











account for the four comparisons conducted for each group; therefore, our significance level for

determining positive effects was set at .0125. For the SM group all four dependent variables
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Figure 6. GPAs for the self-monitoring and control groups prior to the study and while in the
study.
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Figure 7. The mean scores on the medication adherence questionnaire for the self-monitoring and
control groups at both pretest and posttest.
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effort of the intervention by having individuals monitor on a more lean schedule (e.g., every

other day) or decreasing the number of SM items, to assess whether this impacts drop-out rates.

A limitation of this study was the restricted sample (self-referred college students), who
may differ from adults with ADHD in the general population. Future investigations should
generalize the SM intervention to adults in the general community and expand targets to
vocational and other daily living skills. Additional extensions to the current study may include
assessing if differential outcomes are related to ADHD subtypes or comorbid diagnosis,
comparing standardized to individualized SM interventions, determining the optimal format for
SM (e.g., electronic vs. paper and pencil), and measuring the maintenance and generalization of

behavior change.
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Appendix A
Medication Adherence Form

Medication Form Participant IT): Date:
Experimenter:

Respond to the following items regarding your typical medication regimen. Check the box that most
applies to your behavior.

1) I take my medication on a regular basis (Le., every day).
[ Never ] Occasionally [ Usually [ Almost Always [ Always

2} When [ take my medication I do so at the time suggested by my physician.
] Never ] Occasionally [ Usually [ Almost Always [ Always

3} When I take my medication I take the recommended dose of noy medication.
[ Never [ Occasionally [ Usually [ Almost Always [ Always

4) I take my medication right before I study.
[ Never ] Occasionally [ Usually [ Almost Always [ Always

3) I take mry medication when I am tired and trying to stay awake.
[0 Never [0 Occasionally [0 Usually OO Almost Always O Always

Please answer the following questions about your current medications:

How long have you had the current prescription?

Do you expenence any side-effects as an effect of the medication? If so please list specific side-effects.

If you do not take your medication as prescribed what is the primary reason?

To be completed by experiment from prescription note or bottle:

Medication(s): Dose: Prescription Diate:
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Appendix B
School Success Checklist

School Success Checklist Participant ID:
Experimenter:
Rate each statement according to vour typical behavior using the scale below:
1: Never 2: A hittle 3: Sometimes 4: Often 5: Abways
INATTENTION
I use an assignment book

I do homework in a nondistracting, quiet environment

I have a planfiil approach to the order for dong homework

I complete homework on time

I spend sufficient ime on homework

I keep and follow a written plan with calendar for long-term assignments
1 am currently up-to-date on homework

ORGANIZATION

I come to class prepared with materials

__ Ikeep notebooks, papers, and study area organized and accessible
Iuse a calendar, schedule, planner to manage time

_ Ikeeptrack of grades regularly/know grading criteria

_ I'keep my backpack organized

TEST PREPARATION AND TEST TAKING

I spend sufficient time studymg (e.g., I don’t cram at the last momute)
I match study to the types of questions on exam

_ Tuseold tests to help prepare for upcommg exams

__ I'have an organized approach to studyng (e.g., SQ4E)

__ Ihave an organized approach to taking tests

I read and follow directions carefully and don’t respond impulsively
___ I 'pay attention adequately during tests

_ I'receive passing grades on tests

I do not cheat

I remember mformation during tests
I finish tests within allotted time
I manage anxiety effectively during tests

Date:
Pre/Post:
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School Success Checklist Participant IT):

Experimenter:

NOTE TAKING

I take notes durmg lectures
I get main points in notes
My notes are legible

I use notes for studymg

I take accurate notes

READING COMPREHENSION

I use organized methods such as SQ4E

I can identify topics. main ideas. and details
I vmderstand what has been read

I vmderlne text effectively

I can answer questions about text

I can summarize what was read

I have a method for learning new vocabulary in readings

I can pay attention while reading

CLASSROOM BEHAVIOR

Adapted from : Robin . A (1998). ADHD in Adolescents: Diagnosis and Treaimen. New York, NY: The

I attend all classes

I get to class on time

I participate in discussion

I vohmteer answers to questions
I ask for help when needed

Guilford Press.

