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I find that ray mind goes blank at the beginning of an exam, and 
it takes me a few minutes before I can function. (-)

I almost always 
blank out at first

I never blank out 
at first.

I am so tired from worrying about an exam, that I find I almost 
don't care how well I do by the time I start the test.(+)

I never feel 
this way.

I almost always 
feel this way.

Time pressure on an exam causes me to do worse than the rest 
of the group under similar conditions.(-)

Time pressure 
always seems to 
make me do worse 
on an exam than 
others.

Time pressure never 
seems to make me do 
worse on an exam than 
others.

I find myself reading exam questions without understanding them, 
and I must go back over them so that they will make sense.(+)

Never Almost always

10. When I don't do well on a difficult item at the beginning of an 
exam, it tends to upset me so that I block on even easy questions 
later on. (+)

This never 
happens to me.

This almost always 
happens to me.
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APPENDIX G: LEVINSON'S INTERNAL, POWERFUL OTHERS, AND CHANCE
LOCUS OF CONTROL SCALE 

AS PRESENTED TO THE STUDENTS

LEVINSON’S ATTITUDE SCALE

The following questionnaire of personal attitudes consists of a 
number of items stated in an affirmative manner. You are to indicate 
the extent of your agreement with each item using a 0 to 6 scale. 
Please note that you are to use only the whole numbers 0, 1, 2, 3,
4, 5, and 6 to designate your degree of agreement with the statement 
as it is worded.

Indicate for each item the extent of your agreement with that 
item by entering the appropriate numeral (0 to 6 ) in the space pro­
vided. Numeral 0 indicates absolutely no amount of agreement with 
the item as stated; numeral 6 indicates the most agreement; num­
erals 1 through 5 indicate increasing intermediate levels of agree­
ment .

1. Whether or not I get to be a leader depends mostly on my ability.( )

2. To a great extent my life is controlled by accidental happen­
ings. ( )

3. I feel like what happens in my life is mostly determined by 
powerful people. ( )

4. Whether or not I get into a car accident depends mostly on how 
good a driver I am. ( )

5. When I make plans, I am almost certain to make them work. ( )

6. Often there is no chance of protecting my personal interest from 
bad luck happenings. ( )

7. When I get what I want, it's usually because I'm lucky. ( )

8 . Although I might have good ability, I will not be given leader­
ship responsibility without appealing to those in positions of 
power. ( )

9. How many friends I have depends on how nice a person I am. ( )

10. I have often found that what is going to happen will happen. ( )

11. My life is chiefly controlled by powerful others. ( )

12. Whether or not I get into a car accident is mostly a matter of
luck. ( )
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15. People like myself have very little chance of protecting our
personal interests when they conflict with those of strong 
pressure groups. ( )

14. It's not always wise for me to plan too far ahead because
many things turn out to be a matter of good or bad fortune.( )

15. Getting what I want requires pleasing those people above me.( )

16. Whether or not I get to be a leader depends on whether I'm
lucky enough to be in the right place at the right time. ( )

17. If important people were to decide they didn't like me, I
probably wouldn't make many friends. ( )

18. I can pretry much determine what will happen in my life. ( )

19. I am usually able to protect my personal interests. ( )

20. Wirether or not I get into a car accident depends mostly on
the other driver. ( )

21. When I get what I want, it's usually because I worked hard
for it. ( )

22. In order to have my plans work, I make sure that they fit in
with the desires of people who have power over me. ( )

23. My life is determined by my own actions. ( )

24. It's chiefly a matter of fate whether or not I have a few
friends or many friends. ( )



APPENDIX H: LEVINSON'S INTERNAL, POWERFUL OTHERS, .AND CHANCE LOCUS
OF CONTROL SCALE ITEMS, BROKEN DOWN ACCORDING TO SCALES ON WHICH

THEY APPEAR.

Scoring Technique: Each item is marked by the student according to
the extent he agrees with the item. The items are rated on a 0-6 
Likert-type scale with 0 designating the least agreement and 6 the 
most agreement. The individual thus receives a score (ranging from
0-48) on all three scales, each of which has been determined to be 
conceptually pure and independent (Levinson § Miller, 1976; 
Levinson, 1974, 1973).

INTERNAL, POWERFUL OTHERS, AND CHANCE LOCUS OF CONTROL SCALE ITEMS

Internal scale

I. Whether or not I get to be a leader depends mostly on my ability

4. Whether or not I get into a car accident depends mostly on how
good a driver I am.

5. When I make plans, I am almost certain to make them work.

9. How many friends I have depends on how nice a person I am.

18. I can pretty much determine what will happen in my life.

19. I am usually able to protect my personal interests.

21. 'When I get what I want, it's usually because I worked hard for i

23. My life is determined by my own actions.

Powerful others scale

3. I feel like what happens in my life is mostly determined by power 
ful people.

8 . Although I might have good ability, I will not be given leader­
ship responsibility without appealing to those in positions of 
power.

