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ABSTRACT

The purpose of t h i s  s tu d y  was to  a s c e r ta in  ju n io r  c o lle g e  coun

se lees*  a t t i t u d e s  tow ard th e  co u n se lin g  p ro c e s s . The s tu d y  was de

signed  to  re v e a l  answ ers to  two s p e c i f i c  questions*  (1 ) I s  th e re  a  

g en era l a t t i t u d e  toward th e  co u n se lo r and th e  co u n se lin g  p ro c e s s , and 

(2) Do groups o f s tu d e n ts  r e v e a l  s ig n i f i c a n t ly  d i f f e r e n t  a t t i t u d e s  

toward (1 ) th e  co u n se lin g  r e l a t io n s h ip ,  (2 ) v o c a tio n a l and educa

t io n a l  p lan n in g , (3 ) p e rso n a l ad ju stm en t, and (U) t e s t  in te rp r e ta t io n ?

To r e a l i z e  th e  purposes o f t h i s  s tu d y  an  a t t i t u d e  s c a le  whose 

continuum in c lu d e s  degrees o f fa v o ra b le n e ss  and u n fav o rab len ess  

toward th e  co u n se lin g  p ro cess  was c o n s tru c te d . Methods developed by 

w id ely  recogn ized  le a d e rs  i n  th e  f i e l d  o f a t t i t u d e  measurement were 

used in  th e  c o n s tru c tio n  of t h i s  s c a le .  These methods in v o lv ed  (1 ) 

s e le c t in g  and e d i t in g  a  l i s t  o f s ta tem e n ts  in  accordance w ith  given 

c r i t e r i a ,  and (2 ) e s ta b l is h in g  r e l i a b i l i t y  by th e  t e s t - r e t e s t  method 

and by th e  c r i t e r io n  o f in te r n a l  c o n s is te n c y . E xperim ental t e s t s  

y ie ld e d  th e  fo llo w in g  r e l i a b i l i t y  c o e f f ic ie n ts *  (1) c la s s  »*S*' (N -32), 

r  = ,880 , ,0U, and (2) c la s s  "W" (N=28), r =  .7 7 , .036 .

During th e  sp rin g  sem este r o f th e  1965-66 academic y e a r  th e  

s c a le ,  t i t l e d  S tu d en t P a r t i c ip a t io n  S c a le , was a d m in is te red  to  362 s tu 

den ts  in  fo u r  ju n io r  c o lle g e s  in  F lo r id a .  The w r i te r  ad m in is te red  the 

s c a le ,  w ith  a  b r i e f  s ta tem e n t p a ra p h ra s in g  w r i t te n  in s t r u c t io n s .  For 

each s ta te m e n t, resp o n d en ts  could  check ''S tro n g ly  a g re e , "A gree," 

"U ndecided," "D isa g re e ,"  o r "S tro n g ly  d is a g re e ."  These re sp o n ses



w eighted a r b i t r a r i l y  were f iv e  to  one, w ith  "S tro n g ly  agree" re c e iv in g  

th e  f iv e  r a t in g  f o r  p o s i t iv e  s ta tem en ts  and "S tro n g ly  d isag ree"  

re c e iv in g  th e  f iv e  r a t in g  f o r  n eg a tiv e  s ta te m e n ts .

Major f in d in g s  in c luded  th e  mean and s tan d a rd  d e v ia tio n  o f 

r a t in g s  on each item . To in te r p r e t  s t a t i s t i c a l  s ig n if ic a n c e  o f th e se  

means th re e  n u l l  hypotheses were designed . N u ll hypotheses were 

checked by computing t - t e s t s  between group means.

The f i r s t  n u l l  h y p o th esis  s ta te d  th a t  th e re  would be no d i f f e r 

ence between a t t i t u d e s  held  by  men and a t t i t u d e s  h e ld  by women. The 

h ypo thesis  proved to  be f a l s e  a t  th e  .05 le v e l  o f  co n fid en ce . Women 

in d ic a te d  a  more fav o rab le  a t t i t u d e  toward (1 ) th e  cou n se lin g  r e l a 

t io n s h ip ,  ( 2 ) v o c a tio n a l and ed u ca tio n a l p lan n in g , ( 3 ) p e rso n a l ad

ju stm en t, and (U) t e s t  in te r p r e ta t io n .  The second n u l l  h y p o th es is , 

which s ta te d  th a t  younger s tu d en ts  would hold no s ig n i f ic a n t ly  d i f 

f e r e n t  a t t i tu d e s  toward counseling  than o ld e r  s tu d e n ts , was re je c te d  

a t  the  .05  l e v e l  o f  confidence w ith  re s p e c t to  v o c a tio n a l and educa

t io n a l  p lan n in g . In  a l l  o th e r  a re a s , no r e a l  d if fe re n c e  in  a t t i tu d e s  

was found. The th i r d  n u l l  hyp o th esis  held  th a t  the  number o f i n t e r 

views would n o t a f f e c t  a t t i t u d e s  toward the counseling  p ro c e ss . This 

p re d ic tio n  h e ld  tru e  w ith  r e s p e c t  to  a t t i tu d e s  toward (1 ) th e  coun

s e lin g  r e la t io n s h ip ,  ( 2 ) v o c a tio n a l and ed u ca tio n a l p lan n in g , add (3 ) 

t e s t  in te r p r e ta t io n ;  however, th e  mean d if fe re n c e  i n  th e  a re a  o f p er

so n a l ad justm ent between those  s tu d en ts  having th r e e  o r  few er in ter*- 

views and s tu d e n ts  having fo u r  o r more in te rv iew s  was p robab ly  due to  

chance*



I t  was c le a r ly  e v id e n t from resp o n ses  made by th e  sample o f  

ju n io r  c o lle g e  s tu d e n ts  th a t  th e re  was a  s tro n g  tendency toward ag ree 

ment w ith  s ta tem en ts  in  th e  s c a le ,  th u s  su g g estin g  a  g e n e ra lly  fa v o r

ab le  a t t i t u d e  tow ard th e  counse ling  p ro c e s s .

As a  r e s u l t  o f  th i s  s tu d y  i t  was concluded th a t  a t t i tu d e s  

tow ard counseling  s e rv ic e s  can be a s c e r ta in e d  and q u a n tif ie d  through 

th e  use o f a s c a le .  I t  was concluded f u r th e r  t h a t  th e  S tuden t P ar

t i c ip a t io n  S cale  may be re f in e d  by r e t e s t in g  i t  w ith  an o th e r  popula

t i o n .  I t s  va lue  f o r  g e n e ra l use has n o t been a s c e r ta in e d j  however, 

i t  may se rv e  w e ll as  an o b je c t iv e ,  q u ic k , and econom ical dev ice  f o r  

determ in ing  s tu d e n ts ' a t t i t u d e s  tow ard co u n se lin g  s e rv ic e s  in  F lo r id a  

ju n io r  c o l le g e s .



CHAPTER I

THE PROBLEM AND DEFINITIONS OF TERMS USED

One o f  the  most im p o rtan t fu n c tio n s  o f th e  ju n io r  c o lle g e  i s  

s tu d e n t p e rso n n e l work. Because the  s tu d e n t p e rso n n e l program touches 

th e  l i f e  o f  ev ery  s tu d e n t,  i t  has been con sid e red  th e  "very  l i f e l i n e " ^  

o f  th e  i n s t i t u t i o n .  The im portance o f th i s  program was recogn ized  

e a r ly .  In  192? *rank W aters Thomas^ d es ig n a te d  guidance a s  one o f  th e  

fo u r  p r in c ip a l  fu n c tio n s  o f  th e  ju n io r  c o lle g e . E d u ca to rs , to  th e  

p re se n t day , have con tinued  to  s t r e s s  th e  im portance o f s tu d e n t p e r

sonnel s e rv ic e s  in  ju n io r  c o lle g e .

The s tu d e n t in  ju n io r  c o lle g e  has only  a s h o r t  tim e to  make th e  

p ro p er cho ice  o f  o b je c t iv e .  H is need to  determ ine the d i r e c t io n  o f 

h is  education  may be con sid e red  a more u rg en t one than  t h a t  o f th e  

fo u r-y e a r  s tu d e n t .  Thus ju n io r  co lle g e s  have recogn ized  th e  impor

tan ce  of p ro v id in g  some form of counseling  fo r  t h e i r  s tu d e n ts .

In  1962 th e  S tuden t P erso n n e l Commission, composed o f one hun

dred  ju n io r  co lleg e  p re s id e n ts  and u n iv e r s i ty  p ro fe s s o r s ,  concluded 

th a t  no o th e r  a c t i v i t y  i s  more u rg en t i n  the  l i f e  o f th e  movement a t  

t h i s  tim e th a n  th a t  o f  im proving the  cou n se lin g  programs on the ju n io r  

c o lle g e  l e v e l .  I f  the broad ed u c a tio n a l aims of th e  ju n io r  c o lle g e

^Sidney W eatherford , "The S ta tu s  o f S tu d en t P erso n n el Work," 
Ju n io r  C ollege Jo u rn a l, V ol. 3£ (F ebruary , 196£), 21.

9
Frank W aters Thomas, "The F unctions of th e  Ju n io r C o lleg e ,"  

in  W illiam  M. P o r te r  ( e d . ) ,  The Ju n io r C ollege (S tan fo rd : C a lifo rn ia :
S tan fo rd  U n iv e rs ity  P re s s ,  1 9 2 ?), pp . 11-12. '



a re  to  be r e a l iz e d  th e se  programs must c o n s ta n tly  s t r i v e  to  a s s i s t  

each  ju n io r  c o lleg e  s tu d e n t in  h is  t o t a l  development and ad justm ent 

in  th e  co lle g e  s i tu a t io n  and in  l i f e .

I .  THE PROBLEM

Statem ent o f the  problem . The purpose o f  t h i s  s tu d y  was to  

a s c e r ta in  a t t i t u d e s  o f  ju n io r  c o lle g e  counselees toward th e  coun

s e l in g  p ro c e s s . The s tu d y  was d esigned  to  re v e a l  answers to  two 

s p e c if ic  q u e s tio n s :

1 . I s  th e re  a g e n e ra l a t t i t u d e  tow ard th e  co u n se lo r and th e  

co u n se lin g  p ro cess?

2 .  Do groups o f s tu d e n ts  r e v e a l  s ig n i f i c a n t ly  d i f f e r e n t  a t t i 

tudes tow ard (1 ) th e  co u n se lin g  r e la t io n s h ip ,  ( 2 ) v o c a tio n a l and 

e d u c a tio n a l p lan n in g , (3 ) p e rso n a l a d ju stm en t, and (U) t e s t  in te r p r e 

ta t io n ?

Im portance o f  th e  s tu d y . Each y ea r s in c e  1958, th e  F lo rid a  

S ta te  Departm ent o f E ducation  has h e ld  a conference devoted  to  th e  

b e tte rm e n t o f  com prehensive s tu d e n t p e rso n n e l s e rv ic e s  in  th e  S ta te  

o f  F lo r id a .  At th e  1958 Work C onference, Thomas D. B a ile y , S ta te  

S u p erin ten d e n t o f P u b lic  I n s t r u c t io n ,  made th e  fo llo w in g  c o n tr ib u tio n s

Among th e  most im p o rtan t s e rv ic e s  p rov ided  by F lo r id a 's  ju n io r  
c o lle g e s  a re  th e  s tu d e n t p e rso n n e l s e rv ic e s .  There i s  a .g r e a t  
need f o r  a c a r e fu l ly  p lanned s tu d e n t p e rso n n e l progran to  be 
developed in  each  c o l le g e .  The minimum Foundation Program fo r  
f in a n c in g  ju n io r  c o lle g e s  as  amended by th e  1957 L e g is la tu re  p ro 
v id ed  s p e c ia l  u n i t s  f o r  s tu d e n t p e rso n n e l s e rv ic e s  in  p u b lic  
ju n io r  c o l le g e s .  The p ro p er use o f th e se  s e rv ic e s  w i l l ,  in  g re a t  
m easure, be dependent upon th e  p lan n in g  and c o n s id e ra tio n  given



them in  th e  c o l le g e s .  ̂

The Committee on "The E v a lu a tio n  o f  S tu d en t P e rso n n e l S er

v ic e s ,"  made th i s  s ta tem en t a t  th e  same con ference: "E v a lu a tio n  o f

s tu d e n t p e rso n n e l s e rv ic e s  i s  a c o n tin u in g  p ro c e ss . A t no tim e i s  i t  

p r a c t i c a l  to  p e rm it s tu d e n t p e rso n n e l s e rv ic e s  to  f a l l  in to  a s t a t i c  

s i tu a t io n

At each Work Conference s in c e  1958 th e  need f o r  re se a rc h  in  th e  

a re a  o f s tu d e n t p e rso n n e l s e rv ic e s  has been in d ic a te d  and reem phasized. 

As a  r e s u l t  o f  th e  i n t e r e s t  and emphasis g iven t h i s  need , many s tu d ie s  

have been devoted to  an e v a lu a tio n  o f e x is t in g  s tu d e n t p e rso n n e l s e r 

v ice s  i n  terms o f q u a l i ty  and q u a n t i ty  o f  p e rso n n e l, adequacy o f 

equipm ent, n a tu re  and amount o f needs in d ic a te d  by th e  s tu d e n ts ,  and

accep tance  of th e se  s e rv ic e s  by a d m in is tra to rs  and te a c h e r s .  However,

l i t t l e  re s e a rc h  has been conducted which s tu d ie d  counse ling  s e rv ic e s  

from th e  v iew po in t o f  s tu d e n ts .

The im portance o f de term in in g  how s tu d e n ts  view counse ling  s e r 

v ic e s  has been c i t e d  by  many persons who a re  c lo se  to  th e  co u n se lin g  

s i t u a t io n .  Combs^ has s ta te d  t h a t  s tu d e n ts  behave accord ing  to  t h e i r

h&ay R u s s e ll ,  "A Commission R eports on Programs in  S tu d en t P er
sonnel P r a c t ic e s ,"  The Ju n io r  C ollege J o u rn a l,  V ol. 32, Ho. 8 (A p r i l ,
1962), U67. “ :

^ I b id . ,  p .  22 .

James L . W attenbarger,. e t  a l .  ( e d s . ) ,  S tu d en t P erso n n el S er
v ic e s  in  F lo r id a 's  Community Ju n io r  C o lleges (A R eport o f  th e  Second 
A n n u allfo rk  Conference Sponsored by th e  D iv is io n  o f  Community Ju n io r  
C o lleg e s , T a lla h a sse e , F lo r id a :  S ta te  D epartm ent of E d u ca tio n , 1959),
p .  13 .



p e rc e p tio n s  and v a lu e s .  The im p lic a tio n  i s  t h a t  s tu d e n ts  w i l l  r e a c t  to  

th e  co u n se lo r i n  accordance w ith  a t t i t u d e s  th ey  hold  toward th e  coun

s e lo r .  I f  th e  p r e v a i l in g  a t t i t u d e  o f s tu d e n ts  i s  t h a t  counseling  s e r 

v ic e s  a re  b e n e f ic ia l  to  them, s tu d e n ts  v o lu n ta r i ly  w i l l  seek  a s s is ta n c e  

t h a t  can  be g iven  by a  co u n se lo r. I f ,  on th e  o th e r  hand, co u n se lin g  

s e rv ic e s  a re  in  d is r e p u te ,  s tu d e n ts  w i l l  avo id  them.

This s tu d y  a ttem p ts  to  determ ine how s tu d e n ts  view  th e  coun

s e lo r  and th e  counse ling  p ro c e ss , w ith  th e  b e l i e f  th a t  an u n derstand 

in g  o f s tu d e n ts ' a t t i t u d e s  w i l l  r e s u l t  i n  a  more e f f e c t iv e  cou n se lin g  

program in  F lo r id a  ju n io r  c o l le g e s .

D e lim ita tio n s  o f  th e  s tu d y . The fo llo w in g  ju n io r  c o lle g e s  in  

F lo r id a  p a r t ic ip a te d  in  th e  s tu d y : C lea rw a te r Ju n io r  C o lleg e , In d ia n

R iv er Ju n io r  C o lleg e , palm Beach Ju n io r  C o lleg e , and C e n tra l F lo r id a  

Ju n io r  C o lleg e . S tu d en ts  invo lved  i n  th e  s tu d y  were p redom inantly  

second-sem ester freshm en. Responses from th e se  s tu d e n ts  were re c e iv e d  

by a d m in is tra tio n  o f  a  s c a le  designed  f o r  t h i s  s tu d y .

No a ttem p t was made' to  compare o r c o n tro l  v a r ia b le s  concerning 

co u n se lo rs  in v o lv ed  in  t h i s  s tu d y .

P rocedure . To determ ine ju n io r  c o lle g e  c o u n se lee s ' a t t i t u d e s  

tow ard counse ling  s e rv ic e s  an a t t i t u d e  s c a le  was co n s tru c te d  i n  accord 

ance w ith  c r i t e r i a  suggested  i n  th e  l i t e r a t u r e .  Based on th e se  c r i 

t e r i a  a s e t  o f s ta te m en ts  was ev a lu a ted  by persons in  th e  a re a  o f 

guidance and co u n se lin g  and by ju n io r  c o lle g e  s tu d e n ts .  The r e l i a b i l i t y  

o f  th e  s c a le  was determ ined  by th e  t e s t - r e t e s t  method and th e  c r i t e r i o n



of i n te r n a l  c o n s is te n c y .

Four ju n io r  c o lle g e s  in  F lo r id a  were s e le c te d  to  p a r t ic ip a te  

in  t h i s  s tu d y . S e le c tio n  o f th e se  i n s t i t u t i o n s  was based  on e s ta b 

l i s h e d  c r i t e r i a .  To determ ine i f  each ju n io r  c o lle g e  met th e  c r i 

t e r i a  in te rv ie w s  were h e ld  w ith  th e  Deans of S tuden t P e rso n n e l.

These in te rv iew s  a ls o  se rv ed  as a  means o f  ex p la in in g  th e  purpose 

o f t h i s  s tu d y  and o b ta in in g  perm ission  to  in v o lv e  s tu d e n ts  in  the  

s tu d y . In te rv iew s  were h e ld  w ith  th e  I n s t r u c to r s  o f each  c la s s  which 

was chosen to  p a r t i c ip a te  in  t h i s  s tu d y . D ates were a rran g ed  f o r  th e  

a d m in is tra t io n  o f th e  s c a le .

Responses to  th e  s c a le  were analyzed  accord ing  to  s tan d a rd  

s t a t i s t i c a l  p ro ced u res . Three n u l l  hypotheses were fo rm ula ted  to  

determ ine; s ig n if ic a n c e  of d a ta .  These hypotheses were checked by com

p u tin g  t - t e s t s  f o r  mean a t t i t u d e  sco res  o f two g ro u p s. Based on an 

a n a ly s is  o f  th e se  d a ta  c e r ta in  co nclusions were form ed.

I I .  DEFINITIONS OF TERMS USED

C ounselee. The counselee  in  t h i s  s tu d y  i s  th e  ju n io r  co lleg e  

s tu d e n t who i s  an e s s e n t i a l l y  normal p e rso n . He may be e i t h e r  e n ro lle d  

in  a t r a n s f e r  program in  ju n io r  co lle g e  o r in  a  te rm in a l program . Max 

Wise a p p ro p r ia te ly  d e fin e s  th e  ju n io r  c o lle g e  s tu d e n t by g iv ing  the  

fo llo w in g  d e s c r ip t io n :

Ju n io r  c o lle g e  s tu d e n ts  today  range from  young to  o ld ,  ab le  
to  m ediocre, i d e a l i s t i c  to  p r a c t i c a l ,  naive  to  s o p h is t ic a te d ,  
r i c h  to  poorj th e y  a re  o f a l l  r a c e s ,  o f  a l l  f a i th s  -  and o f  no 
f a i t h .  They a re  b o th  f u l l - t im e  s tu d e n ts  and p a r t- t im e  s tu 
d e n ts  5 th ey  a re  b o th  s e lf - s u p p o r t in g  and s t i l l  depending on



t h e i r  f a m il i e s .  A ll  th e se  go to  th e  ju n io r  c o lle g e , each fo r  
h is  own p u rp o se .

C ounselo r.  The ju n io r  c o lleg e  co u n se lo r in c lu d ed  in  t h i s  study  

i s  one who ho lds a  m a s te r 's  degree i n  guidance and co u n se lin g  and who 

holds F lo r id a  s t a t e  c e r t i f i c a t i o n  in  t h i s  a r e a .  His o r  her r o le  i s  

one o f c o u n se lo r , r a th e r  th a n  s tu d e n t a d v is e r .

C ounseling  p ro c e s s . The co u n se lin g  p ro cess  c o n s is ts  o f  a  spe

c i f i c  em phasis on th e  need o f th e  in d iv id u a l  a t  a  p a r t i c u la r  tim e . 

In te rv iew s a rran g ed  v o lu n ta r i ly  by  the counselee o r by th e  counse lo r 

may in c lu d e  ( 1 ) v o c a tio n a l and e d u c a tio n a l p lan n in g , ( 2 ) p e rso n a l 

ad ju stm en t, and (3) t e s t  i n t e r p r e t a t i o n .  In  a l l  phases Of cou n se lin g  

an a ttem p t i s  made by th e  cou n se lo r to  he lp  th e  counselee u se  h is  own 

in n e r  re so u rc e s  in  re co g n iz in g  and m eeting h is  needs.

Ju n io r  c o l le g e . The ju n io r  c o lleg e  in  t h i s  s tu d y  r e f e r s  to  th e  

p o s t-h ig h  sch o o l e d u c a tio n a l i n s t i t u t i o n  o f fe r in g  a  tw o-year program 

e i th e r  o f a  te rm in a l n a tu re  o r  a s  p re p a ra tio n  f o r  f u r th e r  ed u ca tio n  in  

a fo u r-y e a r  c o lle g e  o r u n iv e r s i ty .

A t t i tu d e . For purposes o f  t h i s  s tu d y  th e  concept " a t t i tu d e "  i s  

used to  deno te  th e  sum t o t a l  o f  a  ju n io r  c o lle g e  c o u n se le e 's  f e e l in g s ,  

p re ju d ic e ,  o r  b i a s .  The f e e l in g s  may be p o s i t iv e  o r  n e g a tiv e . They

^Max W. W ise, They Come fo r  th e  B es t o f R easons; C ollege 
S tuden ts Today (W ashington, D. C .: American C ouncil on E d u ca tio n ,
1958), p .  2 .



a re  co n d itio n ed  "by experience and th e y  a f f e c t  th e  way i n  w hich the  

counselee responds to  th e  counselo r and cou n se lin g  p ro c e ss .

S tu d en t p e rso n n e l s e rv ic e s .  S tuden t p e rso n n e l s e rv ic e s  i n  th e  

ju n io r  co lleg es  s tu d ie d  encompass more than  counseling  s e rv ic e s .  

In c lu d ed  in  s tu d e n t p e rso n n e l s e rv ic e s  a re  h e a l th  s e rv ic e s ,  placem ent 

s e rv ic e s ,  re se a rc h  s e rv ic e s ,  guidance s e rv ic e s ,  e v a lu a tio n  s e rv ic e s ,  

cou n se lin g  s e rv ic e s ,  in d iv id u a l  in v e n to ry  s e rv ic e s ,  and p sy c h o lo g ic a l 

s e rv ic e s  which a re  concerned w ith  th e  t o t a l  w e lfa re  of th e  s tu d e n t 

w h ile  a tte n d in g  ju n io r  c o lle g e .

O pinion. The term s ' 'a t t i t u d e ” and "op in ion” a re  h e re in  used 

in te rch an g eab  l y ,

Term inal s tu d e n t . A te rm in a l s tu d e n t i s  a  s tu d e n t who does 

not p la n  to  go on to  a  s e n io r  i n s t i t u t i o n  and has s tr u c tu re d  h is  

ju n io r  c o lle g e  course  o f s tudy  to  te rm in a te  i n  two y ears  o r l e s s .

T ran sfe r  s tu d e n t . A t r a n s f e r  s tu d e n t i s  a  s tu d e n t who p lan s  

to  e n r o l l  i n  a  fo u r-y e a r  i n s t i t u t i o n  of h ig h e r  le a rn in g  and has 

s tr u c tu r e d  h is  ju n io r  c o lle g e  course o f s tu d y  to  meet h i s  o b je c t iv e .

t - t e s t .  The t - t e s t  i s  a  s t a t i s t i c a l  r e s u l t  p ro v id in g  evidence 

f o r  th e  accep tance  o r r e j e c t io n  o f a n u l l  h y p o th es is . To g e t  the  

t - r a t i o  th e  d if fe re n c e  between two means i s  d iv id ed  by th e  s tan d a rd  

e r r o r  o f  th e  d if fe re n c e .
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I H .  ORGANIZATION OF THE REMAINDER OF THE STUDY

C hapter I I  i s  a  review  o f re se a rc h  w ith  s p e c if ic  re levance  to  

t h i s  s tu d y . S ca le  co n s tru c tio n  methods r e la te d  to  a t t i tu d e s  a re  

review ed i n  d e t a i l  and re se a rc h  m easuring a t t i tu d e s  toward counseling  

i s  re p o r te d .

Chapter I I I  r e p o r ts  th e  methodology o f th is  re se a rc h . I t  con

t a in s  a d e ta i le d  d e s c r ip tio n  of techn iques used in  c o n s tru c tin g  the  

in stru m en t fo r  the s tu d y  and g ives a d e s c r ip tio n  o f p a r t ic ip a t in g  

Ju n io r  c o lleg es  and t h e i r  counseling  program s. P rocedures follow ed 

i n  th e  a d m in is tra tio n  of the s c a le  a re  p re se n te d .

Chapter IV re p o r ts  responses given to  th e  S tuden t p a r t ic ip a 

t io n  S c a le . Data s t a t i s t i c a l l y  analyzed  by use o f t - t e s t s  a re  

p re se n te d .

C hapter V p re se n ts  a  summary o f  th e  s tu d y  and o f fe r s  conclu

s io n s  based on fin d in g s  o f t h i s  re se a rc h .



CHAPTER I I

REVIEW OF THE LITERATURE

The r e la te d  l i t e r a t u r e  s e c t io n  i s  l im ite d  to  re se a rc h  th a t  i s  

s ig n i f i c a n t  to  (1 ) methodology o f c o n s tru c tin g  an a t t i t u d e  s c a le  to  

he used i n  t h i s  in v e s t ig a t io n ,  and ( 2) a t t i t u d e s  toward th e  coun

s e l in g  p ro c e ss .

I .  LITERATURE ON SCALE CONSTRUCTION

S ince  a t t i tu d e s  may be r e f l e c te d  e i t h e r  i n  th e  b eh av io r o f  an 

in d iv id u a l  o r i n  h is  p sy ch o lo g ica l o rg a n iz a tio n , th e  fo llo w in g  two 

tech n iq u es  can be employed f o r  th e  measurement o f  a t t i tu d e s ?  (1 ) 

b e h a v io ra l a n a ly s is  and ( 2 ) in tro s p e c t iv e  a n a ly s is .

B ehav io ra l a n a ly s is  in v o lv es  th e  q u a n t i f ic a t io n  o f re le v a n t  

a sp e c ts  o f  th e  i n d i v i d u a l s  b eh av io r tow ard th e  a t t i t u d i n a l  o b je c t  

i t s e l f .  On th e  in tro s p e c t iv e  le v e l ,  th e  in d iv id u a l  h im se lf  p ro v id es  

n e ce ssa ry  in fo rm atio n  f o r  m easuring h is  a t t i tu d e s *  Concerning in t r o 

s p e c tiv e  a n a ly s is  Allport-*- adv ises?

I f  we want to  know how people f e e l ,  w hat th ey  ex p erien ce  and 
what th e y  remember, what t h e i r  em otions and m otives a re  l i k e ,  and 
th e  reaso n s fo r  a c tin g  th e  way th e y  do , why n o t a sk  them? This 
i s  th e  sim ple lo g ic  o f th e  i n t r o s p e c t i o n i s t s * p o s i t io n  th a t  com
mends i t s e l f  to  many in  s p i te  o f th e  sco rch in g  d isp le a s u re  o f 
b e h a v io r is ts  and o b j e c t i v i s t s . 2

W. A llp o r t ,  The Use o f P e rso n a l Documents i n  P sy c h o lo g ica l 
S cience (New York: S o c ia l Science Research! C ouncil, T £36), p .  37.

2I b id .
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One p r in c ip a l  type o f measure in s tru m en t t h a t  has been used  

f o r  a sk in g  in d iv id u a ls  how th e y  f e e l  reg a rd in g  c e r ta in  s i tu a t io n s  i s  

th e  a t t i t u d e  s c a le .  W hile th e re  i s  c o n s id e ra b le  evidence th a t  an 

exp ressed  a t t i t u d e  g iven  on an a t t i t u d e  s c a le  may n o t be a  t r u e  in d i 

c a tio n  o f th e  in d iv id u a l 's  v i e w s ,3 c o n s id e rab le  a t t e n t io n  has been given 

to  th e  c o n s tru c tio n  o f a t t i t u d e  s c a le s .  The c o n tr ib u tio n s  o f Thurstone/* 

L ik e r t ,^  G uttm an,^ and Edwards and K ilp a tr ic k ?  to  th e  f i e l d  o f  a t t i t u d e  

measurement have been w id e ly  reco g n ized . The methods each has employed 

in  th e  c o n s tru c tio n  o f a t t i t u d e  s c a le s  a re  re p o r te d  in  d e t a i l .