Date:
PrePost:
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Appendix C
Initial Session Intake Interview Form

Intake Interview Participant IT):
Experimenter:
DOE:
Living Arrangements: Relationship Statas:
Occupation: Hours worked per week:
Behavioral Observations:
Armival Diress:
Eye Contact, Body Language:
Speech:
Concentration, Cooperation:
Mood, Affect:
Family History
Mother Eather
Eelation to child: Eelation to child:
Employed: Employed:
Cuabity of relationship: Cuabity of Relationship

Historical family stressors (violence, drg abuse, etc.):
Crrent fanmly stressors:

Familial psychological diagnoses:

Psychological and Medical History

Developmental milestones:

Eelevant medical diagnosis or syndromes:
Hospitalizations:

Previous psychological assessments (and diagnoses):

Previous psychological treatments:

Date:
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Intake Interview Participant IT):

Experimenter:

Past psychotropic medications:

Current medications:

Academic History

School(s):

Grades:
Eelationships with teachers:
Behavioral problems

College:

Date:

Grades: Desired Grades (Grade Potential):

Current year in school:
Eelationships with professors:
Behavioral problems:
Major/Minor:

Future Academnc/Career Goals:

Academic Problems

Trouble paymg attention:

Understandmg directions:
Trouble completimg tasks:

Talking excessively:
Unorganized:

Making careless mustakes:

Losmg things:
Forgetfinl
Easily distracted:

Academic probation or suspension?
-When and why?

Other Acadenuc Problems:

Distracted:
Trouble listening-
Fidgety-

Difficulty finishing tasks:
Daydreaming;
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Appendix D

Goal Attainment Scale Form

Goal Attainment Scale

Identify Goal:

Participant ID:

Experimenter:

Pre/Post:
Date:

Worse Expected
Outcome

(-2)

Less than Expected
Outcome

D

Expected Outcome

(©

More than Expected
QOutcome

+1)

Best Expected
Outcome
(+2)
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Appendix E
Grade Report Form

Grade Information Participant ID:
Experimenter:

GPA prior to this semester Semesters enrolled in college

Current semester GPA

Course: Grade

Fxam grades:

Assignment grades:

Other grades (e.g., participation):

Course: Grade

Fxam grades:

Assignment grades:

Other grades (e.g., participation):

Course: Grade

Fxam grades:

Assignment grades:

Other grades (e.g., participation):

Diate:
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Appendix F
Participant Demographic Form

Participant Information Participant IT): Date:
Experimenter:

BASIC INFORMATION

Date of Birth: Gender: [ Male [0 Female

Major Race: [ Caucasian [] African American

Clazses enrolled in this semester:
[] HispanicTatino [] Asian American

Current Grade
[0 Not stated above,

Current Grade Please specify
Current Grade__ Year in School: [ 1% year O] 2* year
Current Grade ] 31“1‘5“331' ] 4® year +
Current Grade

Current GPA:

Email:

PSYCHOLOGICAL HISTORY

When did you first receive a diagnosis of ADHD?
Have you been tested/evaluated agam smee the first diagnosis, if so when?
Have you ever been diagnosed with any other psychological disorder?

Which of the following treatment modalities have you used to target your ADHD symptoms?
[ Counseling [ Medication, if yes indicate type/dose:

(] Academic Accommodations [ Other, if yes indicate what type of treatment

For any treatments marked above, please indicate when the treatment was started, how long it lasted,
and whether or not you found the treatment effective:
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Appendix G
SQ4R Handout for Participants

Reading Textbooks

A key requirement for most college courses is reading textbooks and material outside of class. However,
this material is often much mere complex and detailed then standard reading material. Because of this,
reading textbooks like you would read any other bock can be problematic. It is easy to get distracted
while reading or lose the focus of the chapter. Below is a structured method that improves student’s
ahility to efficiently read academically related material.

