southern was small.

ISEP

(1976) cites a study conducted by

the Southern Regional Education Board

(SREB) in 1973 on white students

attending 18 predominantly black public colleges.

SREB reported that

most of these white students were enrolled full-time, received average

grades, had transferred from predominantly white colleges and planned
to take their degrees from the black colleges.

They were older than

the typical college student, and were not recent high school graduates.
Most transferred to black colleges because of low cost, convenience and
the fact that the college had programs in their field of interest.
These reasons are similar to some of the reasons given for college
choice by the blacks at Southern, thus suggesting that black colleges
may be relevant to other racial groups.

For many black students who

find a more comfortable social setting at a black school this will co n 
tinue to be one of the attractions for these students.

Also, to the

extent that black schools are perceived as offering an education at a
cost that students, many of them of lower socioeconomic origin, can
afford this is also another attractive feature of these institutions.
And finally, some black schools appear to be capable of providing
curricula that will lead to jobs outside the traditional areas of
employment in which blacks have been concentrated.

CHAPTER V

SUMMARY AND CONCLUSIONS
In summary, the present study suggests that there are black
students, perhaps the majority, who are strongly attracted to the black
social environment that

a predominantly black college or university
$

provides.

These students are attracted to the comfortable, less

threatening social atmosphere provided by predominantly black schools.
Their lower cost and the prospect of financial aid are also attractive
features of these institutions.

On the other hand, some students who

wish to pursue certain majors may find only limited programs or no
programs at all in the area in which they are interested, and for that
reason they may choose to attend a predominantly white university.
Social factors appear to be influential in the college choice
and experiences for the typical student, whether black or white.

In

fact, it appears that the black student who chooses a predominantly
black university is influenced by some of the same factors as whites
who attend a white university.

These factors include prospective social

life, a tradition of having friends or siblings attend and a belief that
the educational environment of the school was a quality one.

However,

at this time, race-related factors are also important because of percep
tions of a greater sense of ethnic identity that can be nurtured at a
black college or university.
Black students w ho chose to attend a predominantly white school,
on the other hand, almost single-mindedly chose did so for educational
reasons, with an aim toward increasing their chances of gaining access
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into a graduate or professional school for further training for a pres
tigious job.

Because they believe they are getting definite educa

tional benefits, blacks at predominantly white schools will endure social
isolation, dissatisfaction with faculty and administration, racism, and
dissuasion by significant others against attending such schools.

In

fact one of the primary differences between blacks at predominantly
black universities and those at predominantly white universities is a
greater emphasis on the social aspects of college life.

The tendency

for these blacks to neglect or sacrifice the social aspects of their
college experience has been documented by Noel and Burbach (1978) who
found in their comparison study of blacks at predominantly white and
predominantly black universities, that students at the white institu
tion were more likely than those at the black college to agree with a
statement that too many of their fellow black students were overempha
sizing their intellectual development to the detriment of their social
development.
Before the findings of this study can be applied on a generalized
basis, certain limitations must be noted.

Although in the present study

both educational institutions are located in the same community, there
are two differences.

The white institution studied, Louisiana State

University, is the state's comprehensive public university, and thus co n
tains a much wider choice of undergraduate curricula and programs than
Southern, or any other state supported college.
the two universities has already been noted.

The size differences of

Such differences could

affect variables such as the degree of extracurricula involvement and
interaction with the faculty.

The results in the present study may be
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indicative of some, but not all black students who attend predominantly
black colleges and universities.

Both Jaffee (1968) and Gurin and Epps

(1975) have published research on students at different kinds of black
institutions.

There are socioeconomic and academic ability differences

among students who attend public and private, four year and two year,
and a few colleges which Jaffee terms "elite" because these schools
have a concentration of students with high ability and high aspirational
goals.

The results of the present investigation are most likely to be

relevant to blacks who are enrolled at four year public black universi
ties in the South, because the characteristics of Southern are similar
to this type of institution.
There are several methodological issues that should be d i s 
cussed.