The Thurstone te c h n iq u e . Of a l l  methods used  to  measure b e l ie f s

and a t t i t u d e s ,  T h u rs to n e 's  tech n iq u e  was th e  f i r s t  to  q u a n tify  a t t i -  
fttu d e s . W ith th e  a s s is ta n c e  o f  Chave and o th e r s ,  he p u b lish ed  a  number 

o f s p e c i f ic  s c a le s  f o r  m easuring op in ions tow ard w ar, th e  church , 

c a p i t a l  punishm ent, b i r t h  c o n tr o l ,  th e  Negro, and o th e r  s o c ia l  o b je c ts .

3
A. S . B a rr , W illiam  H. B urton , and Leo J .  B ruechner, S u p erv is io n  

(New Yorkt A p p le to n -C en tu ry -C ro fts , I n c . ,  19l*7), p .  21*0.
1*L. L. T hurstone and E . J .  Chave, The Measurement o f  A tt i tu d e  

(Chicago: The U n iv e rs ity  o f  Chicago P re s s ,  1 9 2 ? ), pp.' T -95 .
5

R ensis L ik e r t ,  "A Technique fo r  Measurement o f  A t t i tu d e s ,"  
A rchives o f Psychology, No. ll*0 (1932), £-1*0.

6Louis Guttman, "The C o rn e ll Technique fo r  S ca le  and I n te n s i ty  
A n a ly s is ,"  E d u ca tio n a l P sy ch o lo g ica l Measurement, V ol. 7 (19l*7)* 21*7-279.

7
A llen  L. Edwards and F ra n k lin  P . K i lp a t r ic k ,  "A Technique f o r  th e  

C o n s tru c tio n  o f A tti tu d e  S c a le s ,"  Jo u rn a l o f A pplied Psychology, TCnfTT 
(191*8), 37U-38U.g

David Krech and R. S . C ru tc h f ie ld ,  Theory and Problems of S o c ia l 
Psychology (New York: McGraw-Hill Book Company, I n c . ,  191*8), p . 2U*I
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The f i r s t  s te p  used  by Thurstone in  th e  c o n s tru c tio n  o f an 

a t t i t u d e  s c a le  re q u ire s  c o l le c t io n  of many s ta tem en ts  concerning a  

p a r t i c u la r  p sy c h o lo g ic a l o b je c t .9 The o r ig in a l  s e t  o f  item s fo r  th e  

s c a le  i s  c o l le c te d  from  many so u rc e s , such  as ( 1 ) p ro fe s s io n a l  l i t e r 

a tu re  d e a lin g  w ith  th e  p sy c h o lo g ic a l o b je c t ,  and (2 ) newspaper e d i

t o r i a l s .  These item s a r e  e d i te d  in  accordance w ith  a  s e t  o f  c r i t e r i a  

e s ta b lis h e d  b y  T hurstone. A pproxim ately th re e  hundred item s a re  sub

m itte d  to  a  s iz e a b le  group o f judges who a re  asked  to  determ ine each 

ite m ’s p ro p er p o s i t io n  on an a t t i t u d e  continuum ran g in g  from  fav o rab le  

to  u n fav o rab le  and to  r e j e c t  th o se  item s on which th e re  i s  l i t t l e  o r  

no agreem ent a s  to  th e  p o s i t io n  on th e  sca le*  The judges p la c e  each 

item  i n  one o f  eleven  p i l e s  w hich appears to  be e q u a lly  spaced from  

one extrem e o f  th e  s c a le  to  th e  o th e r . This procedure determ ines 

w hether in d iv id u a l  item s in d ic a te  an ex trem ely  fav o rab le  a t t i t u d e ,  

n e u tr a l  a t t i t u d e ,  ejctreraely u n fav o rab le  a t t i t u d e ,  o r  an in te rm e d ia te  

a t t i t u d e  betw een th e se  extrem e and c e n t r a l  p o s i t io n s .

Item s th a t  a re  r e ta in e d  a re  th o se  item s on which th e re  i s  con

s id e ra b le  agreem ent among judges as to  s c a le  p o s i t io n .  An item  t h a t  i s  

a ss ig n ed  w ith  alm ost eq u a l frequency  to  each o f th e  eleven  p i l e s  in d i 

c a te s  th a t  th e  judges do not ag ree  on i t s  meaning, o r  th a t  th e  s ta tem en t 

can be understood  in  two o r more p o s s ib le  s e n se s . However, an  item  th a t  

f a l l s  c o n s is te n t ly  i n  a  p i l e ,  o r  i n  an a d ja c e n t one, might be expected  

to  be c le a r  i n  meaning to  in d iv id u a ls  respond ing  to  i t .  A lthough th e re

9
T hu rsto n e , and chave, o p . c i t .
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may never be p e r fe c t  agreem ent among judges as to  item  p lacem ent, 

th o se  item s having th e  h ig h e s t  amount o f  agreem ent a re  s e le c te d  f o r  

f u r th e r  c o n s id e ra tio n .

The median p o s i t io n  assig n ed  th e  item  by th e  v a rio u s  judges i s  

tak en  as th e  s c a le  va lue  (S) o f th a t  ite m , th u s  in d ic a t in g  the  p o s i

t io n  o f th e  item  along  a continuum from  zero  th rough t e n .  The degree 

o f  th e  am biguity  v a lu e  (Q) i s  o b ta in ed  by  c a lc u la t in g  th e  i n t e r 

q u a r t i l e  d e v ia tio n  fo r  each item . A pproxim ately tw enty item s w ith  

low Q**values, so chosen a s  to  have s c a le  v a lu es  th a t  f a l l  a long  eq u a l 

in te rv a ls  on th e  continuum , a re  r e ta in e d  fo r  th e  a t t i t u d e  s c a le .

In d iv id u a ls  respond ing  to  th e  a t t i t u d e  s c a le  a re  in s t r u c te d  to  

check each ite m  w ith  which th e re  i s  agreem ent. An a t t i t u d e  sco re  f o r  

each  responden t i s  computed a s  th e  median of th e  s c a le  v a lu es  o f item s 

checked.

Complete in te r n a l  c o n s is ten cy  o f  the  s c a le  r e q u ire s  th a t  th e  

in d iv id u a l check on ly  item s contiguous to  s c a le  i te m s . However, s in c e  

i t  would be v i r t u a l l y  im p o ssib le  to  c o n s tru c t  a  s e t  o f item s w ith  

i d e n t i c a l  s c a le  v a lu es  fo r  each  p e rso n  measured, i t  must be recogn ized  

t h a t  com plete in t e r n a l  co n s is te n c y  canno t be ach iev ed . T his d i f f i c u l t y  

in h e re n t i n  T h u rs to n e 's  s c a le s  i s  rem edied in  p a r t  by avo id ing  a  la rg e  

number o f item s on th e  f i n a l  s c a le .

Some l im i ta t io n s  o f  th e  T hurstone-type s c a le  can be no ted : (1)

th e  ted io u s  and lab o rio u s  p ro cess  re q u ire d  f o r  i t s  c o n s tru c t io n , and 

( 2 ) th e  u n s a t is f a c to ry  d e te rm in a tio n  o f  the  zero  p o in t o r  th e  n e u tr a l  

p o s i t io n  o f th e  a t t i t u d e  s c a le .  S ince  t h i s  tech n iq u e  does make an 

a ttem p t to  lo c a te  th e  zero  p o in t  by ask in g  judges to  a s s ig n  s c a le  item s



e x p ress in g  n e u tra l  o p in io n s  to  th e  m iddle o f  th e  continuum , i t  can be 

argued th a t  the m iddle sc o re s  i n  th e  s c a le  a re  approxim ations o f  zero  

p o in ts .  However, th e re  a re  c e r ta in  p sy c h o lo g is ts  who s t a t e  t h a t  

th e se  m iddle sco res  may no t be p sy c h o lo g ic a lly  sound.

B . L . R icker q u es tio n ed  w hether m iddle sco re s  on a Thurstone 

s c a le  correspond to  a p o in t o f  p sy c h o lo g ic a l n e u t r a l i ty  as p e rce iv ed  

by the  in d iv id u a l  h im se lf . In  h is  s tu d y  which a ttem pted  to  answer th e  

q u e s tio n , s c o re s  o f  c o lle g e  s tu d e n ts  on s ix  Thurstone s c a le s  were com

pared  w ith  t h e i r  sco re s  on an e le v e n -p o in t s e l f - r a t i n g  s c a le .  Scores 

from th e  two types o f  s c a le s  showed s u f f i c i e n t ly  la rg e  d if fe re n c e s  to  

im ply th e  n e u tr a l  o r  ze ro  p o in t  i n  th e  two s c a le s  m ight not be id en 

t i c a l . 10

A group o f in d iv id u a ls  w ith  an  average s c a le  p o s i t io n  d efin ed  

as n e u tr a l  on th e  Thurstone s c a le  m ight n o t r a t e  them selves as n e u tr a l  

i n  th e  a t t i t u d e .  R egard less  o f th e  u n s a t is f a c to ry  d e te rm in a tio n  o f 

th e  zero  p o in t ,  th e  T h u rs to n e -ty p e  s c a le  does have some r a t io n a le  f o r  

th e  lo c a tio n  of th e  p o in t ,  w hereas o th e r  s c a le s  d e s ig n a te  th e  n e u tr a l  

p o in t a r b i t r a r i l y  as  the  m id -p o in t o f  th e  p o s s ib le  sco rin g  ran g e .

The L ik e r t  te c h n iq u e . The tech n iq u e  d ev ised  by R ensis L ik e r t11 

d i f f e r s  from th e  Thurstone tech n iq u e  in  s e v e ra l  r e s p e c ts .

A number o f  item s which r e f e r  d i r e c t ly  t o ,  o r  a re  con sid e red

10B. L . R ic k e r , »A Comparison o f Methods Used i n  A tt i tu d e  Re
s e a rc h ,” Jo u rn a l o f  Abnormal S o c ia l  Psychology, V ol. $ (1 9 i|l|) , 2k~h2.

11 'R. L ik e r t ,  op . c i t .



r e la te d  to  th e  o b je c t  in  q u e s tio n  a re  c o l le c te d  from newspapers, 

books, m agazines, o r may be w r i t te n  by th e  au th o r of th e  s c a le .  These 

s ta tem en ts  a re  ad m in iste red  to  a  group o f  in d iv id u a ls  who a re  in 

s tru c te d  to  in d ic a te  t h e i r  r e a c t io n  o f s tro n g  agreem ent, agreem ent, 

undecided, d isagreem ent, o r s tro n g  disagreem ent to  each item . A s c o re , 

o r  summation, i s  made f o r  a l l  responses fo r  each in d iv id u a l who 

responds to  th e  s c a le .  This i s  done by sco rin g  th e  above response 

f iv e ,  fo u r , th re e ,  two, one, r e s p e c t iv e ly .  On the b a s is  o f  t r i a l  

sco re s  th e  t r i a l  su b je c ts  a re  d iv ided  in to  a fav o rab le  group and an 

un favorab le  group in  o rd e r to  examine th e  amount o f c o r re la t io n  be

tween each  item  and the  t o t a l  sco res  f o r  bo th  groups. Item s th a t  

f a i l  to  c o r re la te  to  a s u b s ta n t ia l  degree w ith  the  t o t a l  score a re  d is 

card ed . I f  item s do not hang to g e th e r  o r measure th e  same th in g  as 

th e  o th e r item s in  the  s c a le  th ey  a re  r e je c te d .  Approximately tw enty 

of th e  most d isc r im in a tin g  item s a r e  chosen f o r  in c lu s io n  in  the f i n a l  

s c a le .

The in te r n a l  c o n s is ten cy  o f th e  L ik e r t- ty p e  s c a le  i s  determ ined 

by u sin g  th e  c r i te r io n  o f  in t e r n a l  co n s is ten cy  r a th e r  th an  item  a n a l

y s i s .  In  using  th e  c r i te r io n  o f  in te r n a l  co n s is ten cy  th e  re a c tio n s  o f 

th e  group o f  in d iv id u a ls  who c o n s ti tu te  one extrem e in  to e  p a r t ic u la r  

a t t i t u d e  being measured a re  compared w ith  th e  re a c tio n s  o f the group 

c o n s ti tu t in g  th e  o th e r ex trem e. A pproxim ately te n  p er cen t from each 

extrem e i s  u sed . Murphy and L ik e r t s ta te s

This c r i te r io n  a c ts  as an o b je c tiv e  check upon th e  c o rre c t 
a ss ig n in g  o f num erical va lu es  in  th a t  i f  the  num erical values 
a re  rev e rsed  on a p a r t i c u la r  s ta tem en t th e  extreme h igh  group 
w i l l  sco re  low on th a t  s ta tem en t and th e  extreme low group w i l l
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sco re  h ig h , i . e . ,  we w i l l  o b ta in  a  n eg a tiv e  d if fe re n c e  between 
th e  extrem e groups on th a t  q u e s tio n . F urtherm ore , i f  a  s ta tem en t 
i s  u n d if f e r e n t ia t in g  i t  w i l l  no t d i f f e r e n t i a t e  o r  d isc r im in a te  
th e  two extrem e g roups, i . e . ,  th e  h igh  group w i l l  not sco re  
a p p re c ia b ly  h ig h e r  th an  th e  low group upon th a t  s ta te m e n t.-^

On the  b a s is  o f  th e  r e s u l t s  o b ta in ed  from th e  c r i t e r io n  o f  

i n t e r n a l  c o n s is te n c y , th e  most d i f f e r e n t i a t i n g  s ta tem en ts  a re  s e le c te d  

f o r  th e  f i n a l  s c a le .

The Guttman te c h n iq u e . A d e ta i l e d  d e s c r ip t io n  o f G uttm an's 

la b o rio u s  procedure in v o lv ed  in  c o n s tru c tio n  o f  a t t i t u d e  s c a le s  w i l l  

n o t be g iv en . E s s e n t ia l ly ,  t h i s  method i s  a  t e s t  to  determ ine to  

what e x te n t any g iven  s e t  o f  a t t i t u d e  item s a re  s c a la b le .  S ca la 

b i l i t y  in d ic a te s  th e  degree w ith  which item s l i e  a long  a continuum 

r a th e r  than  f a l l i n g  o f f  to  one s id e  o r  a n o th e r . I n  a  p e r f e c t  u n d i-  

m ensional s c a le  i t  would be p o s s ib le  to  produce o r  p r e d ic t  p e r f e c t ly  

an in d iv id u a l 's  response  to  each  item  on th e  s c a le  from h is  t o t a l  

s c o re .  Approach to  a  p e r f e c t  sc o re  i s  a  m a tte r  o f  d eg ree , and th e  

c lo sen ess  o f approach i s  ev a lu a ted  n u m eric a lly  by c a lc u la t in g  th e  

c o e f f ic ie n t  o f r e p r o d u c ib i l i ty .  C o e f f ic ie n ts  o f  0 .8 5  or above a re  

considered  good in  p r a c t i c e .  T e stin g  and r e t e s t i n g  o f  item s i s  

n ecessa ry  b e fo re  a  f i n a l  s e t  o f item s i s  o b ta in ed  to  produce a  coef

f ic ie n c y  o f 0 .8 5  o r  b e t t e r . ^

Because s c a le  a n a ly s is  i s  a  r e l a t i v e l y  new tech n iq u e  in  a t t i t u d e

12Gardner Murphy and R ensis L ik e r t ,  P u b lic  Opinion and th e  
In d iv id u a l (New York: Harper and B ro th e rs , 1938), p .  289.

•^Guttman, lo c . c i t .
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s c a le  c o n s tru c tio n  s tu d ie s  a r e  being  conducted to  compare th i s  te c h 

n ique w ith  o ld e r  and more f a m il ia r  m ethods. K ried t and C lark  com

p ared  G uttm an's s c a le  a n a ly s is  w ith  item  a n a ly s is  and concluded t h a t :

G uttm an's new s c a le  a n a ly s is  techn ique can prove to  be v e ry  
u s e fu l  in  problem s o f p sy c h o lo g ic a l measurement. C onsiderab le  
d is c r e t io n  must be e x e rc is e d , however, b o th  in  th e  s e le c t io n  o f 
s u i ta b le  problem s to  w hich th e se  methods may be a p p lie d  and i n  
th e  way th e  methods them selves a re  handled.*1̂

I t  appears t h a t  the g r e a te s t  u se fu ln e ss  o f  s c a le  a n a ly s is  i s  

i n  the  checking o f s u i ta b le  item s a lre a d y  chosen by o th e r  p ro ced u res .

The Edwards and K ilp a tr ic k  te c h n iq u e . The method employed by 

Edwards and K ilp a tr ic k  fo r  c o n s tru c tio n  o f a t t i tu d e  s c a le s  i s  a  syn

th e s i s  of th e  T hurstone , L ik e r t ,  and Guttman te c h n iq u e s . I t  d e riv e d  

i t s  name, S ca le  D isc rim in a tio n , from th e  f a c t  t h a t  i t  makes use o f  

T h u rs to n e 'a  s c a l in g  procedure and r e ta in s  L ik e r t 's  p rocedure  f o r  

e v a lu a tin g  th e  d is c r im in a to ry  power o f  in d iv id u a l  i te m s .

A f te r  item s have been c o n s tru c te d  f o r  th e  s c a le  a group o f  

judges s o r t s  th e  item s in  an e f f o r t  to  determ ine th e i r  s c a le  va lues*  

This p rocedure  i s  th e  same a s  th e  procedure employed by T hurstone . 

Item s of low Q -value a re  th en  s e le c te d  to  c o n s tru c t a  L ik e r t- ty p e  

sca le*  Respondents a re  asked to  r e a c t  to  each item  along  a f iv e -p o in t  

s c a le .

The sc o rin g  p rocedures invo lved  i n  th e  Edwards and K ilp a tr ic k  

method proceed  i n  th e  u su a l L ik e r t  manner by w eigh ting  a l t e r n a t iv e

H. K rie d t and K. E .C la rk , "Item  A nalysis  v s .  S cale  A nal
y s i s , "  Jo u rn a l o f  A pplied Psychology, V ol. 33 (1?U9)* 121.
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resp o n ses to  each ite m . An ite m  a n a ly s is  f o r  each o f  th e  s c a le  s t a t e 

ments i s  made. Item s w ith  th e  h ig h e s t p h i- c o e f f ic ie n ts  a re  r e ta in e d  

fo r  the  f i n a l  s c a le .  T his s c a le  i s  ad m in is te red  to  a new group o f  

responden ts  and s c a le  a n a ly s is  i s  c a r r ie d  o u t . ^

In  co n sid e rin g  th e  m e r its  o f th e  Edwards and K ilp a tr ic k  te c h 

n ique , M ildred P a r te n  s ta te d *

The most p rom ising  re c e n t  development i n  a t t i t u d e  s c a le  co n s tru c 
t io n  I s  th e  techn ique  o f JSdwards and K ilp a tr ic k  w hich combines 
e s s e n t i a l  advantages o f th e  tech n iq u es o f T hurstone , L ik e r t  and 
Guttman, and p o ssesses  advantages of i t s  own nofcpresent in  th e  
o th e rs  taken  s e p a ra te ly .

I I .  LITERATURE ON ATTITUDES TOWARD 
THE COUNSELING PROCESS

The in c re a s in g  in tro d u c tio n  of c o u n se lin g  in  p u b lic  s c h o o ls , 

c o l le g e s ,  and u n iv e r s i t i e s  has g enerated  numerous s tu d ie s  concerning 

s tu d en ts*  a t t i tu d e s  tow ard co u n se lin g  a c t i v i t i e s .  A b r i e f  summary of 

l i t e r a t u r e  s p e c i f i c a l ly  r e la te d  to  a  s tu d y  of a t t i t u d e s  toward coun

s e lin g  i s  p re se n te d .

High schoo l s tu d e n ts .  The purpose o f  re se a rc h  conducted by 

M erlin  S ch u ltz  was to  in v e s t ig a te  studen ts*  op in ions tow ard cou n se lin g  

s e rv ic e s  in  a  h ig h  sc h o o l. The sample f o r  th e  s tudy  was one hundred 

s tu d e n ts  in  the  i 960 g rad u a tin g  c la s s .  The desig n  p rov ided  f o r  s e le c 

t io n  o f  f i f t y  s tu d e n ts  who had th e  l e a s t  counse ling  and f i f t y  who had

1*3̂Edwards and K ilp a t r ic k ,  op . c i t .
X6M ildred P a r te n , S u rveys, P o l l s ,  and Samples (New Yorks Harper 

and B ro th e rs , 19f>0), pp. I 97- 198 .



th e  most co u n se lin g . The s iz e  of each group was based on th e  r a t io n 

a le  th a t  i t  would be n ecessary  to  s e le c t  extreme groups to  show 

d if f e r e n c e s .  To secu re  re q u ire d  op in ions a tw e n ty -fiv e -ite m  ques

t io n n a ire  was developed and m ailed  to  a sample o f  s tu d e n ts .  One 

hundred p e r  cen t r e tu rn  of th e  q u e s tio n n a ire  was achieved through 

e x ten s iv e  fo llo w -u p . The major prem ise considered  was th e  m easure- 

ab le  r e la t io n s h ip  between s e le c te d  opin ions and amount o f  h e lp  a  coun- 

s e le e  re c e iv e s  from a co u n se lo r. Using th e  c h i-sq u a re  t e s t  o f  s ig n i f 

icance  i t  was found th a t  th e re  were s ig n i f ic a n t  a t t i t u d i n a l  d if fe re n c e s  

i n  th e  sex and age com position o f th e  re sp o n d en ts . High schoo l boys 

and th e  younger s tu d e n ts  o f bo th  sexes were more l i k e ly  to  be involved  

in  a  counse ling  s i t u a t i o n . ^

Another s tu d y  in v o lv in g  h ig h  school s tu d e n ts  in d ic a te d  t h e i r  

need f o r  counseling  in  terms of th e  se rio u sn e ss  o f th o se  n eed s . A 

q u e s tio n n a ire , dev ised  by Robinson'1-® and m odified by H e ilf ro n , was 

a d m in is te red  to  one hundred seven h igh  school ju n io r s .  The s p e c if ic  

q u es tio n  in v e s t ig a te d  was: What types o f s tu d e n ts  o r  k inds o f  needs

do h igh  school s tu d e n ts  f e e l  re q u ire  counseling  and to  what degree?

D ata from th i s  s tu d y  were p re se n te d  in  ta b u la r  form showing the  number 

o f  respondents who s p e c if ie d  each degree o f counseling  and a rank  

sco re  fo r  each ty p e  o f s tu d e n t.  Major f in d in g s  were as  fo llo w s*

^ M e r lin  W. S c h u ltz , ''S tu d en t Opinions o f a High School Guidance 
Program ," The P erso n n el and Guidance Jo u rn a l,  XLT (A p r i l ,  I 963) ,  709-715.

18F ran c is  p . Robinson, "Guidance f o r  A lls In  P r in c ip le  and P rac
t i c e , "  The P ersonnel and Guidance Jo u rn a l,  XXXI (May, 1953), 500-50l+.
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(1 ) high sch o o l s tu d e n ts  f e e l  t h a t  s tu d e n ts  who a re  perform ing 
w e ll acad em ica lly  and s o c ia l ly  need much le s s  co u n se lin g  than  
s tu d e n ts  who a re  i n t e l l e c t u a l l y  i n f e r i o r ,  s o c ia l ly  im m ature, o r 
u n r e a l i s t i c  i n  t h e i r  a s p ir a t io n s ;  ( 2 ) on ly  s tu d e n ts  who d isp la y  
obvious c h a ra c te r  d iso rd e rs  should  be r e f e r r e d  to  ag en cies  o u t
s id e  th e  sch o o l f o r  p ro fe s s io n a l  h e lp .^ 9

I t  appears from th e se  two f in d in g s  th a t  s tu d e n ts  expected  coun

s e lo r s  to  devote them selves to  in d iv id u a ls  who e x h ib i t  needs o v e r t ly  

p o s s ib ly  to  th e  e x c lu s io n  o f  s tu d e n ts  who need a s s is ta n c e ,  n o t n e ce ssa r

i l y  i n  overcoming s o c ia l  o r  i n t e l l e c t u a l  handicaps b u t in  f in d in g  th e  

b e s t  way to  use t h e i r  r e s o u rc e s .

These d a ta  appear to  be a t  v a r ia n c e  w ith  th o se  of Jenson, a l 

though v a l id  com parisons w ith  such f in d in g s  cannot be a s s e r te d  s in c e  

re se a rc h  d e s ig n s , m ethods, and sam ples d i f f e r  so g r e a t ly .  Jenson 

s o l i c i t e d  the  f e e l in g  r e a c t io n s  o f tw en ty  p e r  cen t random sam pling o f  

e ig h t  thousand boys and g i r l s .  These s tu d e n ts  were d is t r ib u te d  among 

seven h igh  sc h o o ls . A q u e s tio n n a ire  c o n s is t in g  o f  s ix  need a reas  

serv ed  as  the  in s tru m e n t fo r  seek in g  answ ers to  two g e n e ra l q u es tio n s :

( 1 ) how do s tu d e n ts  f e e l  abou t th e  co u n se lin g  h e lp  they  have re ce iv ed  

from c o u n se lo rs , and ( 2 ) how do s tu d e n ts  r a t e  co u n se lo rs  compared w ith  

o th e r  in d iv id u a ls  a s  so u rces  o f h e lp  w ith  ad justm en t needs? Responses 

were p re se n te d  in  p e rc e n ta g e s . S t a t i s t i c a l  t e s t s  o f  s ig n if ic a n c e  were 

no t u sed . F ind ings su g g ested  t h a t ,  in  g e n e ra l, f e e l in g  o f s tu d e n ts  was 

p o s i t iv e  tow ard th e  h e lp  th e y  had re c e iv e d  from  counselo rs  i n  a l l  s i x  

need a r e a s .  Less than  o n e - f i f th  o f th e  s tu d e n ts  made n eg a tiv e  re a c 

19M arily  H e ilf ro n , "The F unction  o f C ounseling As P erce iv ed  by 
High School S tu d e n ts ,»• T he.P erso n n el and Guidance J o u rn a l ,  TYYTY 
(O ctober, i 960) ,  133-136•
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t io n s  and two p e r  c e n t o r le s s  f e l t  hypernegative  toward co u n se lin g  

h e lp . Over s ix ty  p e r  cen t f e l t  counse lo rs  had helped  them very  much. 

Jenson f e l t  th a t  r e s u l t s  of th e  survey w arran ted  th e  fo llo w in g  conclu

s io n s :

1 . S tu d en ts  f e l t  co u n se lo rs  were most h e lp fu l  in  a s s i s t i n g  them 
to  a p p ra ise  t h e i r  a b i l i t i e s ,  i n t e r e s t s ,  and p e r s o n a l i t i e s  and , com
p ared  w ith  o th e r  a reas  o f  h e lp , o f  l e a s t  a s s is ta n c e  i n  h e lp in g  them 
make p ro g re ss  tow ard t h e i r  r e a l i s t i c a l l y  chosen w h ile - in -s c h o o l and 
a f te r - s c h o o l  g o a ls .

2* As in d iv id u a ls  to  whom s tu d e n ts  m ight go f o r  h e lp , s tu d e n ts  
p r e fe r r e d  co u n se lo rs  o v er p a re n ts ,  te a c h e r s ,  d eans, and f r ie n d s  
t h e i r  own age when th e  problems were concerned w ith  d isco v e rin g  
and making p ro g re ss  tow ard r e a l i s t i c a l l y  chosen w h ile - in -s c h o o l 
and a f te r - s c h o o l  g o a ls .  S tu d en ts  looked most to  co u n se lo rs  f o r  
h e lp  in  th e se  a re a s  of ad ju stm en t.

3 . W ith th e  excep tio n  o f th e  a re a s  m entioned in  (2 ) above, 
p a re n ts  and counse lo rs  w ere about e q u a lly  fav o red  by s tu d e n ts .
Both w ere p r e fe r r e d  to  te a c h e r s ,  d ean s , o r  f r ie n d s  t h e i r  own 
a g e . Counselors appeared  to  compete s tro n g ly  w ith  p a re n ts  a s  a  
source  o f h e lp .

k .  Teachers re ce iv ed  t h e i r  s tro n g e s t  v o te  from s tu d e n ts  f o r  
h e lp  w ith  problem s r e la te d  to  making p ro g re ss  in  s c h o o l. However, 
th ey  were ranked low er th an  c o u n se lo rs . P a ren ts  were thought to  
be o f l e s s  h e lp  th an  te a c h e r s .  C ounselors seem more s tro n g ly  
id e n t i f i e d  as h e lp  agen ts i n  m a tte rs  r e la te d  to  d isco v e rin g  and 
p ro g re ss in g  tow ard r e a l i s t i c a l l y  chosen sch o o l and work goals 
th a n  te a c h e r s .