II. My life is chiefly controlled by powerful others.

13. People like myself have very little chance of protecting our
personal interests when they conflict with those of strong
pressure groups.

15. Getting what I want requires pleasing those people above me.

17. If important people were to decide they didn't like me, I
probably wouldn't make many friends.
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20. Whether or not I get into a car accident depends mostly on
the other driver.

22. In order to have my plans work, I make sure that they fit
in with the desires of people who have power over me.

Chance scale

2. To a great extent my life is controlled by accidental happenings.

6 . Often there is no chance of protecting my personal interest 
from bad luck happenings.

7. When I get what I want, it's usually because I'm lucky.

10. I have often found that what is going to happen will happen.

12. Whether or not I get into a car accident is mostly a matter
of luck.

14. It's not always wise for me to plan too far ahead because many
things turn out to be a matter of good or bad fortune.

16. Whether or not I get to be a leader depends on whether I'm
lucky enough to be in the right place at the right time.

24. It's chiefly a matter of fate whether or not I have a few
friends or many friends.
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APPENDIX I: STUDY QUESTIONNAIRE: ALL SUBJECTS ANSWER THE FIRST PAGE
WHILE HALF OF THE SUBJECTS ANSWER THE SECOND PAGE AND THE OTHER HALF THE

THIRD PAGE.

Study Questionnaire Social Security # __________________

The following statements refer to your study behavior during the first six 
weeks of this term with respect only to this course in Introductory Psycho­
logy. In Section A, please put a check mark beside the statement that best 
describes your behavior with respect to the reading of the assignments from 
the textbook. In Section B, put a check mark beside the statement that best 
describes your behavior with respect to studying the assigned readings and
classroom notes for the first exam. You must put a check mark in front of
one and only one statement in Section A and one and only one statement in 
Section B to successfully complete this questionnaire. Please read care­
fully all of the statements in Section A before making your choice for that 
Section. Do the same for Section B.

Please answer these questions as accurately as possible. Remember, your 
answers in no way affect your grade, nor will your instructor see these 
questions. They are to be used for research purposes only.

Section A. The reading of the assignments in the text.

  I began reading my assignments at the beginning of the term and kept
up with them consistently throughout the term.

  I began reading my assignments at the beginning of the term, quit read­
ing after a while, then caught up and completed all before the first exam.

  I began reading my assignments at the beginning of the term, quit read­
ing, and then never did complete all of the assignments.

  I did not read my assignments at the beginning of the term, but then
gradually caught up and read all before the exam.

  I did not read my assignments at the beginning of the term, but read
gradually until I completed "almost all" before the exam.

  I did not read my assignments at all in the beginning of the term, and
then read about half of them or less, overall.

  I started reading my assignments between 1 and 2 weeks before the exam
and completed all before the exam.

  I started reading my assignments 7 days or less before the exam and
completed all before the exam.

  I started reading my assignments between 1 and 2 weeks before the exam
but did not complete all of them before the exam.

  I started reading my assignments 7 days or less before the exam, but
did not complete all of them before the exam.

  I read none, or almost none, of my assignments during the term.
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Section B: Studying for the exam (refers to the reviewing of whatever

assignments you had completed and/or your lecture notes.)

I began studying for the first exam

  on the day of the exam.

1 day before the exam.

2 days before the exam.

3 or 4 days before the exam. 

5 to 7 days before the exam.

8 days to 2 weeks before the exam.

The next question refers to your procrastination behavior for this course 
with respect to both the reading of assignments and studying for the exam. 
(To procrastinate means to put off; postpone; delay) You are to rate your­
self with respect to overall procrastination behavior for this course.
Put a check mark on the line above one of the numbers at a point that best 
reflects your level of procrastination.

I did not pro­
crastinate at 
all in this 
course, this 
term.

10

I procrastina­
ted an extreme 
amount in this 
course, this 
term.

The final question refers to your procrastination behavior overall or in 
general - the extent to which you tend to procrastinate in most endeavors. 
You are to rate yourself as a procrastinator in general.
Put a check mark on the line above one of the numbers at: a point that best 
reflects your overall procrastination tendency.

I almost I almost always
never procrastinate,
procrastin- »----- 1----- »-----j----- 1----- »----- 1----- «----- 1----- j-----
ate. 1 2 3 4 5 6 7 8 9  10
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Section B: Studying for the exam (refers to the reviewing of whatever
assignments you had completed and/or your lecture notes.)

I began studying for the first exam

  on the day of the exam.

  1 day before the exam.

  2 days before the exam.

  3 or 4 days before the exam.

  S to 7 days before the exam.

  8 days to 2 weeks before the exam.