The factor of previous contact with whites through integrated

high school experience also needs to be explored more thoroughly.

In

the present study although we have evidence of how satisfied Southern
students were with integrated school experiences, there is no comparable
data from L.S.U. blacks.

Also, as mentioned earlier, a better measure

of how effective previous integrated education is on college choice,
would be an indicator of the total amount of pre-college integrated
education, not just in high school.
A further refinement in the process of investigating college
choices could be made by having subjects rank their reasons by impor
tance.

Although the present study divided potential influences of

college choices into major and minor reasons, it is still unclear from
an examination of the "major" reasons as to which are more primary than
others.

For example, of the students at Southern who mentioned receipt
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of financial aid as a major determinant, it is not possible

to discern

whether such an influence was essential or only very important.
Another area where additional and more reliable information is
needed is with regard to the academic background of the students.

High

school rank, grades, and college admissions test scores are necessary
to more conclusively determine if the more academically able students
are more likely to attend predominantly white colleges and universities.
In spite of its limitations the results in the present study
seem to indicate that regardless of the open-admissions policies at two
public universities in the south, there are black students whose
decision to attend a predominantly black school is made for race-related
reasons.

It seems unlikely that large numbers of black students will

enroll at integrated colleges as long as these colleges are perceived
as neglecting the ethnic cultural background of the students.

At the

same time, the cost of education and dependence on financial aid are
very influential in the decisions of black students to attend pre
dominantly black universities.

Many of those students perceive that

educational costs at white schools are too high and financial aid is
inadequate.

Thus, it is probable that some black students will not

attend predominantly white colleges until more aid (probably from m ul t i 
ple sources) is available or until these students receive more accurate
information about financial support through counseling or recruitment
efforts while they are in high school.
Lastly, like the average white student,

many blacks look forward

to the social life and extracurricular activities at college.

The fact

that involvement in campus life which is a contributor to academic
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achievement and emotional well-being is limited at predominantly white
schools is also a factor that, inhibits many black students from
enrolling at predominantly white schools.

Nevertheless, some black

students do enroll at white universities for status reasons and the
belief that these institutions offer curricula more suited to their
interest and/or provide training that will prepare them more thoroughly
for advanced degrees.

It would be hoped that predominantly white

universities would devise policies that would lead to an atmosphere
conducive to more involvement by black students in campus life.

Jones

(1970) found that inadequate social life was more crucial to academic
difficulties for blacks on white campuses than for blacks on predom
inately black campuses, and Di Casare, et al.

(1970) found that black

students at the University of Maryland who completed their education
were more integrated into campus life than those students who left the
school.

Thus, black students who are satisfied with their social life

on campus would appear to have a greater chance of academic success at
predominantly white universities.
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APPENDIX B
SUMMARY OF COLLEGE MAJORS FOR COMPARISON GROUPS

Major

Southern
University

Student Group
L.S.U.
L.S.U.
Blacks
Whites
17

10

14

16

15

32

15

15

Biological Science

5

7

3

5.

English or Foreign Language

1

2

1

6.

Engineering and Math

14

7

7

7.

Physical Science

7

1

4

8.

Humanities

3

4

8

9.

Agriculture

3

1

1

10 .

Journalism

3

8

5

11 .

Architecture

1

4

1

12 .

Forestry

0

1

2

13.

Law Enforcement

1

2

0

14.

Black Studies

0

0

0

15.

Pre -Law

0

2

2

16.

Pre-Medical

6

9

9

17.

Social Welfare

3

1

0

18.

General Studies

0

3

8

19.

Home Economics

2

2

9

20.

Music

0

0

0

1.

Social Science

2.

Business

3.

Education

4.

6.0
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APPENDIX C

Interviewer ________________________________________ Code Number_____
Study of Undergraduate Students at
Southern University
1.

What is your major?

(What curriculum are you majoring in?)

2.

a. After you graduate, do you plan to go to graduate or
professional school? Would you say:
definitely yes,
_______
probably yes,
_______
uncertain or no plans, _______
or definitely no_______ ________
(if no, go on to question 3)
b. (if yes) what subject area or program will you go into?

