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Chapter 2

REVIEW OF SELECTED LITERATURE

A review of the literature has substantiated the 
finding of Alexander and Filler (1976) that there have been 
few studies which have focused on attitudes toward reading.
As a preface to a study of the reading attitudes of students
in the intermediate grades, Engin et al. (1976:309) sum­
marized the status of research on reading with these state­
ments :

Most reading investigations concerned with reading 
interests and/or attitudes have been focused on
either the characteristics or the content of reading
materials preferred by students. . . . However, these 
studies have not been particularly concerned with 
identifying the various dimensions of reading attitudes 
and relating these dimensions to achievement, academic 
aptitude, educational history, and other variables of 
potential relevance.

Estes (1975) suggested that the meager number of 
investigations concerned with attitudes toward reading 
might have been attributed to the overwhelming preoccupation 
of educators with emphasis on the cognitive domain. Similarly, 
Hutchinson (1971), Kemper (1970), and Alexander and Heathington 
(1975) pointed out that although the results of voluminous 
research have become available concerning the acquisition 
of reading skills there has been relatively little in the 
literature that has dealt with attitudes toward reading.
In his analysis of recent research related to the measure­
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ment of attitudes in reading, Summers (1976:18) stated:

The volume of information available on the assess­
ment of reading attitudes is scanty in light of the 
considerable importance given to the relationship 
between positive attitude and reading achievement in 
the literature.

Although the number of reported studies which have 
dealt primarily with the affective aspects of reading has 
been limited, several variables have been identified as 
being related to attitudes toward reading (Alexander and 
Filler:1976), Identified variables were grade level, socio­
economic status, sex, reading achievement, and self-concepts.

ATTITUDES TOWARD READING AND GRADE LEVEL

Studies which have dealt with attitudes toward 
reading and grade level have reported conflicting results, 
as did studies concerning attitudes toward reading and 
reading achievement. A study by Askov and Fischbach (1973) 
investigated the relationships among attitudes toward reading 
and achievement, sex, and grade placement of seventy-five 
first graders and ninety-five third graders. The students 
were tested with the Primary Pupil Reading Attitude Inven­
tory and the word reading and paragraph meaning subtests of 
the Stanford Achievement Tests. When achievement scores 
were used as covariates, grade in school did not have a 
significant relationship to attitudes.

In contrast, an investigation by Krim (1968) of 
fourth, fifth, and sixth grade underachievers in reading
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indicated that readers at earlier grade levels exhibited 
more positive attitudes than did problem readers in the 
higher grade levels. These findings were supported by an 
earlier study conducted by Johnson (1964). One aspect of 
Johnson's descriptive study was the investigation of the 
reading attitudes of second, fourth, and sixth grade stu­
dents. The conclusions were that students in the lower 
grades indicated better attitudes toward reading than 
students in each successively higher grade tested.

Two studies referred to in the section on attitudes 
toward reading and achievement have added to the confusion. 
Uroff (1972) reported that high school seniors in remedial 
reading classes had more favorable attitudes toward reading 
than did remedial students in grades ten and eleven. How­
ever, Orr (1973), in a study of the effect of a diagnostic- 
prescriptive individualized reading program on attitudes 
toward reading and school, found no significant differences 
in the attitudes toward reading of seventh, eighth, and 
ninth grade remedial students.

Heimberger (1970) studied attitudes toward reading 
of ages six and one-half through eleven and one-half.
The greatest interest in reading was demonstrated by stu­
dents between the ages of eight and one-half and ten, and 
the least interest among students ten and one-half through 
eleven and one-half. These findings provided further 
support for the alleged inverse relationship between atti-
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tudes toward reading and age.

Students enrolled in a summer reading program 
comprised the sample for a study by Rowell (1972) designed 
to determine the relationship between change in attitudes 
toward reading and achievement in vocabulary and compre­
hension, sex, socio-economic status, and age in grades 
four through eight. Reading achievement was measured by 
the Silent Reading Diagnostic Tests and the Gates Basic 
Reading Tests. Attitudes toward reading were measured by 
a specifically designed instrument which required the ob­
server to record student responses to different reading 
situations. Forty students were in the experimental group 
and thirty in the control group. The researcher concluded 
that the attitudes toward reading of older students were 
as readily changed as the attitudes toward reading of younger 
students.