The next question refers to the extent to which you studied when you 
thought you should have been studying in this course with respect to 
both text assignments and studying for the first exam. Put a check 
mark on the line above one of the numbers at a point that best reflects 
the extent to which you studied when you thought you should have studied 
in this course.

With respect to 
this course, I
did not study at t__
all when I 1
thought I should 
have been studying.

10

With respect to 
this course, I 
studied almost 
always when I 
thought I should 
have been studying.

The final question refers to your procrastination behavior overall or in 
general - the extent to which you tend to procrastinate in most endeavors. 
(To procrastinate means to put off; postpone; delay) You are to rate 
yourself as a procrastinator in general.
Put a check mark on the line above one of the numbers at a point that best 
reflects your overall procrastination tendency.

I almost I almost always
never .........................  procrastinate.
procrastinate. 1 2 3 4 5 6 7 8 9  10



Appendix J

Analyses of Variance of Procrastination 

as a Function of Locus of 

Control as Designated by Both 

Raw Score and Normalized Score Methods
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Table 1

Analysis of Variance of Procrastination Time

as a Function of LC Type on Task 1

Source df ss MS F P

LC Type 2 13.99 7.00 .22 NS

Error 167 5350.S6 32.04

Corrected Total 169 5364.S5

Table 2

Analysis of Variance of Procrastination Time 

as a Function of LC Type on Task 2

Source df ss MS F P

LC Type 2 34.33 17.16 .67 NS

Error 172 4407.81 25.63

Corrected Total 174 4442.14

Table 3

Analysis of Var lance of Procrastination iime

as a Function of LC Type on Task 5

Source df ss MS F P

LC Type 2 .09 .05 .02 NS

Error 190 494.86 2.60

Corrected Total 192 494.95



Table 4

Analysis of Variance of Procrastination Time

as a Function of LC Type Normalized on Task 1

Source df ss MS F P

LC Type N 2 13.77 6 . 8 8 21 NS

Error 167 5351.08 32.04

Corrected Total 169 5364.85

Table 5

Analysis of Variance of Procrastination Time

as a Function of LC Type Normalized on Task 2

Source df ss MS F P

LC Type N 2 67.41 53.71 1. 33 NS

Error 172 4374.72 25.45

Corrected Total 174 4442.14

Table 6

Analysis of Variance of Procrastination Time 

as a Function of LC Type Normalised on Task 5

Source df ss MS F P

LC Type N 2 3.39 1.69 .65 NS

Error 190 491.57 2.59

Corrected Total 192 494.95



Appendix K

Chi Square Analyses Comparing 

Locus of Control Type (Both Raw Score and Normalized Score 

Designations) With Attendance at 

Task 1 and Task 2
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Table 1

Chi Square Analysis for Task 1:

Locus of Control Type Versus Performance of Task 

Locus of Control Performance of Task 1
Designation____________ No_______________Yes________Total N

LCI 27 148 175

LCPO 0 8 8

LCC 2 16 16
Total N 29 170 199

The Chi Square test could not be utilized on this data due to

violation of the rule requiring a minimum of 5 subjects in each

cell. Main generalization from this data is that the vast majority

of subjects performed Task 1. There appears to be no difference in

attendance based on locus of control designation.

Table 2

Chi Square Analysis for Task 2:

Locus of Control Type Versus Performance of Task 

Locus of Control Performance of Task 2
Designation____________No_______________ Yes_______ Total N

LCI 19 156 175

LCPO 2 6 8

LCC ' 3 13 16
Total N 24 175 199

The Chi Square test could not be utilized on this data due to viola­

tion of the ru.le requiring a minimum of 5 subjects in each cell.

Main generalization from this data is that the vast majority of sub­

jects performed Task 2. There appears to be no difference in 

attendance based on locus of control designation.
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T ab 1 e 3

Chi Square Analysis for Task 1:

Normalized Locus of Control Type Versus Performance of Task

Locus of Control Performance of Task 1
Designation___________ No_______________ Yes__________ Total N

NLCI 14 64 78

NLCPO 7 48 55

_______NLCC________________ 8________________ 58____________66

Total N_______________29_______________ 170___________ 199

" X 2 = 1.185 df = 2 X  2 = 5.99<=. 05,df=2

No significant difference between cell values and expected 

cell values. Locus of Control designation does not significantly 

affect attendance at Task 1.

Table 4

Chi Square Analysis for Task 2:

Normalized Locus of Control Type Versus Performance of Task

Locus of Control Performance of Task 2
Designation___________ No_______________ Yes__________ Total N

NLCI 10 68 78

NLCPO 7 48 55

_______NLCC________________ 7________________ 59____________66

Total N 24 175 199

= 5.99X  = 0 - 19 df = 2 i
=. 05, df=2

No significant difference between cell values and expected 

cell values. Locus of Control designation does not significantly 

affect attendance at Task 2.
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