5 . Deans o f  boys and deans o f g i r l s  who a re  known by th e  
s tu d e n ts  to  be re sp o n s ib le  f o r  sch o o l d is c ip l in e  re c e iv e d  few 
s tu d e n t c h o ic e s . I t  would seem th a t  s tu d e n ts  would d e f in i t e ly  
avo id  seek ing  h e lp  from in d iv id u a ls  who assume a u th o r i ta t iv e  
r o l e s .

6 .  S tuden ts  seemed to  p r e fe r  going to  f r ie n d s  t h e i r  own age 
f o r  h e lp  in  le a rn in g  how to  g e t a long b e t t e r  w ith  t h e i r  f r ie n d s  
and o th e rs  a t  sch o o l, a t  home, and in  th e  community about as  much 
as going to  p a re n ts  o r c o u n se lo rs .

7 . Although s tu d e n ts  tended  to  p r e f e r  r a th e r  d e c is iv e ly  th e
h e lp  o f co u n se lo rs  over th a t  o f te a c h e rs ,  d eans, and f r ie n d s  own
a g e , i t  was a ls o  observed th a t  some s tu d e n ts  s t i l l  p re fe r re d  some
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20o f th e  l a t t e r  m entioned in d iv id u a ls*

The p r o b a b i l i ty  th a t  s tu d e n ts ' a t t i t u d e s  toward a  co u n se lo r 

m ight c o n tro l th e  degree o f  a s s is ta n c e  accep ted  from th e  co u n se lo r 

s tim u la te d  a  s tu d y  by G ran t. He a ttem p ted  to  determ ine a re a s  in  

which s tu d e n ts  would seek th e  c o u n s e lo r 's  a s s i s ta n c e .  To o b ta in  t h i s  

in fo rm atio n  an open-end q u e s tio n n a ire  c o n s is t in g  o f n ine s i tu a t io n s  

was ad m in iste red  to  app rox im ate ly  n ine  hundred h igh  sch o o l s e n io r s .

Nine s i tu a t io n s  i n  th e  q u e s tio n n a ire  were grouped in to  th e  fo llo w in g  

th re e  a r e a s :  ( 1 ) e d u c a tio n a l p lan n in g  a re a ,  ( 2) v o c a tio n a l p lan n in g

a re a ,  and (3) p e rso n a l-em o tio n a l a r e a .  Responses were c l a s s i f i e d  

in to  th e  fo llo w in g  th re e  c a te g o r ie s  acco rd in g  to  th e  choice made by 

th e  resp o n d en t: (1 ) co u n se lo r, ( 2 ) o th e r  sch o o l p e rso n n e l, and ( 3 )

non-school p e rso n s . Responses to  th e  q u e s tio n n a ire  were re p o r te d  in  

p e rc e n ta g e s . R e su lts  c le a r ly  in d ic a te d  th a t  s tu d e n ts  p e rce iv ed  a  

co u n se lo r as one who g ives a s s is ta n c e  in  th e  c a te g o r ie s  o f  v o c a tio n a l 

and e d u c a tio n a l p la n n in g , b u t  n o t as  one who g ives a c c ep tab le  a s s i s t 

ance in  th e  p e rso n a l-em o tio n a l a r e a .  As s tu d e n t needs become le s s  

and l e s s  s c h o o l-c e n te re d , th e  a s s is ta n c e  o f  non-school persons p layed  

p ro p o r tio n a te ly  a  g r e a te r  r o le  in  th e  decision-m ak ing  o f  th e se  

s tu d e n ts . ^

^^Ralph E . Jenson , "S tuden t F ee lin g  About C ounseling H elp ,"
The P erso n n e l and Guidance Jo u rn a l, XXXIII (May, 19$ $ ), 003.

21Claude W. G rant, "How S tu d en ts  P e rce iv e  th e  C o u n se lo r 's  R o le ,"  
The P erso n n e l and Guidance J o u rn a l,  XXXII (March, 19$U)t  386-388.
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Findings o f s tu d ie s  conducted by Houghton, 22 W illiam s,^3 

Gibson , 2*1 and Ameredes2^ p a r a l l e l  r e s u l t s  found by G ran t. Houghton 

in v e s t ig a te d  th e  r o le  o f counselo rs as p e rce iv ed  by s tu d e n ts ,  

te a c h e r s ,  and counse lo rs  them selves and found th a t  a l l  th e se  c a te 

g o rie s  o f respondents p e rce iv ed  co u n se lo rs  a s  be in g  o f s ig n i f ic a n t  

h e lp  to  s tu d e n ts  w ith  v o c a tio n a l and e d u c a tio n a l n eed s , whereas 

a s s is ta n c e  given to  p e rso n a l needs was n o t regarded  as  s i g n i f i 

c a n t . 26

W illiam s asked app rox im ate ly  two thousand h ig h  schoo l s tu d e n ts  

th i s  q u estio n s  What a re  th e  d u tie s  o f your schoo l co u n se lo r?  A 

t o t a l  o f  e ig h ty  d u tie s  was g iven . The f iv e  most f re q u e n tly  named 

d u t ie s  weres (1 ) h e lp in g  the  s tu d e n t w ith  problem s, f i f ty - o n e  p e r  

c e n t;  ( 2 ) s e le c t in g  co u rses  b e s t^ s u ite d  f o r  th e  s tu d e n t ,  th i r ty - f o u r  

p e r  c e n t;  ( 3) p lann ing  th e  s tu d e n t 's  program , th i r t y - f o u r  p e r  cent} 

(U) h e lp in g  th e  s tu d e n t i n  t ro u b le ,  tw e n ty -th ree  p e r cent}  and (£) 

changing th e  s tu d e n t 's  program when n e c e s sa ry , tw enty  p e r c e n t. The

H. W. Houghton, "The Role o f th e  Counselor As P erce iv ed  by 
S e n io rs , A d m in is tra to rs , T eachers, and Counselors i n  S e le c te d  New York 
S ta te  P u b lic  High Schools” (unpublished  D o c to ra l d i s s e r ta t i o n ,
S yracuse U n iv e rs ity , S y racuse , New York, 1956), pp . 1 -201 .

23 Jack W. W illiam s, "High School S tu d e n ts ' U nderstanding of th e  
D u ties  o f T h e ir C o u n se lo rs ,"  The School C ounselo r, V II (March, i 960) ,
56-59.

^ R o b e r t  L. G ibson, "P u p il Opinions o f  High School Guidance Pro
gram s,” The P ersonnel and Guidance Jo u rn a l, XL (Jan u ary , 1962),
U53-U56. :--------

^^W illiam  N. Ameredes, "S tuden ts  E v a lu a te  th e  Guidance Program ,” 
Ohio S choo ls, V ol. XLI, No. 1 (Jan u a ry , 1963) ,  16-17.

26Houghton, lo c .  c i t .
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most s ig n if ic a n t  fin d in g  was that nearly h a lf  o f the students p laced  

a heavy emphasis on educational planning and programming o f a l l  

ty p e s .2?

A s im ila r  in v e s t ig a tio n  was conducted by Gibson. A p u p il-  

opinion questionnaire was developed co n s is t in g  o f  fo r ty - f iv e  item s 

covering areas o f general inform ation, in d iv id u a l a n a ly s is , coun

s e l in g ,  occupational and educational inform ation, and group a c t iv 

i t i e s .  This questionnaire was adm inistered to  nine hundred four high  

sch oo l sen iors in  a th r e e -s ta te  area and follow -up in terv iew s were 

held  w ith  approximately ten  per cent o f th is  group. Frequency o f  

responses to  each item  was reported . R esults o f  the study c le a r ly  

in d ica ted  that th ese  students preferred to d iscu ss  th e ir  personal needs 

w ith  th e ir  fe llo w  stu d en ts . As a second choice they  r ep lied  in  nearly  

as great a r a t io  that th ey  preferred  to  ta lk  about personal needs w ith  

th e ir  parents rather than w ith  tea ch ers. N otwithstanding, fo rty -n in e  

per cent o f the group in d ica ted  th a t there were occasions when they  

would have l ik e d  to  d iscu ss  personal m atters w ith  the counselor but 

did not consider i t  p o ss ib le  because they f e l t  counselors d id  not have 

s u f f ic ie n t  time to  devote to  such needs. Students d id  regard v ocation a l 

planning as an area in  which counselors could be o f a s s is ta n c e . E ighty- 

e ig h t per cent had d iscu ssed  occupational plans w ith  cou n selors.28

The r e s u lt s  o f  a b r ie f  questionnaire devised  by Arneredes and

^ W illia m s, lo c . c i t .
28G ibson, lo c .  c i t .



d is t r ib u te d  among one hundred e lev e n  tw e lf th -g ra d e  s tu d e n ts  i n  a  h igh  

sch o o l in d ic a te d  a  g e n e ra lly  fa v o ra b le  a t t i t u d e  toward co u n se lin g . 

■While s ix ty -tw o  s tu d e n ts  sought a s s is ta n c e  from the co u n se lo rs  in  th e  

a re a  o f  o ccu p a tio n a l and e d u c a tio n a l p lan n in g , only  tw enty  s tu d e n ts  

s ta t e d  they  sought a s s is ta n c e  w ith  p e rso n a l n eed s .^9

C ollege and u n iv e r s i ty  s tu d e n ts ,  The m ajor ta s k  o f  a  s tu d y  by 

Form was th e  c o n s tru c tio n  o f  an a t t i t u d e  s c a le  m easuring i n t e n s i t y  o f 

f e e l in g  tow ard co u n se lin g  re c e iv e d  i n  th e  C ounseling C en ter a t  Mich

ig an  S ta te  College* Twenty-two item s were s e le c te d  f o r  the  f i n a l  

a t t i t u d e  s c a le ,  u s in g  th e  s c a le  d isc r im in a tio n  method o f s c a le  con

s t r u c t io n  d ev ised  by Edwards and K i lp a t r ic k .^0 T his s c a le  was m ailed 

to  605 randomly s e le c te d  s tu d e n ts .  N inety  p e r  c e n t r e tu rn e d  t h e i r  

com pleted s c a le .  A pplying th e  c h i-sq u a re  t e s t  to  f in d in g s  t h i s  s tudy  

re v e a le d  the  fo llow ings ( 1) a  sm all p ro p o rtio n  of s tu d e n ts  had un fa

v o ra b le  a t t i t u d e s  tow ard co u n se lo rs  and th e  C ounseling C en te r , (2 ) 

a  more fa v o rab le  a t t i t u d e  tow ard co u n se lin g  s e rv ic e s  was re v e a le d  by 

s tu d e n ts  who had v i s i t e d  th e  C ounseling C en ter s e v e ra l  tim es th a n  by 

s tu d e n ts  who had v i s i t e d  th e  C enter few er tim e s , (3) younger s tu d e n ts ,  

under-c lassm en , n o n -v e te ra n s , and a l l  m arried  s tu d e n ts  in d ic a te d  more 

fa v o ra b le  co u n se lin g  a t t i t u d e s ,  and (2*.) s tu d e n t a t t i t u d e s  tow ard coun

s e l in g  were a f f e c te d  by  d if fe re n c e s  i n  common background and e x p e r i-

29Ameredes, lo c . c i t .

^°Edwards and K i lp a t r ic k ,  lo c .  c i t .



e n c e s , 3 1  Based on th i s  in v e s t ig a t io n  Form l a t e r  p o in ted  ou t th a t  a 

d e f in i t e  c lim a te  o f  op in ion  e x is te d  reg a rd in g  counse ling  s e rv ic e s  on 

a c o lle g e  campus; u s e rs  as "well as  non-users o f counseling  s e rv ic e s  

had a t t i tu d e s  tow ard co u n se lin g . A p paren tly , th e  a t t i t u d e s  o f many 

non-users  were d e riv ed  from th e  e3p e r ie n c e s  o f  o th e r s .32

The same g e n e ra lly  fa v o rab le  d is p o s i t io n  tow ard co u n se lin g  s e r 

v ic e s  was found by K ie l l .  As one measure o f  determ in ing  successes 

and f a i lu r e s  o f  the  co u n se lin g  program a check l i s t  and sen tan ce  com

p le t io n  form was su b m itted  to  an e n t i r e  sp rin g  1956 Freshman c la s s  

c o n s is t in g  of 1*52 s tu d e n ts .  Responses to  q u es tio n s  reg a rd in g  mechanics 

o f appointm ent-m aking and th e  p h y s ic a l p la n t  o f  th e  co u n se lin g  o f f ic e s  

in d ic a te d  th a t  a  v e ry  la rg e  p l u r a l i t y  o f s tu d e n ts  found i t  ''easy" to  

make an appointm ent to  see  t h e i r  co u n se lo r w hile  l e s s  th an  a  q u a r te r  

found i t  d i f f i c u l t  o r  ex trem ely  in c o n v e n ien t. E ig h ty -fo u r  p e r  c e n t 

o f  the  responden ts  s ta t e d  th a t  a h a lf -h o u r  appointm ent w ith  a coun

s e lo r  was ’’abou t r i g h t . ” Regarding cou n se lin g  s e rv ic e s  in  g e n e ra l,

91 .5  p e r  c e n t th o u g h t having a  co u n se lo r was ”a  w onderfu l id e a ,  h e lp f u l ,  

a l l  r i g h t ,  an a s s e t ,  r e a s s u r in g , v i t a l  and (even) v e ry  econom ical.”

K ie l l  d isco v e red  a lso  th a t  f i f ty - tw o  p e r  cen t o f th e  s tu d e n ts  expected  

th e  co u n se lo r to  h e lp  them p r im a r ily  in  th e  a rea  o f program p lann ing  

and 28 .5  p e r  c e n t a n t ic ip a te d  a id  in  v o c a tio n a l p lan n in g . T his f in d -

^^"Arnold L. Form, ’’S tu d e n ts ' A tti tu d e s  Toward C ounselors and th e  
C ounseling P ro cess  a t  M ichigan S ta te  C o lleg e” (U npublished D o cto ra l d i s 
s e r t a t i o n ,  M ichigan S ta te  C o lleg e , E a s t L ansing, M ichigan, 1952), 1-3U5.

-^A rnold L. Form, ”Users and N on-users o f C ounseling S e rv ic e s ,” 
The P ersonnel and Guidance Jo u rn a l, XXXH (December, 1953), 209-213.
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ing  w hich i s  in  agreem ent w ith  p rev io u s  s tu d ie s  seems to  in d ic a te  

th a t  h igh  schoo l s tu d e n ts  going in to  co lleg e  p e rce iv e  t h e i r  co u n se lo r 

as fu n c tio n in g  i n  b u t one o r  two a re a s  and ten d  to  c a r ry  t h i s  a t t i 

tude o v er in to  th e  c o lle g e  s e t t i n g .33

At th e  U n iv e rs ity  o f  Chicago, P o r te r  s tu d ie d  e f fe c tiv e n e s s  o f 

counse ling  s e rv ic e s  th ro u g h  s a t i s f a c t io n  re p o r te d  by s tu d e n ts .  An 

e le v e n -p o in t s c a le  was m ailed  to  one hundred n in e ty  co u n se lees . Each 

resp o n d en t was asked to  r a t e  th e  degree  of h e lp  o r  harm he had re ce iv ed  

in  cou n se lin g  in te rv ie w s . The most s t r ik in g  f in d in g s  were t h a t  p o s i

t i v e  r a t in g s  in c re a se d  w ith ' each su ccess iv e  y e a r  o f  s e rv ic e .  I t  was 

found a ls o  th a t  fa v o rab le n e ss  o f r a t in g s  was n o t a t t r ib u ta b le  to  th e  

sex  of th e  r e s p o n d e n t .^

The p e rso n n e l o f  th e  C ounseling C enter a t  Michigan S ta te  Uni

v e r s i ty  designed  a s tu d y  which in v e s t ig a te d  studen ts*  p e rc e p tio n s  o f  

th e  fu n c tio n s  o f  t h e i r  Counseling C en te r. The p ro fe s s io n a l  counselo rs 

were in te r e s te d  in  knowing how s tu d e n ts  f e l t  ab o u t co u n se lin g  s e rv ic e s ,  

what s o r t s  of problem s th ey  f e l t  m ost a p p ro p ria te  to  b r in g  th e  C en te r, 

and, in  g e n e ra l,  w hat a t t i t u d i n s i  tre n d s  m ight be ev id en t du rin g  th e  

studen ts*  s ta y  in  c o l le g e .  A r a t in g  s c a le  o f  f o r t y  s ta te m e n ts  was

designed  to  t e s t  s tu d en ts*  p e rc e p tio n s  o f th e  C ounseling C enter i n  fo u r 

a r e a s .  This s c a le  was m ailed  to  e ig h t  hundred s tu d e n ts  randomly s e le c -

"^Norman K ie l l ,  '‘Freshman E v a lu a tio n  o f F a c u lty  C ounselors,"
The P e rso n n e l and Guidance Jo u rn a l, XXXV (F ebruary , 1957), 3 6 l.

h. P o r te r ,  J r . ,  "C lien ts*  E v a lu a tio n  of S e rv ic e s  a t  th e  
U n iv e rs ity  o f Chicago Counseling C en te r,"  Jo u rn a l of C ounseling 
Psychology, V ol. U-5 (1957), 27U-282.
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te d  from th e  s tu d e n t  d i r e c to r y .  The s tu d e n ts  were in s t r u c te d  to  r a te  

s ta tem en ts  on a  s ix  p o in t s c a le  from  0 to  5 . Conclusions based on 

com parisons o f  s tu d e n ts  w ere as fo llo w s:

1 .  S tu d en ts  f e e l  most f r e e  to  tak e  e d u c a tio n a l problem s to  th e  
C ounseling C en te r; a f t e r  t h i s  th e  o rd er is*  (2) v o c a tio n a l prob
lem s; (3 ) s o c ia l  problem s; (U) p e rso n a l p rob lem s.

2 .  Females f e e l  f r e e r  to  tak e  e d u c a tio n a l problem s to  th e  
C en ter than  m ales.

3 .  Both males and fem ales f e e l  f r e e  to  tak e  p e rso n a l problems 
to  th e  C e n te r ,

U* Freshmen and sophomores f e e l  th e  C enter i s  a  more appro
p r i a t e  p lace  to  tak e  e d u c a tio n a l problems than  ju n io rs  and s e n io r s .

3 .  S tu d en ts  who have v i s i t e d  th e  C en ter between one and f iv e  
tim es f e e l  f r e e r  to  ta k e  an e d u ca tio n a l problem  to  the C en ter than  
s tu d e n ts  who have never v i s i t e d  th e  C e n te r .

6 .  There seems to  be a tendency f o r  s tu d e n ts  to  use th e  C en ter 
f o r  h e lp  in  d ea lin g  w ith  e i th e r  p e r s o n a l /s o c ia l  ty p e  problem s or 
e d u c a tio n a l/v o c a tio n a l type problem s, b u t n o t b o th .35

There has been l i t t l e  d i r e c t  s tu d y  o f  d e t a i l s  o f  counseling  which 

annoy or p le a se  co u n se lee s . W hile C h a se ^  s tu d ie d  annoying o r  p le a s in g  

fe a tu re s  o f th e  counseling  s i tu a t io n  from th e  v iew po in t o f th e  coun

s e lo r ,  Pohlman and Robinson^? s tu d ie d  th e  same from  th e  v iew poin t o f 

co u n se lee s . The l a t t e r  w r i te r s  designed a  q u e s tio n n a ire  g iv in g  b r i e f

Pau l T . King and Ross W. M atteson, "S tuden t P e rc ep tio n  of 
C ounseling C en ter S e rv ic e s ,” The P erso n n el and Guidance Jo u rn a l, XXXVII 
(Jan u a ry , 1959)j 358-36*1.

36W. P . Chase, "Measurement o f A tt i tu d e s  Toward C ounseling ,"  
E d u c a tio n a l and P sy c h o lo g ica l Measurement, No. U (May, I 9J46) ,  U67-U73*

37^'Edward Pohlman and F ra n c is  P . R obinson, " C lie n t R eac tio n  to  
Some A spects o f  th e  C ounseling S i tu a t io n ,"  The P erso n n e l and Guidance 
J o u rn a l ,  XXXIV (March, i 960) ,  & 6 -5 5 1 . ;
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d escr ip tio n s of events in  the counseling s itu a t io n .  Students in  psy

chology c la s se s  a t  Ohio S ta te  U n iversity  were asked to  check one of  

sev era l sp e c if ie d  degrees o f annoyance or l ik in g .  T -test3  were run 

for  the means o f each item . Sex d ifferen ces  were found on tw en ty-six  

o f  the ninety-tw o item s. These d ifferen ces  were a l l  in  the d irec tio n  

o f greater  female annoyance. I t  was found a lso  th a t the means fo r  

seven ty-th ree item s were s ig n if ic a n t ly  d iffe r e n t  from the mean o f  

n e u tr a lity . Aspects o f  the counseling in terv iew  which were most d is -  

p lea sin g  to students were those behaviors o f the counselor which in d i

cate  a lack  o f resp ect fo r  them. Students sa id  they would not l ik e  

a counselor to  do most o f the ta lk in g , but s ta ted  s ig n if ic a n t ly  more 

annoyance of h is doing l i t t l e  o f  i t .  The outstanding gen era liza tion  

in d ica tes  that statem ents o f mannerisms were regarded w ith  annoyance, 

but not w ith  as much annoyance as item s re ferr in g  to  a t t itu d in a l  qual

i t i e s  o f  the counselor.

Warman constructed an a ttitu d e  s c a le  upon which respondents 

were to  in d ic a te  appropriateness o f three kinds o f student needs to  

be considered by cou n selors. Responses were obtained from counseling  

center s t a f f  members, other student personnel workers, fa c u lty  mem

b e r s , and students before and a f te r  cou n selin g . The category o f voca

t io n a l choice ranked f i r s t  in  appropriateness fo r  a l l  groups. Ex

cluding counseling center s t a f f  members, a l l  groups ranked the cate

gory of c o lle g e  routine second, and the category o f adjustment to  

s e l f  and others th ir d . Counselors them selves ranked the adjustment 

category second, thereby g iv ing i t  a much higher ra tin g  than did any
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o f  th e  o th e r  respondents.-^®

Focusing a t t e n t io n  on n e g a tiv e  a t t i t u d e s  o f  c o lle g e  s tu d e n ts  

to  t h e i r  co u n se lin g  ex p e rie n c e s , th e  fo llo w in g  q u e s tio n  was subm itted  

i n  w r i t in g  to  a sam pling o f s tu d e n ts  re p re s e n tin g  a l l  fo u r  co lle g e  

c la s s e s j  I f  you have n o t been s a t i s f i e d  w ith  th e  co u n se lin g  you have 

re c e iv e d  i n  th e  C ounseling C en te r, p le a se  b r i e f l y  s t a t e  th e  reaso n s  

f o r  same. A pproxim ately n ine o u t o f  te n  s tu d e n ts  in d ic a te d  s a t i s 

f a c t io n  had been ex p erien ced . However, s in c e  t h i s  s tu d y  was concerned 

w ith  th o se  who in d ic a te d  d i s s a t i s f a c t i o n ,  th e  resp o n ses  which in d i 

c a te d  n eg a tiv e  a t t i t u d e s  were an a ly zed . The c r i t i c i s m  w hich ranked 

h ig h e s t  among th e  te n  s e t  f o r th  by th e  s tu d e n ts  was th a t  counselo rs  

seemed to  la c k  th e  l a t e s t  in fo rm a tio n  concerning o c cu p a tio n a l in fo r 

m ation and c o lle g e  r e g u la t io n s .39

Summary. During th e  p a s t  f i f t y  y ears  s e v e ra l  p rocedures have 

been developed f o r  c o n s tru c tio n  o f a t t i t u d e  s c a le s .  The purpose o f 

th e se  s c a le s  has been to  measure s p e c i f i c  op in ions tow ard a p a r t i c u la r  

p sy c h o lo g ic a l o b je c t .  W ith in  th e  l im i ta t io n s  o f a t t i t u d e  s c a le s  p e r

t i n e n t  f in d in g s  i n  th e  a re a  o f guidance and c o u n se lin g  have been 

r e v e a le d . These f in d in g s  su g g ested  th a t  s tu d e n ts  f e l t  f r e e r  to  d is 

cuss v o c a tio n a l and ed u c a tio n a l p lan s  w ith  a  c o u n se lo r than  p e rso n a l 

n eed s , A p o s i t iv e  o v e ra l l  f e e l in g  tow ard counse ling  was in d ic a te d  by 

s tu d e n ts .

39L e s l ie  0 .  C a r l in ,  ’’N egative Responses to  C o u n se lin g ,” The 
V o ca tio n a l Guidance Q u a r te r ly , V o l. 13 , No. U, (Summer, 1 9 6 |) ,  207-289.



CHAPTER I I I

CONSTRUCTION AND ADMINISTRATION OF SCALE

One o f  the major problems in  appraising h a b its , a t t itu d e s ,  and 

appreciations r e s t s  in  the d i f f i c u l t y  o f obtain ing r e l ia b le  answers 

from any kind o f  q u estionnaire or other w ritten  or verbal d ev ice . 

However, in  s p ite  o f  d i f f i c u l t i e s  in  obtain ing r e l ia b le  answers, con

sid erab le  a tte n tio n  has been d irected  toward measuring a tt itu d e s  and 

appreciations by various kinds o f ra tin g  s c a le s .  In  the main, s c a le s  

are developed by c lo s e ly  analyzing q u a lit ie s  of a tt itu d e s  being con

sid ered  and arranging a s c a le  whose continuum in clu d es a l l  degrees o f  

favorableness and unfavorableness to  the a t t itu d in a l  fa c to r . The 

respondent i s  asked to  check the category on the sc a le  which most 

n early  expresses h is  a t t i tu d e .  Other a ttitu d e  s c a le s  are o f  ques

tion n a ire  type and merely requ ire respondents to  answer yes  or no to  

various questions*

To r e a liz e  the purposes o f  th is  study an a tt itu d e  sc a le  whose 

continuum in clu d es degrees o f  favorableness and unfavorableness toward 

counseling received  in  F lorida ju n ior c o lle g e s  was constructed . A 

review  o f methodology and procedures used in  con stru ction  o f the sca le  

i s  presen ted . The l a s t  s e c tio n  of t h is  chapter contains a d escr ip tio n  

o f in s t i tu t io n s  involved  in  th is  study, a d escr ip tio n  o f counseling  

a c t iv i t i e s  in  which the respondents have p a r tic ip a ted , and procedures 

follow ed in  the adm inistration  o f the s c a le .
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In  th e  p rev io u s  c h a p te r  numerous techn ique^- employed i n  th e  con

s t r u c t io n  o f  a  s c a le  were reviewed* Methodology used in  c o n s tru c tio n  

o f  th e  s c a le  employed in  t h i s  s tu d y  was based  on c r i t e r i a  suggested  by 

Thurstone and Chave,^ Likert,** Guttman,^ and Edwards and K ilp a t r ic k .^  

These c r i t e r i a  and th e i r  a p p l ic a t io n  to  t h i s  s tu d y  a re  o u tl in e d  below:

1 . The f i r s t  s te p  in  th e  c o n s tru c tio n  o f an a t t i t u d e  s c a le  

r e q u ire s  c o l le c t io n  o f many s ta tem en ts  concern ing  a  p a r t i c u la r  psycho

lo g ic a l  o b je c t .

S tatem ents f o r  t h i s  s tudy  were c o l le c te d  from th e  fo llo w in g  

th re e  so u rces : ( 1 ) p ro fe s s io n a l  l i t e r a t u r e  r e le v a n t  to  e f f e c t iv e  coun

s e l in g  te c h n iq u e s , ( 2 ) conferences w ith  ju n io r  c o lle g e  c o u n se lo rs , and 

(3 ) p e rso n a l e x p e rien ce . E ighty-tw o s ta tem e n ts  were s e le c te d  f o r  th e  

o r ig in a l  s e t  o f s ta te m e n ts .  (See Appendix A). These s ta tem en ts  were 

concerned w ith  fo u r  a reas  o f  ju n io r  c o lle g e  co u n se lin g . Areas and th e  

number o f s ta te m e n ts  having re lev an ce  to  each  a re a  were as  fo llo w s :

I .  C ounseling  r e la t io n s h ip :  tw e n ty -fiv e  s ta tem en ts

■4i. L. T hurstone and E. J .  Chave, The Measurement o f  A tti tu d e  
(Chicago: The U n iv e rs ity  o f  Chicago P re s s ,  1929), pp . 1 -^ 5 .

p
Rensis L ik e r t ,  ”A Technique f o r  Measurement o f  A t t i tu d e s ,” 

A rchives o f Psychology, No. 11:0 (1932), 5 -1 :0 .