What degree are you aiming for?
Code: Masters
Doctorate
M.D.
Law degree
Other
3.

What are your plans for working after graduation - what type of
job or career will you be seeking:
(your best guess or what you
would like to do?)

4.

We are interested in the reasons why you decided to attend
Southern'
I'm going to read some possible reasons, indicate the
extent to which they influenced your decision.
(hand card)
2 means it was a major influence, 1 means it was a minor influence
and 0 means it had no influence on your decision.
_________
_________
_________
_________
_________
_________
_________

General academic reputation and standing of Southern
Good program or faculty in field of interest
Receive scholarship/financial aid
Cost of going to school here
Closeness to home
Brother or sister who attended Southern
Friends were attending or were going to attend
Southern
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Parents/relatives expected or wanted me to attend
Southern
High school counselor or teachers encouraged or
expected me to attend Southern
Southern staff or faculty member showed a personal
interest in me/recruited me
Confidence that I could make passing grades here
Southern would be more relevant to my needs as a
black person
Easy to transfer to LSU if I became dissatisfied
with Southern
Southern's interest and dedication to black
community
Southern attracts job recruiters wanting to hire
black graduates
The social life, fun, activity at Southern
Can meet a wider variety of people here
The value and prestige associated with a Southern
degree would make it easier to obtain a good job
or enter graduate/professional school
Physical characteristics:
good housing,
attractive campus, etc.
Easy to transfer to Southern
Any other reasons?
5.

b.

Did anyone try to influence you not to attend Southern?
Yes
_____
No
____
(if no, go on to question 6 )
(parents, friends, counselor, teacher?)
(if yes) Who?
Code: ______ Peer-friend
______ Family
______ H.S. Counselor
______ Teacher
______ Student at Southern
Other
(if Yes) Why?
What reason did they give you for not
attending Southern (Why did they say you shouldn't attend
Southern?)
Code:
1. Taking a risk-might not make it
______ 2 . Southern was an
unfriendly, hostile
place for students
like me
3. I t 's too big
4. Too far from home
5. Too expensive
Other
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6.

a. (For "transfer" students only) Have you previously attended
No_______
another college?
Yes _______
Which college
___________________________
b. What was the approximate percentage of Black students at
that college?

7.

a.
b.

Did you ever attend or consider attending a white college?
No ________
Yes_________
(If yes or if you know student transferred from a white
college) What made you decide not to attend/remain at a
white college?
(What things didn't you like about white
colleges?)
Code;
_____ 1. Inadequate financial aid
2. White schools are too tough
academica 1ly
3. At a white school I would have
played less and worked more
4.
Too expensive at white schools
5. Employment opportunities for graduate
blacks greater at black school
6 . Racism
7. White school would not prepare
me to work and serve the black
community
8 . Too few black students to relate
to at white school
9. White school didn't offer
specific curriculum
10. Didn't know much about white
schools
_____ 11. Parents/counselor didn't
recommend white schools
12. I've always attended black
schools
Other

How would you describe your overall reaction to this university
thus far? That is, how satisfied are you with your overall
experience at Southern?
(hand card) Are you:
(1) very
dissatisfied, (2) dissatisfied, (3) satisfied or (4) very
satisfied?
Give me one of those numbers.

9.

Overall, how satisfied are you with your social life at Southern?
(Social life related to this campus.)
Use same choices.

10.

How satisfied are you with the overall quality of education you
are receiving at Southern?
Use same choices.
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11.

I'm going to list some more characteristics or features of this
university.
Use those same choices to indicate how satisfied you
are with each one.
______ Teaching ability of the faculty
The faculty's interest in students
The accessibility, availability of the faculty
The responsiveness of the administration to the needs
of students
The living conditions on this campus:
housing,
food, etc.

12.

You said that, overall you were (satisfied/dissatisfied) with
your experience at Southern.
Other than the characteristics I've
just mentioned what makes you feel this way?
(Is there anything
that makes you feel this way?)