Summary of Research Related to Attitudes 
Toward Reading~~and Grade Level

Contradictions were found concerning the relation­
ship between attitudes toward reading and grade level. The 
studies that- reported a positive correlation between atti­
tudes toward reading and grade level were Heimberger (1970), 
Krim (1968), and Johnson (1964). The studies that reported 
no relationship were Askov and Fischbach (1973), Orr (1973), 
and Rowell (1972) . Krim (1968) and Johnson (1964) reported 
younger students had more favorable attitudes toward reading
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than older students. In contrast, Uroff (1972) reported 
that older students had more favorable attitudes toward 
reading than younger students.

ATTITUDES TOWARD READING AND 
SOCIO-ECONOMIC STATUS

No definition of socio-economic status or demar­
cation of socio-economic levels has been universally ac­
cepted. In the studies cited below, numerous indicators 
were used to determine socio-economic status, including 
education of the father, occupation of the father, family 
income, source of income, type of neighborhood, or a com­
bination of these characteristics. Regardless of the way 
socio-economic status was described, the research that has 
focused on attitudes toward reading and socio-economic sta­
tus has not supported the assumption often made that stu­
dents from higher socio-economic levels have more positive 
attitudes toward reading than students from lower socio­
economic levels (Heimberger:1970).

The reading attitudes of students as influenced by 
the home literacy environment was investigated by Hansen
(1969) . From a total population of fourth graders in a 
community including urban, suburban, and rural characteris­
tics, twelve males and twelve females with the most positive 
attitudes, and an equal sample with the least positive atti­
tudes, were selected for analysis. Reading attitudes were 
determined by a researcher-designed instrument, and socio-
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economic status was determined by occupation and education 
of the father. No significant relationship between socio­
economic status and attitude scores was found.

Heimberger (1970) assessed the attitudes toward 
reading of one thousand ninety-three students from lower, 
middle, and upper income levels using Sartain's Reading 
Attitude Inventory. An attempt was made to select a sample 
proportional to the general socio-economic levels nationally. 
There were no significant differences in the norms for the 
three socio-economic levels. Similarly, in a study of the 
attitudes toward reading of seventh grade students, Kemper
(1970) found no significant differences in attitudes toward 
reading in schools serving high percentages of low income 
families and in schools serving low percentages of low in­
come families.

The findings of Kemper and Heimberger were supported 
in a study conducted by Ransbury (1971) . The relationships 
of socio-economic level, intellectual capacity, personality, 
reading level, and sex to students' attitudes toward reading 
were examined in this study. Reading level, sex, personality, 
and intellectual capacity appeared to be related to attitudes 
toward reading, while socio-economic status did not seem 
to be strongly related to the attitudes toward reading of 
fifth and sixth grade students. Additionally, Jacobson (1967) 
found that relationships between attitudes and comprehension 
were unaffected by socio-economic status.



However, the studies cited above were in contrast 
with the findings of Krim (1968). This researcher reported 
that fifth grade underachievers in reading from lower socio­
economic levels registered more positive attitudes toward 
reading than students from higher socio-economic levels.

Summary of Research Related to Attitudes
Toward Reading and Socio-economic Status

A commonly held belief that students from lower 
socio-economic levels have more negative attitudes toward 
reading than those from high socio-economic levels (Heimberger 
1970) was not supported in this review. A majority of the 
studies examined by the researcher reported no relationship 
between attitudes toward reading and socio-economic status 
(Ransbury:1971; Heimberger:1970; Kemper:1970; Hanson:1969; 
Jacobson:1967). Of the studies reviewed, only one (Krim:1968) 
reported a significant relationship between attitudes toward 
reading and socio-economic status.

ATTITUDES TOWARD READING AND SEX

Although teachers were cautioned concerning the dan­
ger of assuming that males have more negative attitudes toward 
reading than females by Alexander and Filler (1976), several 
researchers have reported evidence in support of this position 
Hansen (1969), Askov and Fischbach (1973), Johnson (1964), 
and Kemper (1970) have all reported that females had more 
favorable attitudes toward reading than males.
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Hansen (1969) reported that fourth grade males in 

a community reflecting urban, suburban, and rural character­
istics demonstrated significantly poorer attitudes toward 
reading than did fourth grade females. Attitudes were as­
sessed by a reading attitudes questionnaire designed and 
validated by the researcher. In addition to having poor 
attitudes toward reading, the males in the study were also 
reported to have read a significantly smaller number of books 
than the females.

Askov and Fischback (1973) reported the mean atti­
tude scores for females in both grades one and three as sig­
nificantly higher than scores for males. The difference was 
found to be true even after the effects of achievement were 
removed.

One aspect of Johnson's study (1964) was to deter­
mine if there were differences in attitudes toward reading 
of pupils in grades two, four, and six. Significantly dif­
ferent mean attitude scores for males and females were re­
ported. At each level the mean scores for females were higher 
than those for males.