^Louis Guttman, ”The C o rn e ll Technique f o r  S ca le  and I n te n s i ty  
A n a ly s is ,1' E d u ca tio n a l and P sy ch o lo g ica l Measurement, V ol. 7 (19U7), 
21:7-279. :

hA llen  L. Edwards and F ran k lin  P . K i lp a t r ic k ,  "A Technique f o r  
th e  C o n stru c tio n  o f  t t i t u d e  S c a le s ,” Jo u rn a l o f A pplied Psychology, 
XXXII (191:8), 37U—38U.
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I I .  V oca tio n a l and e d u c a tio n a l p lan n in g : tw e n ty -s ix  s ta tem en ts

I I I .  P e rso n a l ad justm en ts fo u r te e n  s ta tem en ts  

IV. T e s t in te r p r e ta t io n :  f i f t e e n  s ta tem en ts

2 , P a r t ic u la r  a t t e n t io n  should  be given to  th e  manner i n  which 

s ta tem en ts  a re  s t r u c tu r e d .

Each s ta tem en t f o r  t h i s  s tu d y  was e i th e r  h ig h ly  fa v o ra b le , h ig h ly  

u n fav o rab le , o r  n e u t r a l .  The s e t  o f s ta tem en ts  co n ta in ed  a  continuum o f  

e f f e c t iv e  s ta tem en ts  ru n n in g  from v e ry  u n fav o rab le  s ta tem en ts  a t  one end 

through  a n e u tr a l  p o in t ,  t o  th e  most fa v o ra b le  a t  th e  o th e r  end .

3 . Each p ro p o s itio n  should  be s ta te d  in  c l e a r ,  c o n c ise , s t r a ig h t 

forw ard s ta te m e n ts •

Each s ta tem en t in  th e  s c a le  was so  worded to  be in  th e  s im p le s t 

p o s s ib le  v o cab u la ry . No s ta te m e n t in v o lv ed  double n e g a tiv e s ,  d i f f i c u l t  

te rm ino logy , o r  o th e r  w ording which would have made i t  in v o lv ed  and con

fu s in g  •

U. S tatem ents sh o u ld  not be f a c t u a l .

C aution was used i n  s t r u c tu r e  o f s ta tem en ts  so t h a t  no s ta tem en ts  

were capab le  o f being  in te r p r e te d  a s  f a c tu a l .

5 .  Length o f  s ta te m e n ts  must be co n s id e red .

The m a jo rity  o f  s ta tem en ts  used i n  th e  s c a le  o f  t h i s  s tu d y  d id  

no t exceed tw enty  w ords. S ta tem ents were in  the  form  of sim ple sen

ten ces  r a th e r  th an  complex se n te n c e s .

6 ,  Choice o f words should  be g iven  s p e c ia l  a t t e n t io n .

U n iv ersa ls  such a s  a l l ,  a lw ays, none, and n e v e r , d id  n o t appear

in  s ta te m e n ts .
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7 . To avo id  a  tendency to  a s te re o ty p e d  response  i t  i s  d e s ir a b le  

to  make approx im ate ly  o n e -h a lf  o f th e  s ta tem en ts  n eg a tiv e  and o n e -h a lf  

p o s i t iv e •

The o r ig in a l s e t  o f statem ents contained fo r ty - f iv e  statem ents  

phrased p o s it iv e ly  and th ir ty -sev en  statem ents phrased n e g a tiv e ly .

8 * S ta tem en ts  should  be in  th e  p re s e n t  te n s e .

Verbs in  s ta tem en ts  d e a l t  w ith  p re se n t f e e l in g s  r a th e r  than  p a s t  

f e e l in g s •

9 .  The o r ig in a l  s e t  o f  s ta tem en ts  should  be given to  s e v e ra l  

persons who a re  asked  to  rev iew  each s ta te m e n t.

The a s s is ta n c e  o f fo u r  com petent persons i n  the a re a  of guidance 

and cou n se lin g  th roughou t th e  U nited S ta te s  was s o l i c i t e d  f o r  th is  pur

p o se . Follow ing t h e i r  su g g estio n s  t h i r t y - t h r e e  s ta tem en ts  were 

e lim in a te d .

A second l i s t  o f f o r ty -n in e  s ta te m e n ts  was p rep ared  in  sca le  

form . T his s c a le  was p re se n te d  to  f iv e  ju n io r  c o lleg e  co u n se lo rs  in  

F lo r id a .  Each co u n se lo r was in s t r u c te d  to  e s tim a te  the  v a lu e  o f each 

s ta tem en t by a s s ig n in g  the number (1) E x c e lle n t,  (2) F a i r ,  o r  (3) P oor, 

to  i t .  I f  th e re  were more 2»s and 3 's  a f t e r  a s ta tem en t th an  1 's  and 

2 's ,  th e  s ta tem en t was e lim in a te d . Based on agreem ent o f th e  f iv e  

co u n se lo rs , tw e n ty -f iv e  s ta tem en ts  were e lim in a te d . Each co u n se lo r was 

asked a ls o  to  o f f e r  g en e ra l su g g estio n s  f o r  th e  o v e r - a l l  improvement 

o f th e  s c a le .  (See Appendix B) One o f  s e v e ra l  su g g estio n s  made was i n  

re fe re n c e  to  th e  t i t l e  of th e  s c a le .  I t  was p o in ted  o u t t h a t  th e  t i t l e  

should  be worded so  as to  e l i c i t  an e n th u s ia s t ic  and s in c e re  re sp o n se .
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Because s tu d e n ts  want to  sh are  i n  th e  power a t  a c o lle g e  and want to  

f e e l  t h a t  t h e i r  su g g estio n s  and id eas  may r e s u l t  in  th e  improvement 

o f c o lle g e  program s, th e  t i t l e ,  S tuden t P a r t ic ip a t io n  S c a le ,  was 

g iven to  th e  s c a le .

10* The s c a le  should  he ad m in is te red  to  a group of in d iv id u a ls  

as an a id  i n  de term in ing  i t s  e f f e c t iv e  communication.

A s c a le  o f tw en ty -fo u r s ta tem en ts  was ad m in is te red  to  a  c la s s  

o f t h i r t y  s tu d e n ts  a t  S t .  P e te rsb u rg  Ju n io r  C o lleg e , S t .  P e te rsb u rg , 

F lo r id a .  A d isc u ss io n  p e rio d  fo llow ed  th i s  a d m in is tra t io n . As a 

r e s u l t  o f  comments made by s tu d e n ts ,  th e  cho ice  o f words o f numerous 

s ta tem en ts  was changed so t h a t  s ta tem en ts  were more c l e a r  and 

d i r e c t ;  however, g e n e ra l co n ten t o f s ta tem en ts  was r e ta in e d .

The improved s c a le  was co n sid e red  adequate f o r  exp erim en ta l 

t e s t s .  (See Appendix C).

I I .  RELIABILITY OF THE SCALE

I n  o rd e r  to  e s ta b l i s h  a b a s is  f o r  s c o rin g  th e  s c a le ,  num erical 

w eig h tin g s were a ss ig n ed  to  each o f th e  f iv e  p o s s ib le  re sp o n ses , 

r e p re se n te d  by f iv e  c a te g o r ie s  f o r  each o f  the  S tu d en t P a r t i c ip a t io n  

S cale  ite m s : S tro n g ly  ag ree ; A gree; Undecided; D isag ree ; S tro n g ly

d is a g re e .  The response  con sid e red  most fav o rab le  to  counseling  

re c e iv e d  a sco re  o f f iv e .  Thus th e  above responses were sco red  f iv e  -  

fo u r  -  th r e e  -  two -  one, o r  one -  two -  th re e  -  fo u r  -  f iv e ,  depending 

on w hether th e  s ta tem en t was worded p o s i t iv e ly  o r n e g a tiv e ly .  A sub

j e c t ’s sc o re  on th e  S tu d en t P a r t ic ip a t io n  S cale  was th e  sum o f sc o re s



made on in d iv id u a l  i te m s .

On th e  b a s is  o f  th e  f iv e -p o in t  system  of s c o r in g , i t  was pos

s ib le  to  sco re  120 p o in ts  (2U X 5 ) .  To re c e iv e  t h i s  sco re  a  s tu 

d en t would have had to  check '’S tro n g ly  agree" f o r  ev ery  s ta tem en t 

worded p o s i t iv e ly  and "S tro n g ly  d isa g re e "  f o r  ev ery  s ta tem en t worded 

n e g a tiv e ly . The low est p o s s ib le  sco re  would have been tw en ty -fo u r 

(2U X 1 ) ,  in d ic a t in g  a com pletely  u n fav o rab le  a t t i tu d e  toward coun

s e l in g  re c e iv e d  in  ju n io r  c o l le g e . I f  a  s tu d e n t would have adopted 

a  n e u tr a l  p o s it io n  i n  response  to  th e  s c a le  and answered a l l  s t a t e 

ments by checking "U ndecided," he would have sco red  seventy-tw o 

(2k X 3 ) .

The r e l i a b i l i t y  o f  th e  s c a le  was e s ta b l is h e d  by th e  t e s t -  

r e t e s t  method and th e  c r i t e r i o n  o f in t e r n a l  c o n s is te n c y .

T e s t - r e t e s t  method. An ex p erim en ta l s tu d y  was conducted inv o lv 

in g  s tu d e n ts  who were no t to  be surveyed i n  th e  in v e s t ig a t io n .  The 

resp o n d en ts  s e le c te d  f o r  the  ex perim en ta l s tu d y  had n o t been surveyed 

p re v io u s ly  reg a rd in g  t h e i r  a t t i t u d e s  and had no t had any connection  

w ith  th e  development o f s ta tem en ts  used in  th e  S tu d en t P a r t i c ip a t io n  

S c a le . The sample was not s e le c te d  b u t was g iven  to  c la s se s  a t  

S t .  P e te rsb u rg  Ju n io r  C ollege a t  th e  convenience o f in s t r u c to r s .  Two 

in s t r u c to r s  o f  psychology c la s s e s  found i t  convenien t to  g ra n t p e r 

m ission  fo r  th e  a d m in is tra tio n  of th e  s c a le  i n  March, 1?66. The 

S tu d en t P a r t ic ip a t io n  S ca le  was ad m in is te red  tw ice  to  th e  experim en ta l 

groups w ith in  a  three-w eek p e r io d . Typed d i r e c t io n s  were re a d  by th e  

in v e s t ig a to r  to  in s u re  th a t  th e  groups re c e iv e d  th e  same in s t r u c t io n s



a t  both a d m in is tra tio n s  o f the s c a le .

The c o r re la t io n  between th e  sco re s  on th e  i n i t i a l  t e s t  and on 

th e  second t e s t  was computed fo r  each of th e  two experim ental groups 

to  determ ine th e  degree of r e la t io n s h ip  between th e  two groups o f 

s c o re s . The n u ll  hypo thesis  s ta te d  th a t  th e re  would be no c o r re la t io n  

between th e se  two groups o f s c o re s . The Pearson Product-Moment Cor

r e la t io n  C o e ff ic ie n t formula-* was used w ith  t h i s  a n a ly s is .

The experim en tal study  was conducted in  o rd e r to  p rov ide  an 

opportu n ity  to  check th e  accuracy  and co n s is ten cy  o f the m easuring 

in s tru m en t. A high c o r re la t io n  would in d ic a te  a  r e l a t iv e ly  h igh con

s is te n c y ; th a t  i s ,  i t  would in d ic a te  t h a t  s ta tem en ts  on th e  s c a le  were 

in  a l l  p r o b a b i l i ty  conducive to  o b ta in in g  s im ila r  responses on b o th  

a d m in is tra tio n s  o f th e  s c a le .

F or c la s s  »Stt (N -32), r e s u l t s  o f  th e  experim ental t e s t  were 

r  = .880; a - r  -  .Olu For c la s s  HP (N=28), r e s u l t s  were r  = .79 ;

t = .0 3 6 . By in sp e c tio n , b o th  o f th e  c o r re la t io n  c o e f f ic ie n ts  were 

very  h ig h . I t  was considered  th a t  du rin g  the three-w eek in te rv a l  the  

a t t i tu d e s  o f  th e  d i f f e r e n t  s tu d e n ts  were r e l a t iv e ly  co n s ta n t in  view 

of the h igh  r e l i a b i l i t y  c o e f f ic ie n ts .  T ested  a g a in s t  th e  n u l l  hypoth

e s is ,  th e  c o r re la t io n  c o e f f ic ie n ts  were s ig n i f ic a n t  a t  w e ll  above the 

.01 l e v e l .^  There w ere no s ta tem en ts  i n  the  m easuring instrum en t w ith  

which s tu d e n ts  experienced  c o n s is te n t  d i f f i c u l t y .

^Henry E. G a r re t t ,  S t a t i s t i c s  in  Psychology and Education (New 
York: Longmans, Green and Company, 1953), p . 13U.

^ I b id . ,  p .  190 .



C r i te r io n  o f  i n t e r n a l  c o n s is te n c y . In  a d d it io n  to  th e  t e s t -  

r e t e s t  method, th e  c r i t e r io n  o f in te r n a l  co n s is ten cy  "was employed as 

a  f u r th e r  d e te rm in an t o f  s c a le  r e l i a b i l i t y  and as  a  d ev ice  f o r  d e te r 

m ining d i f f e r e n t i a t io n  o f s ta tem en ts  in  th e  S tu d en t P a r t ic ip a t io n  

S c a le . In  u s in g  th e  c r i te r io n  o f  i n t e r n a l  c o n s is ten cy  re a c t io n s  o f 

th e  group t h a t  c o n s t i tu te  one extreme in  th e  p a r t i c u la r  a t t i t u d e  being  

measured a re  compared w ith  th e  r e a c t io n s  o f th e  group th a t  c o n s t i tu te  

th e  o th e r  ex trem e. This c r i t e r i o n  a c ts  as an o b je c tiv e  check on th e  

c o r re c t  a s s ig n in g  o f  num erical v a lu es  i n  t h a t  i f  th e  num erical v a lu es  

a re  re v e rse d  on a p a r t i c u la r  s ta te m e n t, th e  extrem e high group w i l l  

show low on th a t  s ta tem en t and th e  extrem e low group w i l l  sco re  h ig h ,

i . e . ,  a  n e g a tiv e  d if fe re n c e  between th e  two extrem e groups would have 

been o b ta in e d .

To determ ine i f  s ta te m e n ts  in  any a t t i t u d e  s c a le  a re  d i f f e r e n 

t i a t i n g ,  L ik e r t^  recommends two m ethods: (1) item  a n a ly s is ,  sco res

on each s ta tem en t c o r re la te d  w ith  sc o re s  on th e  e n t i r e  b a t t e r y ,  and

(2) c r i t e r io n  o f i n t e r n a l  c o n s is te n c y . L ik e r t  s t a t e s  th a t  3 ince  th e  

c r i t e r i o n  o f  in t e r n a l  co n s is te n c y  i s  as  r e l i a b le  a method f o r  d e te r 

m ining s ta tem en t d i f f e r e n t i a t i o n  in  an a t t i t u d e  in s tru m en t as  th e  

ite m  a n a ly s is  method, and i s ,  a t  th e  same tim e, n o t n e a r ly  as la b o rio u s  

to  employ, i t  i s  h ig h ly  recommended.

S tep s  invo lved  i n  th e  com putation o f th e  c r i t e r io n  o f  in te r n a l  

co n s is te n c y  a re :

7'L ik e r t ,  op . c i t . ,  p .  2$ .



1 . Determine average sco res  o f  the  h ig h e s t te n  p er cen t o f the 

respondents of each s ta te m e n t.

2 . Determine average scores o f the low est ten per cent o f the 

respondents o f each statem ent.

3 . Compute d if fe re n c e s  between average sco res o f  th e  h ig h e s t 

ten  p e r  cen t and low est te n  p er c en t o f respondents f o r  each s ta te m en t.

li. Record th e  o rd e r o f ex ce llen ce  as  determ ined by th e  c r i 

te r io n  o f in te r n a l  co n s is ten cy  based upon d iffe re n c e s  between th e  high

e s t  te n  p e r  cen t and th e  low est te n  p er c e n t o f the  responden ts  f o r  

each s ta te m e n t. The g re a te r  th e  d if fe re n c e , th e  h ig h er the o rd e r of 

ex ce llen ce  r a t in g .  L ik e r t  in d ic a te s  d if fe re n c e s  o f *3 and above as 

s ig n i f ic a n t .

One hundred two s tu d e n ts  in  one c la s s  a t  S t .  P e te rsb u rg  Ju n io r  

C ollege were used as s u b je c ts  f o r  th e  c r i t e r io n  of in te r n a l  c o n s is t

ency p r o je c t .  This group o f s tu d e n ts  p a r t ic ip a te d  in  n e i th e r  the 

experim en tal s tu d y  nor in  th e  f i n a l  s tu d y . R esu lts  o f  th i s  re se a rc h  

are  shown in  Table I .

An exam ination o f Table I  shows th a t  th e re  was a  p o s i t iv e  d i f 

f e r e n t ia t io n  between sco res  made by th e  h ig h e s t ten  p e r  cen t and low

e s t  te n  p e r  c e n t on each s ta tem en t in  th e  S tu d en t P a r t ic ip a t io n  S c a le . 

S ince sco res  made by th e  h ig h e s t group were c o n s is te n t ly  h ig h e r  than  

sco res o f the low est group, and average d iffe re n c e s  between sc o re s  of 

the  h ig h e s t ten  p e r cen t and th e  low est te n  p e r c e n t 'fa v o re d  th e  high 

group on every one of th e  tw en ty -fo u r s ta te m e n ts , th e  a t t i tu d e  sc a le  

was considered  in te r n a l ly  c o n s is te n t and in d iv id u a l  s ta tem en ts  d i f f e r 

e n t ia t in g .
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TABLE I

THE CRITERION OF INTERNAL CONSISTENCY APPLIED TO ITEM SCORES 
ON THE STUDENT PARTICIPATION SCALE FOR 102 SUBJECTS 

IFFOUR FLORIDA JUNIOR dOLLEGES

S tatem ent
Number

(1 )

A ver. Score 
H ighest 10 

P er Cent 
(N=10)

(2)

A ver. Score 
Lowest 10 
Per Cent 

(N-10)
(3)

Average 
D iffe ren c e  

Between 
(2) & (3)

(U)

O rder o f  
E xcellence

(5)

1 U.7 3.6 1 .1 13
2 2*8 2 .0 .8 18.5
3 U.3 2.3 1 .0 16
U U.6 2 .6 2 .0 6.5
5 U.U 2 .6 1 .8 8
6 3.8 2.3 1.5 10
7 U.o 3.U .6 20.5
8 u.u 2.3 2 .1 5
9 u.6 3.5 1 .1 13

10 u.u 3.3 1 .1 13
11 u.6 2 .1 2.5 3
12 U.8 1 .8 3.0 1
33 U.8 2 .8 2 .0 6.5
lU U.3 2 .0 2.3 U
15 u.u 3.0 1 .U 11
16 3.7 3.1 .6 20.5
17 3.5 3.2 .3 2U
18 3.6 3.1 .5 22
19 U.3 2.7 1 .6 9
20 U.o 3.6 .U 23
21 3.7 2.7 1 .0 16
22 3.7 2.7 1 .0 16
23 U.8 U.o .8 18.5
2lt U.8 2 .1 2.7 2
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Based on th e  a p p lic a t io n  o f  c r i t e r i a  suggested  in  th e  l i t e r a 

tu re  f o r  s e le c t in g  and e d i t in g  s ta te m e n ts , and on th e  e s ta b lish m e n t o f  

r e l i a b i l i t y  by th e  t e s t - r e t e s t  method and c r i t e r io n  o f i n t e r n a l  con

s is te n c y  th e  s c a le  was co n sid e red  a  w orthy in s tru m e n t.

I I I .  ADMINISTRATION OF SCALE

P r io r  to  th e  a d m in is tra tio n  o f th e  in s tru m e n t, th e  in v e s t ig a to r  

made a  s tu d y  o f s tu d e n t p e rso n n e l programs i n  F lo r id a  ju n io r  c o l le g e s .  

I t  was n ecessary  to  a s c e r ta in  w hether s ta tem en ts  in  th e  S tu d en t Par

t i c ip a t io n  S cale  had re lev an ce  to  counse ling  a c t i v i t i e s  i n  th e se  c o l

le g e s .  The in v e s t ig a to r  a ls o  v i s i t e d  ju n io r  c o lle g e s  i n  an  e f f o r t  to  

determ ine w hether i n s t i t u t i o n s  met e s ta b lis h e d  c r i t e r i a .

S tu d en t p e rso n n e l program s. The in v e s t ig a t io n  o f s tu d e n t p e r 

sonnel programs re v ea led  th a t  s t r u c tu r e  and purposes a re  s u f f i c i e n t ly  

s im i la r  to  p e rm it g e n e ra liz e d  re fe re n c e  to  t h e i r  s tu d e n t p e rso n n e l 

program s. The p la n  on which th e  s tu d e n t p e rso n n e l program i s  based i s  

c e n tr a l iz e d .  (See Appendix D ). One p erso n  d es ig n a te d  in  each ju n io r  

c o lle g e  g ives le a d e rsh ip  to  th e  e n t i r e  s  tuden't-'-pers onnel program . He 

i s  p ro fe s s io n a l ly  educated in  th e  a re a  o f guidance and co u n se lin g  and 

ho lds a  degree a t  th e  M aste r 's  le v e l  o r above. I t  i s  h is  re sp o n s i

b i l i t y  to  g ive d i r e c t io n  to  th e  fo llo w in g  s e rv ic e s :  c o u n se lin g , o r i 

e n ta t io n ,  h e a l th ,  p lacem ent, t e s t i n g ,  in fo rm a tio n , and s tu d e n t a c t iv 

i t y  s e rv ic e s .

Of th e  m yriad s tu d e n t p e rso n n e l s e rv ic e s  o f fe re d  to  ju n io r  c o l

leg e  s tu d e n ts  in  F lo r id a ,  cou n se lin g  s e rv ic e s  occupy a  prom inent



p o s i t io n .  Persons d e s ig n a te d  as  counse lo rs  in  F lo r id a  ju n io r  c o lle g e s  

a re  n o t asked to  p la y  the r o le  o f  c l i n i c a l  p sy c h o lo g is t nor p sy ch i

a t r i s t .  Counselors a re  o b lig a te d  to  o f f e r  a s s is ta n c e  to  th e  e n t i r e  

s tu d e n t body; th e re  i s  no p h ilo so p h ic  j u s t i f i c a t i o n  f o r  d evo tion  o f 

a v a i la b le  time to  dep th  psycho therapy  f o r  the  few  to  the n e g le c t o f  th e  

many. Upon en tran ce  to  ju n io r  c o lle g e  each s tu d e n t  i s  a s s ig n e d  to  a  

c o u n se lo r.

O ther th an  th e  p r e - r e g i s t r a t io n  in te rv ie w  and in te rv ie w s  h e ld  

w ith  a cou n se lo r a t  th e  tim e of r e g i s t r a t io n  f o r  each sem este r, most 

co u n se lin g  a c t i v i t y  i s  on a v o lu n ta ry  b a s is .  O ccas io n a lly  s tu d e n ts  a re  

r e f e r r e d  to  co u n se lo rs  by deans o r i n s t r u c t o r s .  However, th e re  i s  no 

uniform  procedure b y  which s tu d e n ts  a re  r e f e r r e d  to  co u n se lo rs .

Many needs b rough t to  co u n se lo rs  a re  v o c a tio n a l i n  n a tu re . As 

many as  h a l f  o f  th e  h igh  sch o o l g rad u a tes  who e n r o l l  i n  ju n io r  co lle g e  

have made a f irm  and r e a l i s t i c  v o c a tio n a l c h o ic e ;8 they  can p la n  an 

e d u c a tio n a l course and pursue i t .  The o th e r  h a l f  a re  n o t so fo r tu n a te .  

They have not y e t  managed to  develop a  f irm  s e lf -c o n c e p t  o r  r e l a t e  i t  

to  o c cu p a tio n a l o p p o r tu n i t ie s .  The co u n se lo r h e lp s  th e se  s tu d e n ts  to  

i n t e r p r e t  and accep t in fo rm a tio n  about them selves d e riv ed  from  rec o rd s  

o f p rev io u s  accom plishm ents and from t e s t s .  S in ce  i t  i s  ap p aren t th a t  

the  co u n se lo r cannot have com plete knowledge ab o u t a l l  p o s s ib le  occupa

t io n s ,  he may su g g es t sources o f in fo rm a tio n , such  as th e  l i b r a r y ,  

in s t r u c to r s  i n  a l l  departm ents o f  th e  ju n io r  c o l le g e ,  and employers

g
James W. Thornton, J r . ,  The Community Ju n io r  C ollege (New 

York: John W iley and Sons, I n c . )  i9 6 0 , p . 258.



i n  th e  community, i n  th e  hope th a t  s tu d e n ts  can make o c cu p a tio n a l 

cho ices as a  fo u n d a tio n  fo r  t h e i r  e d u c a tio n a l p lan n in g .

A f te r  making a  v o c a tio n a l ch o ice , many s tu d e n ts  s t i l l  la c k  

in fo rm atio n  about e d u ca tio n a l requ irem en ts  and v o c a tio n a l o p p o r tu n it ie s .  

One o f the c o u n s e lo r 's  major fu n c tio n s  i s  a s s i s t in g  counselees to  

develop r e a l i s t i c  long -term  ed u c a tio n a l p la n s .  Such p la n s  may in c lu d e  

s p e c i f ic  sem ester schedules fo r  the p e r io d  to  be sp en t a t  th e  ju n io r  

c o l le g e .  S ince s tu d e n ts  o f te n  a re  confused by u n iv e r s i ty  c a ta lo g s ,  

co u n se lo rs  a s s i s t  them in  in c lu d in g  in  t h e i r  c la s s  schedu le  th e  courses 

re q u ire d  as  p re p a ra tio n  f o r  t h e i r  s p e c ia l ty .

Needs o f  s tu d e n ts  f o r  p e rso n a l ad justm en t a re  an o th e r concern o f  

ju n io r  c o lle g e  co u n se lo rs . C ollege f a i l u r e  may a ls o  be a t t r i b u t e d  to  

p e rso n a l d i f f i c u l t i e s  as  w e ll  as to  academic d i f f i c u l t i e s  o r to  la c k  o f 

fu n d s . The c o u n s e lo r 's  fu n c tio n  in  r e l a t io n  to  p e rso n a l needs i s  f i r s t  

and forem ost to  reco g n ize  th e  n a tu re  o f  the d i f f i c u l t y .  In  some cases 

th e  counselo r can h e lp  th e  counselee re a c h  a  s o lu t io n ;  in  o th e r  cases 

th e  counselo r r e f e r s  th e  s tu d e n t to  a n o th e r  source o r agency.

I f  t e s t i n g  i s  in d ic a te d  through needs b rough t to  th e  co u n se lo r, 

a  b a t te r y  o f  t e s t s  may be ad m in is te red  by the  cou n se lo r o r by th e  

D ire c to r  o f  T e s tin g . In  most in s ta n c e s  th e  D ire c to r  o f T e stin g  admin

i s t e r s  a l l  t e s t s  and th e  cou n se lo r in t e r p r e t s  r e s u l t s  o f  t e s t s  to  th e  

co u n se lee . Upon com pletion o f  t e s t s ,  and when o th e r  item s o f  in fo r 

m ation a re  assem bled, th e  co u n se lo r and counselee meet a s  many tim es 

as  i s  n ecessa ry  to  d isc u ss  th e  need in  l i g h t  o f  accum ulated d a ta .

The number o f in te rv iew s  depends upon th e  n a tu re  o f th e  need and d i f 
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f i c u l t y  in v o lv ed  in  reach in g  a s o lu t io n .

S e le c tio n  o f fo u r  ju n io r  c o l le g e s . C e r ta in  c r i t e r i a  were e s ta b 

l i s h e d  to  se rv e  as a  b a s is  fo r  s e le c t io n  o f  fo u r  ju n io r  c o lle g e s  in  

F lo r id a .  Each i n s t i t u t i o n  was expected  to  meet th e  fo llo w in g  c r i t e r i a :

1 .  Each p a r t ic ip a t in g  ju n io r  c o lle g e  should  be a  s ta te - s u p 

p o r te d , tw o -y ear, co ed u ca tio n a l i n s t i t u t i o n .

2 . Each p a r t ic ip a t in g  ju n io r  c o lleg e  should  have one o r  more 

perso n s  d e s ig n a te d  w ith  th e  r e s p o n s ib i l i ty  o f im plem enting counse ling  

s e rv ic e s .

3 . The fo u r  p a r t ic ip a t in g  ju n io r  c o lle g e s  should  be approx

im a te ly  th e  same s iz e  in  s tu d e n t e n ro llm en t.

it. Each p a r t ic ip a t in g  ju n io r  c o lle g e  should  have been in  e x i s t 

ence no l e s s  than  two y e a r s .

5>. Each p a r t i c ip a t in g  ju n io r  c o lle g e  shou ld  ex p ress  a w il l in g 

ness  to  p a r t i c ip a te  i n  th e  s tu d y .

To determ ine w hether an i n s t i t u t i o n  f u l f i l l e d  requ irem en ts  of 

s ta t e d  c r i t e r i a ,  a  p e rso n a l in te rv ie w  was h e ld  w ith  th e  Dean o f S tu d en t 

P e rso n n e l i n  each o f fo u r c o l le g e s .  T his in te rv ie w  a ls o  serv ed  a s  a  

means o f  (1 ) r e l a t in g  th e  purpose o f  t h i s  s tu ^ y , and (2) o b ta in in g  

p erm issio n  to  in v o lv e  s tu d e n ts  in  th e  s tu d y . D ates were schedu led  f o r  

th e  a d m in is tra t io n  o f  th e  s c a le  a t  th e  convenience o f  each in s t r u c to r .