13.

To what degree do you feel there is academic competition among
students here? Would you say there is a great deal, a fair
amount, a little, or no competition among students
A great deal
_________
A fair amount
_________
A little
_________
No competition______ _________

14.

Which of the following seems to be the main interest of the
majority of students at Southern?
Choose one;
_________ 1. They are serious students interested in
getting the best education available
_________ 2.
They are mainly interested in getting a
degree to qualify for some job
_________ 3.
They are mainly interested in social-life
and non-academic activities on campus.

15.

Which of these choices best indicates your own main interest:
(repeat these choices if necessary)
_________ 1.
I am a serious student mainly interested in
the best education available
_________ 2.
I am mainly interested in getting an
education in order to get a good job
_________ 3.
I am mainly interested in the social life
and non-academic activities on this campus.
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16,

There are a number of sources or resources a student can use to
meet college expenses.
I'm going to name a few possible sources
and would like you to indicate whether it is a major source, minor
(hand
source, or not a source for meeting your college expenses.
card) Major = 2, Minor = 1, Not = 0
______ Your family
______ Loan from/through university
______ Loan from other sources (bank, credit union,
insurance policy)
______ Southern scholarship . . . circle;
academic,
athletic
______ Scholarship from other sources
______ Work study program
______ Wages from jobs held while going to school
(not work study)
______ Personal savings from summer jobs, gifts,
etc.
______ Government or Veteran Benefits
Any other sources?
_______________________________ _

17,

If you are currently holding a job about how many hours per week
do you work?
(record 0 if not working)

18,

Have you ever had financial problems or difficulties meeting
college expenses
Yes
No
(If no, go on to question 19)
(If yes) Whom did you turn to for help with your financial
problems?
Where did you go for help?
Code:
______ 1. No one
______ 2. Financial aid office
______ 3. Another student
______ 4, Bank for loan
______ 5. Off campus friend
______ 6 . Family
______ -7. Administrator
8 . Other _______________
(If no one) Why didn't you get help?
1. Solved problem myself
Code;
. . . got a job
2. I didn't know where
to get help
3. Help needed wasn't
available
4. Too embarrassed
5. No one interested/
refused to help
6 . Didn't think anyone
could help
7. Other
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d.

e.

Was this person you sought help from Black?
______ Yes
______ No
How would you evaluate this help?
Did it help you
______ a lot
______ quite a bit
______ somewhat
______ a little
______ or not at all

19.

How concerned are you about meeting the costs of going to college
now and in the future? Are you:
______ Not concerned at all
______ A little concerned
______ Somewhat concerned
______ Or very concerned

20.

What kind of high school did you graduate from? Was it;
______ 1. Public
2. Parochial (any denomination)
______ 3. Or Private (nonsectarian)
a.
Did you attend an integrated high school before you came to
college?
______ Yes
______ No

21.

What would you guess was the percentage of Black students in your
high school when you were a senior? ___________
a.

Overall how satisfied were you with your experience at
integrated high schools?
(hand card)
Were you (1) very
dissatisfied, (2) dissatisfied, (3) satisfied, (4) very
satisfied

22.

While in high school, did you receive mostly A's, mostly B's, or
mostly C's?
______ A's
■
B's
______ C's
______ D's

23.

How would you rate the preparation for college level work
provided by your H.S.? Was your academic preparation:
_______ Excellent
______ Good
______ Fair
or Poor
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24.

a.

b.

c.

d.

f.