A significant relationship was found between sex and 
attitudes toward reading by Kemper (1970) . In a descrip­
tive study of over five hundred seventh grade students, 
females demonstrated significantly more positive attitudes 
toward reading than males.

In contrast, some studies have reported the atti­
tudes of males toward reading as more positive than the
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attitudes of females. For example, fourth grade males in 
a deprived urban area were reported by Greenberg et al. (1965) 
to have more positive attitudes than females. Attitudes, 
for this study, were measured by a semantic differential 
developed by the researcher.

Orr (1973) conducted a study of the effectiveness 
of a diagnostic-prescriptive reading program on the attitudes 
toward reading of remedial junior high school students.
One hypothesis of this study was that females would show 
more positive change in attitudes toward reading than males. 
Two attitude inventories were used as pretests and post-tests. 
The attitudes toward reading of seventh, eighth, and ninth 
grade females did not improve more than the attitudes toward 
reading of the males.

Neale, Gill, and Tismer (1970) used a semantic dif­
ferential to investigate the relationship.between attitudes 
toward school subjects and achievement. They found that 
attitudes and achievement were significantly correlated with 
reading, social studies, and arithmetic for males. However, 
attitudes and achievement were significantly correlated 
only with reading for females.

Rowell (1972) also examined the relationship between 
sex and attitudes toward reading in grades four through 
eight. No significant relationship between these variables 
was found for forty students in a special remedial reading 
program or for thirty students in a control group.
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Summary of Research Related To

Attitudes TowardReading and Sex
The results of studies concerned with attitudes 

toward reading and sex were inconclusive. There were stu­
dies which reported that females demonstrated more positive 
attitudes toward reading than males (Askov and Fischbach: 
1973; Kemper:1970; Hansen:1969; Jacobson:1967; Johnson:1964). 
However, there were also studies that reported males had 
more positive attitudes toward reading than females (Neale, 
Gill, and Tismer:1970; Greenberg:1965). Adding to the com­
plexity of making generalizations, Orr (1973) and Rowell 
(1972) reported no correlations between attitudes toward 
reading and sex.

ATTITUDES TOWARD READING AND 
READING ACHIEVEMENT

Attitudes toward reading have merited particular 
attention in relation to achievement in reading (Estes:1975). 
The assumption ‘that favorable attitudes toward reading and 
high reading achievement have been positively correlated 
was supported by the majority of the studies in this review 
of the literature. However, in a review of related liter­
ature, Alexander and Filler (1976:6) concluded:

Although relationships are sometimes found between 
achievement and attitudes, there is not always a pos­
itive correlation between high achievement and favorable 
attitudes.

One conclusion reached by Weidner (1976) was that at­
titudes toward reading influenced performance in reading.
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The study was designed to investigate the effects of teacher 
oral reading on listening and reading achievement of fourth 
grade students. Four classrooms were randomly assigned a 
specific treatment which consisted of reading to the class 
for specified amounts of time and frequency from a selected 
set of books. Pretests and post-tests of attitudes toward 
reading and reading achievement were administered. Results 
indicated that attitudes toward reading was positively cor­
related with reading achievement.

A study by Cramer (1975) yielded similar results.
This researcher investigated the relationships among ability 
to comprehend printed prose, vividness of self-reported mental 
imagery, and attitudes toward reading. The sample included 
one hundred twenty-four eleventh and twelfth grade students 
randomly selected from six classrooms. The Davis Reading 
Test and the Estes Attitude Scales were used as indications 
of reading achievement and attitudes toward reading. A 
significant positive correlation was found between reading 
comprehension and reading attitudes for these students.

The effect of a diagnostic-prescriptive individ­
ualized reading program on attitudes toward reading of re­
medial junior high school students was studied by Orr (1973). 
The results indicated that, although reading achievement 
increased during the treatment period, attitudes toward 
reading were less positive at the end of the treatment. The 
sample for this study included males and females in grades
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seven, eight, and nine.

Stevens (1974) conducted a study of the relationships 
between attitude toward reading and reading skills of a pop­
ulation of adult readers. Two hundred adults enrolled in a 
course designed to improve comprehension and speed were pre­
tested and post-tested with a reading test and a semantic 
differential measuring attitudes toward reading. The re­
searcher hypothesized that: (1) attitudes toward reading
were positively related to reading skills, and (2) improve­
ments in reading skills were positively related to improve­
ments in attitudes. Results indicated that attitudes toward 
reading and reading skills were positively related. How­
ever, the second hypothesis was not supported.