D uring th e  sp rin g  sem ester of th e  196^-66 academic y e a r , th e  

S tuden t P a r t ic ip a t io n  S cale  was ad m in is te red  by th e  w r i te r  to  362 s tu 

d e n ts  i n  fo u r  ju n io r  c o lle g e s  in  F lo r id a .  (See Appendix E 'f o r  th e  

p e r  c en t o f  each s c h o o l 's  c o n tr ib u tio n  to  the  t o t a l  sam p le)• A t the



tim e o f  a d m in is tra tio n  o f  th i s  s c a le ,  o r a l  in s t r u c t io n s  w hich para

p h rased  w r i t te n  d ir e c t io n s  were g iv en . These in s t r u c t io n s  served  to  

p o in t ou t the  fo llow ings (1 ) names were n o t needed, (2 ) a l l  inform a

t io n  g a th e red  was s t r i c t l y  c o n f id e n t ia l ,  (3 ) a l l  s ta tem en ts  should  be 

answered accord ing  to  th e  s tu d e n t 's  b e s t  a b i l i t y  so th a t  th e  s tu d y  

m ight y ie ld  a t r u e  s ta tem en t o f studen ts*  a t t i t u d e s ,  (U) a l l  answers 

should  ex p ress  s in c e re  f e e l in g s  o f  th e  in d iv id u a l  s tu d e n t ,  and (5) 

f i r s t  re a c t io n s  to  th e  s ta tem en t should  be l i s t e d .

Summary. I n  o rd e r to  a s c e r ta in  ju n io r  c o lleg e  counselees* a t t i 

tudes tow ard the co u n se lin g  p ro cess  an a t t i t u d e  s c a le  was co n s tru c ted  

in  accordance w ith  p rocedures developed by w id e ly  reco g n ized  au th o r

i t i e s  in  th e  f i e l d  o f a t t i t u d e  measurem ent. During th e  sp rin g  sem este r 

o f th e  1965-66 academic y e a r ,  th e  s c a le  was ad m in is te red  to  362 s tu d e n ts  

i n  fo u r  ju n io r  c o lle g e s  in  F lo r id a .



CHATTER IV

ANALYSIS AND INTERPRETATION OF DATA

To determ ine i f  f a c tu a l  s i tu a t io n s  i n  a s tu d e n t 's  l i f e  in f lu 

ence a t t i t u d e s  toward th e  cou n se lin g  p ro c e ss , P a r t  I  o f th e  S tudent 

P a r t ic ip a t io n  S cale  (see  Appendix C) e l i c i t e d  d a ta  concerning sex , 

age , number o f sem esters in  ju n io r  c o lle g e , and number o f counseling

in te rv ie w s  h e ld  w ith  a  co u n se lee . Although th ese  d a ta  do no t lend

them selves to  s t a t i s t i c a l  a n a ly s is ,  they  se rv e  as c o lla b o ra tin g  e v i

dence fo r  responses to  s ta tem en ts  in  P a r t  I I  o f  the  S tuden t P a r t ic ip a 

t io n  S c a le .

I .  ANALYSIS OF RESPONSES TO PART I  

OF THE STUDENT PARTICIPATION SCALE

An a n a ly s is  o f responses to  th e  fo u r  item s in  P a r t  I  o f th e  Stu

d en t P a r t ic ip a t io n  S ca le  d esc rib e s  c h a r a c te r is t ic s  of th e  s tu d en t

sam ple. Data a re  p re se n te d  in  ta b u la r  form w ith  t h e i r  a tte n d a n t f r e 

quencies and p e rcen tag es .

G eneral d e s c r ip t io n  o f sam ple. Table I I ,  page i*7, g ives an over

a l l  d e s c r ip t io n  o f th e  sample involved  in  th i s  s tu d y . This ta b le  shows 

th a t  th e  p ro p o rtio n  o f men to  women was n e a r ly  even ly  d iv id e d ; $1 .1  p e r 

cen t o f th e  sample were men and 1*8.9 p er cen t were women. As i t  might 

have been expected , th e  v a s t  m a jo rity  o f  s tu d e n ts  was i n  th e  17-20 age 

group. F i f ty - f iv e  s tu d e n ts ,  re p re se n tin g  15.2 p e r  cen t o f  th e  t o t a l  

sam ple, were tw enty-one y ea rs  o f age and o v er. Had th e  s tu d y  invo lved



s tu d e n ts  in  evening c la s s e s  t h i s  unequal d i s t r ib u t io n  would n o t have 

h e ld  t ru e  because o ld e r  people ten d  to  dom inate evening c la s s e s .  The 

extrem ely  h ig h  p ercen tag e  of second sem ester s tu d e n ts  a lso  was to  be 

ex p ec ted . T h is s tu d y  in te n t io n a l ly  involved s tu d e n ts  e n ro lle d  i n  th e  

g e n e ra l psychology course w hich, in  most in s ta n c e s ,  i s  re q u ire d  o f 

te rm in a l and t r a n s f e r  s tu d e n ts ,  and g e n e ra lly  i s  tak en  during  th e  s tu 

d e n t *s second sem ester i n  ju n io r  c o l le g e . Because th e  h igh  p ercen tag e  

o f  s tu d en ts  was second-sem ester freshm en, t h i s  c o n tro l  item  i s  n e i th e r  

analyzed  nor used  as a  com parative measure in  f u r th e r  a n a ly s is  o f  d a ta .

Upon en tran c e  to  ju n io r  c o lle g e  i n  F lo r id a  each  s tu d e n t i s  

re q u ire d  to  have a  p r e - r e g i s t r a t io n  in te rv ie w  and i s  re q u ire d  a ls o  to  

have an in te rv ie w  w ith  h is  co u n se lo r a t  th e  tim e o f second-sem ester 

r e g i s t r a t io n .  From Table I I ,  page U7, i t  i s  observed th a t  n ine ty -one  

s tu d e n ts  (25*1 p e r  c e n t)  had no more than two in te rv ie w s  w ith  t h e i r  coun

s e lo r .  This p e rcen tag e  i s  reg ard ed  a s  d isa p p o in tin g ly  low because o f  th e  

emphasis g iv en  to  counse ling  s e rv ic e s  in  F lo r id a  ju n io r  c o l le g e s .  I t  was 

presumed th a t  many more s tu d e n ts  w ould have a v a ile d  them selves o f coun

s e l in g  s e rv ic e s  fo u r o r  more tim es during  t h e i r  seven months i n  a tte n d 

ance a t  the  ju n io r  c o l le g e . F ig u re s  from column (2 ) suggest t h a t  one- 

f o u r th  o f th e  s tu d e n ts  v i s i t e d  th e  counse lo r on ly  because th e  in te rv ie w  

was re q u ire d . Only s l i g h t l y  more th an  o n e -h a lf  o f th e  s tu d e n ts  v i s i t e d  

t h e i r  co u n se lo r fo u r o r  more tim e s .

P ro p o rtio n  o f age to  se x . As observed from T able I I I ,  page 1*8, 

men and women d id  not d i f f e r  to  a  g re a t  e x te n t  w ith  re s p e c t  to  age.

Over e ig h ty -fo u r  p e r  cen t o f th e  t o t a l  sample were i n  th e  17-20 age
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TABLE I I

NUMBER AND PERCENTAGE OF TOTAL JUNIOR COLLEGE 
STUDENT SAMPLE ACCORDING TO SEX, AGE,

NUMBER OF SEMESTERS, AND NUMBER 
OF COUNSELING INTERVIEWS

S tra ta
(1)

Number
(2 )

Per Cent 
(3)

Sex
Male 185 51.1
Female 177 1*8.9

T o ta l 355 100.0

Age
17-20 307 8U.8
21- 21). 1*6 12.7
2 £-28 3 .8
29-32 1 .3
33 and above 5 I.u

T o ta l 355 100,6

Number of 
S em esters

1  ' ’ y .8
2 35o 96.7
3 9 2.5
U 0 .0
5 0 .0
6 0 .0

T o ta l 355 100.0

Number o f
Counseling
In te rv iew s
"""1 13 3.6

2 78 21.5
3 82 22.6
U 71 19.6
5 5o 13.8
6 18 $ .0
7 lit 3.9
8 lU 3.9
9 h 1 .1

10 o r  more 18 5.0
T o ta l 355 100.0



o a teg o ry . The n ex t h ig h e s t p ercen tag e  was found in  th e  21-2U age group 

w ith  16 .2  p e r  cen t men and 9 .0  p e r c e n t women. Five p e r  c e n t of th e  

s tu d e n ts  were tw e n ty -fiv e  y ea rs  o f age o r  o ld e r .  S ix  women were tw enty- 

n ine  y e a rs  o f age o r  o ld e r , w hile  th e  o ld e s t  age in d ic a te d  f o r  men was 

i n  th e  25-28 age ca teg o ry .

TABLE I I I

NUMBER AND PERCENTAGE OF JUNIOR COLLEGE STUDENT 
SAMPLE IN EACH AGE GROUP ACCORDING TO SEX

Age
groups

(1 )

Sex
Men Women

Number
(2)

P er cen t 
(3)

Number P er cen t
(U) (5)

17-20 152 82.2 155- 87.6
21-2U 30 16.2 16 9 .0
25-28 3 1 .6 0 .0
29-32 0 .0 1 .6
33 and above 0 .0 5 2 .8

T o ta ls 185 100.0 177 100.0

P ro p o rtio n  o f cou n se lin g  in te rv ie w s  to  s e x . There has been some 

sp e c u la tio n  as  to  w hether men or women a re  more fa v o ra b ly  d isposed  

tow ard cou n se lin g  s e rv ic e s .  Data i n  Table IV , page k9t c le a r ly  in d i 

c a te  th a t  s tro n g  sex  d if fe re n c e s  in  reg a rd  to  th e  number o f cou n se lin g  

in te rv iew s  were n o t p r e s e n t .  Women v i s i t e d  the  co u n se lo r th re e  o r 

few er tim es 5 .1  p e r  cen t few er tim es th an  men. N inety -seven  women 

(5U.8 p e r  cen t) had fo u r o r  more in te rv ie w s  a s  compared to  n inety-tw o



U9

men (U9.7 p e r  c e n t ) .  There i s  only a s l i g h t  d if fe re n c e  in  p e rcen tag es  

■with re s p e c t  to  sex  and number o f co u n se lin g  in te rv ie w s .

TABLE IV

NUMBER AND PERCENTAGE OF COUNSELING INTERVIEWS 
ACCORDING TO SEX

C ounseling
in te rv ie w s

(1)

Sex
Men Women

Number
(2)

P e r  cen t
(3)

Number
(U)

P er cen t
(5)

1 7 3.8 6 3.U
2 111 22.2 37 20.9
3 U5 2U.3 37 20.9
U 36 19.5 35 19.8
5 23 12 .U 27 15.3
6 5 2.7 13 7.3
7 12 6.5 2 1.1
8 6 3.2 8 U.5
9 - 1 .5 3 1.7

10 o r  more 9 U.9 9 5.1

T o ta ls 185 100.0 177 100.0

P ro p o rtio n  o f  co u n se lin g  in te rv ie w s  to  ag e .  W ith r e s p e c t  to  age 

and the  number of tim es a  s tu d e n t v i s i t e d  h is  c o u n se lo r, an unexpected 

f in d in g  emerged. An in sp e c tio n  o f T able V, page 50, shows th a t  s tu 

d e n ts  in  th e  17-20 age ca teg o ry  had few er in te rv ie w s  than  s tu d e n ts  in  

th e  21-2U age group. The p e rcen tag e  o f  s tu d e n ts  between th e  ages o f 

17 and 20 who had fo u r  o r more in te rv ie w s  was 6 .5  p e r  c e n t l e s s  th an  

s tu d e n ts  between th e  ages o f  21 and 2U. I n  th e  17-20 age group U7.8



50

p e r c e n t had th re e  o r few er in te rv ie w s  w h ile  in  th e  21-2U age group

i l l . 3 p e r  c e n t had th re e  o r few er in te rv ie w s .

TABLE V

NUMBER AND PERCENTAGE OF COUNSELING 
INTERVIEWS ACCORDING TO AGE

C ounseling
in te rv iew s

(1)

Age Groups 
17-25 ........... - 2H2U

Number
(2)

P er c en t 
(3)

Number
(U)

P er c e n t
(5)

1 11 3 .6 0 .0
2 68 22.1 7 15.2
3 68 22.1 12 26.1
U 65 21.2 5 10.9
5 h2 13.7 8 17 .U
6 15 U.9 3 6 .5
7 11 3 .6 3 6.5
8 11 3 .6 2 U.3
9 3 1 .0 1 2.2

10 13 U.2 5 10.9

T o ta ls 307 100.0 Ii6 100.0

I I .  ANALYSIS OF RESPONSES TO PART I I  

OF THE STUDENT PARTICIPATION SCALE

This s tu d y  was p r im a r i ly  a  se a rc h  f o r  e m p iric a l f in d in g s  

r a th e r  than  a  t e s t i n g  o f h y p o th eses. M ajor f in d in g s  in c lu d e  th e  mean 

and s ta n d a rd  d e v ia tio n  r a t in g s  o f th e  fo u r  a reas  i n  th e  S tu d en t P ar

t i c ip a t io n  S c a le . I n  in te r p r e t in g  th e se  f ig u re s  q u e s tio n s  a r i s e  as
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to  s t a t i s t i c a l  s ig n i f ic a n c e .  Three n u l l  hypotheses were designed to  

d e a l w ith  such q u e s tio n s . The f i r s t  n u l l  hypo thesis  s t a t e d  th a t  th e re  

would n o t be a  s ig n i f ic a n t  d if fe re n c e  between a t t i t u d e s  h e ld  by fem ale 

s tu d e n ts  and a t t i t u d e s  he ld  by male s tu d e n ts  toward th e  counseling  

p ro c e s s . To t e s t  t h i s ,  t - t e s t s  were ru n  f o r  male means in  each o f  th e  

fo u r  a re a s  as  compared to  fem ale means in  each of th e  fo u r  a re a s .

The second n u l l  hy p o th esis  s ta te d  th a t  th e re  would be no d i f 

fe ren ce  between a t t i t u d e s  h e ld  by younger studen ts., add a t t i tu d e s  h e ld  

by o ld e r  s tu d e n ts .  This was checked by computing t - t e s t s  between M]_ 

and M2 w ith  r e s p e c t  to  each a r e a .

The t h i r d  n u l l  h y p o th esis  h e ld  th a t  th e  number o f  counse ling  

in te rv ie w s  would have no e f f e c t  on a t t i t u d e s  toward th e  co u n se lin g  

p ro c e ss . A gain, t - t e s t s  w ere computed fo r  th e  means o f th o se  s tu d e n ts  

having had th re e  o r  few er in te rv ie w s  a s  compared to  means o f s tu d e n ts  

having had fo u r  o r  more in te rv ie w s . In  a l l  th re e  o f th e s e  hypotheses 

th e  0 .0 5  le v e l  o f  confidence was s e le c te d .

Of the tw en ty -fo u r item s ap p earin g  i n  th e  S tu d en t P a r t ic ip a t io n  

S c a le , tw e n ty -th ree  item s measured a t t i t u d e s  toward fo u r  a sp ec ts  o f 

th e  cou n se lin g  p ro c e ss . In d iv id u a l item s p e r ta in in g  to  each a re a  a re  

given below:

I .  Counseling r e la t io n s h ip  -  Item s 1 th rough  $

I I .  V o ca tio n a l and educa
t i o n a l  p lan n in g  -  Item s 7 through 13

I I I .  P e rso n a l ad justm ent -  Item s ll± th rough 17

IV . T est in te r p r e ta t io n  -  Item s 18 through 23

Responses f o r  item s r e f e r r in g  to  each  a re a  were summed and a v e r -



aged . The com putation o f  t-v a lu e 3  was based on 360 degrees o f  f r e e 

dom: 181+ + 176 o r  360 pN -j* l) -  (N 2*2)J.

Comparison o f male and fem ale a t t i t u d e s . A v a r ia b le  marked 

f o r  c o n s id e ra tio n  i n  th i s  s tu d y  was th e  sex  o f re sp o n d e n ts . The n u l l  

h y p o th esis  which s ta te d  t h a t  th e re  would be no s ig n i f i c a n t  d if fe re n c e s  

i n  male and fem ale a t t i t u d e s  was checked by computing t - t e s t s  between 

th e  two means w ith  r e s p e c t  to  each  a r e a .

R esu lts  from resp o n ses  in  th e  fo u r  area3  on th e  S tu d en t P a r

t i c ip a t io n  S ca le  a re  g iven  i n  Table VI*

TABLE VI

A COMPARISON OF ATTITUDES TOWARD FOUR AREAS OF COUNSELING 
AS MEASURED BY MEANS DERIVED FROM THE 

STUDENT PARTICIPATION SCALE

Male Versus Female

Areas
(1)

Male Counselses 

MX SD 
(2) (3)

Female

(10

Counselees

SD
(5)

t
(6)

Counseling
r e la tio n sh ip 18.06 2.99 18.60 3.39 2.87*

V ocational and
educational
planning 28.80 U.21+ 29.1*9 5.07 3.05*

Personal
adjustment 13*25 1.97 13.56 2.26 1.99*
T est in te r 
p reta tion 19.71 2.25 20.59 3.02 5.16*

^ S ig n if ic a n t  a t  th e  .05  le v e l  o f  confidence



By r e f e r r in g  to  a  ta b le  o f t  f o r  use in  determ in ing  the  s i g n i f i 

cance o f s ta tis t ic s ,-* -  i t  can be seen th a t  th e  ,01 l e v e l  o f  confidence 

f o r  362 s u b je c ts  (360 degrees o f freedom) re q u ire s  a t -v a lu e  o f  2.99 

and th e  .09 le v e l  o f confidence re q u ire s  a  t -v a lu e  o f 1 .9 7 . S ince 

th e  ob ta ined  t-v a lu e s  fo r  the a re a s  of counse ling  r e la t io n s h ip ,  voca

t io n a l  and e d u c a tio n a l p lan n in g , and t e s t  in te r p r e ta t io n  were la rg e r  

than  th e  t-v a lu e  o f 2 .9 9 , i t  i s  reaso n ab le  to  assume th a t  d iffe re n c e s  

between th e se  means were s ig n i f ic a n t  a t  th e  .01 le v e l  o f co n fidence .

In  th e  a rea  of p e rso n a l ad ju stm en t, th e  t-v a lu e  of 1*99 was s i g n i f i 

can t a t  the  .09 le v e l  o f confidence.

Table V I, page 92, shows Mi to  be 18.06 w ith  an SD of 2 ,99  and 

M2 to  be 18*60 w ith  an SD of 3*99 w ith  re s p e c t  to  a f e e l in g  toward th e  

counse lo r and counselee r e la t io n s h ip .  T his d if fe re n c e  between th e  

means was la rg e  enough to  c a s t  doubt on th e  s ta te d  n u l l  h y p o th es is . 

A ttitu d e s  tow ard v o c a tio n a l and e d u c a tio n a l p lann ing  y ie ld e d  a mean o f  

28,80 and a s ta n d a rd  d e v ia tio n  o f I4..2I4 f o r  men, and a mean o f  29.U9 

and a s tan d a rd  d e v ia tio n  of 9*07 fo r  women. The t -v a lu e  of 3*09 was 

found to  be s ig n i f ic a n t  a t  bo th  the  o09 and *01 le v e ls  o f  co n fid en ce . 

In  the  area  o f p e rso n a l ad justm ent th e  Mi o f 13o29 and SD o f 1*97 

was s ig n i f i c a n t ly  d i f f e r e n t  from  th e  M2 o f  13.96 and SD o f 2 .2 6 .

This d iffe re n c e  was s ig n i f ic a n t  a t  th e  .09  le v e l  o f confidence, thus 

in d ic a tin g  th e  n u l l  hypo thesis  to  be f a l s e .  F ee lin g s  between male 

counselees and fem ale counselees toward th e  c o u n se lo r 's  adequacy

"^Henry E . G a r re tt ,  S t a t i s t i c s  in  Psychology and Education (New 
York: Longmans, Green and Company, 1^93), p .



in  in te r p r e ta t io n  o f  t e s t  sco res  were s ig n i f ic a n t ly  d i f f e r e n t .  A 

mean r a t in g  o f  19 .71  and a s ta n d a rd  d e v ia tio n  o f 2 .25  f o r  men compared 

to  a  mean r a t in g  o f  20 .59  and a s ta n d a rd  d e v ia tio n  o f 3*02 fo r  women 

in d ic a te d  th e  u n te n a b i l i ty  o f th e  n u l l  h y p o th e s is , and i t s  r e je c t io n  

a t  .05 and .01 le v e ls  o f co n fid en ce . Thus, in  each o f th e  fo u r  a reas  

re p re se n te d  in  the s c a le  th e re  was a s ig n i f i c a n t  d if fe re n c e  between 

male and fem ale a t t i t u d e s ,

A comparison o f  th e  two sexes as  measured by means re v e a le d  

t h a t  i n  each  a re a  th e  d if fe re n c e  in  th e  means was i n  th e  d i r e c t io n  

of g re a te r  p o s i t iv e  fem ale agreem ent w ith  th e  tw e n ty -th re e  s ta te m e n ts . 

S trong^ has suggested  th a t  t h i s  sex  d if fe re n c e  in  a t t i t u d e s  m ight be 

in te rp r e te d  a s  p a r t  o f  g en era l sex  r e la te d  " s e t s ."  However, th e  d i f 

fe ren ce  i n  means b e in g  in  th e  d i r e c t io n  o f  fem ale agreem ent i s  i n  

d i r e c t  c o n tr a s t  to  a t t i t u d e s  found i n  e a r l i e r  s tu d ie s .  The Pohlman 

and Robinson^ s tu d y  d isc u sse d  in  C hapter I I  re v ea le d  g re a te r  fem ale 

annoyance toward c e r ta in  a sp e c ts  o f  th e  counse ling  s i t u a t io n  th an  d id  

th e  o p p o s ite  se x . I t  a lso  i s  i n t e r e s t i n g  to  n o te  t h a t  mean d i f f e r 

ences s ig n i f ic a n t  a t  th e  .05 l e v e l  w ith  r e s p e c t  to  p e rso n a l counseling  

w ere a t  v a r ia n c e  w ith  means found i n  th e  King and M atteson s tu d y

*T3. K. S tro n g , V ocational I n t e r e s t s  o f  Men and Women, (S tan 
fo rd ,  C a lifo rn ia :  S ta n fo rd  U n iv e rs ity  H ress , 19U3T# p .- 727

^Edward Pohlman and F ran c is  P . Robinson, " C lie n t  R eaction  to  
Some A spects of th e  C ounseling S i tu a t io n ,"  The P erso n n e l and Guidance 
J o u rn a l , V o l. XXXVIII (March, i 960) ,  5U6-55T7"

S ’a u l  T . King and Ross W. M atteson, "S tuden t P e rc e p tio n  o f Coun
s e l in g  C enter S e rv ic e s ,"  The P erso n n e l and Guidance J o u rn a l,  XXXVII 
(Jan u a ry , 1959), 358-361*.



I n  t h e i r  s tudy  no s ig n i f i c a n t  d if f e re n c e s  in  a t t i t u d e s  between th e  two 

sexes were found#

S ig n if ic a n t  d if fe re n c e s  between male and fem ale a t t i t u d e s  

toward fo u r  a sp e c ts  o f  th e  co u n se lin g  p ro cess  m ight be ex p la in ed  by 

th e  f a c t  th a t  U9*7 p e r cen t o f  th e  m ales had fo u r  o r more in te rv ie w s  

w ith  a  co u n se lo r and 5U*8 p e r  cen t o f th e  fem ales v i s i t e d  a  co u n se lo r 

fo u r o r  more tim e s . (See T able IV, page h9) . Comparing th e  mean 

r a t in g  between th e se  two groups i t  m ight be assumed t h a t  th e  more f r e 

q u en tly  a  s tu d en t v i s i t s  h is  cou n se lo r th e  more fa b o ra b ly  d isposed  he 

i s  tow ard the  co u n se lin g  p ro c e ss .

Comparison o f  younger s tu d e n ts * and o ld e r  s tu d e n ts  * a t t i t u d e s . 

To t e s t  th e  t e n a b i l i t y  o f th e  second n u l l  h y p o th e s is , which s ta te d  

th a t  th e re  would be no d if fe re n c e  between a t t i t u d e s  h e ld  by younger 

s tu d e n ts  and a t t i t u d e s  h e ld  by o ld e r  s tu d e n ts ,  mean r a t in g s  fo r  each 

a re a  w ere o b ta in e d . The. h y p o th esis  was checked by computing t - t e s t s  

between and Mg f o r  each a r e a .

S tu d en ts  i n  th e  17-20 age group were i d e n t i f i e d  a s  younger 

s tu d e n ts  s in c e  th e  ty p ic a l  age f o r  ju n io r  c o lle g e  s tu d e n ts  would be 

found i n  t h i s  c a te g o ry . S tu d en ts  tw enty-one y e a rs  o f age and o ld e r  

served  a s  th e  second group o f  s tu d en ts#

In  th e  a re a  o f co u n se lin g  r e la t io n s h ip  Table V II shows to  

be 18#37 w ith  an SD o f 3 .12 and M2 to  be 18.05 w ith  an  SD o f 3*63.

No s ig n i f ic a n t  d if fe re n c e s  between younger and o ld e r  studen ts*  

a t t i t u d e s  toward th e  cou n se lin g  r e la t io n s h ip  were re v e a le d . The 

t-v a lu e  o f 1 .23  was no t s ig n i f i c a n t  a t  e i th e r  th e  .01  o r  #05 le v e l
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of confidence. The o b ta in ed  mean f o r  younger s tu d en ts  in  th e  a re a  o f 

v o c a tio n a l and e d u c a tio n a l p lann ing  was 29 .27 . This mean d if f e r e d  

s ig n i f ic a n t ly  w ith  the  mean ob ta ined  in  the  same a re a  fo r  the  o ld e r  

s tu d e n ts .  The t-v a lu e  o f 2 .81  was s ig n i f ic a n t  a t  th e  .05 and .01  

le v e ls  o f co n fidence . Mean ra t in g s  f o r  younger and o ld e r  s tu d e n ts  in  

th e  a re a  o f p e rso n a l ad justm ent were 13.1*5 w ith  an SD o f 2*11 and 

13.ll* w ith  an SD of 2 .1 6 , r e s p e c t iv e ly .  The t -v a lu e  o f  1.1*5 was not 

found to  be s ig n i f i c a n t .  I t  i s  q u ite  obvious th a t  a t t i tu d e s  o f  bo th  

groups toward a s s is ta n c e  given them in  u nderstand ing  r e s u l t s  o f  t e s t s  

were no t s ig n i f ic a n t ly  d i f f e r e n t ;  M-j_ i s  20.11* and M2 i s  2 0 .ll*.

TABLE VII

A COMPARISON OF ATTITUDES TOWARD FOUR AREAS OF COUNSELING 
AS MEASURED BY MEANS DERIVED FROM THE 

STUDENT PARTICIPATION SCALE

Younger Counselees V ersus O lder Counselees

Younger Counselees Older Counselees
Areas St) Mg SD t

(1 ) (2) (3 ) (It) (5 )  (6)

Counseling
re la tio n sh ip 18.37 3.12 18.05 3.63 1 .2  3

V ocational and
educational
planning 29.27 1*.60 28.38 5.02 2.81*

Personal
adjustment 13.1*5 2.11 13.11* 2 .16 1.1*5

Test in te r 
pretation 20.11* 2.72 20.11* 2.1*9 0 .00

■^Significant a t  .05  le v e l  o f confidence



I t  i s  in t e r e s t in g  to  no te  t h a t  th e  second n u l l  h y p o th esis  can 

be accep ted  -with r e s p e c t  to  th re e  a re a s  and r e je c te d  -with r e s p e c t  to  

one a r e a .  Age o f s tu d e n ts  co lo red  a t t i t u d e s  toward a s s is ta n c e  

re c e iv e d  i n  v o c a tio n a l and e d u c a tio n a l p lan n in g , b u t d id  n o t a f f e c t  

a t t i t u d e s  tow ard the  counseling  r e la t io n s h ip ,  p e rso n a l co u n se lin g , 

n o r th e  c o u n se lo r’ s e f fe c tiv e n e s s  in  in te r p r e t in g  t e s t s .