Have you ever had difficulties with your studies to the extent
that you could have used some academic help . . . like coun
seling, tutoring, assistance with studying, etc.?
______ Yes
______ No
(If no, go on to question 25)
(If yes) Who did you turn to for help? Who did you seek help
from or what did you do?
Code:
1.
No one
_______ 2. Faculty member
_______ 3. Dorm counselor
_______ 4. Special Remedial
Course
_______ 5. J.D. Advisor
6 . Administrator (Dean
of students, etc.)
Student tutor
7.
8 . Family member
9. Off campus friend
10. A fellow student
1 1 . Other
(If no one) Why didn't you get help?
Code:
1 . I didn't know where
to get help
Help I needed wasn't
available
Didn't think anyone
3.
could help
It worked itself out
4.
5. Too embarrassed
6 . Didn't think I needed
help
No one seemed
interested/or refused
help
8'. Other
Was this person black?
Yes
No
How would you evaluate this help?
Did it help you:
a lot
______ quite a bir
______ somewhat
______ a little
or not at all
(If not at all) Did this person try to help you;
______ Yes
No

\
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25.

a.

b.

c.

Do you think that there isany likelihood
that you will drop
out
of Southern or transfer to another school? (before
you
graduate)
Yes
No
(If no, go to question 26)
(If yes) Which might you do:
Drop out (quite college
entirely) or transfer?
Drop out
Transfer
(If transfer) Where would you transfer to? Name of College
Code:

d.

(If yes) Why?
Southern?

Small Black School
_ _ _ _ _ Large Black School
Small White School
Large White School
Other
What would be your reasons for leaving

_

Code: _______ 1. Academic problems:
pressure, poor grades
_______ 2. Financial reasons
_______ 3. Personal reasons:
frustration, confusion,
isolation, loneliness,
etc.
_______ 4. Southern too large,
more comfortable at
small college
_______ 5. More comfortable at
white college
6 . Too far from home
_______ 7. Lack of instruction;
not learning anything
8 . Other

26.

a.

b.

Have you ever felt that you could use some advice or help with
job, career, or vocational decisions . . . advice on what to
majo_r in or on job opportunities?
______ Yes
______ No
(If no, go on to question 27)
(If yes) Who did you turn to for help? Who did you seek help
from?
C o d e : ______ 1. No one
2. Faculty member
______ 3. Dorm counselor
______ 4. J.D. Advisor
______ 5. Administrator (Dean of
students, etc.)
______ 6 . Fellow student
______ 7. Family
8.

Other
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c.

d.

e.

27,

a.

(If no one) Wh y didn't you get help?
Code: _______ 1. Didn't know where to
get help
_______ 2. Help I needed wasn't
available
3. Didn't think I really
needed help that much
j
4. Didn't think anyone
could help
_______ 5. It worked itself out
_______ 6 . Too embarrassed
_______ 7. No one was interested/
refused to help
_______ 8 . Other ________________
How would you evaluate this help?
Did it help you:
_____ a lot
_____ quite a bit
_____ somewhat
a little
not at all
(If not at all)
Did this person try to help you?
Yes
No
While at Southern have you ever had personal or emotional
problems . . . like adjusting to college life loneliness,
social difficulties, interpersonal conflicts, depression, etc.?
_________ Yes

b.

________ No
(If yes) Do you feel that you could have used some help with
that problem?
________ Yes

c.

________ No
(If no, go to question 28)
(If yes) Who did you turn to for help? Who did you seek help
from:
_
Code: ______ 1 No one
______ 2. A fellow student
______ y. A dorm counselor
______ 4. J.D. Advisor
______ 5. Infirmary
______ 6 . Family member
______ 7. Off-campus friend
______ 8 . Minister or Priest

______ 9.

Other____ ____________
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d.

e.

f.

g.

28.

a.

(If no one)

Why didn't you receive help?
Code: ________ 1. Didn't know where to
get help
________ 2. Help I needed wasn't
available
3. Didn't need help that
badly
4. Didn't think anyone
could help
5. It worked Itself out
6 . Too embarrassed
7. Other _______________
Was this person(s) Black?
_ _ _ _ _ Yes
________ No
How would you evaluate this help?
Did it help you:
________a lot
________ quite a bit
________ somewhat
________ a little
________ or not at all
(If not at all) Did this person try to help you?
________ Yes
________ No
We are interested in how active students are in the organiza
tions and activities at Southern.
I am going to name some
campus organizations and activities and want you to indicate
your involvement in each.
(hand card)
Here are the choices.
Give me the number that represents your involvement
1 = Leader or officer
2 = Active member or participant
3 = Inactive member or participant
4 = Not a member or participant
How active are you in:
______ Student Government Association, AWS, Men's Federation.
______ Political organizations (Black Caucas)
______ Religious groups
Professional, Career or Honorary groups
_______ Special interest clubs (Vets, Karate Club, R.O.T.C.
groups)
______ Service organizations (Deltonians, Etc.)
______ Choir, Band
______ Newspaper, Yearbook
______ Fraternity or sorority
______ Black student group (Soul Sister/Brothers)
______ Intramural athletics
_____ Intercollegiate athletics
Any other activities or organizations? _____________________ _