A study of the efficacy of a state-mandated reme­
dial reading program was made by Uroff (1972) . One hundred 
thirty-seven tenth, eleventh, and twelfth grade students 
involved in a one semester remedial reading course comprised 
the sample. The purpose of the study was to determine if 
there were significant differences in reading achievement 
growth in relation to the interaction of attitudes toward 
school and grade. Significant differences were found in 
attitudes toward reading with regard to grade and sex.
High school seniors made the most gains in reading achieve­
ment, with males making greater overall gains than females. 
The seniors also reported more favorable attitudes toward 
reading than did the students in grades ten and eleven.
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Convinced that underachievement was significantly 

related to attitudinal variables, the North Carolina Advance­
ment School based its program on the belief that academic 
success cannot be successfully achieved without attention 
to the self-concepts and attitudes of underachievers. God­
frey (1971), in a study of one thousand two hundred sixteen 
sixth and seventh grade students in fourteen schools, re­
ported positive changes in self-concepts, attitudes, and 
achievement.

As a result of studying the relationships between 
attitudes toward school subjects and school achievement, 
Neale, Gill, and Tismer (1970) found that, for males, atti­
tudes and achievement were significantly related for reading, 
social studies, and arithmetic. However, for females, sig­
nificant correlations were found only for reading.

In a study of attitudes, feelings, and self-concepts 
as they related to ability grouping in the teaching of 
reading, Levenson (1972) concluded that ability grouping in 
the teaching of reading reinforced negative attitudes toward 
reading and negative self-concepts. Thirty sixth grade stu­
dents from high reading groups and thirty from low reading 
groups were randomly selected. For these students, there 
was a positive correlation between attitudes toward reading 
and reading achievement, as well as between self-concepts 
and reading achievement.
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A massive descriptive and analytic study of compen­

satory reading programs in grades two, four, and six in two 
hundred sixty-three schools was reported by Waller, Trismen, 
and Wilder (1977) . The results of this investigation showed 
significant differences in attitude gains in favor of compen­
satory reading students over attitude gains made by students 
not in compensatory programs. In contrast to the study re­
ported by Levenson (1972) , more negative attitudes toward 
reading were not developed when students reading below grade 
level were grouped together for instruction. In fact, whether 
grouped together or not, compensatory reading students (de­
fined as students reading below grade level) showed greater 
gains in attitudes toward reading than non-compensatory 
reading students. However, achievement gains were greater 
for compensatory reading students in grades two and four 
when heterogeneously grouped than when homogeneously grouped. 
Conversely, in grades four and six, few of the achievement 
comparisons yielded statistically significant differences 
among the groups of compensatory and non-compensatory stu­
dents .

Kemper (1970) designed a descriptive study of seventh 
grade students' attitudes toward reading. The sample was 
composed of more than five hundred students from twenty-three 
seventh grade classrooms. The students were classified ac­
cording to sex, reading achievement (standardized reading 
test scores above or below grade placement), and school
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attended (schools serving high and low percentages of low 
income families). The reported data indicated that students 
in the study had favorable attitudes toward reading. Sub­
jects classified as reading above grade placement were found 
to have significantly more positive attitudes toward reading 
than did subjects classified as reading below grade place­
ment .

Jacobson (1967) concluded that the importance of 
attitudes in improving comprehension was debatable in grades 
four, five, and six. The study was designed to discover 
the effect of attitudes toward reading on the literal and 
interpretive comprehension abilities of the subjects. At­
titudes toward reading did not appear to function measurably 
when different variables were controlled.

Summary of Research Related to Attitudes 
Toward Reading and Reading Achievement

The available research appeared to indicate the 
following conclusions. Although the preponderance of re­
search has shown a positive relationship between attitudes 
toward reading and reading achievement (Weidner:1976; Cramer: 
1975; Levenson: 1972 ; Uroff:1972; Godrey: 1971 ;• Kemper: 1970; 
Neal, Gill, and Tismer:1970), the magnitude of the corre- 
relations has ranged from low to highly significant. Addi­
tionally, a sufficient number of studies has reported con­
flicting conclusions (Waller, Trismen, and Wilder:1977; 
Stevens:1974; Orr:1973; Jacobson:1967) to support the appeal
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for more carefully designed research in this area.

ATTITUDES TOWARD READING AND SELF-CONCEPTS

The relationships between reading and self-concepts 
were examined in Self-concept and Reading, an International 
Reading Association interpretive paper. In this publication, 
Quandt (1972:6) defined reading self-concepts as, "Those 
perceptions which are related specifically to reading . . . "  

However, no references to investigations focused on atti­
tudes toward reading and self-concepts were provided. Alex­
ander and Filler (1976) also attested to the fact that there 
has been little research in this area.