An in sp e c tio n  o f  means in d ic a te s  t h a t  younger s tu d e n ts  may have 

h e ld  more fa v o ra b le  a t t i tu d e s  tow ard th re e  a sp e c ts  o f  th e  cou n se lin g  

p ro c e ss  than  o ld e r  s tu d e n ts .  T h is f in d in g  su p p o rts  re sp o n ses  g iven  on 

th e  C ounseling A tt i tu d e  S cale  a t  M ichigan S ta te  C o lleg e ; Form found 

th a t  younger s tu d e n ts  h e ld  a more fa v o ra b le  a t t i t u d e  tow ard th e  coun

s e l in g  p ro c e s s .^

Comparison o f  few and many in te rv ie w s . The t h i r d  n u l l  hypoth

e s is  s ta te d  th a t  th e  number o f in te rv ie w s  w ith  a co u n se lo r would have 

no e f f e c t  on a t t i t u d e s  toward th e  co u n se lin g  p ro c e s s .

S tu d en ts  seek ing  cou n se lin g  d u rin g  a  p e r io d  o f  seven months 

were d iv id ed  in to  two groups acco rd ing  to  number of tim es th e y  sought 

a s s is ta n c e  from a co u n se lo r. From one to  th re e  co u n se lin g  in te rv iew s  

were a r b i t r a r i l y  co n sid e red  "few” and fo u r  o r more co u n se lin g  in t e r s  

views were co n sid e red  "many." These d a ta  a re  p re se n te d  in  Table V I I I .

I t  can be n o ted  th a t  in  th e  a re a s  o f (1 ) co u n se lin g  r e l a t io n 

s h ip ,  (2 ) v o c a tio n a l and e d u c a tio n a l p lan n in g , and (3 ) t e s t  in t e r p r e -

^Arnold L . Form, ’'S tu d e n ts ’ A tt i tu d e s  Toward C ounselors and the  
C ounseling P rocess a t  M ichigan S ta te  C o lle g e .” U npublished D o cto r’s  d is 
s e r t a t i o n ,  M ichigan S ta te  C o lleg e , E a s t L ansing , M ichigan, 1952. p . 192.



t a t i o n ,  th e  t -v a lu e  in d ic a te s  th e  h y p o th esis  to  be f a l s e  and f u r th e r  

in d ic a te s  th e  s ig n if ic a n c e  o f  th e se  f in d in g s  to  be a t  th e  .01 le v e l  

o f  co n fid en ce .

In  th e  a re a  o f  p e rso n a l ad justm en t th e re  was no s ig n i f ic a n t  

d if f e re n c e  in  a t t i t u d e s  betw een th o se  who v i s i t e d  t h e i r  co u n se lo r 

th re e  o r few er tim es and th o se  s tu d e n ts  who v i s i t e d  t h e i r  counse lo r 

fo u r  o r more tim e s . I t  i s  im portan t to  no te  t h a t  M2 i s  s l i g h t l y  

low er than  M]_ even though th e  d if f e re n c e  i s  n o t s ig n i f i c a n t .  In  

item s l l ;  th rough  17 o f  the S tu d en t P a r t ic ip a t io n  S cale  th e re  were 

more responses in d ic a t in g  agreem ent th a n  th e re  were responses in d i 

c a tin g  d isagreem ent in  bo th  g roups, and th e re  was p r a c t i c a l l y  no d i f 

fe ren ce  in  responses o f th e  t o t a l  g roup .

TABLE V III

A COMPARISON OF ATTITUDES TOWARD FOUR AREAS OF COUNSELING AS 
MEASURED BY MEANS DERIVED FROM THE 

STUDENT PARTICIPATION SCALE

Few In te rv iew s  v e rsu s  Many In te rv iew s

Areas
Few In te rv iew s  
M-l Si)

Many In te rv iew s
e ;  ... ............ s o t

(1) (2) (3) 0 0 (5) (6)

C ounseling
r e la t io n s h ip 17 .7 3 .17 18.86 3.UU 5.97*

V o ca tio n a l and
e d u c a tio n a l
p lan n in g 28.69 U.26 29.53 U.99 3.70*

P e rso n a l
ad justm en t 13.51 2.09 13.31 2 .  Ill 1 .31

T e s t i n t e r 
p r e ta t io n 19.92 2.6U 20.3U 2.72 2.ii3*

s i g n i f i c a n t  a t  *05 le v e l  o f  confidence



In  a re a s  in d ic a t in g  a  s ig n i f i c a n t  d if fe re n c e  i n  means, responses 

in d ic a te d  t h a t  th o se  who had many in te rv ie w s  h e ld  a more fa v o ra b le  

a t t i t u d e  tow ard th e  co u n se lin g  p ro c e s s . W hile th i s  f in d in g  confirm s 

r e s u l t s  found by Form£ i t  i s  no t i n  agreem ent w ith  r e s u l t s  found by 

S c h u ltz .7  Form 's s tu d y  re v e a le d  th a t  more fa v o ra b le  a t t i t u d e s  tow ard 

co u n se lin g  were engendered by a g r e a te r  number o f c o n ta c ts  w ith  th e  

C ounseling C en te r . S ch u ltz  found th e re  to  be  no s ig n i f ic a n t  d i f f e r 

ence in  a t t i tu d e s  tow ard t e s t  i n te r p r e ta t io n  between th o se  s tu d e n ts  

u s in g  counse ling  s e rv ic e s  th e  most and th o se  seek ing  co u n se lo r a s s i s t 

ance th e  l e a s t ,  and a  s ig n i f i c a n t  d if fe re n c e  between b o th  groups w ith  

r e s p e c t  to  p e rso n a l co u n se lin g .

H I .  ANALYSIS OF SCALE ITEM3

The p e rcen tag e  d i s t r i b u t io n  o f  resp o n ses  made by s tu d e n ts  in  

th e  sample to  each item  i s  found in  Table X. (See Appendix F ) .  An 

e la b o ra te  a n a ly s is  o f  th e  c o n te n t o f  sc a le  item s i s  n o t in  o rd e r s in c e  

th e  methodology u t i l i z e d  in  d e v is in g  the  s c a le  was n o t concerned p r i 

m a rily  w ith  c o n te n t o f a t t i t u d e s  found in  s p e c i f i c  i te m s . Item s were 

s e le c te d  f o r  what th ey  c o n tr ib u te d  toward a  t o t a l  a t t i t u d i n a l  f a c to r .

I te m  tw en ty -fo u r e l i c i t e d  a t t i tu d e s  tow ard ju n io r  c o lle g e  coun

s e l in g  in  g e n e ra l. F ig u re  2 , (see  Appendix G ), d e sc rib e s  g ra p h ic a l ly  

re sp o n ses  to  th i s  item  and p e rm its  a  v is u a l  com parison between s c a le  

item s one th rough  tw e n ty - th re e  and item  tw e n ty -fo u r.

Item  one.  In  response  to  th e  s ta te m e n t, " I  f e e l  t h a t  ray coun-

^ I b id .

^M erlin W. S c h u ltz , "S tu d en t Opinions o f  a  High School Guidance 
Program ," The P ersonnel and Guidance Jo u rn a l, XLI (A p r i l ,  1963), 709-71$.
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s e lo r  has a s in c e re  i n t e r e s t  in  me and in  th e  th in g s  I  mention to  h im ,” 

86 .7  p e r c e n t o f  the  s tu d e n ts  in d ic a te d  agreem ent, in c lu d in g  5 6 .6  p e r  

c en t i n  agreem ent and 3 0 .1  p e r  c e n t in  s tro n g  agreem ent. Less th a n  

o n e - te n th  (9 .1  p e r  c e n t)  in d ic a te d  d isag reem en t, in c lu d in g  7 .2  p e r  

c e n t in  d isagreem ent and 1 .9  p e r  c e n t in  s tro n g  d isag reem en t. Only a  

s l i g h t  p e r c e n t (U .l p e r  c e n t)  were u n d ecid ed . When th e  c r i t e r io n  o f  

i n te r n a l  co n s is ten cy  was a p p lie d  to  item s (T able I ,  page 39) > ite m  one 

re c e iv e d  a ran k  o rd e r o f  t h i r t e e n .  However, on th e  f i n a l  ad m in is tra 

t io n  o f  th e  s c a le  th is  i te m  re c e iv e d  th e  h ig h e s t  p e rcen tag e  o f a g re e 

ment resp o n ses  and th e  h ig h e s t  mean r a t in g .  The mean r a t in g  of i t . l  

c o n s ti tu te d  c l e a r  endorsem ent o f th e  c o u n se lo r 's  i n t e r e s t  in  s tu d e n ts .

Item  tw o.  The s ta te m e n t, " I  f e e l  th a t  ngr co u n se lo r taL ks more 

th an  he shou ld  du rin g  our in te rv ie w ,1* e l i c i t e d  n e i th e r  h y p e rp o s itiv e  

nor h y p ern eg a tiv e  re sp o n se s . A pproxim ately h a l f  o f th e  s tu d e n ts  (U5*3 

p e r  c en t)  ex p ressed  agreem ent, in c lu d in g  37 .6  p e r  c e n t in  agreem ent 

and 7*7 p e r  c e n t  in  s tro n g  agreem ent. A s l i g h t l y  l e s s  p ercen tag e  

(U3»U p e r c e n t)  exp ressed  d isag reem en t, in c lu d in g  38«U p e r  c en t i n  d i s 

agreem ent and 5 .0  p e r  c e n t in  s tro n g  d isag reem en t. A pproxim ately one- 

te n th  o f th e  s tu d e n ts  (1 1 .3  p e r  c e n t)  were undecided as to  how th ey  

view ed th e  co u n se lo r i n  t h i s  r e s p e c t .  The mean r a t in g  was 3»0. Com

p a rin g  th e  d i s t r ib u t io n  o f  resp o n ses to  t h i s  item  w ith  item  tw en ty -fo u r 

(se e  F igu re  2 , Appendix G) i t  may appear t h a t  s tu d e n ts  fav o r a coun

s e lo r  who tends to  assume a dominant ro le  i n  th e  co u n se lin g  r e l a t io n 

s h ip ,  However, b e fo re  t h i s  assum ption could  be made w ith  a g re a t  d ea l 

o f  c e r ta in ty  a d d i t io n a l  re se a rc h  would be n e c e ssa ry .



Item  th r e e .  Responses to  th e  s ta te m e n t, "My co u n se lo r u n d er

s tan d s  the  way I  f e e l , "  in d ic a te d  t h a t  over o n e -h a lf  o f  th e  s tu d e n ts  

were i n  agreem ent, in c lu d in g  $1.6 p e r  cen t in  agreem ent and 11 .6  p er 

cen t in  s tro n g  agreem ent. Less th an  o n e - f i f th  d isa g re e d , in c lu d in g  

13 .0  p e r  cen t in  d isag reem en t, and 3 .0  p e r  c e n t in  s tro n g  d isag reem en t. 

Twenty-one p e r  c e n t were undecided . The mean r a t in g  o f  th e  sample was 

3 .6 ,  th u s  in d ic a t in g  c le a r  endorsem ent to  t h i s  s ta te m e n t.

Item  f o u r .  The s ta te m e n t, "My co u n se lo r makes me f e e l  t h a t  what 

I  say  to  him i s  n o t v ery  im p o rta n t,"  e l i c i t e d  p o s i t iv e  re sp o n se s . Over 

e ig h ty  p e r c en t o f th e  s tu d e n ts  s ta t e d  d isag reem en t, in c lu d in g  5U.1 p er 

cen t in  d isagreem ent and 2 6 .5  p e r c e n t in  s tro n g  d isagreem ent, th u s  

in d ic a t in g  a fa v o ra b le  a t t i t u d e  tow ard th e  c o u n se lo r. A s l i g h t  p e r

cen tage (11 .6  p e r  c e n t)  f e l t  th a t  th e  co u n se lo r b e l i t t l e d  th e i r  needs, 

in c lu d in g  8.8 p e r  cen t in  agreem ent and 2 .8  p e r  c e n t i n  s tro n g  ag ree 

m ent. Less th a n  o n e - te n th  o f th e  s tu d e n ts  were undecided . Comparing 

resp o n ses  to  item  one w ith  item  fo u r  th e re  was a d e f in i t e  tendency 

tow ard p o s i t iv e  re a c t io n  w ith  re s p e c t  to  th e  counse ling  r e la t io n s h ip .  

The mean r a t in g  o f  th e  sam ple was 3 . 9 .

Item  f i v e . More th an  th re e - fo u r th s  o f the s tu d e n ts  responded 

fa v o ra b ly  to  th e  s ta te m e n t, "My co u n se lo r p ro v id es  an atm osphere which 

encourages me t o  be v ery  f ra n k j"  55 .5  p e r c e n t  were i n  agreem ent and

21.3 p e r  cen t were in  s tro n g  agreem ent. A pproxim ately o n e - te n th  

ex p ressed  an un fav o rab le  a t t i t u d e ,  in c lu d in g  12 .U p e r  c e n t in  d isa g re e 

ment and 1 ,1  p e r  c e n t in  s tro n g  d isag reem en t. Less th a n  o n e - te n th



(9*7 p e r ce n t)  were undecided . The mean r a t in g  o f th e  sample was 3 .8 .

Item  s ix .  The s ta te m e n t, ”ft$y co u n se lo r h e lp s  me to  b e t t e r  under

s ta n d  ny a b i l i t i e s , ” e l i c i t e d  th e  fo llo w in g  re sp o n ses : 1+0.6 p e r  cen t

ag reed , 10 .8  p e r  cen t s tro n g ly  ag reed , 2L+.6 p er c e n t d isa g re e d , 6 .6  p e r  

c e n t s tro n g ly  d isa g re e d , and 17.1+ p e r c e n t were undecided . The mean 

r a t in g  o f th e  sample was 3*2.

Item  seven .  The s ta te m e n t, »I f e e l  th a t  my cou n se lo r w ants me 

to  accep t h is  o p in io n  re g a rd in g  my fu tu r e  v o c a tio n ,” re c e iv e d  c le a r  

endorsem ent; 51*7 p e r  c e n t d isa g re e d , 15*2 p e r  c e n t 3 tro n g ly  d isa g ree d , 

20 .2  p e r  c e n t ag reed , 3 .6  p e r  c e n t s tro n g ly  ag reed , and 9.1+ p e r  c en t 

were undecided . The mean r a t in g  was 3*5. While t h i s  s ta tem en t was 

re p o rte d  to  be one o f th e  l e a s t  d isc r im in a tin g  s ta tem en ts  (Table I ,  

page 2 9 ) , in  th e  f i n a l  a d m in is tra t io n  o f  th e  s c a le  resp o n ses  c le a r ly  

in d ic a te d  th a t  s im i la r  views were n o t ex p ressed  by th e  sam ple; th u s ,  

p rov ing  th e  s a t i s f a c to r in e s s  o f  t h i s  i te m .

Item  e ig h t .  S l ig h t ly  more than  o n e -h a lf  o f  th e  s tu d e n ts  

responded fa v o ra b ly  to  th e  s ta te m e n t, ”1 f in d  i t  i n t e r e s t in g  and in fo r 

m ative to  t a l k  w ith  my co u n se lo r about a  fu tu re  v o c a tio n ” ; 36 .7  p e r  

c en t agreed and 19*1 p e r  cen t s tro n g ly  ag re ed . A pproxim ately one- 

fo u r th  responded u n fav o rab ly ; 21 .5  p e r  c e n t d isa g re e d  and 1+.7 p e r  cen t 

s tro n g ly  d is a g re e d . E ig h teen  p e r  cen t were u n d ecid ed . The mean 

r a t in g  was 3.1+.

Item  n in e . W ith 68 .8  p e r  c e n t o f  th e  s tu d e n ts  s ta t i n g  d isag ree



ment w ith  th e  s ta te m e n t, “My co u n se lo r does n o t have adequate  inform a

t io n  about v o c a t io n s ,” i t  was f e l t  by th e  m a jo rity  th a t  v o c a tio n a l 

in fo rm atio n  was p rov ided  a d e q u a te ly . Less than  o n e - te n th  s ta t e d  ag ree 

ment, in c lu d in g  6 ,9  p e r  c e n t i n  agreem ent and 2 .5  p e r  c e n t i n  s tro n g  

agreem ent. A pproxim ately o n e - f i f th  (2 1 ,8  p e r c e n t)  were undecided .

The mean r a t in g  was 3 .8 .

Item  te n . The s ta te m e n t, “The v o c a tio n a l m a te r ia l  t h a t  my coun

s e lo r  g iv es  to  me i s  not up to  d a t e ,” engendered th e  fo llo w in g  respon

se s :  l*9«lt p e r  c e n t d isa g re e d , 20.2 p e r  cen t s tro n g ly  d isa g re e d , l* .l

p e r  c e n t ag reed , 1 ,1  p e r  c e n t s tro n g ly  ag reed , and 25 .1  p e r  c e n t were 

undecided . Of th e  tw en ty -fo u r item s i n  th e  s c a le ,  t h i s  item  e l i c i t e d  

th e  h ig h e s t  p ercen tag e  o f undecided re sp o n se s ; however, th e  69 .6  p e r  

cen t i n  d isagreem ent compared to  th e  9*h p e r  c e n t in  agreem ent c le a r ly  

in d ic a te d  a p o s i t iv e  a t t i t u d e  toward th e  co u n se lo r in  th i s  r e s p e c t .

The mean r a t in g  o f  th e  sample was 3 .8 .

Item  e le v e n . Responses to  th e  s ta te m e n t, “When I  am undecided

as to  w hich co u rses  I  want to  tak e  my co u n se lo r ta k e s  the  tim e to

id e n t i f y  and d isc u ss  the  rea so n s  f o r  my in d e c is io n s ,"  in d ic a te d  a 

p o s i t iv e  a t t i t u d e  by th e  m a jo r ity ; 1*8.6 p e r  c e n t ag reed , 17 .7  p e r  c e n t 

s tro n g ly  ag reed , w h ile  19 .6  p e r  cen t d isag reed  and i*.U p e r  c en t s tro n g ly  

d isa g re e d . Less than  o n e - te n th  o f th e  s tu d e n ts  (9 .7  p e r c e n t)  were 

undecided . The mean r a t in g  was 3 .6 .

Item  tw e lv e .  The n e g a tiv e ly  p h rased  s ta te m e n t, “I  f e e l  th a t  my 

co u n se lo r does no t g ive me adequate  in fo rm atio n  about th e  cou rses th a t
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a re  re q u ire d  fo r  g ra d u a tio n ,"  e l i c i t e d  a  m a jo rity  o p in io n  o f d isa g re e 

m ent, thus in d ic a t in g  th a t  s tu d e n ts  were s a t i s f i e d  w ith  a s s is ta n c e  i n  

th e  a re a  o f e d u c a tio n a l p lan n in g . A pproxim ately th re e - fo u r th s  o f  th e  

s tu d e n ts  (71*8 p e r  c e n t)  d id  n o t ag ree  w ith  t h i s  item , in c lu d in g  1+2.0 

p e r  c en t i n  d isagreem ent and 29.8 p e r  cen t i n  s tro n g  d isag reem en t. 

A pproxim ately o n e -fo u r th  (2 1 .5  p er c e n t)  ag ree d , in c lu d in g  11+*6 p e r  

c e n t in  agreem ent and 6 .9  p e r  c en t i n  s tro n g  agreem ent. A s l i g h t  p e r

cen tage (6 .6  p e r c e n t)  were undecided . The mean r a t in g  was 3 .7 .

Item  t h i r t e e n . The s ta te m e n t, " I t  seems th a t  my co u n se lo r i s  

b ored  and d is in te r e s te d  when I  t a l k  to  him abou t th e  courses I  w ant to  

ta k e ,"  e l i c i t e d  th e  fo llo w in g  re sp o n ses : 5 l* l  per c e n t d isa g re e d , 29.3

p e r  c en t s tro n g ly  d isa g re e d , 8 ,8  p e r  c e n t ag reed , 1.1+ p e r  cen t s tro n g ly  

ag reed , and 9*1+ p e r  c e n t were undecided . W ith th e  m a jo r ity  (80.1+ p e r 

c e n t)  in d ic a t in g  d isag reem en t w ith  th e  s ta te m e n t, i t  i s  ev id en t th a t  

s tu d e n ts  view th e  counse lo r fa v o ra b ly  in  t h i s  r e s p e c t .

Item  fo u r te e n .  In  response  to  th e  s ta te m e n t, "T alk ing  w ith  my 

co u n se lo r has he lped  me to  have more con fidence  in  n y s e l f 56.6 p e r  

c e n t o f th e  s tu d e n ts  in d ic a te d  agreem ent, in c lu d in g  1+0.9 p e r c e n t in  

agreem ent and 15 .7  p e r  cen t in  s tro n g  agreem ent. A pproxim ately one- 

f o u r th  (2 7 .1  p e r  c e n t)  in d ic a te d  d isag reem en t, in c lu d in g  21*3 p e r  c e n t 

in  d isagreem ent and 5 .8  p e r  cen t i n  s tro n g  d isag reem en t. A recog

n iz ab le  number o f s tu d e n ts  (16 .3  p e r  c e n t)  in d ic a te d  th a t  they  were 

undecided . The mean r a t in g  o f  the  sample was 3.1+. Comparing resp o n ses 

to  th i s  item  w ith  item  s ix ,  th e re  i s  l i t t l e  d if fe re n c e  i n  each c a teg o ry



65

o f  re sp o n se .

Item  f i f t e e n . The m a jo rity  o f  s tu d e n ts  responded fa v o ra b ly  to  

th e  s ta tem e n t, •’When I  t a l k  to  my co u n se lo r about som ething th a t  i s  

b o th e r in g  me he h e lp s  me th in k  abou t i t  and come to  my own d e c is io n ."  

A pproxim ately th re e - fo u r th s  (71 .il p e r  cen t)  in d ic a te d  agreem ent, 

in c lu d in g  1|0,9 p e r  c en t in  agreem ent and 15 .7  p e r c en t in  s tro n g  

agreem ent. Less th an  o n e - f i f th  (1 6 .3  p e r  c e n t)  in d ic a te d  d isag reem en t, 

in c lu d in g  13*0 in  d isagreem ent and 3 .3  in  s tro n g  d isag reem en t. Approx

im a te ly  o n e - te n th  (11 .3  p e r  c e n t)  were undecided . The mean r a t in g  was 

3»7. The d i s t r i b u t io n  o f re sp o n ses  in d ic a te d  a  c le a r  endorsem ent o f 

th e  co u n se lo r in  t h i s  r e s p e c t .

Item  s ix te e n . Responses to  th e  n e g a tiv e ly  phrased  s ta te m e n t,

"My co u n se lo r t a lk s  about h is  p e rso n a l ex p erien ces  more th an  he sh o u ld ,"  

were as  fo llo w s: 1|U*2 p e r  cen t d is a g re e d , 12 .7  p e r  cen t s tro n g ly  d is a 

g ree d , 26 .2  p e r  c e n t ag reed , 5*0 p e r  c e n t s tro n g ly  ag re e d , and 1 1 .9  

p e r  c e n t were u n d ec id ed . The mean r a t in g  o f th e  sample was 3 .3 .  Com

p a rin g  each c a teg o ry  o f re sp o n ses  between item s s ix te e n  and two l i t t l e  

d if fe re n c e  was r e v e a le d . I t  i s  n o ted  a ls o  t h a t  th e se  item s were th e  

on ly  two n e g a tiv e ly  p h rased  item s w hich re c e iv e d  le s s  th a n  6 0 .0  p e r  

c en t d isagreem ent re sp o n se s .

Item  se v e n te en . Responses to  th e  s ta te m e n t, "I un d erstan d  th a t  

th e  in te rv iew s  w ith  my co u n se lo r have a tim e l i m i t , "  in d ic a te d  m ild  

endorsem ent. D is tr ib u t io n  o f responses was as fo llo w s: 39 .5  p e r c e n t
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ag reed , 7 .5  p e r  c en t s tro n g ly  ag reed , 3U.3 p e r  c en t d isa g re e d , 10 .2  

p e r  c e n t s tro n g ly  d isa g re e d , and 8 .6  p e r  c e n t were undecided . The 

mean r a t in g  was 3 .0 .  In  Table I ,  page 39» t h i s  item  was shown to  be 

the l e a s t  d isc r im in a tin g  item  i n  th e  s c a le ;  th u s  i t  was p re d ic te d  

th a t  i t  m ight have been responded to  in  th e  same way by  p r a c t i c a l l y  

th e  e n t i r e  group. There was l i t t l e  d isc r im in a tio n  between two 

extrem e groups.

Item  e ig h te e n . I n  response  to  th e  s ta te m e n t, "My counselo r 

a d eq u a te ly  d esc rib e s  th e  d i f f e r e n t  k inds o f  t e s t s  th a t  I  can ta k e ,"  

s l i g h t l y  l e s s  than  o n e -h a lf  o f th e  s tu d e n ts  ( 14u 5 p e r c e n t)  in d ic a te d  

agreem ent, in c lu d in g  3 8 .U p e r  c e n t in  agreem ent and 6 .1  p e r  cen t in  

s tro n g  agreem ent. A pproxim ately th e  same number o f  s tu d e n ts  (I4O.6  p e r  

cen t in d ic a te d  d isag reem en t, in c lu d in g  3 2 .0  p e r  cen t in  d isagreem ent 

and 8 ,6  p e r  cen t in  s tro n g  d isag reem en t. A f a i r  p e rcen tag e  (lU .9  p e r  

cen t)  were undecided . The mean resp o n se  was 3*0.

Item  n in e te e n . More th an  o n e -h a lf  o f  th e  s tu d e n ts  (59 .1  p e r  

cen t)  responded fa v o ra b ly  to  th e  s ta te m e n t, "When my cou n se lo r i n t e r 

p r e ts  my t e s t  sco re s  to  me he does i t  in  such a way t h a t  i t  i s  e a sy  

fo r  me to  u nderstand  what the  sco re s  mean." P ercen tage  o f  responses 

to  each ca teg o ry  was a s  fo llo w s: 1:7*2 p e r  c e n t ag reed , 11 .9  p e r c e n t

s tro n g ly  ag reed , 13.8  p e r  cen t d isa g re e d , 5*2 p e r  cen t s tro n g ly  d i s 

ag reed , and 21 .8  p er cen t were undecided . The mean r a t in g  was 3*5.

Item twenty.  Approximately three-fourths of the students (73.7

per cent) expressed disagreement with the statement, "My counselor
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o f responses were as fe llo w sj $8 .0  p er cen t d isag re ed , 15.7 p e r  cen t 

s tro n g ly  d isag reed , 10 .5  per* cen t agreed , 1 .7  p e r c e n t s tro n g ly  agreed , 

and 1U.1 p er cen t were undecided . The mean r a t in g  was 3 .8 .  I t  i s  

e v id e n t th a t  s tu d e n ts  d id  not f e e l  th a t  th e  counselor was i n s i s t e n t  

upon th e i r  ta k in g  c e r ta in  t e s t s .

Item  tw enty-one. The s ta tem en t, "When my counse lo r ta lk s  w ith  

me about my t e s t  s c o re s , he tends to  s t r e s s  my weaknesses and d is a 

b i l i t i e s , "  e l i c i t e d  th e  fo llo w in g  resp o n ses: 1*1.2 p e r  cen t d isag re ed ,

7.2 p e r  cen t s tro n g ly  d isag re ed , 29.8 p e r cen t ag reed , l* .l p e r  cen t 

s tro n g ly  ag reed , and 17 .7  per c e n t were undecided. The mean r a t in g  was 

3 .2 .

Item  tw enty-tw o. In  response to  th e  n e g a tiv e ly  phrased  s t a t e 

m ent, "A fte r my counse lo r in te r p r e t s  ny t e s t  sco res  to  me he t e l l s  me 

what I  should do ,"  32 .6  p e r cen t in d ic a te d  d isagreem ent, in c lu d in g  

29 .0  p e r cen t in  disagreem ent and 3 .6  p e r cen t in  s tro n g  d isagreem ent. 

Approxim ately o n e -h a lf  o f  the s tu d e n ts  (1*9.2 p e r  c e n t)  f e l t  t h a t  th e  

counse lo r assumed a  dominant r o le  in  th is  r e s p e c t .  Comparing d i s t r i 

b u tio n  of responses to  th i s  item  w ith  the g en era l p o s it iv e  endorsem ent 

o f  o th e r  ite m s, i t  appears th a t  t h i s  s ta tem en t was so expressed  as to  

be m isunderstood by the sample; however, based  on r e s u l t s  o f  e x p e r i

m ental t e s t s ,  t h i s  could  not have been fo re se e n .

Item  tw e n ty - th re e .  A v a s t  m a jo rity  o f the  s tu d en ts  responded
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fa v o ra b ly  to  th e  s ta te m e n t, "lity cou n se lo r ad eq u a te ly  answers any ques

tio n s  I  have about th e  t e s t  and my t e s t  s c o r e s .” The d i s t r ib u t io n  of 

resp o n ses in d ic a te d  th a t  60 .8  p e r  c e n t ag reed , 21 .5  p e r  c e n t s tro n g ly  

ag reed , 6 .9  p e r  c en t d isa g re e d , 1 .7  p e r  cen t s tro n g ly  d isa g re e d , and 

9 .1  p e r  cen t were undecided . The mean r a t in g  was 3 .9 .