How about off-campus organizations or activities.
That is,
how involved are you in organizations, & activities not on
this Campus?
Use same choices.
______ Professional groups
______ Political groups
______ Service groups
______ Religious groups
______ Organizations at another college campus
Any other off-campus organizations? ______________
How often do you attend or participate in the following
functions or events on this campus? Here are the choices
(hand card).
Give me the number that represents your
participation.
0 = You never attend or participate
1 = You seldom attend or participate
2 = You sometimes attend or participate
3 = You frequently attend or participate
4 = You almost always attend or participate
5 = You always attend or participate
On this campus, how often do you attend;
______ Big name entertainment events, concerts etc.
______ Films and student entertainment on campus
______ Football games
______ Other athletic events
______ Religious services
______ Attend academic classes (for courses you are enrolled
in)
______ Participate in classroom discussions
______ Tutoring, counseling, helping other students
______ Social affairs like dances, parties (at Union, F r a t .,
Sorority etc.)
The next few are off-campus events
______ Social affairs like dances, parties not related to
Southern or any college
______ Social activities on another college campus
______ Athletic events on another campus
______ Entertainment, concerts etc. on another campus
(For Black students who are involved in activities at another
campus)
Is this other college LSU?
Yes
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30.

We are interested in the frequency and type of contact you have
with faculty members outside of the classroom.
For each of the
following situations indicate how often you have contact with
Southern faculty members.
(hand card) A zero means you never
have contact with faculty outside of the classroom, 1 means once
ortwice,
2 means seldom, 3 means occasionally, 4 means frequently.
How often do you have contact with faculty concerning:
______ Matters related to his/her particular course
______ Work on extra projects or reading
Advice on curriculum or academic problems
Advice on jobs, careers, vocational choices
______ Personal problems
______ Social conversations, informal rap sessions
(talking about things in general)

31.

a.

b.

c.

32.

a.

Have you ever been treated unfairly by a member of the Southern
faculty?
______ Yes
_______ No
(If no, go on to question 32)
(If yes) Do you receive unfair treatment from Southern faculty?
______ Frequently
______ Occasionally
_______ Seldom
______ or Just once or twice
What is the nature of this unfair treatment?
In what way have
you been treated unfairly?
Could you briefly describe some
incidents?

We would like to know something about your social life:
the
people you party with, rap with, the circle of people you hand
around and do things with.
What-percentage of.the people in your social life are not
Southern students?
Just estimate or guess what percentage.

b.

What percentage of the people in your social life are white?

c.

What percentage of the people in your social life are students
at LSU?
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33.

Did either of your parents go to college, even if they did not
graduate?
(If yes) which parent or did both go to college?
Code:
1. Neither
______ 2. Mother only
______ 3. Father only
______ 4. Both went to college

34.

Which of the following
annual income from all
______
______
_______
_______
_______

35.

Between the ages of 5 and 18 where did you live most of the time?
Was your home in a ;
______ Large city (100,000 or more)
______ Small city (less than 100,000)
_______ Suburban area
______ Rural area

36.

a.

b.