A number of studies has sought to determine the 
relationship between reading achievement and levels of self- 
concepts (Butcher:1967; Williams:1973; Kokovich and Matthews: 
1971; Williams and Cole:1968). Green (1976), in a review 
of the literature concerned with tools for measuring atti­
tudes toward reading, concluded that the studies examined, 
with their conflicting findings, cast uncertainty on the 
existence of such an association in the primary grades. 
However, both Quandt (1972) and Green (1976) concluded that 
the preponderance of research has given evidence to the pres­
ence of such a relationship in grades four, five, and six.

For example, Padelford (1969) reported a positive 
relationship between reading achievement and self-concepts 
among pupils in grades three through six regardless of sex,
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socio-economic levels, or ethnic background. However, the 
gains in reading achievement reported in this study were 
not correlated with gains in self-concepts. Likewise,
Williams and Cole (1968) found a correlation between self- 
concepts and reading achievement of sixth grade students 
in urban and rural schools.

With students in grades four and six as subjects, 
Bledsoe (1967) studied the self-concepts in relation to 
intelligence, academic achievement, interests, and anxiety.
No appreciable difference was found between the self-concepts 
of males in the two grades or for females in the two grades. 
Self-concepts and intelligence were found to be low to mod­
erately related for males, but not for females. Correlations 
between achievement and self-concepts for males were also 
significant and positive, while for females they were not 
significant. Anxiety and self-concepts were found to be 
correlated negatively.

One aspect of a study by Marker (1975) was the deter­
mination of the relationship of self-concepts to academic 
ability of seventh grade boys in three groups: achieving
readers, readers with difficulties primarily in comprehension, 
and readers with difficulties primarily in word recognition.
All groups were reported to have at least average intelligence. 
There were no significant differences in the self-concepts 
of the two groups of students with reading difficulties.
There was a significant difference in the self-concepts of
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the good readers and both groups of poor readers. Students 
with difficulties in word attack or comprehension had lower 
self-concepts than the achieving groups.

The relationship between reading achievement and self­
esteem of ninth grade students was studied by Herbert (1968). 
It was found that the large majority of students with low 
self-concepts also had low reading comprehension scores. 
Likewise, those students with high self-concepts had high 
reading comprehension scores.

In a dissertation study, Hutchinson (1971) reported 
on the relationships between self-esteem and attitudes toward 
reading of intermediate-grade students. The sample consisted 
of four hundred seventy-six fourth, fifth, and sixth grade 
students enrolled in three school districts. Significant 
positive relationships were found between attitudes toward 
reading and self-esteem. When correlations were analyzed 
in terms of grade level and sex, it was found that regardless 
of the combination of these factors, attitudes toward reading 
correlated significantly with self-esteem. However, Cotier 
and Palmer (1970) and Ruhly (1970) reported somewhat different 
results. Cotier and Palmer found the self-concepts and 
achievement of females to be positively and significantly re­
lated, but the self-concepts and achievement of males were 
not significantly related. Ruhly, in a study of second grade 
males, found no difference between the self-concepts of high 
achievers in reading and low achievers in reading.
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Summary of Research Related to Attitudes 

Toward Reading and Self-concepts
Inconsistencies were found in the reports concerning 

self-concepts and attitudes toward reading. Cotier and 
Palmer (1970) and Ruhly (1970) reported a positive correlation 
between attitudes toward reading and self-concepts of females, 
but not for males. In contrast, Hutchinson (1971) reported 
correlations for both males and females. Quandt (1972) and 
Green (1976) considered the relationship between attitudes 
toward reading and self-concepts doubtful at the primary 
level. However, the majority of the evidence seemed to in­
dicate a positive relationship between attitudes toward 
reading and self-concepts at the middle school level (Marker: 
1975; Hutchinson:1971, Padelford:1969; Herbert:1968; Williams 
and Cole:1968).

SUMMARY

Recently published reviews of literature concerning 
attitudes toward reading (Greene:1976; Summers:1976) have 
attested to the need for additional studies, as well as the 
need for the development of more valid and reliable measuring 
instruments. Generalizations have been subject to dispute 
since the meager findings reported often have been contra­
dictory. In addition, most of the reported results have 
been based on correlational data. Alexander and Filler 
(1976:3) stressed the following cautions when interpreting
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such data:

First, the results of many of the studies are based 
on correlational data which does not suggest a cause 
or effect relationship--merely that one variable has 
been found present with (or absent from) another variable. 
Second, the variables do not necessarily function inde­
pendently, but their interrelationships have not been 
established.


