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account for the four comparisons conducted for each group; therefore, our significance level for 

determining positive effects was set at .0125.  For the SM group all four dependent variables 

. 

 

Figure 6. GPAs for the self-monitoring and control groups prior to the study and while in the 

study. 

 

 
 

Figure 7. The mean scores on the medication adherence questionnaire for the self-monitoring and 

control groups at both pretest and posttest.  
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effort of the intervention by having individuals monitor on a more lean schedule (e.g., every 

other day) or decreasing the number of SM items, to assess whether this impacts drop-out rates. 

 A limitation of this study was the restricted sample (self-referred college students), who 

may differ from adults with ADHD in the general population. Future investigations should 

generalize the SM intervention to adults in the general community and expand targets to 

vocational and other daily living skills. Additional extensions to the current study may include 

assessing if differential outcomes are related to ADHD subtypes or comorbid diagnosis, 

comparing standardized to individualized SM interventions, determining the optimal format for 

SM (e.g., electronic vs. paper and pencil), and measuring the maintenance and generalization of 

behavior change.   
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Appendix A 

Medication Adherence Form 
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Appendix B 

School Success Checklist 
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Appendix C 

Initial Session Intake Interview Form 
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Appendix D 

Goal Attainment Scale Form 
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Appendix E  

Grade Report Form  
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Appendix F 

Participant Demographic Form 
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Appendix G 

SQ4R Handout for Participants 
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Appendix H 

Study Skills Handout for Participants 

 

Study Skills 

Organizing Your Study Area 

 Always study in a distraction free setting 

 Avoid using any unnecessary electronics (e.g., T.V., music, cell phone)  

 Avoid studying around friends or peers who are not studying the same material 

 All materials needed should be readily accessible 

 

Scheduling Study Time 

 Create a list of assignments and exams including due dates 

 Dedicate a calendar to school assignments including all exams and assignments 

 Break exam studying and assignments into component parts 

o Determine the amount of time needed for each sub-part of exams and assignments 

o Schedule specific components for completion on individual days  

 Create a checklist for each study session and check off each item as it is completed 

 Schedule breaks using a timer and avoid distractions between breaks 

 

Ways to Study for a Test 

 Reread notes and re-answer questions posed from the textbook reading 

 Create flashcards of key terms and ideas 

o Self-test yourself using these flashcards 

 Cover-copy-compare method 

o Read material, cover material so you cannot see it and recite or rewrite the material 

from memory, reveal the material to check your responses 

 Have somebody else test you on the material 

 Create a study group where material is discussed  

o Each member of the group should review the material prior to the meeting 

o Outlines and group objectives should be created to maximize productivity 

 Create study material and self-questioning based on the type of questions expected on the test 

 

Testing Behavior 

 Read and understand any directions or instructions listed on the test 

 Take your time and read the entire question and all possible answers 

 Mark answers you are uncertain of to return to with greater attention later in the test 

 Review all answers before submitting your test 

 Ask the teacher questions on test wording that is unclear 

 Create an outline and organize your thoughts prior to starting essay-type questions 

 

After the test 

 After the test or assignment is scored immediately review any points deducted 

 Determine why you were confused and what you can do better for the next exam or assignment 
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Appendix I 

Self-Monitoring Handout for Participants 
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Appendix J 

Sample Excel Progress-Monitoring Graph 
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Appendix K 

Experimenter Checklist for the Initial Meeting 
 Completion of Forms 

 Read consent form and answer any questions  

 Have participant sign consent form 

 Give participant copy of consent form for personal records 

 Have participant complete demographic form 

 Ensure they are currently enrolled in courses 

 Ensure they have a past ADHD diagnosis 

 Ensure they have a current prescription 

 Have participant complete medication form  

 Complete medication information with the prescription note or bottle 

 Have participant complete the ASRS 

 Have participant complete the Diagnostic Checklist for School Success 

 GAS 

 Identify 2-4 academic goals using the Goal Attainment Scale format 

 Rank behaviors at each anchor (+2 to -2) for each goal 

 Have participant rate their current status for each goal  

 Study Skills Training 

 Review “SQ4R” worksheet 

 Ask participant for any questions and have them provide an example of how they could use the method 

 Review Study Skills worksheet 

 Ask participant for any questions and have them provide an example of how they could use the method 

 Randomly assign participant to a group and precede accordingly 

 Self-monitoring (for treatment groups only) 

 Review the top portion of the “Self-Monitoring” handout 

 Answer any participant questions 

 Set up a drop-box account for the participant using instructions on the “Drop-Box” Handout 

 Review the bottom portion of the “Self-Monitoring” handout describing instructions 

 Display how to enter behavior, save, and view progress monitoring graphs 

 Have participant complete the sample exercises until completing all tasks independently  

 Terminating Session 

 Schedule a check-in meeting with the participant 

 Provide participant with an appointment reminder card 
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Appendix L 
Experimenter Checklist for Check-In Sessions  

 
 Prior to session  

 Have participant’s folder 

 Have up-dated copy of participant’s self-monitoring graph (treatment group only) 

 During session  

 Ask participant for any questions or concerns with self-monitoring procedures (treatment group) or study-

skills training 

 Identify scenarios where participant used  distraction-free studying and SQ4R 

 If self-monitoring was not done consistently discuss this with the participant and problem solve solutions 

(treatment group) 

 Review the self-monitoring graph with the participant, discussing trends in behavior (treatment group only) 

 Discuss any instances where monitoring was not completed (treatment group only) 

 Identify any problem areas (where behaviors are lacking) and discuss problem-solving techniques 

(treatment group only) 

 Session Termination 

 Provide participants with appointment reminder for next session  

 Record session information in session log  
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Appendix M 

Final Session Checklist 

 
 Prior to Session 

 Have up-dated copy of participant’s self-monitoring graph (treatment group only) 

 Update participant’s folder  

 Completion of Forms 

Have participant complete:  

 Goal Attainment Scale Ratings 

 ASRS 

 School Success Checklist 

 Medication Adherence Form 

 Course-grade Sheet 

 TEI-SF  

 Explanation of Self-Monitoring (for control group only) 

 Provide participant with the “Self-Monitoring Handout”  

 Provide participant with the option of receiving an e-mailed copy of the self-monitoring excel form used by 

the participants during the study (e-mail appropriate documents if participant desires) 

 Answer any questions the participant may have concerning the self-monitoring intervention 

 Terminating Session 

 Answer any questions the participant has concerning the study 

 Calculate the participant’s treatment integrity from the self-monitoring excel forms and record in the 

participant’s file 

 Ensure all identifying information is decoded from the participant’s folder and file with the other 

completed participants 
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Appendix N 

IRB Approval 
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