Item  tw en ty -fo u r . The l a s t  s ta tem en t in  th e  S tu d en t P a r t i c ip a 

t io n  S c a le , "O v e ra ll ,  I  am s a t i s f i e d  w ith  th e  co u n se lin g  I  have re ce iv ed  

a t  t h i s  ju n io r  c o l le g e ,"  e l i c i t e d  s tro n g  endorsem ent. A pproxim ately 

th re e - fo u r th s  o f th e  s tu d e n ts  (71 .6  p e r  c e n t)  exp ressed  agreem ent, in 

c lu d in g  U8.9 p e r cen t in  agreem ent and 22 .7  p e r  c en t i n  s tro n g  ag ree

m ent. A pproxim ately o n e - f i f th  (20 .2  p e r ce n t)  expressed  d isag reem en t, 

in c lu d in g  l l u l  p e r  c en t in  d isagreem ent and 6 .1  p e r  c en t in  s tro n g  d is 

agreem ent. Less th an  o n e - te n th  (8 .3  p e r  c e n t)  were undecided . The 

mean r a t in g  was 3 .7* Responses to  t h i s  item  g e n e ra lly  fo llo w  th e  p a t

te r n  o f  response  o f o th e r  item s in  th e  s c a le .

Summary. Of th e  362 s tu d e n ts  p a r t ic ip a t in g  in  t h i s  s tu d y , 

approx im ate ly  o n e -h a lf  were men, more than  f o u r - f i f t h s  o f the t o t a l  

s tu d e n t group were in  th e  17-20 age c a teg o ry , and approx im ate ly  o n e -h a lf  

had fo u r  o r more in te rv ie w s . Data o b ta in ed  from P a r t  I I  o f  th e  S tu d en t 

P a r t ic ip a t io n  S ca le  were c a lc u la te d  by s tan d a rd  s t a t i s t i c a l  p rocedures to  

determ ine w hether th e re  was any s ig n if ic a n c e  a p p lic a b le  to  d if fe re n c e s  

between th e  fo llow ings (1 ) male and fem ale a t t i t u d e s ,  (2) younger coun- 

s e le e s ' and o ld e r  c o u n se le e s ’ a t t i t u d e s ,  and (3 ) few and many in te rv ie w s .

W ith re sp e c t  to  each co u n se lin g  a re a  i t  was found th a t  male and
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s l i g h t l y  h ig h e r  mean r a t in g  i n  a l l  a r e a s .  C onsidering  th e  age v a r i 

a b le ,  a s ig n i f ic a n t  d if f e re n c  e was re p o r te d  w ith  re s p e c t  to  v o c a tio n a l 

and e d u c a tio n a l p la n n in g , b u t no d if fe re n c e  was ev id en t in  th e  o th e r  

th re e  a r e a s .  Number o f v i s i t s  w ith  a cou n se lo r r e f le c te d  a s ig n i f ic a n t  

d if fe re n c e  i n  a t t i t u d e s  toward th re e  a sp e c ts  of th e  co u n se lin g  p ro c e ss . 

In  th e  a re a  o f p e rso n a l ad ju stm en t, number o f v i s i t s  d id  n o t in f lu 

ence a t t i t u d e s •

The p e rcen tag e  d i s t r ib u t io n  o f resp o n ses made by th e  s tu d e n ts  

i n  th e  sample to  each s c a le  item  was g iv e n . I t  i s  c le a r ly  ev id en t 

from th e se  resp o n ses  t h a t  th e re  was a  s tro n g  tendency toward ag ree

ment w ith  s ta te m e n ts , th u s  su g g estin g  a g e n e ra lly  fa v o rab le  a t t i t u d e  

tow ard th e  co u n se lin g  p ro c e ss .



CHAPTER V

SUMMARY AND CONCLUSIONS

I .  SUMMARY

The purpose o f  t h i s  s tu d y  was to  determ ine a t t i t u d e s  o f  ju n io r  

co lle g e  counselees tow ard th e  counse ling  p ro c e s s . I t  sought to  p rov ide 

answers to  th e  fo llo w in g  q u e s tio n s ; (1) I s  th e re  a  g en era l a t t i t u d e  

tow ard th e  cou n se lo r and th e  counse ling  p ro cess?  (2) Do groups o f s tu 

d en ts  r e v e a l  s ig n i f i c a n t ly  d i f f e r e n t  a t t i t u d e s  tow ard (1) th e  coun

s e lin g  r e la t io n s h ip ,  (2 ) v o c a tio n a l and e d u c a tio n a l p lan n in g , (3) per*- 

so n a l ad ju stm en t, and (it) t e s t  i n t e r p r e ta t io n .

T his in v e s t ig a t io n  was based  on th e  prem ise th a t  i t  i s  im p o rtan t 

f o r  co u n se lo rs  to  know how t h e i r  s e rv ic e s  a re  b e in g  ev a lu a ted  by s tu 

d e n ts .  Counselors should  know n o t on ly  w hat th e  dominant a t t i t u d e s  

tow ard them a r e ,  b u t which groups of s tu d e n ts  have more fa v o ra b le  o r  

u n favo rab le  a t t i t u d e s .  With t h i s  k ind  o f  in fo rm a tio n  counse lo rs  can 

respond more e f f e c t iv e ly  to  s tu d e n t needs and can embark on programs 

to  g e t t h e i r  a rea  o f accep tance  widened i n  th e  s tu d e n t body.

An exam ination o f  r e l a t e d  l i t e r a t u r e  re v ea le d  th a t  a t t i t u d e s  

tow ard a p a r t i c u la r  o b je c t  can be measured q u a n t i ta t iv e ly  by  use o f  an  

a t t i t u d i n a l  s c a le .  The use o f such s c a le s  has th e  advantage o f meas

u r in g  in t e n s i ty  o f co u n se lin g  a t t i t u d e s  t h a t  appears  to  be la c k in g  in  

fo llo w -u p  q u e s tio n n a ire s  and i n  p erm issiv e  in te rv iew in g  te c h n iq u e s . 

L i te r a tu r e  f u r th e r  re v e a le d  t h a t  w hile  numerous s tu d ie s  have a ttem pted  

to  determ ine s tu d e n ts ' a t t i t u d e s  tow ard th e  cou n se lin g  p ro c e ss , no
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re s e a rc h  has been conducted concern ing  ju n io r  c o lle g e  co u n se lees ' a t t i 

tudes toward th e  cou n se lin g  p ro c e ss .

To determ ine ju n io r  c o lle g e  s tu d e n ts ’ a t t i t u d e s  toward th e  coun

s e lin g  p ro cess  i t  was n e c e ssa ry  to  employ th e  m ost e f f e c t iv e  te c h n iq u e . 

W ith so la rg e  a s tu d en t body as e x i s t s  in  F lo r id a  ju n io r  c o lle g e s  i t  

was co n sid e red  to o  d i f f i c u l t ,  in co n v en ien t, and tim e consuming to  use 

th e  p e rm iss iv e , c o n f id e n t ia l  in te rv ie w  to  d isc o v e r  studen ts*  a t t i t u d e s  

toward th e  counse ling  p ro c e s s .  I t  was f e l t ,  a l s o ,  th a t  the  o p p o site  

type o f  h ig h ly  s tru c tu re d  nyes-no” q u e s tio n n a ire  would n o t p erm it quan

t i t a t i v e  measurement o f s tu d e n ts ’ a t t i t u d e s .  S ince  n e i th e r  o f th e  two 

methods were f e a s ib le  f o r  t h i s  s tu d y , a compromise had to  be e f f e c te d .

In  accordance w ith  t h i s  r a t io n a le ,  i t  was decided  to  c o n s tru c t  

a q u a n t i t a t iv e ,  s c o ra b le , and undim ensional s c a le  o f a t t i t u d e s  tow ard 

the  co u n se lin g  p ro c e ss . The f i r s t  ta s k  in v o lv ed  in  the  c o n s tru c tio n  

o f th e  s c a le  was th e  c o l le c t io n  o f a  number o f s ta te m e n ts . E ig h ty -  

two s ta tem e n ts  were s e le c te d  and e d ite d  in  accordance w ith  p rocedures 

su g g ested  in  th e  l i t e r a t u r e .  A s c a le  o f tw en ty -fo u r s ta tem en ts  was 

su b je c te d  to  two t e s t s  o f  r e l i a b i l i t y :  t e s t - r e t e s t  method and c r i t e r 

io n  o f  in t e r n a l  c o n s is te n c y .

The s c a le ,  t i t l e d  S tu d en t P a r t i c ip a t io n  S c a le , i s  d iv id ed  in to  

two p a r t s :  P a r t  I  co n ta in s  fo u r  item s which e l i c i t s  in fo rm atio n  to  be

used f o r  c o l la b o ra t in g  p u rp o se s , and P a r t  I I  co n ta in s  tw en ty -fo u r 

s ta tem en ts  which e l i c i t  a t t i t u d e s  tow ard fo u r  a re a s  in  th e  cou n se lin g  

p ro c e s s . The a re a s  in c lu d ed  i n  P a r t  I I  ares  (1 ) cou n se lin g  r e l a t io n 

s h ip ,  (2 ) v o c a tio n a l and e d u c a tio n a l p lan n in g , (3 ) p e rso n a l ad ju stm en t,
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and (Ij.) t e s t  in t e r p r e t a t i o n .

The four ju n ior c o lle g e s  in  F lorida se le c te d  to p a r tic ip a te  in  

t h is  study were; Clearwater Junior C o lleg e , Indian River Junior Col

le g e ,  C entral F lorid a  Junior C ollege, and Palm Beach Junior C ollege.

So th a t  s tu d e n ts  would have had an  o p p o rtu n ity  to  experience  cou n se lin g  

a c t i v i t y ,  th e  S tu d en t P a r t i c ip a t io n  S cale  was given d u rin g  th e  sp rin g  

o f  th e  1965-66 academic y e a r .  The w r i te r  ad m in is te red  th e  in stru m en t 

w ith  o r a l  in s t r u c t io n s  p a rap h ras in g  th e  w r i t te n  in s t r u c t io n s .

A t o t a l  o f  three hundred s ix ty -tw o  second-sem ester freshmen 

provided data fo r  th is  study. Responses to  Part I  o f the Student 

P a r tic ip a tio n  Scale  revealed  the fo llo w in g  inform ation concerning the  

sample:

1 . There was a n e a r ly  even d i s t r ib u t io n  o f men and women.

2 . The v a s t  m a jo r ity  o f  s tu d e n ts  were in  th e  17-20 age group.

3 . Most o f  th e  s tu d e n ts  had been i n  a tten d an ce  two sem e ste rs .

U. A p p r o x i m a t e l y  o n e -h a lf  o f  th e  responden ts had v i s i t e d  the

co u n se lo r no more th a n  th re e  t im e s . O ne-half had v i s i t e d  th e  coun

s e lo r  fo u r  o r  more tim e s .

5 . The p e rcen tag e  o f  men and women in  each age group was w e ll  

b a lan ced , ex cep t in  th e  21-21* age group. In  t h i s  age group th e re  were 

as many men as women (N"U6).

6 . Women tended  to  have more co u n se lin g  in te rv ie w s  th an  men.

7 . S tu d en ts  tw enty-one y e a rs  o f  age and o ld e r  tended  to  v i s i t  

th e  co u n se lo r more o f te n  th an  s tu d e n ts  in  th e  17-20 age group.

Data obtained from responses to  Part I I  o f the Student P artic ip a 
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t io n  S cale  were analyzed  by use  o f means, s ta n d a rd  d e v ia t io n s ,  and t -  

t e s t s .  Three n u l l  h y p o th esis  designed f o r  t h i s  s tu d y  s ta te d  t h a t  (1 ) _ 

th e re  would be no d if fe re n c e  in  male and fem ale a t t i tu d e s  toward coun

s e l in g  r e la t io n s h ip ,  v o c a tio n a l and e d u c a tio n a l p lan n in g , p e rso n a l 

a d ju stm en t, a id  t e s t  i n t e r p r e t a t i o n ,  (2) age o f counselees would n o t 

r e f l e c t  d i f f e r e n t  a t t i t u d e s ,  and (3) number o f  in te rv ie w s  would n o t 

in f lu e n c e  a t t i tu d e s  toward th e se  a re a s  of th e  cou n se lin g  p ro c e ss .

Major fin d in gs o f th is  study fo llow :

1 . Male and fem ale counse lees held  a  s ig n i f i c a n t ly  d i f f e r e n t  

a t t i t u d e  tow ard counse ling  s e rv ic e s .  Women showed a more fav o rab le  

a t t i t u d e  in  th e  fo u r  counseling  a r e a s .  However, i t  was noted th a t  

f o r  b o th  men and women each a re a  re c e iv ed  a  mean r a t in g  g re a te r  th an  

th e  r a t in g  f o r  "Undecided” ( 3 ) .  The a rea  o f  v o c a tio n a l and educa

t i o n a l  p lann ing  re c e iv e d  a h ig h e r  r a t in g  than  th e  o th e r  th re e  a r e a s .

2 . Age of counselees d id  no t r e f l e c t  s ig n i f i c a n t ly  d i f f e r e n t  

a t t i t u d e s  tow ard (1) th e  co u n se lin g  r e la t io n s h ip ,  (2 ) p e rso n a l a d ju s t

m ent, and (3 )  in te r p r e ta t io n  o f  t e s t s .  In  th e  a re a  o f v o c a tio n a l and 

e d u c a tio n a l p lan n in g  a  d if fe re n c e  in  a t t i t u d e s  s ig n i f i c a n t  a t  th e  .05  

l e v e l  o f  confidence was n o ted . The most s t r i k in g  f in d in g  was th a t  

younger s tu d e n ts  he ld  a s l i g h t l y  more fa v o ra b le  a t t i t u d e  toward th e  

cou n se lin g  p ro cess  ex cep t t h a t  in  th e  a re a  o f t e s t  i n t e r p r e ta t io n .  

V oca tio n a l and e d u c a tio n a l p lan n in g  re c e iv e d  an  o v e ra l l  mean r a t in g  

p ro p o r t io n a te ly  h ig h e r  than  mean r a t in g s  f o r  o th e r  th re e  a re a s ,

3 . Number o f counseling in terview s in flu en ced  a tt itu d e s  in  a l l  

areas except the area of counseling fo r  personal a s s is ta n c e . The d i f -



fe ren ce  w ith  re s p e c t  to  t h i s  a rea  was probably  due to  chance* Con

cern ing  counseling  r e la t io n s h ip ,  v o c a tio n a l and e d u ca tio n a l p lan n in g , 

and t e s t  in te r p r e ta t io n ,  mean r a t in g s  f o r  s tu d en ts  having many i n t e r 

views were s l i g h t l y  h ig h er than mean r a t in g s  re p o rte d  fo r  s tu d en ts  

having few in te rv ie w s . Those s tu d e n ts  having fo u r o r more in te rv iew s 

re p o rte d  a le s s  fav o ra b le  a t t i t u d e  toward p e rso n a l counse ling  th an  

s tu d e n ts  having fewer in te rv ie w s . I t  i s  im portan t to  no te  th a t  each 

re p o rte d  mean r a t in g  was g re a te r  th an  a mean r a t in g  fo r  ’‘Undecided” (3) •

1*. R egardless o f sex , ag e , o r number o f in te rv ie w s , mean 

r a t in g s  f o r  v o c a tio n a l and ed u ca tio n a l p lann ing  were c o n s is te n t ly  

h ig h er than  mean r a t in g s  fo r  counseling  r e la t io n s h ip ,  p e rso n a l a d ju s t

m ent, and t e s t  in te r p r e ta t io n .

5>. Mean ra t in g s  f o r  p e rso n a l ad justm ent were c o n s is te n t ly  

lower than  r a t in g s  re p o rte d  fo r  th e  o th e r  th re e  a re a s .

P ercen tage d is t r ib u t io n s  o f  responses given to  each item  in  the 

S tudent P a r t ic ip a t io n  S ca le  were p re sen ted  in  Table X (see  Appendix F ) . 

Some o f the  most im portan t f in d in g s  a re  p re se n te d  below:

1 . I t  appeared from the  d i s t r ib u t io n  o f  p e r  cen ts  along th e  

a r b i j f r a r i ly  determ ined continuum o f f e e l in g  th a t  th e  m a jo rity  of s tu 

d en ts  h e ld  a fav o rab le  a t t i tu d e  toward th e  counselo r and th e  counseling  

p ro c e ss . W ith th e  excep tion  of item  twenty-tw o ( “A fte r  ny counse lo r 

in te r p r e ts  my t e s t  sco res  to  me he t e l l s  me what I  should  d o .” ) ,  each 

s ta tem en t engendered a mean r a t in g  o f 3 .0  o r above. No s ta tem en t 

e l i c i t e d  more than  a te n  p e r cen t hypernegative r e a c t io n .

2 . A v e ry  s tro n g  m a jo rity  ( f o u r - f i f th s  o f the sample) f e l t  th a t  

th e  counselor showed a s in c e re  i n t e r e s t  i n  them, d id  no t a c t  bored  when
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d isc u ss io n s  concerned academic p lan n in g , and made them f e e l  th a t  -what

ev e r was d iscu sse d  was of im portance .

3 . There were alm ost e q u a l resp o n ses  f o r  and a g a in s t  th e  coun

s e lo r  w ith  r e s p e c t  to  th e  amount o f co u n se lo r dominance du ring  th e  i n t e r 

v iew .

l |.  Approximately f i f t y  per cent o f the students f e l t  th a t the 

counselor to ld  them what to do fo llow in g  an in terp r eta tio n  of t e s t  

scores and t h is  p leased  on e-th ird  of the cou n se lees.

5 . I n  re g a rd  to  v o c a tio n a l and e d u ca tio n a l p lan n in g  a m a jo rity  

o f th e  s tu d e n ts  f e l t  t h a t  th e  co u n se lo r (1 ) was o f  a s s is ta n c e  in  h e lp in g  

them u nderstand  t h e i r  a b i l i t i e s ,  (2) d id  no t v o ice  h is  op in ion  in  the 

m a tte r  o f  a  s u i ta b le  v o c a tio n , (3 ) was knowledgeable i n  th e  a re a  o f 

v o c a tio n s  and p re se n te d  th is  in fo rm a tio n  in  an in t e r e s t in g  manner, (U) 

was w il l in g  to  tak e  th e  tim e to  h e lp  them in  th e  s e le c t io n  o f cou rses 

and d isp lay ed  i n t e r e s t  in  t h i s  r e s p e c t ,  and (5) p o ssessed  an adequate 

amount o f knowledge p e r ta in in g  to  g ra d u a tio n  and t r a n s f e r  req u irem en ts .

6 .  S ta tem en ts  r e f l e c t in g  e f f e c t iv e  cou n se lin g  tech n iq u es  in  th e  

a re a  o f p e rso n a l ad justm en t engendered somewhat le s s  agreem ent th an  

s ta tem e n ts  p e r ta in in g  to  o th e r  a re a s .  "Whereas over 70 .0  p e r  cen t o f 

th e  s tu d e n ts  f e l t  t h a t  the co u n se lo r he lped  them to  re a c h  a  d e c is io n  

concern ing  p a r t i c u la r  needs, i t  was ev id e n t th a t  a somewhat l e s s e r  p e r

cen tage f e l t  th a t  th e  co u n se lo r helped them to  have more confidence in  

them selves and r e f r a in e d  from making re fe re n c e s  to  p e rso n a l e x p e r i

ences .

7 . Less th an  f i f t y  p e r  cen t o f th e  counselees f e l t  t h a t  th e
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counselo r was adequate i n  h e lp in g  them recogn ize  t h e i r  c a p a b i l i t i e s ,

8 , I t  was noted th a t  th e re , were a number o f c a te g o rie s  in  which 

approxim ately  o n e - f i f th  o f the  s tu d e n ts  he ld  n e i th e r  a fav o rab le  nor 

unfavorab le  a t t i t u d e .  These s tu d en ts  expressed  in d e c is io n  reg a rd in g  

th e  co u n se lo r’s s e n s i t i v i t y  to  t h e i r  f e e l in g s ,  ap p ro p ria ten e ss  o f 

occu p a tio n a l m a te r ia ls ,  and th e  c o u n se lo r 's  a b i l i t y  to  i n t e r p r e t  t e s t  

sco res  in  such a  way th a t  th e  r e s u l t s  could be c le a r ly  understood .

9 , There was a s tro n g  tendency toward agreem ent w ith  s t a t e 

m ents, thus suggesting  a  g e n e ra lly  fav o rab le  a t t i tu d e  toward th e  coun

s e lin g  p ro ce ss .

10, Sketch ing  th e  counselo r in  bold  s tro k e s ,  s tu d e n ts  saw him 

as one who i s  s in c e re ly  in te r e s te d  in  t h e i r  needs and as one who 

h e lp s  them to  th in k  ou t t h e i r  needs and reach  an independent d e c is io n .

I I .  CONCLUSIONS

W ithin  th e  l im ita t io n s  o f d a ta  ob ta ined  and in  l i g h t  o f th e  pur

pose of h is  s tu d y , th e  fo llo w in g  conclusions appear to  be warranted*

1 , Ju n io r  co lleg e  counseling  seemed to  be m eeting th e  needs o f  

most s tu d en ts  in  th i s  s tu d y ; however, a f a i r  p ercen tag e  o f s tu d en ts  

in d ic a te d  d i s s a t i s f a c t io n  w ith  counseling  s e rv ic e s .  To p rev en t the  

sm all group o f  s tu d e n ts  from growing in  s iz e ,  th e  s e rv ic e s  about which 

t h i s  group complained should  be more thorough ly  examined.

2 . Ju n io r  co lleg e  s tu d en ts  h e ld  more fa v o ra b le  a t t i tu d e s  

toward v o c a tio n a l and e d u c a tio n a l p lann ing  th an  toward th e  o th e r  th re e  

a r e a s .  This f in d in g  may be r e la te d  to  g en e ra l s o c ie ta l  th in k in g ;
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a f f lu e n t  s o c ie t ie s  g en era te  h ig h  ed u ca tio n a l g o a ls .  S tuden ts  may f e e l  

p re ssu red  in to  e n te r in g  and rem aining in  c o lle g e , th u s  making voca

t i o n a l  and e d u ca tio n a l p lann ing  a  needed and accep tab le  a c t i v i t y .  To 

determ ine w hether th e re  i s  a  r e la t io n s h ip  between s o c ie ta l  p re ssu re s  

and v o c a tio n a l and e d u c a tio n a l p lann ing  and to  f u r th e r  determ ine the  

degree of t h i s  r e la t io n s h ip  more re se a rc h  i s  needed.

3 . Older ju n io r  co lleg e  s tu d e n ts  experienced  more counseling  

a c t i v i t y  than  d id  th e  ty p ic a l  ju n io r  co lle g e  age s tu d e n t,  y e t  s tu d e n ts  

i n  t h i s  17-20 age group held  more fav o rab le  a t t i t u d e s  toward th e  coun

s e l in g  p ro c e ss . S in ce  th is  younger group had few er co n ta c ts  w ith  the 

counse lo r i t  would seem a t  f i r s t  glance th a t  counseling  i s  e f f e c t iv e  to  

th e  p o in t of th re e  c o n ta c ts  a  y ea r, b u t th e  value  beyond th a t  i s  doubt

f u l .  This study does not i n f e r  th a t  s tu d e n ts  had been harmed in  any 

way by freq u e n t in te rv iew s  w ith  the co u n se lo r, b u t i t  does re v e a l  t h a t  

th e  group of s tu d e n ts  w ith  fo u r  or more in te rv ie w s  h e ld  a le s s  fav o rab le  

a t t i t u d e  toward th e  cou n se lin g  process th an  th e  group who had th re e  o r  

few er c o n ta c ts .  I t  a lso  i s  s ig n i f ic a n t  th a t  th e  o ld e r  group (21 and 

o v e r ) ,  who had more co n tac ts  w ith  the co u n se lo r, d isp lay ed  s ig n i f i c a n t ly  

le s s  fav o rab le  a t t i tu d e s  toward the  a re a  o f v o c a tio n a l and e d u c a tio n a l 

c o u n se lin g .

In  view of th e se  f in d in g s  th a t  seem to  show th a t  s tu d en ts  who 

had fo u r o r  more in te rv iew s showed le s s  fav o rab le  a t t i t u d e s ,  i t  may be 

in f e r r e d  th a t  o ld e r  s tu d en ts  f e l t  more need o f counseling  bu t were 

d i s s a t i s f i e d  w ith  th e  r e s u l t s .  On the  o th e r  hand, th e se  f in d in g s  may 

"be co n stru ed  to  in d ic a te  success  of counseling  s e rv ic e s ;  perhaps th e



younger s tu d e n ts  f e l t  t h a t  th e y  made such  good p ro g re ss  in  a  few i n t e r 

views th a t  need f o r  a d d i t io n a l  a s s is ta n c e  was u n n ecessary . I f  t h i s  i s  

s o ,  could  i t  be an in d ic a t io n  o f th e  p o s s i b i l i t y  o f u n re a l p e rc e p tio n s  

o f  them selves i n  many a re a s  o f l iv in g ?  A thorough in v e s t ig a t io n  o f th e  

reaso n s  f o r  such s ta te d  d iv a r ic a t io n  would be o f  v a lu e  in  th e  a re a  o f 

ju n io r  c o lle g e  c o u n se lin g .

lu  C onsidering  th e  f a c t  th a t  some o f  th e  more U nfavorable 

a sp e c ts  o f  s tu d e n t resp o n ses  were t h a t  th e  co u n se lo r ta lk e d  too  much, 

dom inated the  in te rv ie w , and gave to o  many d i r e c t io n s ,  i t  may be 

in fe r r e d  th a t  d i r e c t iv e  counse ling  tech n iq u es  a r e  looked on le s s  

fa v o ra b ly . Inasmuch as te a c h e rs  ten d  to  be d i r e c t iv e  in  most te a ch in g  

s i t u a t io n s ,  i t  may be w e ll  to  q u e s tio n  th e  p o lic y  of many s ta t e s  th a t  

re q u ire  counse lo rs  to  have had classroom  ex p e rien ce . This su g g ests  

t h a t  an im p o rtan t a re a  f o r  f u r th e r  re se a rc h  would be an in v e s t ig a t io n  

of th e  e f fe c t iv e n e s s  o f counse lo rs  who have had classroom  ex p erien ce  

w ith  th o se  who have n o t.

5 . C ounseling i n  th e  a rea  o f  p e rso n a l ad justm en t was viewed 

l e s s  fav o ra b ly  by  ju n io r  c o lle g e  s tu d e n ts  th an  co u n se lin g  in  o th e r  

a r e a s .  I n  view o f th e  f a c t  th a t  th e  ju n io r  c o lle g e  s tu d e n t has many 

p e rso n a l needs, th e  m a tte r  o f  le s s  th a n  a  h ig h  degree o f  s a t i s f a c t io n  

w ith  cou n se lin g  a c t i v i t y  in  t h i s  a re a  seems w orthy of in v e s t ig a t io n .

I t  may be im proper to  i n f e r  th a t  co u n se lo rs  w ere more p r o f ic ie n t  i n  

o th e r  a rea s  and hence b e t t e r  re ce iv e d  by s tu d e n ts .  N e v e r th e le ss , t h i s  

f in d in g  may be a r e f l e c t io n  on co u n se lo rs  who d isp la y  s l i g h t  incom

pe ten ce  i n  d isc u s s in g  l i f e  ad justm en t needs. This may in d ic a te  th e  d i f 
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f ic u l t y  o f  e f f e c t iv e  counseling in  th is  area, thus suggesting  more 

in te n s iv e  education in  helping counselors improve a ss is ta n c e  given to  

students in  id e n tify in g  and m eeting personal needs.

An explanation o f le s s  favorable a ttitu d e s  toward counseling in  

the area o f personal adjustment may be g iven  on the b a sis  o f  a d d itio n a l 

research . Supplementing the a tt itu d e  s c a le  w ith an in terv iew  probably 

would rev ea l a d d itio n a l data on the s p e c if ic  elem ents o f the counseling  

process th a t was not furnished by the s c a le .

6 . The Student P a r tic ip a tio n  S ca le  was e f f e c t iv e  in  securing  

p ertin en t data fo r  th is  stu d y . P eriod ic  a p p lica tio n  o f t h is  sca le  

would be valuable in  s itu a t io n s  other than described in  t h is  study.

The sc a le  needs fu rth er  refinem ent. Much would be gained by r e te s t in g  

i t  w ith another population . I t s  value fo r  general use i s  not y e t  

a scer ta in ed . This a ttitu d e  s c a le  could be valuable to  adm inistrators  

and counselors who want a quick and o b jec tiv e  d ev ice  fo r  determining 

student a tt itu d e s  toward counseling  s e r v ic e s .
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APPENDIX A

ORIGINAL LIST OF STATEMENTS FOR ATTITUDE SCALE

I  see my counselor as a fr ien d . That i s ,  one who r e a l ly  l ik e s  me 
as a person.

Strongly Strongly
agree Agree  Undecided  D isagree  d isagree____

My counselor i s  one to  whom I  can say anything without h is  
changing h is  opinion o f me.

Strongly Strongly
agree Agree____  Undecided____  Disagree____  disagree

My re la tio n sh ip  w ith  my counselor i s  stronger than sim ply th a t o f  
stu d en t-fa cu lty  member.

Strongly ' S trongly
agree Agree Undecided Disagree____  d isagree____

My counselor makes me f e e l  th a t h is  contact w ith  me i s  merely a  
rou tin e part o f h is  job .