SQ4R Method of Reading Textbooks: Survey, Question, Read, Recite, Relate, Review

+ Determine the organization of the chapter

* Review the title, headings, and subheadings

* Look at charts and graphs throughout the chapter/article

*+ Review any embedded outlines or teacher notes

* Loock over the summary section and intreductory paragraph

Question
* Convert the title and headings inte questions
* Read any questions provided at the beginning or end of the chapter
* State questions regarding how the material may relate to past material
*  Ask guestions about how the material discussed in class may relate to the readings
*  Answer any parts of the questions you can using prior knowledge
* Write down these guestions for future reference

=
(1]
=]
(=1

Look for and highlight or underline answers to the questions you raised

* Relate any figures or tables to your guestions

+ Stop and reread portions that are confusing

* Read only cne section ata time and pause to ensure understanding after each

* Re-ask the guestions you posed earlier and attempt to write down answers in your own words
* Take notes on material related to your guestions or key points of the chapter
* Recite key terms and definitions highlighted throughout the test

* Connect ideas within the chapter

* Create personal examples for different key terms and topics

* Find ways to relate the information to prior readings

*+ Relate the information tothe notes from in-class presentations and discussions

Review
* Re-read questions and recite/write answers from memory
*  Use the text to check and correct your responses
*  jAsk the teacher to explain any ideas that are still unclear
* Repeat this review several times at spaced intervals
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Appendix H
Study Skills Handout for Participants

Study Skills

Organizing Your Study Area

e Always study in a distraction free setting

e Avoid using any unnecessary electronics (e.g., T.V., music, cell phone)

e Avoid studying around friends or peers who are not studying the same material
e All materials needed should be readily accessible

Scheduling Study Time

e Create a list of assighments and exams including due dates

e Dedicate a calendar to school assighments including all exams and assignments

e Break exam studying and assignments into component parts
o Determine the amount of time needed for each sub-part of exams and assignments
o Schedule specific components for completion on individual days

e Create a checklist for each study session and check off each item as it is completed

e Schedule breaks using a timer and avoid distractions between breaks

Ways to Study for a Test
e Reread notes and re-answer questions posed from the textbook reading

Create flashcards of key terms and ideas
o Self-test yourself using these flashcards

e Cover-copy-compare method

o Read material, cover material so you cannot see it and recite or rewrite the material

from memory, reveal the material to check your responses

e Have somebody else test you on the material
e Create a study group where material is discussed

o Each member of the group should review the material prior to the meeting

o Outlines and group objectives should be created to maximize productivity
e Create study material and self-questioning based on the type of questions expected on the test

Testing Behavior

e Read and understand any directions or instructions listed on the test

e Take your time and read the entire question and all possible answers

e Mark answers you are uncertain of to return to with greater attention later in the test
e Review all answers before submitting your test

Ask the teacher questions on test wording that is unclear
e Create an outline and organize your thoughts prior to starting essay-type questions

After the test
e After the test or assignment is scored immediately review any points deducted
e Determine why you were confused and what you can do better for the next exam or assighment
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Appendix |
Self-Monitoring Handout for Participants

Self-Monitoring Handout

In achieving success atthe college level there are several details to remember. In addition, there are
multiple distractions present making it easy to forget appropriate behaviors crucial to succeeding atthe
college level. Self-monitoring is a method that can assistin remembering these behaviors.

Within Self-Monitoring you will be observing and recording your own behaviors related to class
attendance, organization, and time spent studying. You should complete this form every day in order to
ensure the best results from the self-monitoring method.

It is crucial that you complete the form honestly every day. You will not be graded or judged based on
what you mark on the sheet but it is important that you complete it as truthfully as possible. Failing to
complete the form honestly will create large detriments in the treatment’s effectiveness.

Below are the steps that will need to be taken to complete the self-moenitoring method.

Open dropbox.
Open the 'Self-Monitoring” folder.