37.

a.

b.

ranges best describes your parents current
sources.
Is it
less than
$ 5,000
$5,000 to $10,000
$10,000 to $15,000
$15,000 to $25,000
over $25,000

Where are you living now?
(living in an apartment, dorm, etc.)
Code: ______ 1. Fraternity or sorority
______ 2. Dormitory
______ 3. Off campus apt.
______ 4. Parents' home
______ 5. Married student's apt.
_ _ _ _ _ 6 . O t h e r ____________________________ _
What is the racial composition of your apartment/section of
dorm/fraternity/sorority/neighborhood?
Code: ______ 1. All White
______ 2. Predominantly White
______ 3. About equally White/Black
______ 4. Predominantly Black
______ 5. All Black
Where would you prefer to live while at Southern?
Code: ..______ . 1. Dormitory
____ _ 2. Private off campus apt. or house
3. Parent's home
______ 4. Fraternity/Sorority
______ 5. Married student housing
______ 6 . Other
(For any answer other than parents home) What racial composi
tion would you prefer for this apt.building/section of dorm/
fraternity/sorority house? (What arrangement would be most
comfortable for you?)
Code: _______ 1. All White
______ 2. Predominantly White
______ 3. About equally White/Black
______ 4. Predominantly Black
______ 5. All Black
______ 6 . Truly no preference

f

c.
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Why do you think this arrangement would be best for you?
(Why would you be more comfortable in a (racial composition)
(housing preference)?

I'm going to read some statements about Southern.
Based on your
experience, indicate whether you agree or disagree with each
statement, (hand card) Give me the number that represents your
answer.
1 means you strongly disagree with the statement, 2 means
you disagree, 3 means you agree, and 4 means you strongly agree
with the statement.
Southern demands too much intellectually from students;
courses are too hard
_____ Most classes are too large
Curriculum should provide more opportunities to do field
work and apply knowledge to community problems
Most of the courses are irrelevant to my personal interests
I often feel alone, isolated on this campus
I don't feel a part of the social activities of this campus
Southern should make a special effort to get more white
students to attend Southern
_____ The university exerts too much control over the lives of
students
I feel that I can personally influence the policies and
decisions that affect my life as a student here
I feel that students like myself can influence the policies
and decisions of this university through organized group
efforts
_____ In general, the administration treats students fairly.

39.

This next series of statements concern predominantly white univer
sities.
Even though you may not have direct experience, again
indicate whether you agree or disagree with the statements (hand
card, repeat instructions as in previous question)
_____ Minority students receive preferential treatment at
predominantly white colleges
____ These schools don't have enough Black faculty members
.These schools should make a special effort to recruit more
Black students
_____ College officials (i.e., administrators) at these schools
are prejudiced against minority students
_____ Most White students at these schools are prejudiced
against minority students
Administrators at White colleges are responsive to the
needs of Black students
_____ Officials at these colleges really care about having
Black students (care in a positive way)
_____ It is best that Black and White students do not interact
too much.
_

38.

230

40.

I am going to read some statements now about black students who
attend predominantly White colleges.
Answer the questions in the
same way that you did for the last question (repeat instructions
if necessary)
______ Black students at these schools are more serious about
the academic side of college life
Black students
at these colleges are more Militant than
other Black students
______ Black students at these colleges are not commited to
the interests, causes, and problems of Black people
______ Black students at these colleges believe that they are
better than the students at all-Black colleges.

41.

Have you taken any courses at Southern dealing with Black History,
Literature or Culture?
Yes
No

42.

a.

b.

c.

Would you like to take more/any courses at Southern dealing
with Black History, Literature or Culture?
Yes
_____ Possibly, qualified yes
No
(If Yes or possibly) Why are you interested in these Courses?
Code:
1. To get a balanced view of history/
literature
2. Get a better understanding of Blacks
3. Help fulfill my major
4. Curiosity
5. Help me with my job working with Blacks
6 . Personally relevant to me as a Black
7. Other ____________________________________
(If no)Why aren't you interested in these courses?
Code:
1. Don't know about them
2. Not relevant to my major
3. Never been suggested as an elective or
no room in my curriculum
4. No point in taking a Black course from
a White teacher
______ 5. They are only token courses
6 . Not at all interested
7. Other
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