Strongly  S trongly
agree Agree Undecided____  Disagree____  d isagree

I  do not f e e l  free  to  express ray true f e e lin g s  to  ray counselor.

Strongly Strongly
agree Agree Undecided  D isagree  d isagree

My counselor shows sin cere in te r e s t  in  th in gs I  mention to him.

Strongly Strongly
a g re e   Agree  Undecided______ Disagree____  d isagree

I go to  see  my counselor only when i t  i s  required .

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree  d isa g re e
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8 . My co u n se lo r makes me f e e l  t h a t  what I  say  to  him i s  not v e r y  
im p o rtan t.

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree  d isa g re e

9* My cou n se lo r p ro v id es  an atm osphere which encourages me to  be v ery  
f ra n k .

S tro n g ly  S tro n g ly
— agree  Agree  Undecided  D isagree  d isa g re e____

10 . Somehow I  f e e l  b e t t e r  a f t e r  I  have ta lk e d  w ith  my co u n se lo r.

S tro n g ly  S tro n g ly
agree Agree  Undecided  D isagree  d isa g re e

11. My cou n se lo r t e l l s  me to  do th in g s  I  do n o t e s p e c ia l ly  want to  do.

S tro n g ly  S tro n g ly
agree  Agree____  Undecided____  D isagree____  d isag re e

12. My co u n se lo r understands th e  way I  f e e l .

S tro n g ly  S tro n g ly
agree Agree  Undecided  D isagree  d isag re e

13. My co u n se lo r q u ite  o f te n  seems p e s s im is t ic .

S tro n g ly  S tro n g ly
agree Agree____  Undecided _  D isagree____  d isa g re e

lU . My co u n se lo r i s  n o t too t i r e d  o r  too busy to  see  me.

S tro n g ly  S t r  on g l y .
agree  Agree  Undecided  D isag ree  d isa g re e

15. My co u n se lo r does n o t t r y  to  see th in g s  as  I  s ee  them.

Strongly Strongly
agree  Agree  Undecided  Disagree  disagree
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16. For some reason  my counselor seems to  d i s t r u s t  me.

S tro n g ly  S tro n g ly
agree   Agree  Undecided  D isagree  d isa g re e ____

1 7 .  My counselor shows a g re a t  d e a l o f  p a tie n c e  i n  h e lp in g  me make 
d e c is io n s  f o r  m y se lf .

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree  d isa g re e

1 8 . My counselor does most o f the  ta lk in g  du ring  our m eeting .

S tro n g ly  S tro n g ly
ag ree   Agree  Undecided  D isagree  d isa g re e

1 9 . I  view  ny c o u n se lo r as a  h e lp e r  in  making d e c is io n s , r a th e r  th an  
one who t e l l s  me what I  should  do.

S tro n g ly  S tro n g ly
ag ree   Agree  Undecided  D isagree  d isa g re e

20 . When I  am ta lk in g  w ith  my co u n se lo r I  g e t th e  fe e l in g  th a t  he i s  
th e  “b o s s .’1

S tro n g ly  S tro n g ly
agree   Agree  Undecided  D isagree  d isag re e

2 1 . My counselor d e c id e s  to p ic s  f o r  d isc u ss io n  du ring  our in te rv ie w .

S tro n g ly  S tro n g ly
agree  A gree  Undecided  D isagree  d isa g re e

2 2 . My counselor sometimes c r i t i c i z e s  me.

S tro n g ly  S tro n g ly
agree   Agree  Undecided  D isagree  d isa g re e

23. I t  seems th a t  n y  counselo r i s  w il l in g  to  go ou t o f h is  way to  h e lp  
me.

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree  d isa g re e
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2km I  f e e l  t h a t  ray counse lo r w ants me to  go and see him when th e re  i s  
som ething b o th e r in g  me.

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree  d isag re e___

25. My counselo r does no t g ive me a  chance to  exp ress  ray v iew s.

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree  d isag re e

26 . My counse lo r has g iven me a g re a t  d e a l o f  in fo rm atio n  about th e  
v o ca tio n  I  p la n  to  e n te r .

S tro n g ly  S tro n g ly
agree Agree Undecided D isagree  d isa g ree

27. My co u n se lo r shows i n t e r e s t  in  ray v o c a tio n a l p la n s .

S tro n g ly  S tro n g ly
agree Agree Undecided D isagree d isag ree

28. My counse lo r t e l l s  me f o r  what v o ca tio n  he f e e ls  I  am b e s t  s u i te d .

S tro n g ly  S tro n g ly
agree Agree Undecided D isagree  d isag re e____

29* My cou n se lo r has a la r g e  amount o f  o ccu p a tio n a l in fo rm a tio n  ready  
f o r  quick  and easy r e fe re n c e .

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree______ d isa g re e ____

30. The o c cu p a tio n a l m a te r ia l  th a t  my cou n se lo r g ives me o r r e f e r s  me 
to  i s  out o f  d a te .

S tro n g ly  S tro n g ly
agree Agree Undecided____  D isagree____  d isag ree ____

31© My counselo r i s  qu ick  to  show h is  l ik e s  o r  d i s l ik e s  about p a r
t i c u l a r  v o c a tio n s .

Strongly Strongly
agree Agree Undecided Disagree disagree
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32. Adequate v o c a tio n a l a p t i tu d e  and i n t e r e s t  t e s t s  a re  a v a ila b le  to  
me.

S tro n g ly  S tro n g ly
ag ree  Agree  Undecided  D isagree  d isa g re e___

33* W  co u n se lo r i s  f a m il ia r  w ith  th e  amount o f education  re q u ire d  fo r  
v o c a tio n s  about which we d is c u s s .

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree  d isa g re e ____

3k* W  counse lo r p re se n ts  re le v a n t  f a c t s  and th e  number o f  new 
openings each y ea r about th e  occupation  I  am c o n s id e rin g .

S tro n g ly  S tro n g ly
ag ree   Agree  Undecided  D isagree  d isa g re e  

35 . I  f in d  i t  b o th  in te r e s t in g  and in fo rm a tiv e  to  t a l k  w ith  my coun
s e lo r  about a p o s s ib le  fu tu re  v o c a tio n .

S tro n g ly  S tro n g ly
ag ree   Agree  Undecided D isagree____  d isa g re e

36. The cou rses I  tak e  i n  co lle g e  w i l l  no t c o n tr ib u te  to  my v o c a tio n .

S tro n g ly  S tro n g ly
ag ree   Agree  Undecided  D isagree  d isag ree

37* My counselo r has helped  me to  b e t t e r  understand  my a b i l i t i e s .

S tro n g ly  S tro n g ly
ag ree   Agree  Undecided  D isagree  d isa g re e

38 . When my cou n se lo r g ives in fo rm a tio n  abou t occupations he p u ts  i t  
in  term s th a t  a re  m eaningful to  me.

Strongly Strongly
agree  Agree  Undecided  Disagree  disagree
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39m My co u n se lo r encourages me to  co n s id e r  th e  v a rio u s  a sp e c ts  o f 
v o c a tio n s .

S tro n g ly  S tro n g ly
ag ree   Agree Undecided  D isagree  d isag re e

1*0. My co u n se lo r s tim u la te s  me to  f in d  o u t as  much as I  can about th e  
v o c a tio n  in  w hich I  am in te r e s t e d .

S tro n g ly  S tro n g ly
agree   Agree  Undecided  D isagree  d isa g re e____

1+1* My co u n se lo r has made me f e e l  t h a t  I  have the  a b i l i t y  and ca p a c ity  
to  make my own d e c is io n s .

S tro n g ly  S tro n g ly
ag ree   Agree  Undecided  D isagree  d isag re e____

1*2. My counse lo r i s  w i l l in g  to  a s s i s t  me in  secu rin g  in fo rm a tio n  con
cern ing  the demands and requ irem en ts  of v a rio u s  o ccu p a tio n s .

S tro n g ly  S tro n g ly
ag ree   Agree  Undecided  D isagree  d isa g re e

1*3. My counse lo r shows annoyance o r d isa p p ro v a l when I  cannot d ecide  
what courses I  want to  ta k e .

S tro n g ly  S tro n g ly
ag ree   Agree  Undecided  D isagree  d isa g re e ___

1*1*. My counse lo r ta k e s  a  r e a l  i n t e r e s t  in  h e lp in g  me p la n  my program 
of courses to  ta k e .

S tro n g ly  S tro n g ly
ag ree   Agree  Undecided D isag ree  d isa g re e

1*5. When I  am undecided abou t courses to  tak e  my co u n se lo r tak es  the  
tim e to  d isc u ss  th e  reaso n s f o r  my in d e c is io n s .

Strongly Strongly
agree  Agree  Undecided  Disagree  disagree
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1*6. My counse lo r p u ts  p re ssu re  on me to  tak e  o r n o t to  tak e  c e r ta in  
c o u rse s .

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree  d isa g ree

1*7. My counselor d e sc rib e s  f o r  me th e  n a tu re  o f c e r ta in  c o u rse s .

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree  d isag ree____

1*8. Adequate in fo rm a tio n  re g a rd in g  t r a n s f e r  requ irem ents i s  p ro v id ed .

S tro n g ly  S tro n g ly
agree   Agree  Undecided  D isagree  d isa g re e___

1*9. When I  t a l k  to  my counselo r about courses I  want to  tak e  he seems
bored  and d i s in te r e s t e d .

S tro n g ly  S tro n g ly
a g r e e   Agree  Undecided  D isagree  d isag re e

$0 . The f i n a l  d e c is io n  a s  to  what co u rses  I  w i l l  tak e  i s  l e f t  up to  
me.

S tro n g ly  S tro n g ly
agree   Agree   • Undecided  D isag ree   d isag ree

51 . I  have re c e iv e d  adequate  h e lp  w ith  my programming.

S tro n g ly  S tro n g ly
a g r e e   Agree  Undecided D isagree   d isa g re e

52. My counse lo r ta k e s  an i n t e r e s t  i n  my p e rso n a l problem s.

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree d isa g re e

53. T alk ing  w ith  my counse lo r has helped  me have more confidence in  
m y se lf.

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree  d isa g re e



93

5U* My cou n se lo r helps me th in k  abou t my p e rso n a l problems and come to  
my own d ec is io n *

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree   d isag re e____

55* My counse lo r r e a l l y  un d erstan d s ray problem s. That i s ,  he seems to  
see  why i t  i s  a  problem .

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree  d isa g re e____

56. My co u n se lo r t r i e s  t o  make me ac c e p t h is  o p in io n  o r fo llo w  a course 
o f ac tio n *

S tro n g ly  S tro n g ly
agree Agree Undecided____  D isagree____  d isa g re e____

57. My cou n se lo r says th in g s  o r o therw ise  shows h is  d isap p ro v a l o f  
what I  say  in  a way w hich i s  no t h e lp fu l in  so lv in g  th e  problem .

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree  d isa g re e

58. A f te r  I  have d isc u sse d  a  p e rso n a l problem  w ith  ray co u n se lo r he 
g e n e ra lly  t e l l s  me e x a c t ly  what to  do*

S tro n g ly  S tro n g ly
agree Agree  Undecided D isagree  d isa g re e

59* My cou n se lo r i s  of no h e lp  to  me when I  t e l l  him ab o u t a  p a r t i c u la r  
problem  w hich i s  b o th e r in g  me.

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree  d isa g re e____

60. My co u n se lo r has helped  me to  b e t t e r  u n derstand  m y se lf. That i s ,  
I  f e e l  t h a t  I  u n d erstan d  what k ind  of person  I  am.

S tro n g ly
agree  Agree Undecided

S tro n g ly
D isagree  d isa g re e
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61. A f te r  I  have ta lk e d  -with my counselor I  can see a l t e r n a t iv e  th in g s  
I  can do to  h e lp  so lve  my problem .

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree  d isa g re e____

6 2 . In te rv iew s  w ith  ray c o u n se lo r have a tim e l im i t  and I  do n o t over
s ta y  th e  tim e l i m i t .

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree  d isag ree____

63* Vfy counselo r allow s me to  t a lk  f r e e ly  about th in g s  th a t  a re  b o th e r
in g  me.

S tro n g ly  S tro n g ly
ag ree   Agree  Undecided  D isagree  d isag re e____

61*. my cou n se lo r t e l l s  me about h is  p e rso n a l exp erien ces  and how he 
goes about so lv in g  problem s.

S tro n g ly  S tro n g ly
ag ree  Agree Undecided____ D isagree____  d isa g re e ____

6 5 . I  know more ab o u t my co u n se lo r th an  I  f e e l  I  know abou t ray se lf.

S tro n g ly  S tro n g ly
agree  Agree  Undecided  D isagree  d isag re e

66 . I  f e e l  th a t  my co u n se lo r has ’'labeled** o r c a te g o riz e d  me on the 
b a s is  o f  my en tran ce  exam inations to  ju n io r  c o l le g e .

S tro n g ly  S tro n g ly
agree   Agree  Undecided  D isagree  d isa g re e

67 . When my counse lo r ta lk s  w ith  me about ray t e s t  sco res  he tends to  
s t r e s s  my weaknesses and d i s a b i l i t i e s .

S tro n g ly  S tro n g ly
ag ree  Agree Undecided D isagree  d isa g re e



9$

68 . My counselor ta k e s  th e  tim e to  d e sc rib e  th e  n a tu re  o f  th e  p a r
t i c u l a r  t e s t  t h a t  I  have taken  and the  purpose of th e  t e s t .

S tro n g ly  S tro n g ly
ag ree   Agree  Undecided _  D isagree  d isag ree

69• My counse lo r has in s i s t e d  th a t  I  tak e  c e r ta in  t e s t s  ( in  a d d itio n  
to  en tran ce  t e s t s ) .

S tro n g ly  S tro n g ly
ag ree  Agree  Undecided  D isagree   d isag ree

70 . My counselor has ad eq u a te ly  d e sc rib e d  th e  d i f f e r e n t  k in d s  o f t e s t s  
t h a t  a re  a v a i la b le  to  me as a s tu d e n t .

S tro n g ly  S tro n g ly
a g re e   Agree  Undecided.  D isagree  d isag re e

71• My counselo r ten d s  to  i n j e c t  h is  p e rso n a l op in ions when i n t e r 
p r e t in g  t e s t  sco re s  to  me.

S tro n g ly  S tro n g ly
ag ree   Agree  Undecided  D isagree  d isa g re e

72 . A f te r  my counselo r i n te r p r e t s  t e s t  r e s u l t s  he t e l l s  me what ray 
n ex t course o f  a c tio n  shou ld  b e .

S tro n g ly  S tro n g ly
ag ree   Agree  Undecided  D isagree  d isa g re e

73# My counselo r i s  w i l l in g  to  answer any q u es tio n s  I  have about th e  
t e s t  o r  t e s t  s c o re s .

S tro n g ly  S tro n g ly
ag ree   Agree  Undecided  D isagree  d isa g re e

7k* My counselo r t a lk s  in  su ch  te c h n ic a l  language when he i n te r p r e t s  
t e s t  sco res  t h a t  I  f in d  i t  hard to  u nderstand  what my t e s t  
r e s u l t s  r e a l l y  mean.

S tro n g ly  S tro n g ly
ag ree  Agree __ Undecided  D isagree  d isag re e
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75. My co u n se lo r has made me f e e l  th a t  t e s t s  w i l l  g ive  me th e  answer 
a s  to  w hat my c o lle g e  m ajor should  b e .

S tro n g ly  S tro n g ly
ag ree  Agree Undecided____  D isagree____  d isa g re e

?6 . T ests  I  have taken  in  ju n io r  co lle g e  have h e lp ed  me to  u nderstand  
my in t e r e s t s  and a b i l i t i e s .

S tro n g ly  S tro n g ly
ag ree  Agree  Undecided  D isagree   d isa g re e ____

77. My co u n se lo r ex p la in s  to  me th e  k inds o f q u e s tio n s  t e s t s  a re  
h e lp fu l  i n  answ ering .

S tro n g ly  S tro n g ly
ag ree  Agree Undecided____  D isagree____  d isa g re e

78 . My co u n se lo r s ta t e s  in  c le a r  terms th e  s ig n if ic a n c e  o f my t e s t  
s c o re s .

S tro n g ly  S tro n g ly
agree  Agree Undecided___ D isagree____  d isa g re e

79. The en tran ce  exam inations w ere a w aste  o f tim e . That i s ,  I  see  
no v a lu e  i n  them.

S tro n g ly  S tro n g ly
ag ree   Agree_  Undecided  D isag ree   d isa g re e

80 . When e x p la in in g  t e s t  r e s u l t s  my co u n se lo r u ses term s I  do n o t 
u n d e rs tan d .

S tro n g ly  S tro n g ly
agree   Agree  Undecided  D isag ree   d isa g re e

81. My co u n se lo r e x p la in s  ray t e s t  r e s u l t s  so  f a s t  t h a t  I  leav e  h is  
o f f ic e  n o t knowing what my t e s t  r e s u l t s  a c tu a l ly  mean.

Strongly Strongly
agree  Agree  Undecided  Disagree  disagree
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82. O v e ra ll,  I  am s a t i s f i e d  w ith  th e  counseling  I  have re c e iv e d  in  
ju n io r  c o l le g e .

S tro n g ly  S tro n g ly
agree Agree  Undecided  D isagree  d isa g re e
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STUDENT PARTICIPATION SCALE

A Scale Intended to Measure 
Students' Attitudes Toward 
the Counseling Received in 

Junior College

Spring 1966



PART I

DIRECTIONS: Circle the correct answer for numbers 1 through 5.

1. Sex:

M F

2. Age:

17-20 21-24 25-28 28-31 31 and above

3. Number of semesters you have attended the junior college:

1 2 3 4 5 6

4 . Number of counseling interviews you have had with your counselor 
at this junior college:

1 2  3 4 5 6 7 8 9  10 or more

PART II

DIRECTIONS: Read each statement carefully and decide how you feel
about it . Respond to each statement by checking your 
choice in the space provided. Check only one of the 
following: Strongly agree, Agree, Undecided, Disagree, 
Strongly disagree.

This is  not a test. There are no right nor wrong answers. 
You are simply asked to tell how you feel about the coun
seling you have received while in this junior co llege ,

1. I feel that my counselor has a sincere interest in me and in the things 
I mention to him.

Strongly Strongly
agree  Agree  Undecided  Disagree  disagree



I feel that my counselor talks more than he should during our interviews,

Strongly Strongly
agree  Agree Undecided Disagree  disagree____

My counselor understands the way I fee l.

Strongly Strongly
agree  Agree Undecided Disagree  disagree.

My counselor makes me feel that what I say to him is  not very 
important.

Strongly Strongly
agree  Agree  Undecided  Disagree disagree.

My counselor provides an atmosphere which encourages me to be very 
frank.

Strongly Strongly
agree Agree Undecided Disagree  disagree

My counselor helps me to understand better my ab ilities.

Strongly Strongly
agree  Agree  Undecided Disagree  disagree.

I feel that my counselor wants me to accept his opinion regarding my 
future vocation.

Strongly Strongly
agree  Agree  Undecided  Disagree  disagree



8. I find it interesting and informative to  talk with my counselor about a 
future vocation.

Strongly Strongly
agree  Agree  Undecided  Disagree  disagree.

9 . My counselor does not have adequate information about vocations,

Strongly Strongly
agree  Agree  Undecided  Disagree  disagree^

10. The vocational material that my counselor gives to me is  not up to 
date.

Strongly Strongly
agree  Agree  Undecided  Disagree  disagree,.

11. When I am undecided as to which courses I want to take my counselor 
takes the time to identify and d iscuss the reasons for my indecisions.

Strongly Strongly
agree  Agree  Undecided Disagree  disagree____

12. I feel that my counselor does not give me adequate information about 
the courses that are required for graduation or for transfer.

Strongly Strongly
agree  Agree  Undecided  Disagree disagree___

13. It seems that my counselor is  bored and disinterested when I talk to 
him about the courses I want to take.

Strongly Strongly
agree  Agree  Undecided  Disagree  disagree



20. My counselor in sists more than he should that I take certain tests .

Strongly Strongly
agree  Agree  Undecided  Disagree disagree__

21. When my counselor talks with me about my test scores he tends to 
stress my weaknesses and d isab ilities.

Strongly Strongly
agree  Agree  Undecided Disagree  disagree_

22. After my counselor interprets my test scores to me he te lls  me what 
I should do.

Strongly Strongly
agree  Agree  Undecided  Disagree  disagree__

23. My counselor adequately answers any questions I have about the test 
and my test scores.

Strongly Strongly
agree  Agree  Undecided  Disagree  disagree____

24. Over-all, I am satisfied with the counseling I have received at this 
junior college.

Strongly Strongly
agree  Agree  Undecided  Disagree  disagree__
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APPENDIX D

P re s id e n t

Dean o f S tu d en t P ersonnel

Placem ent Counseling H ealth T estin g O rie n ta tio n Inform ation S tudent A c tiv i ty
S erv ices S erv ices S erv ices S erv ices S erv ices S erv ices S erv ices

R e fe rra ls  to :  
H ea lth  C enter 
Off-campus agencies 
On-campus agencies

FIGURE I

ORGANIZATION OF THE OFFICE OF THE DEAN OF STUDENT 
PERSONNEL IN FLORIDA JUNIOR COLLEGES



107

APPENDIX E 

TABLE IX

PER CENT OF EACH SCHOOL'S CONTRIBUTION 
TO TOTAL SAMPLE

School Number P er Cent

C e n tra l  F lo r id a  Ju n io r  C ollege 75 20,7

In d ia n  R iver Ju n io r  C ollege 83 23*0

C learw ater Ju n io r  C o llege 1U2 39*2

palm Beach Ju n io r  C ollege 62 17*1

T o ta l 362 100*0



APPENDIX F

TABLE X

RESPONSES OF STUDENTS IN SAMPLE TO EACH STATEMENT 
IN THE STUDENT PARTICIPATION SCALE

Statem ent
(1)

s trongxy
agree

(2)

Responses ( in  percen tag es) 

Agree Undecided D isagree
(3 ) (li) (5)

S tro n g ly
d isag ree

(6)

1 . I  f e e l  th a t  my counselo r has a  s in c e re  i n t e r e s t  
i n  me and in  th e  th in g s  I  mention to  him. 30 .1 56.6 Iw l 7.2 1 .9

2 . I  f e e l  th a t  my counselo r t a lk s  more th an  he 
should  during  our in te rv ie w . 7.7 37.6 11.3 38.1* 5 .0

3 . My counselo r understands the  way I  f e e l . 11.6 51.1* 21 .0 13.0 3 .0

1*. My counselo r makes me f e e l  th a t  what I  say  to  
him i s  no t very  im p o rtan t. 2 .8 8.8 7.7 51*.l 26 .5

5 . My counselo r p rov ides an atm osphere which 
encourages me to  be v ery  f ra n k . 21.3 55.5 9 .7 12.1* 1 .1

6 . My counselo r helps me to  b e t t e r  understand  
my a b i l i t i e s . 10.8 1*0.6 17.1* 2i*.6 6 .6

7 . I  f e e l  th a t  my counselor wants me to  accep t 
h is  opin ion  re g a rd in g  my fu tu re  v o c a tio n . 3 .6 20.2 9.U 51.7 15.2 108
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TABLE X (continued)

8* I  f in d  i t  in te r e s t in g  and in fo rm ativ e  to  t a lk
■with ny counselo r about a  fu tu re  v o c a tio n . 19 .1  36.7  1800 21.5

9 . My counselor does not have adequate inform a
t io n  about v o ca tio n s . 2 .5  6 .9  21*8 1*5.0

10. The v o ca tio n a l m a te r ia l  th a t  my counselor
g ives to  me i s  n o t up to  d a te .  1 .1  l* .l 25 .1  1*9.1*

1 1 . When I  am undecided as to  "which courses I  
iran t to  tak e  my counselor tak es  th e  tim e to  
id e n t i f y  and d iscu ss  th e  reasons fo r  my
in d e c is io n s . 17 .7  1*8.6 9*7 19 .6

12. I  f e e l  th a t  ny counselor does n o t g ive me 
adequate in fo rm ation  abou t th e  courses th a t
a re  re q u ire d  f o r  g raduation  o r  fo r  t r a n s f e r  6 .9  l i t . 6 6 ,6  1*2.0

13 . I t  seems th a t  ny counselor i s  bored and d is 
in te r e s te d  when I  t a lk  to  him about th e  courses
I  want to  ta k e . 1.1* 8 .8  9.1* 51 .1

l i t .  Talk ing  w ith  ny counselo r has helped  me to
have more confidence in  n y s e lf .  15.7 i*0.9 16.3 21.2

15. When I  t a l k  to  ny counselo r about something 
th a t  i s  b o th e rin g  me he he lps me th in k  about
i t  and come to  ny own d e c is io n . ll* .5  56*9 11*3 13*0

16 . My counselo r ta lk s  about h is  p e rso n a l
experiences more than  he shou ld . 5*0 26,2  11 .9  1*1*.2

17. I  understand  th a t  th e  in te rv ie w s  w ith  ny
counse lo r have a  tim e l i m i t .  7*5 39*5 8 .6  3l*,3

1*.7

23.8

20.2

l*.l*

29.8

29.3

5 .9

3 .3

12.7

10.2

109



TABLE X (continued)

18* My counselor ad eq u ate ly  d esc rib es  th e  d i f f e r 
e n t k inds o f t e s t s  th a t  I  can ta k e . 6 .1  3801* ll*.9 32 .0

19 . When ray counselo r in t e r p r e t s  ray t e s t  sco res
to  me he does i t  in  such a  way th a t  i t  i s  easy
f o r  me to  understand  what the  sco res  mean* 11 .9  1*7.2 21 .8  13.8

20. Hy counselor i n s i s t s  more than he should th a t
I  tak e  c e r ta in  t e s t s .  1 .7  10 .5  l l* .l  58 .0

21. When my counselor ta lk s  w ith  me about my t e s t  
sco res  he tends to  s t r e s s  my weaknesses and
d i s a b i l i t i e s .  l* .l 29 .8  17.7 1*1.2

22. A fte r  ny counselor in te r p r e t s  my t e s t  sco res
to  me he t e l l s  me what 1 should do . 7*5 1*1*7 18*2 29 .0

23. My counselo r adequate ly  answers any q u estio n s
I  have about th e  t e s t  and ny t e s t  s c o re s . 21 .5  60 .8  9*1 6 .9

2l*. O v e ra ll, I  am s a t i s f i e d  w ith  th e  counseling
I  have rece iv ed  a t  t h i s  ju n io r  c o l le g e . 22 ,7  1*8.9 8 .3  l l* .l

8.6

5 .2  

15.7

7 .2

3 .6

1 .7

6.1
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FIGURE 2

PERCENTAGE OF SAMPLE CHECKING EACH CATEGORY WITH RESPECT TO 
STATEMENT TWENTY-FOUR IN THE STUDENT PARTICIPATION SCALE



VITA

Eveleen L orton S h rin e r was born i n  Tampa, F lo r id a ,  on Septem

b e r  20, 1932. She a tten d ed  th e  p u b lic  schoo ls o f  Tampa, F lo r id a , and 

graduated  from H illsborough High School in  June , 1950. She rece iv ed  

th e  Bachelor o f A rts degree from Mount Union C o llege , A llia n c e , Ohio, 

i n  1955 and th e  M aster of A rts degree from  B a ll  S ta te  U n iv e rs ity , 

Muncie, In d ia n a , in  i 960 .

From 1953-1951+ she tau g h t th e  f i f t h  grade a t  M iddlebranch E le

mentary S chool, G aiton, Ohio. From 1955-1958 she tau g h t E ng lish  and 

ch o ra l music i n  grades seven , e ig h t ,  and nine a t  S lig h  Ju n io r High 

School, Tampa, F lo r id a .  In  1958 she was appo in ted  D ire c to r  o f Guid

ance a t  Adams ju n io r  High S chool, Tampa, F lo r id a ,  and remained in  

t h i s  p o s it io n  u n t i l  June, i 960. The fo llo w in g  th re e  y ea rs  she 

served  as Counselor and D ire c to r  o f O r ie n ta tio n  a t  S t .  P e tersb u rg  

Ju n io r C o lleg e , S t .  P e te rsb u rg , F lo r id a .

In  June, 1963, she began work on a program lead in g  to  th e  Doc

t o r  o f  Philosophy degree a t  L ou isiana S ta te  U n iv e rs ity , Baton Rouge, 

L o u is ian a .



EXAMINATION AND THESIS REPORT

Candidate: 

Major Field: 

Title of Thesis:

E v e leen  L orton S h rin er

E d u cation

C oun selee A t t itu d e s  Toward th e  C oun selin g  P r o c e ss  in  
S e le c te d  Jun ior C o lle g e s  in  F lo r id a

Approved:

Major Professor and Chairman

Dean of the Graduate School

EXAMINING COMMITTEE:

A v

Date of Examination:

June 17, 1966

r t  %


	Counselee Attitudes Toward the Counseling Process in Selected Florida Junior Colleges.
	Recommended Citation

	00001.tif