3. Open the self-monitoring excel sheet for the current week. For example, if the date was Wednesday
05/26 you would open the excel file labeled ‘Self-Monitoring Form September 24-September 30'.

4, 0On the very bottom of the excel sheet you will see different tabs. The first one is labeled ‘Self-
Moenitoring’. Click on this tab to open the page, there should be the 7 days of the week listed with a
variety of behaviors listed below each.

5. Complete the form to represent your behavior that day.

6. When you have completed the behaviors for the day save the form, ‘save’ the file
(do not hit ‘save as’)

7. At this time go back tothe very bottom of the screen and find the ‘Progress Report’ tab.

. There is a graph on this page that you should view each day to see your current progress.
9. Close the Excel file.

Other notes: The excel sheet labeled ‘Experimenter Use Only" contains information to allow the self-
monitoring form to function appropriately aswell as information for the progress report file to be
updated. Please do not change anything on this form as it will create errors in the other two.
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Appendix J
Sample Excel Progress-Monitoring Graph
Self-Monitoring Feedback
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Appendix K
Experimenter Checklist for the Initial Meeting

Completion of Forms

Read consent form and answer any questions

Have participant sign consent form

Give participant copy of consent form for personal records

Have participant complete demographic form

Ensure they are currently enrolled in courses

Ensure they have a past ADHD diagnosis

Ensure they have a current prescription

Have participant complete medication form

Complete medication information with the prescription note or bottle

Have participant complete the ASRS

Have participant complete the Diagnostic Checklist for School Success

GAS

Identify 2-4 academic goals using the Goal Attainment Scale format

Rank behaviors at each anchor (+2 to -2) for each goal

Have participant rate their current status for each goal

Study Skills Training

Review “SQ4R” worksheet

Ask participant for any questions and have them provide an example of how they could use the method

Review Study Skills worksheet

Ask participant for any questions and have them provide an example of how they could use the method

Randomly assign participant to a group and precede accordingly

Self-monitoring (for treatment groups only)

Review the top portion of the “Self-Monitoring” handout

Answer any participant questions

Set up a drop-box account for the participant using instructions on the “Drop-Box” Handout

Review the bottom portion of the “Self-Monitoring” handout describing instructions

Display how to enter behavior, save, and view progress monitoring graphs

Have participant complete the sample exercises until completing all tasks independently

Terminating Session

Schedule a check-in meeting with the participant

Provide participant with an appointment reminder card

47




Appendix L
Experimenter Checklist for Check-1n Sessions

Prior to session

Have participant’s folder

Have up-dated copy of participant’s self-monitoring graph (treatment group only)

During session

Ask participant for any questions or concerns with self-monitoring procedures (treatment group) or study-
skills training

Identify scenarios where participant used distraction-free studying and SQ4R

If self-monitoring was not done consistently discuss this with the participant and problem solve solutions
(treatment group)

Review the self-monitoring graph with the participant, discussing trends in behavior (treatment group only)

Discuss any instances where monitoring was not completed (treatment group only)

Identify any problem areas (where behaviors are lacking) and discuss problem-solving techniques
(treatment group only)

Session Termination

Provide participants with appointment reminder for next session

Record session information in session log
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Appendix M
Final Session Checklist

Prior to Session

Have up-dated copy of participant’s self-monitoring graph (treatment group only)

Update participant’s folder

Completion of Forms

Have participant complete:

Goal Attainment Scale Ratings

ASRS

School Success Checklist

Medication Adherence Form

Course-grade Sheet

TEI-SF

Explanation of Self-Monitoring (for control group only)

Provide participant with the “Self-Monitoring Handout”

Provide participant with the option of receiving an e-mailed copy of the self-monitoring excel form used by

the participants during the study (e-mail appropriate documents if participant desires)

Answer any questions the participant may have concerning the self-monitoring intervention

Terminating Session

Answer any questions the participant has concerning the study

Calculate the participant’s treatment integrity from the self-monitoring excel forms and record in the

participant’s file

Ensure all identifying information is decoded from the participant’s folder and file with the other

completed participants
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